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Slide 1 
Good af ternoon,  I 'm Al len  Ruby  f rom the Nat iona l  Center  for  Educat ion Research,  
and I 'm jo ined by  Amy Sussman f rom the  Nat ion a l  Center  for  Spec ia l  Educat ion 
Research.  Amy wi l l  be  answer ing  quest ions  onl ine  as  wel l  as  ta lk ing  about  a  new 
grant  program,  spec i f i ca l ly  for  ear ly  career  researchers  and specia l  educat ion 
that 's  go ing  to  be  a  l i t t le  later  in  the  webinar .   

 
  

Slide 2 
So ,  today 's  purpose i s  to  prov ide  adv ice to  ear ly  career  researchers  on submitt ing  
funding  appl icat ions  to  the  Inst i tute  o f  Educat ion Sc iences ( IES) .  In  addi t ion,  we ' l l  
go  over  some of  the requirements  for  appl icat ions .   The  ta lk  i s  organized so  that  
the  f i r s t  part  o f  the  webinar  i s  look ing  at  how ear ly  career  researchers  can 
succeed in  apply ing  to  IES  and the  second part  i s  more  on the genera l  
requirements  for  apply ing  to  IES  for  a  grant .   So ,  i f  you sat  through the  IES  bas ic  
overv iew webinar ,  then you probab ly  heard  most  o f  the  back end o f  th is  webinar  
a l ready .  
 

 

Slide 3 
The  b ig  quest ion we're  address ing  i s ,  can an ear ly  career  researcher  become a P I  
on  an IES  grant?   And the  answer  i s ,  i t ' s  not  easy ,  but  i t  i s  poss ib le ,  depending  on 
your  background and the  t eam you assemble  and how wel l  you wr i te  your  
appl icat ion,  inc luding  how wel l  you address  the  object ives  o f  IES  grant  
appl icat ions .  We’ l l  use  th is  page as  our  agenda,  and work  our  way  through i t .  
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Slide 4 
The  cha l lenge - -and th is  may  sound repet i t ious  as  you  hear  i t  throughout  the  ta lk - -

i s  that  you need to  conv ince  the rev iewers  that  you and your  team have the  

knowledge,  sk i l l s ,  and exper ience  to  implement what  you propose  to  do ,  and th is  

i s  more d i f f i cu l t  because  you have  less  o f  a  record than a more exper ie nced 

researcher .  

 

 

Slide 5 
Let 's  ta lk  about  the  background f i r s t .   Take a  look at  your  own past  exper ience .   
When our rev iewers  look  at  an  appl icat ion,  they ' l l  be look ing  for  severa l  d i f ferent  
types  o f  exper ience .   One  i s  your  substant ive  work  in  the  topic  you want  to  work 
in ;  one i s  your  exper ience  in  the  methodo logy  you're  propos ing  to  use ;  th i rd  i s ,  
have  you managed a  pro ject  or  been invo lved with  the management o f  a  pro ject  
before;  and fourth,  what  k ind o f  product iv ity  do  you have  espec ia l ly  regarding  t he 
expected outcomes  of  your proposed pro ject .   Outcomes  may  be a  new 
intervent ion or  severa l  publ icat ions .  So ,  you look back  at  that  —determine  how 
wel l  you would  rate  yourse l f  on  each o f  these  areas .  In  your  appl icat ion,  you' l l  
need to  document  th is  expe r ience  probably  more  than an experienced researcher 
would,  and I ' l l  re iterate  th is  po int  when we go  to  the  personnel  sect ion.   But  an  
exper ienced researcher  wi l l  have a  CV with mult ip le  grants  and publ icat ions  that  
a l ready  indicate  the i r  expert i se .   You ma y  need to  document  th is  more in  the  
Research Narrat ive  sect ion o f  the  appl icat ion.  I t  may be  work  you d id  as  a  
graduate  s tudent  or  maybe  as  a  post -doc ,  but  you may  need to  spend more  
t ime/space  d iscuss ing  i t .   

 

 

Slide 6 
So ,  let ' s  th ink  about  some examples  o f  what  would  be  in  a  s t rong background,  and 
many  o f  our  ear ly  career -P Is  have  some of  these  at t r ibutes .   One  i s  that  you've  
actua l ly  done  work  over  a  long  per iod o f  t ime in  a  spec i f ic  topic  or  in  a  
methodo logy f rom your  graduate  s tudent  years  up to  your  e ar ly  career  pos i t ion;  
two,  that  you’ve  publ i shed on your own;  three ,  that  you've  worked on grant  
pro jects  before and have  an understanding  o f  how a  grant  pro ject  i s  run and how 
i t ' s  managed.  Th is  i s  a l so  important  because  severa l  o f  our  ear ly  career  P Is  wo rked 
on a  pro ject  and then submit ted the i r  own appl icat ion as  a  P I  for  a  fo l low -on 
pro ject  or  a  pro ject  that  bui lds  o f f  the  f i r st  pro ject .   So ,  that  was  a  c lear  next  s tep 
s ince  they  had exper ience  both  in  the  topic  and in  managing  a  s imi lar - type  
pro ject .   Another  usefu l  way  to  bui ld  a  s t rong background i s  becoming an expert  
on a  spec i f i c  secondary  dataset .   Th is  provides  the  foundat ion for  propos ing  
addi t iona l  new work with  you as  the  P I  because  you obv ious ly  have  exper ience  
with  the dataset .   And i f  th is  d ataset  i s  not  wide ly  used,  for  example ,  a  s tate  or  
d is t r ic t  adminis t rat ive  dataset ,  some rev iewers  may  see  addi t iona l  va lue  o f  you 
propos ing  to  use  i t  for  a  new work .  
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Slide 7 
So ,  i f  you th ink  to  yourse l f ,  "Wel l ,  I  don' t  rea l ly  have  a l l  these  areas  o f  
exper ience"  then we would  suggest  do ing  some th ings  to  bui ld  up your  research 
record:   F i r st ,  o f ten running  smal ler  pro jects ,  maybe interna l  grants  f rom your  
inst i tut ion or  smal ler  externa l  grants ,  o r  take  a  ro le  in  somebody  e lse 's  large  
externa l  grant .  Work i ng  on someone e lse ’s  grant  may  force  you to  do  work not  
d i rect ly  in  your  immediate  interest  but  i t  w i l l  g ive you some exper ience  work ing  
grants  and publ icat ions .  But ,  somet imes ,  you can actua l ly  carve  out  space  under  
another  P I ' s  pro ject  to  do work  o f  your  interest ,  i f  i t ' s  re lated to  the pro ject ' s  
goa l .  We would  adv ise  that  i f  you do something  l ike  that ,  get  agreement  upfront  
that  for  anyth ing  you publ i sh  on your  topic ,  you' l l  be  the  lead author  or  the so le  
author  to  ensure  that  you get  c redi t  for  that  are a o f  the  work .  

 
 

Slide 8 
In  any  o f  these  cases ,  you should  take  on ro les  that  wi l l  then pos i t ion  you to  apply  
as  a  P I  in  the future .   That  may be  as  a  co - invest igator  or  a  co -PI .   I t  may  be  as  a  
pro ject  manager ,  i f  you th ink  your management sk i l l s  are  weak ;  i t  may  be as  a  
data  manager  to  show that ,  in  a  future pro ject  which i s  go ing  to  have  a  lo t  o f  
data ,  that  you can keep t rack o f  these  th ings .  You want  to  ensure  that  you're  
bui ld ing  your  expert ise  in  a  spec i f i c  substant ive  area ,  perhaps  with  a  spec i f i c  
des ign  or  ana ly t ica l  method or  spec i f i c  dataset .   
 
And we would  a lso  suggest  that  you s tart  bui ld ing  l inks  with  pract i t ioners  because  
work ing  with  teacher,  schoo ls ,  d i st r ic ts ,  and s tates  i s  very  important  in  other  
types  o f  IES  research grants .  You want  to  be  able  to  show that  you can work  with  
pract i t ioners  and that  you can prov ide  informat ion that  i s  usefu l  for  them.   And 
then,  when you apply  as  a  P I  in  the  future ,  you' l l  have  these k inds  o f  sk i l l s ,  and 
you' l l  a l so  have  some of  these personal  re lat ionships  t hat  may  be  necessary  i f  you 
want  to  work  with  schoo ls  or  d ist r ic ts .   Some of  our  most  success fu l  exper ienced 
researchers  have  deve loped these long -term l inkages  with  d is t r ic ts  or  the i r  s tate  
educat ion agenc ies  and,  as  a  resul t ,  they ' re  ab le  to  propose  new work with  
pract i t ioners  who  are onboard a l ready .  
 

 

Slide 9 
In  conjunct ion with your  own background,  you' l l  want  to  bui ld  a  good team and so ,  
you should  carry  out  a  needs  assessment  regarding  personnel  to  carry  out  your  
research idea.  What  expert i se  are  you  br ing ing  to  the pro ject?   What  expert ise  do  
you need for  o ther  work  under the  pro ject?   And therefore ,  what  type  o f  fo lks  
should  you be  recru i t ing  to  the  project?  We often see  cases where  pro jects  are  
proposed but  lack  key  personnel .    
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For  example ,  in  se condary  data  ana lys i s ,  the  proposer  may  be a  s tat i s t ic ian or  
econometr ic ian  and lack  somebody  who 's  rea l ly  an  expert  in  the  topic  they ' re  
do ing  the  work  on.   Or  i t  may  be  the opposi te - - the  P I  may be  a  substant ive expert  
who  wants  to  look  at  a  secondary  dat aset  but  c lear ly  doesn' t  have  the  
methodo log ica l  sk i l l  to  do the  work  on the i r  own.   
 
I f  you're  go ing  to  propose  data  co l lect ion,  i t ' s  important  to  make  sure  someone on 
the  team has  sk i l l s  in  survey  deve lopment  i f  you're  go ing  to  use something  new 
and someone with  survey  implementat ion sk i l l s  w i th an  ex is t ing survey  you intend 
to  use .   
 
I f  you're  go ing  to  be  work ing  on a new intervent ion,  are  you a  curr icu lum 
deve loper?  A lso ,  are  you go ing  to  have  deve lop and prov ide  some teacher  
profess iona l  deve lopment to  use  the  intervent ion?   I f  you're  going  to  carry  out  an 
eva luat ion,  how are  your  des ign  sk i l l s?   I f  you're  go ing  to  be work ing  a  
measurement  pro ject ,  just  l i ke  on secondary  data ,  do  you have both  a  
psychometr ic ian  and a  substant ive  expert  in  the  topic  be in g  measured?   And for  
a l l  types o f  pro ject ,  how much management  exper ience do  you have?   
 
 

Slide 10 
Our  webinar  inc ludes what  we 're  ca l l ing  synthet ic  rev iewer comments .   These  are  
based on an actua l  ind iv idua l  rev iewer 's  comments ,  they 've  been fuzzed up a  l i t t le  
b i t  so  they ' re  not  as  recognizable ,  but  the  content  has  not  been changed.   And so,  
for  an  example ,  in  th is  case ,  the  rev iewer  fe l t  that  the  appl icant  was  lack ing  both  
pro ject  management  sk i l l s  and substant ive knowledge  needed for  the proposed 
work .  Now,  there  may  have  been a  rea l  lack  o f  these  sk i l l s  o r  i t  may have  been 
perce ived because  the  appl icant  d id  not  success fu l ly  h igh l ight  the  work  they had 
done  prev ious ly .  
 

 

Slide 11 
One other  th ing  to  keep in  mind i s ,  even i f  you're  coming in  with spec i f i c  sk i l l s ,  
many  peer  rev iewers  want  to  be assured that  ear ly  career  researchers  have  access  
to  more  exper ienced researchers .   Th is  may  be  on pro ject  management .   I t  may  be 
in  the  substant ive area  that  you are work ing  in .   I t  may  be in  a  methodo log ica l  
area  that  you a l ready have  exper ience  in .  So ,  even when you have  the  expert i se  to  
carry  out  a  pro ject ,  the  rev iewers  are  go ing  to  be  more  comfortable  i f  you can put  
somebody  on there  with  s imi lar  expert i se ,  just  to  have  somebody  for  you turn  to  i f  
d i f f i cu l t ies  do  ar i se .   

 

 

Slide 12 
In  th is  i l lust rat ive  synthet ic  comment ,  a  very  pos i t ive  one,  th is  appl icat ion was  
g iven a  h igh  score and was  funded,  and you see  that  what  the  rev iewer  sa id  i s  
that ,  though the  invest igator  i s  jun ior  and has  not  managed such a  pro ject  o f  th is  
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s i ze  before ,  he  has  or  she  has  exper ience  with  the main methodo logy and data  
co l lect ion,  and he  or  she  wi l l  have  exce l lent  superv is ion and support  f rom the  
other  co - invest igators  who are  on the  team.  
 
I  th ink  the  word "superv is ion"  here  might  lead s ome ear ly  career  researchers  to  
br i s t le ,  g iven that  they  were go ing  to  be  the  P I  and i t ' s  the P I ' s  job  to  do  the  
superv is ion,  but  I  inc luded th is  comment  because  I  wanted to  g ive  you a  sense  
that  some rev iewers  do  fee l  that  ear ly  career  researchers  need ov ers ight  and that  
they  look  more  k indly  on appl icat ions  that  conta in  personnel  who  can prov ide  
such overs ight .   

 

 

Slide 13 
There  are  many ways  to  inc lude more exper ienced researchers  on a  pro ject .   They 
can be  a  co -P I  or  a  co- I .   You can deve lop an adv isory  pane l .   You can use  them as  
consul tants .  
 
But  what  you rea l ly  want  to  make c lear  in  your  appl icat ion i s ,  one ,  what  i s  the i r  
expert i se  and how is  i t  support ing  each component  o f  the pro ject ;  two,  what  the i r  
spec i f i c  respons ib i l i t ies  are ,  spe l l  these out ,  a nd an important  one  i s  that  they ' re  
a lways access ib le  for  consul tat ion;  and three ,  that  they ' re  actual ly  on the  pro ject  
for  enough t ime to  do  what  needs to  be  done  or  to  prov ide  the consul tat ion that  
wi l l  probably  need to  be  done.  

 

 

Slide 14 
Here ’s  another  synthet ic  comment  f rom a  rev iewer not ing  that  they  were  great ly  
p leased to  see  th is  adv isory  pane l  because  they  fe lt  th is  pane l  had the  expert i se  
need to  adv ise  the  P I  in  order  to  complete  a l l  aspects  o f  the  project .   

 

 

Slide 15 
Let ’ s  turn  to  the  topic  o f  wr i t ing  c lear ly .  We rea l ly  push th is  because  rev iewers  
are  reading  mult ip le  appl icat ions  in  a  very  short  per iod o f  t ime.   As  a  resul t ,  they 
have  l i t t le  pat ience for  unc lear  wr i t ing  or  for  badly  wr i tten appl icat ions ,  
regardless  o f  how st rong the  appl icat io ns are  in  substance  and method.   And 
rev iewers  wi l l  o f ten make  pos it ive  comments  on how wel l  wr i tten a  proposa l  i s  
and how c lear  and easy  i t  is  to  understand.  
 
Lack  o f  deta i l  i s  a  common compla int  in  regards  to  unc lear  wr it ing .   IES  cont inues  
to  support  a  25-page  research narrat ive  in  order  to  a l low appl icants  to  spe l l  out  
the  deta i l s  o f  the i r  work ,  and rev iewers  rea l ly  want  to  see  th is  deta i l .  Lack  o f  
deta i l s  o f ten makes  i t  very  d i f f i cu l t  to  understand an intervent ion,  i f  i t ' s  be ing  
examined,  what  i s  i t  co mposed o f ,  how and why  i s  i t  supposed to  work ,  who  i s  
implement ing  i t ,  o r  how an intervent ion i s  go ing  to  be  deve loped or  what  
eva luat ion des ign  i s  be ing  used or  how the data  i s  go ing  to  be  ana lyzed.   
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For  ear ly  career  researchers  rev iewers  can' t  g ive  you the  benef it  o f  the  doubt  i f  
you leave  out  deta i l s .   They  can' t  say ,  "Oh,  look .   Th is  person has  publ i shed four  
ar t ic les  on regress ion d iscont inui ty  des ign.   They  obv ious ly  understand how to  do 
i t .   They  just  d idn' t  put  enough deta i l  in  the  appl icat ion."   T hey  won't  be  able  to  
do  that ,  so  they  are  go ing  to  be  look ing  spec i f i ca l ly  at  the  deta i l s  you prov ide  to  
make  the i r  judgment .   

 

Slide 16 
In  th is  synthet ic  rev iewer comment,  we  see  a  very  common compla int  regarding  
lack  o f  deta i l  regarding  the  intervent ion.   And so ,  w i thout  knowing what  the 
intervent ion inc ludes,  the  rev iewer i s  unable  to  judge  the promise  o f  the 
intervent ion for  improv ing  student  outcomes  and,  as  a  resul t ,  can a lso  not  
determine  how s ign i f i cant  the proposed work  rea l ly  i s .  

 

 

Slide 17 
Look ing  more  at  the comments  on the data ana lys i s  p lan,  th is  rev iew i l lust rates  
two common problems in  data  ana lys i s  sect ions  o f  appl icat ions .   F i r s t ,  the  fa i lure 
to  l ink  the  data  ana lys i s  to  the appl icat ion 's  research quest ions .   Often,  we  see  
ana lyses  proposed ,  but  they ' re  not  just i f ied  as  actua l ly  address ing  the  purpose o f  
the  pro ject .   
 
And then,  in  the second paragraph,  you see  a  c r i t i c i sm of  the lack  of  d iscuss ion o f  
the  spec i f ics  regarding  the  method of  ana lys i s ,  in  th is  case ,  the  regress ion 
d iscont inui ty  des ign.   
 
Researchers  expect  very  deta i led  d iscuss ion o f  the  ana lys is ,  and they get  very  
f rust rated,  as  you can see  f rom these  comments,  when they ' re  not  inc luded.   

 

 

Slide 18 
Some other  aspects  regarding  wr i t ing  c lear ly  to  keep in  mind:   We often see 
appl icat ions  that  are wr i t ten one sect ion at  a  t ime,  somet imes at  d i f ferent  t imes ,  
and somet imes  they ' re  wr i tten by  d i f ferent  people .   For  example,  the  substant ive  
expert  may  wr i te  a  s ign i f i cance  sect ion whi le  a  methodo log is t  wr i tes  the  research 
p lan.  
 
These  d i f ferences  in  s ty le  and focus  that  resul t  are  very  not iceable  espec ia l ly  i f  
there 's  a  lack  o f  agreement  between sect ions ,  such as  I  ment ioned before  
concerning  the  ana lyses  not  be ing  d i rect ly  l inked to  the research quest ion.  
 
You a lso  should  remember  you'r e  wr it ing  for  both  spec ia l i s t s  in  your  f ie ld  and 
method,  but  a lso  genera l i s t s .   And these genera l i s t s ,  whi le  they may  be  experts  in  
other  f ie lds  o f  educat ion,  won't  be as  fami l iar  wi th  your topic .   So ,  you' l l  want  to  
spe l l  out  any  under ly ing  assumpt ions  an d def ine  a l l  your  terms.   
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For  th is  reason,  i t ' s  usua l ly  he lpfu l  to  have severa l  people  do  a read -through o f  
your  appl icat ion to  determine  i t s  cons is tency ,  to  see  i f  i t ' s  c lear - -and that 's  
espec ia l ly  for  a  non -expert ,  and to  see i f  i t ' s  correct ,  which  i s  t he  ro le  o f  the 
experts '  job  in  both  substance  and method.  
 

 

 

 

Slide 19 
Your  opening  paragraph i s  very  important .   Aga in ,  the  rev iewers  are  reading  a  
number  o f  appl icat ions  in  a  short  per iod of  t ime,  so  you want  to  make i t  very  easy  
for  them to understand y our  appl icat ion.   Use  the  f i r s t  paragraph or  a  l i t t le  b i t  
more  to  g ive  a  quick  overv iew of  the  pro ject ,  what  are you propos ing  to  do and 
why  i t ' s  important .  
 
Quick ly ,  upfront ,  the  rev iewers  can then use  that  informat ion to  understand the  
purpose  o f  your  pr o ject  and they  can organize  the  rest  o f  the  informat ion f rom 
the  appl icat ion into  the i r  rev iew categor ies .   Rev iewers  o f ten carry  a  check l i st  in  
the i r  mind,  and i f  they  know what  you're  try ing  to  do ,  they  can then check  o f f ,  
"Are  you do ing  everyth ing  you n eed to  do in  order  to  carry  that  out?"  
 
We somet imes  see  appl icat ions  with  severa l  pages  o f  int roduct ion on the  genera l  
importance  o f  the  i ssue  without  ever  address ing  what  th is  pro ject  i s  go ing  to  do .   
Rev iewers  get  lost  in  that  k ind o f  s t ructure and they  get  f rust rated.  

 

 

Slide 20 
F ina l ly ,  we suggest  address ing  some of  the  i ssues regarding  rev iewers .   We 
ment ioned th is  before ,  that  you' l l  have spec ia l i s t s  in  your  area and educat iona l  
genera l i s t s .   The  research narrat ive  that  I  ment ioned,  the  25  pages ,  tha t 's  the  
heart  o f  your  appl icat ion and I ' l l  ta lk  about  that  in  a  l i t t le  more deta i l  la ter ,  but  
you're  go ing  to  wr i te  i t  for  these  spec ia l is ts  and you're  a lso  go ing  to  wr i te  i t  for  
experts  in  substance  and experts  in  methodo logy,  because  on the  rev iew pane l ,  
there  wi l l  be  an expert  in  every  act iv i ty  you propose .    
 
In  your  research des ign,  i f  you propose  a  survey ,  i f  you propose interv iews,  i f  you 
propose  a  spec i f i c  method of  ana lys is ,  there  wi l l  be  somebody  there  who  wi l l  say  
th is  i s  e ither  complete  or  incom plete .   So ,  you don't  want  to  sk imp on the  deta i l s .   
 
We have  seen t imes  where  people wi l l  propose  in  two  l ines  o f  text  that  they ' re  
go ing  to  do  a survey o f  teachers .   And so,  the  person on the pane l  who i s  a  survey  
expert  wi l l  get  very  concerned.   How wi l l  th is  survey  be  done?   What  wi l l  actua l ly  
be  done  in i t?   Who wi l l  actua l ly  carry  i t  out?   And that  wi l l  cause  d i f f i cu l t ies  wi th  
the  rev iew.   
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I f  you're  resubmit t ing  an  appl icat ion - -and we have no  l imits  on the  number  o f  
t imes  you can resubmit  and program  of f icers  are  wi l l ing  to  work with  you on each 
submiss ion,  you have to  address  how you wi l l  respond to  your  las t  set  o f  rev iews.   
You' l l  have  up to  three  pages  to  do  so  in  the  Appendix  A .  F i rs t  o f  a l l ,  you have  to ,  
because  rev iewers  get  very  angry  when the re  i sn ' t  a  response  or  there 's  a  very  
weak response .  Second of  a l l ,  IES now requires  such a  response.   So ,  i f  you don't  
inc lude  such a  response ,  i t ' s  qu i te  poss ib le  that  your  appl icat ion wouldn' t  be 
accepted for  rev iew.  

 

Slide 21 
Just  by  co inc idence,  we  h ad a d iscuss ion with  an  ear ly  career  P I  who  was  recent ly  
funded and we asked them, "What  k ind o f  adv ice  would  you prov ide  to  other  ear ly  
career  researchers?  He  prov ided very  s imi lar  adv ice .   T ry  to  be a  co -P I  or  key  
personnel  on a  prev ious  pro ject  and then  in  your  new appl icat ion h ighl ight  your  
management ro le .   —He noted that  he  had worked f i r st  on  a  smal l  interna l  grant  
up through a  larger  federa l  grant .   
 
He  noted that  he  added co -P Is  who had rece ived federa l  grants  before and had 
expert i se  in  certa in  e l ements  o f  the  pro ject  and an adv isory  board with  senior  
people  on h is  funded pro ject .   
 
As  a  resul t ,  the rev iewer  feedback d id  note  that  the  P I  was  junior  but  had a s t rong 
enough team to  make them conf ident  the  work would  get  carr ied  out .  

 

 

Slide 22 
In  add i t ion,  he  had bui l t  o f f  pr ior  work ,  s tart ing  f rom his  d issertat ion that - -a  p iece  
o f  which had been publ i shed in  a  journa l ,  then further  cont inued through a  smal l  
interna l  grant  and then h is  appl icat ion to  IES  was  based on th is  data  and the 
resul t s  f rom bot h o f  them.   
 
In  addi t ion,  he  argued for  pers i s tence .   The  f i r s t  t ime he d id  not  get  funded but  he  
d id  address  the  feedback  and then was able  to  get  funded the  second t ime.   
 
That  f in i shes  the  targeted adv ice I  have  for  ear ly  career  researchers .   I f  anybody  
has  a  quest ion,  p lease  send i t  in  on anyth ing  we just  covered.   

 

 

Slide 23 
What  I  want  to  go  over  now are the spec i f i c  requirements  o f  the  IES  grant  
programs that  must  be  met  in  order  to  rece ive a  grant .   
 
Th is  i s  the remain ing  agenda,  ta lk ing  a  b it  about  IES  and i t s  object ives  and 
outcomes  i t  supports ,  the  spec i f i c  grant  programs,  address ing  the  research 
narrat ive port ion o f  your  appl icat ion,  and then d iscuss ing  some of  the submiss ion 
requirements .  
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Slide 24 
A l i t t le  background on what  IES  looks  l ike .   W e have  a  D i rector  appo inted by the  
Pres ident  and conf i rmed by  the Senate ,  adv ised by a  Board for  Educat ion Sc iences ,  
and there  are  four  centers  with in  IES :  Nat iona l  Center  for  Educat ion Stat i s t ics ,  
you're  probably  fami l iar  wi th  the i r  surveys such as  the  EC LS-K  or  the  ELS  or  NAEP  
and they  a lso  run a  grant  program for  state  longi tudina l  data systems.  
 
The  Nat iona l  Center  for  Educat ion Eva luat ion,  which  does  large -sca le  eva luat ions  
o f  intervent ions  or  programs.   Usua l ly ,  these  are chosen by Congress  or  the 
adm inis t rat ion or  IES  and carr ied  out  by  large  contractors ,  and they  a lso  oversee  
the  Regiona l  Educat ion Labs .  
 
Then,  there  are  the two  grant -mak ing  centers ,  the Nat iona l  Center  for  Educat ion 
Research,  which  I  be long to ,  and the  Nat iona l  Center  for  Spec ia l  Ed ucat ion 
Research,  which  Amy be longs  to .   These Centers  house  the  program of f icers ,  the  
fo lks  you can ta lk  to  about  adv ice  for  apply ing,  and you should  take  advantage o f  
us .   

  
And then,  separate  f rom us  i s  the  Standards  and Rev iew Off ice  under  the  Off ice  o f  
D i rector ,  and they ' re  respons ib le  for  the  peer  rev iew process .  By  keeping  the  
program of f icers  out  o f  the peer rev iew process ,  i t  a l lows  us  to  be  much more 
invo lved with  you,  adv is ing  you,  reading  some of  your  draf t  appl icat ions ,  and 
g iv ing  you feedback  on them,  whi le  the  Standards  and Rev iew off ice  takes  
respons ib i l i ty  for  choos ing  the peer  rev iewers  and oversee ing  the  peer rev iew 
process .   

 

 

Slide 25 
The  overa l l  object ives  for  grant - funded research o f  our  two  centers  can be  spe l led  
out  in  about  four  s ta tements .    
 
We want  to  ident i fy  what  works  to  improve  s tudent  educat iona l  outcome so  we 
can d isseminate i t .    
 
We want  to  ident i fy  what  doesn' t  work  so  we can s top us ing  i t .    
 
We want  to  ident i fy  what  works  for  whom and for  where so  we can use  what  works  
with  the appropr iate  people  in  the  appropriate  p laces  because  we know most  
educat ion intervent ions  don't  work for  everyone.    
 
We a lso  want  to  understand why educat ion intervent ions  work so  we can improve  
educat ion and bui ld  on th is  understanding  to  c reate  further  intervent ions .  
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Question: " Is  there an  advantage  to  hav ing  a  sen ior  co l league  as  a  co -P I  versus  as  a  

consul tant?"  

 

Answer: Co-P Is  may be  seen as  more  invested  in  a  pro ject  than a  consul tant ;  
however ,  i f  you  don' t  th ink  the  person needs  to  be  a co -P I ,  they  could  a lso  be  a  co -
I  or  i f  they  are  needed only  for  a  very  speci f i c  purpose  then a  consul tancy  may be  
enough.  
 I f  you  look  at  your  background and you see,  "Maybe  my management  sk i l l s  
look  weak,  maybe  I  should  have  th is  person on  as  a  co -P I .   They' l l  be  seen as  more  
invested  in  the  pro ject  and they  wi l l  have  a s t ronger  ro le  in  the  management  of  i t .  
 So ,  I  would  say ,  depending on  your  background,  i t  may be  bet ter  to  have a  
co-P I  i f  you  see  yourse l f  as  weaker ,  a  co - I  i f  you  see  yourse l f  as  fa i r ly  s tro ng,  and a  
consul tant  i f  you ' re  st rong.  
 
Question: " I f  a  jun ior  researcher  inc ludes  co -P Is  and other  experts  who are  from 
another  ins t i tut ion,  how can you demonstrate  e f fect ive  support  and mentorsh ip  
can be  prov ided remote ly?"  
 

Answer: Wel l ,  there are  sever a l  ways .   One i s  to  set  up  regular  meet ings .   These  may 
inc lude  a  regular  phone  meet ing  say  every  two weeks  and a  per iod ic  in  person 
meet ings  –  so your  t rave l  budget  wi l l  be a  b i t  larger .   
   
So ,  I  don' t  th ink be ing  at  d i f ferent  ins t i tut ions  would  be  cons i dered a  drawback  to 
get t ing  support  form a  co - I  or  co-P I .  
 

 

Slide 26 
Moving  on to  the i ssue  that  the  f ina l  outcomes o f  interest  are  for  s tudents .   When 
we ta lk  about  what  works  or  what  doesn' t  work,  for  IES ,  that 's  in  terms  o f  s tudent  
outcomes.   Does  i t  im prove  s tudent  outcomes or  not ,  and that 's  key  to  wr i t ing  an  
appl icat ion to  IES .   Our  work  has  to  address  s tudent  outcomes.   I t  can be  
cha l lenging  for  fo lks  who  are  work ing  on what  we might  ca l l  i ssues  upst ream of  
s tudents ,  e .g . ,  work ing  with  schoo l  boards or  pr inc ipa ls ,  and somet imes  even 
teachers .   Even in  these  cases ,  you're  go ing  to  have to  l ink  your work  to  how it  
a f fects  s tudent  outcomes.   
 
For  genera l  educat ion,  s tudent  outcomes  s tart  at  pre -K ,  for  s tudents  who  are  aged 
3  to  5 ,  and spec ia l  educat ion r esearch can s tart  f rom chi ldren at  b i r th ,  i f  ch i ldren 
are  at  r isk  for  a  d isabi l i ty  or  have  a  d isabi l i ty .  
 
From k indergarten through grade  12 ,  we see  for  both  genera l  educat ion and 
spec ia l  educat ion,  a  focus  on academic  outcomes  in reading,  wr it ing ,  math,  a nd 
sc ience  and the  behav iors ,  soc ia l  interact ions ,  and soc ia l  sk i l l s  that  support  
learn ing  in  schoo ls  as  wel l  as  h igh  schoo l  graduat ion.  And spec ia l  educat ion a lso  
wants  to  look  at  funct iona l  outcomes  to  improve educat iona l  resu l t s ,  t rans i t ions 
f rom employment  and independent  l i v ing  and post -secondary  educat ion.  
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Slide 27 
For  post -secondary  educat ion research - -and we def ine  that  as  grades  13  through 
16 ,  so ,  a  bache lor 's  or  be low --   the  pr imary  outcomes  are  enro l lment  in  post -
secondary ,  pers i s tence  or  compl et ion.   
In  addi t ion,  we  have  achievement  outcomes  in  what  we ca l l  gateway math and 
sc ience  courses  that  lead to  majors  in  math and sc ience ,  as  wel l  as  int roductory  
wr i t ing  courses .  
 
In  adul t  educat ion,  we 're  focused on reading,  wr i t ing ,  and math outcomes.   
S tudents  in  adul t  educat ion are  def ined as  16  and o lder  who are not  in  the  K  
through 12  system, and are  invo lved in  adul t  bas ic  educat ion,  which  usua l ly  covers  
8 th  grade  or  be low,  adul t  secondary  educat ion,  which  reaches  12th  grade,  and 
Engl i sh  language  l earners .  

 
 

Slide 28 
The  next  i ssue i s  making  sure  you apply  to  the  r ight  grant  program.  I ' l l  s tart  w ith  
the  two  main  grant  programs:  the  Educat ion Research Grant  Program,  which  has a  
CFDA number  84 .305A,  and the  Spec ia l  Educat ion Research Grant  Program,  wh ose 
number  i s  84 .324A.  

 

 

Slide 29 
Most  o f  IES ’  grants  are  awarded under  these  two  grant  programs.   When you apply  
under  them,  you apply  to  a  research topic  and a  research goa l  in  conjunct ion - -a  
combinat ion o f  topic  and goa l .  
  
Many  ideas  can fa l l  between r esearch topics  or  need to  be  organized or  f ramed in 
a  way to  respond to  the  topics  and goa ls ,  and i t ' s  worth  ta lk ing  to  a  program 
of f icer  ahead o f  t ime to  d iscuss  how to  f rame your  appl icat ion.  
 

 

Slide 30 
There  are  10  educat ion research topics  for  the  Educ at ion Research Grant  Program.  

There  are  d isc ip l ine  topics  such as  Reading  and Wri t ing  and Math and Sc ience  

Educat ion.   There are age -or iented topics  such as  Ear ly  Learning  Programs and 

Po l ic ies  and Postsecondary  and Adul t  Educat ion.   There  are  student  type s  such as  

Engl i sh  learners .   There  are  what  we might  ca l l  support ing  act iv i t ies  such as  

Educat ion Techno logy and Ef fect ive Teachers  and Ef fect ive  Teaching  and Soc ia l  

and Behav iora l  Context  for  Academic Learning.   And then,  there  i s  a l so  the  

Cogni t ion  and S tudent  Learning  topic  which  i s  a imed at  psycho logy  o f  learn ing.  
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Slide 31 
The  Spec ia l  Educat ion Research Grant  Program has 11  topics ,  many  o f  them are  
very  s imi lar  to  the  regular  educat ion topics ,  but  a  number  o f  them are  a lso  
spec i f i c  to  spec ia l  educat io n,  for  example ,  Aut ism Spectrum Disorders ,  Fami l ies  o f  
Chi ldren with  D isabi l i t ies ,  and Trans i t ion  Outcomes for  Secondary  Students  with  
D isabi l i t ies .    

  

 

Slide 32 
So ,  you' l l  want  to  f igure  out  where  your  research idea  best  f i t s  under  one o f  these  
21  topics ,  and then you' l l  want  to  th ink  about  what  goa l  i t  addresses .   These  two 
grant  programs have  f ive  research goa ls :  Explorat ion,  Deve lopment  and 
Innovat ion,  E f f icacy  and Repl icat ion,  E f fect iveness,  and Measurement .  

 

 

Slide 33 
Under  the  f i rs t  goa l ,  Explorat io n,  there  are  two  types  o f  work be ing  done.   One  i s  
to  look  at  the assoc iat ion between a  mal leable  factor  and a s tudent  outcome,  and 
the  second i s  to  ident i fy  mediators  and moderators  o f  such a  re lat ionship .  
 
Let ’ s  def ine  the  f i r st  term,  "mal leable  factor ."   That 's  something  that  can be  
changed,  such as  a  s tudent ,  teacher ,  o r  schoo l  character i s t ic ,  and i t  i s  something  
that  can be changed by  the  educat ion system.   So ,  we 're  look ing  for  research to  
ident i fy  l inks  between such mal leable  factors  and student  lear n ing  and 
achievement  or  explor ing  what  mediates  and moderates  those  l inks .    
 
Th is  work  can lead to  the  deve lopment  or  modi f icat ion o f  an  ex is t ing  educat ion 
intervent ion or  a  new one,  or  i t  may be  used to  ident i fy  a  promis ing  intervent ion 
for  a  more  r igoro us  eva luat ion,  or  i t  may  be  used to  c reate  a  conceptua l  
f ramework  for  an  assessment .  
 
Let  me just  g ive you a  couple  o f  examples  to  t ry  to  f lesh  out  what  we mean by 
"Explorat ion."  
 
An ongo ing  s tudy  addresses how students  learn  argumentat ive  wr i t ing ,  so  how to  
make  an argument  in  wr i t ing .  The  researcher  has  ident i f ied  c lassrooms that  
produce  students  who  do wel l  on argumentat ive  wr it ing  outcomes  and he 's  
v ideotaping  the  h igh  schoo l  teachers  who are  teaching  these  c lassrooms to  t ry  to  
ident i fy  inst ruct iona l  pr act ices  that  are  l inked to  the i r  success .   So ,  he 's  look ing  at  
the  teachers  inst ruct iona l  pract ices ,  and he 's  corre lat ing  them to  pre  to  post - test  
s tudent  ga ins  us ing  assessments  such as  NAEP  i tems and wr it ing  samples .   That  
would  be an example o f  t ry ing  t o  f ind  a  mal leable  factor ,  in  th is  case  teacher 
inst ruct ion,  wi th  the  s tudent  outcome of  student  argumentat ive wr i t ing .  
 
Regarding  mediators  and moderators ,  a  s tudy  was  done  look ing at  a  mentor ing  
program for  K indergarten to  2 n d  grade  beginning  teachers  an d more  exper ienced 
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teachers,  which  had been found to  be  re lated to  greater  s tudent  outcomes.  Af ter  
examining  mediators ,  they found that  more  mentor ing  t ime led  to  a  greater  ga in  
in  s tudent  outcomes,  and that  focus ing  th is  t ime on substant ive  teaching  i ssue s 
a lso  led to  greater  gains .  Look ing  at  moderators ,  the  pro ject  found that  beginning  
teachers  who  were  more  se l f - re f lect ive  had greater  s tudent  ga ins  f rom mentor ing.  
They  a lso  found that  there  was  an  assoc iat ion between mentors  who  were  more  
comfortable  in  the i r  ro le  as  mentors  and mentees hav ing  greater  ga ins  among 
the i r  s tudents .   So,  that 's  an  example o f  the  mediator/moderator  approach.  
 
An example  o f  a  pro ject  look ing  at  the  re lat ionship  o f  an  a l ready -ex is t ing  
intervent ion with  student  outcomes,  i s  a  pr o ject  examining  the  Internat iona l  
Bacca laureate  ( IB)  Program. This  pro ject  noted that  IB  i s  a  widespread program 
that  has  not  been causa l ly  eva luated,  and i t ' s  d i f f i cu l t  to  set  up a  causa l  
eva luat ion because  students  and the i r  famil ies  se l f - se lect  into  the i r  program,  and 
schoo ls  se l f -se lect  into  o f fer ing  the  program.  The  pro ject  argued that ,  in  the  
short - term,  there  i s  qui te  a  b i t  o f  data  on students  who  have  gone  through the  
program so a  descr ipt ive  examinat ion o f  the  re lat ionship  between the  program 
and s tudent  outcomes  regarding  co l lege -go ing  can be done.   
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Slide 34 
Our  second research goa l  i s  Deve lopment  and Innovat ion.   Under  th is  goa l ,  you 
deve lop a  new or  improve  on an ex is t ing  educat ion intervent ion (which  we've  
broadly  def ined as  inst ruct iona l  prac t ices ,  curr icu la ,  teacher  profess iona l  
deve lopment ,  actua l  educat ion programs or  po l ic ies) ,  you demonstrate  the i r  
feas ib i l i ty  in  an  authent ic  educat ion de l ivery  set t ing ,  and you co l lect  p i lo t  data  on 
the  promise  o f  the intervent ion to  improve  s tudent  acade mic  outcomes.   
 
The  focus  o f  th is  grant  i s  on  the deve lopment  process .   We expect  most  o f  the 
t ime and funding  to  go  into  deve lopment  work  and we expect  an i terat ive 
deve lopment  process  to  be used in  which  you s tart  deve lopment o f  the  
intervent ion,  t ry  i t  out  with  the  intended end users ,  learn  some lessons ,  come 
back  and cont inue  deve lopment ,  and keep do ing  th is  cyc le  unt i l  i t ' s  c lear  that  the  
end users  can use  i t .   In  addi t ion,  you check  i f  the intervent ion can be  feas ib ly  
used in  an  actua l  educat ion set t i ng ,  e .g . ,  a  c lassroom,  or  schoo l .   And then,  you 
move on to  co l lect  p i lo t  data  to  see  i f  there 's  a  re lat ionship  between the  
intervent ion and s tudent  outcomes.   You can look  for  a  causa l  re lat ionship  or  you 
can look  for  just  an  assoc iat ion between the  inter vent ion and student  outcomes.   

 

 

Slide 35 
The  next  research goa l  i s  E f f i cacy  and Repl icat ion.   Under  th is  goa l  you causa l ly  
test  whether  or  not  a  fu l ly  deve loped intervent ion leads to  benef ic ia l  s tudent  
outcomes.   I t  can be  under  spec i f ied  condit ions ,  for  example ,  idea l  condi t ions  
where  perhaps  more  support  i s  be ing  g iven to  implement  the intervent ion than 
would  normal ly  be used or  the  populat ion you're  us ing  i s  very  homogeneous .  I t  
doesn' t  have  to  be  done  under  idea l  condi t ions ,  but  i t  can be done  that  way .   
 
E f f i cacy  s tudies  can be  done on widespread - -wide ly  used intervent ions  that  have  
never  been eva luated,  for  example ,  the  Internat iona l  Bacca laureate  Program that  I  
ment ioned before ,  or  they can be  used on something  brand new,  such as  an  
intervent ion deve loped under  the  Deve lopment and Innovat ion goa l ,  where  there 's  
some ev idence  o f  promise that  the  intervent ion could  improve  student  outcomes.  
 
In  addi t ion,  you can do  two other  types  o f  E f f i cacy  s tudies .   You can do  a 
repl icat ion s tudy  where  an intervent io n has  been eva luated once  before  under  an  
e f f i cacy  s tudy but  you want  to  t ry  i t  out  with  a  d i f ferent  populat ion - -so,  for  
example ,  you found i t  worked in  urban schoo ls  under  an  ef f i cacy  s tudy,  you might  
want  to  see  i f  i t  has  the  same impacts  in  rura l  schoo l s .  Or  you might  want  to  test  a  
s l ight ly  d i f ferent  intervent ion,  e .g . ,  ad just ing  the  intervent ion because  you found 
a  cheaper  way  or  you found what  you th ink  i s  a  more  e f fect ive  way  to  run the  
intervent ion,  or  wi th  a  d i f ferent  leve l  o f  implementat ion for  th e  intervent ion.   
 
Here ’s  an  example  o f  both  an e ff i cacy  s tudy  and a  repl icat ion s tudy .  A  pro ject  
eva luated a  program ca l led  "SOURCE"  in Ca l i forn ia ,  which  was an  11th grade  
mentor ing  program.   I t  he lped low - income co l lege -e l ig ib le  s tudents  complete  the  
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co l lege appl icat ion and f inanc ia l  a id  appl icat ion.  2 ,500 s tudents  were  randomly  
ass igned to  rece ive  the  program or  not ,  and a  modest  but  s tat is t ica l ly  s ign i f i cant  
benef ic ia l  e f fect  was found on enro l lment  in  co l lege  and obta in ing  f inanc ia l  a id .   
The  mentor ing  program cost  about  $1 ,000 per  s tudent  because there  was  a  lo t  o f  
in -person mentor ing.  A  second pro ject  was  funded to  do  a  repl icat ion study  
pr imar i ly  implement ing  the  mentor ing  program through a  v i r tua l  program which  
cut  the  costs  by  60  percent .   
 
In  addi t ion,  you can also  propose  to  do  a  fo l low -up s tudy  to  see i f  there 's  a  
longer - term impact  of  an  intervent ion.   So,  i f  you ev idence  that  an  intervent ion i s  
hav ing  a  benef ic ia l  impact  on student  outcomes,  you can e i ther  propose  to  fo l low 
the  s tudents  for  anot her  three years  to  see  i f  the program has longer - term 
student  impacts  or  fo l low the  teachers  or  the  schoo ls  to  see  i f  they  cont inue  to  
implement  the  intervent ion and i f  the  student  impacts  cont inue as  wel l .    
 
Quest ion :   "What i s  the  scope  of  work,  sample  s i ze ,  number  of  schools  that  IES  
cons iders  for  Deve lopment  versus  E f f i cacy  pro jects?"  
 
Answer :  Wel l ,  le t  me s tar t  wi th  the  E f f i cacy  s ide .   IES  and the rev iewers  are  
look ing  for  a  power  of  about  .8 .   And so,  you should  propose  to  inc lude  the  number  
of  s tude nts ,  c lassrooms,  and/or  schools  that  wi l l  prov ide  your  study  with  the  
abi l i ty  to  detect  the  ef fect  s i ze  you th ink  i s  reasonable  to  expect  wi th  a  power  of  
.8 .  By  do ing  th is ,  you’ re  more certa in  that  i f  you  don' t  f ind  an  e ffect ,  i t ' s  not  
because  you d idn ' t  h ave  a  large enough sample  s i ze .   
 Under  D eve lopment - - ,  you  need enough schools  or  teachers  or  ind iv iduals  to  
be  ab le  to  deve lop  the  intervent ion  that  would  be  usable  by  teachers  or  schools .  
 Because  the  p i lot  s tudy  can run  the  gamut f rom a  fu l ly  powered ex per iment  
to  an  under  powered exper iment  to  a  quas i -exper iment ,  you’ l l  choose  a  sample  s i ze  
to  f i t  the type  of  p i lot  s tudy  you propose .  
 

 

Slide 36 
The  fourth  research goa l  i s  E f fect iveness  and i t  enta i l s  a  further  causa l  eva luat ion 
o f  an  intervent ion.   Impl ementat ion o f  the intervent ion must  be done  under  
rout ine  pract ice  rather  than the  idea l  condi t ions  a l lowed under the  E f f icacy  and 
Repl icat ion goa l .  The  intervent ion should  a lso  be shown to  have  an impact  on 
s tudent  outcomes  in  two ef f icacy  s tudies .   In  ad di t ion,  the  eva luat ion team is  to  
be  independent  o f  the  deve lopment  or  d ist r ibut ion o f  the intervent ion.    
 
Under  the  E f fect iveness  goa l ,  you can a lso  apply  for  a  fo l low -up pro ject  to  fo l low 
the  s tudents  three  years  a f ter  they  rece ive the  intervent ion unde r  an  
E f fect iveness  project  to  see  i f  there  are longer - term student  impacts .   

 

   

Slide 37 
The  f i f th  research goa l  i s  Measurement .   Under  Measurement you can propose to  
deve lop a  new assessment (or  re f ine an  ex is t ing  assessment)  and then va l idate  i t ,  
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or  you  may  propose to  va l idate  a  wide ly  used and ex ist ing  assessment for  a  
spec i f i c  purpose ,  context ,  o r  populat ion.  
Examples  o f  these  assessments  inc lude screening,  progress  monitor ing,  
c redent ia l ing ,  accountabi l i ty  systems,  format ive ,  and summat ive assessments .  

 

 

Slide 38 
Pro jects  for  each o f  the  research goa ls  have  max imums for  how long they  can last  
and how large  a  budget  can be  proposed.  Appl icat ions  that  exceed e ither  the  
max imum t ime for  a  pro ject  or  the max imum funding  wi l l  not  be  accepted for  
rev iew.   So ,  i t ' s  important  to  s tay  with in  these  max imums.   
 
Th is  s l ide  l i s ts  the max imum t ime and max imum grant  s i ze .  For  example ,  under  
explorat ion,  i f  you're  do ing  secondary  data  ana lys i s  only ,  the max imum t ime i s  
two years  and the  max imum grant  i s  $700 ,000 ,  which  inc ludes  your  d i rect  and 
indi rect  costs .  
 
I f  you're  co l lect ing  pr imary data  and/or doing  pr imary  and secondary  data  
ana lys i s ,  you can apply  for  a  pro ject  o f  up  to  four  years  and max imum of  $1 .6  
mi l l ion.   The  s l ide  l i s ts  the  l imits  for  the  other  research g oa ls  inc luding  for  the 
fo l low -up s tudies  under  E f f i cacy  and Repl icat ion,  and Ef fect iveness .   

 

 

Slide 39 
That  conc ludes  the  d iscuss ion o f  the  two pr imary grant  programs,  84 .305A and 
84 .324A,  and now we’ l l  d i scuss  some of  the  other  research grant  programs th at  
may be  o f  interest  to  you.  
 
In  our  research grant  programs,  we  do not  have  separate ear ly  career  categor ies ,  
but  we  do  have  a set  o f  research t ra in ing  programs,  and I 'm go ing  to  le t  Amy 
d iscuss  one o f  them because  i t  i s  spec i f i ca l ly  for  ear ly  career  res earchers .  

 

 

Slide 40 
Dr. Sussman:  H i .   As  A l len  ment ioned ear l ier ,  I  am with  the  Nat iona l  Center  for  

Spec ia l  Educat ion Research,  and we have  a new RFA th is  year  ca l led  Research 

Tra in ing  Program in  Spec ia l  Educat ion:  Ear ly  Career  Deve lopment  and Mentor ing.   

Th is  new compet i t ion  i s  a  t ra in ing  grant ,  but  in  addi t ion  to  be ing  a  t ra in ing  grant ,  

i t  a l so  requires  a  research pro ject ,  and these  two  aspects  o f  i t ,  the  t ra in ing  and 

the  research,  need to  be  integrated.    

 
In  o ther  words ,  whatever  you are propos ing  for  your  t ra in ing  –  or  what  we 're  
ca l l ing  "career  deve lopment"  –  that  must  be  used to  support  the actua l  research 
that  you're  propos ing.  I 'm  go ing  to  go  over  some th ings  about  this  RFA very  
br ie f ly .  
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Slide 41 
To  be e l ig ib le  for  th is ,  f i r s t  o f  a l l ,  as  th is  i s  f or  spec ia l  educat ion research,  you 
have  to  have a  focus  o f  research on infants ,  toddlers ,  ch i ldren,  or  youth with  or  at  
r i sk  for  d isabi l i t ies .  
 
You must  have a  need for  addi t iona l  t ra in ing,  not  just  the money for  the  pro ject .  
There  needs  to  be  some aspect  o f  your  t ra in ing,  content  or  methodo log ica l ,  that  
requires  some addi t iona l  t ra in ing  even though you've  f in i shed graduate  schoo l  and 
poss ib ly  even a  post -doctora l  t ra in ing  program.  
 
So ,  you need to  have  f in ished th is  t ra in ing,  whether  i t ' s  a  doctora l  degree  or  your  
post -doctora l  t ra in ing,  w i th in  three  years  o f  the appl icat ion due  date ,  and we're  
be ing  s t r ic t  about  th is  c r i ter ion.   We want  i t  to  be  fa i r  for  everyone  who 's  read 
the  RFA to  have the  same cr i ter ia .   For  example ,  i f  you got  your  Ph.D .  in  May o f  
2009 ,  and th is  i s  due  in  September ,  unfortunate ly ,  in  that  scenar io ,  that 's  over  
three  years,  so  you would  not  be  e l ig ib le .  But  any  t ime with in  three  years  you 
would  be e l ig ib le .  
 
Another  c r i ter ion i s  that  you need to  be  in a  tenure t rack  pos i t ion,  and th is  must  
actua l ly  be tenure  t rack ,  not  anyth ing  equiva lent .   So ,  in  most  cases ,  though 
maybe  not  a l l ,  th is  would  be  an ass i s tant  professor  type  o f  posi t ion.  
 
And the  f ina l  e l ig ib i l i ty  c r i ter ion i s  that  you should  have  no prev ious  awards  as  a  
pr inc ipa l  invest ig ator  or  co -pr inc ipa l  invest igator .   Th is  compet it ion  i s  meant  to  
boost  and support  ear ly  career  invest igators  s tart ing  the i r  academic careers .   And 
the  idea  behind th is  is  that  i f  you a l ready  have  been a  P I  o r  co -P I  on an IES  award,  
then you probably  don't  need th is  boost  to  get  started,  as  somebody  who has not  
yet  rece ived such an award as  the  pr inc ipal  invest igator  would  need.  

 
 

Slide 42 
Br ie f ly ,  the  components  o f  th is ,  as  I  ment ioned,  are  the research p lan  and the  
career  deve lopment p lan.  
 
The  research p lan  must  correspond to  the NCSER topic  and goa l  s t ructure ,  which  
A l len  covered ear l ier -- so ,  you need to  p ick  a  pro ject  that  f i t s  under  one o f  those  
topics  that  we  cover  and one  o f  the  goa ls  that  we  cover .   
 
And with  the career  deve lopment  p lan,  there  are  t wo  parts .   F i r st  i s  mentor ing:   
the  unique  part  o f  th is  new compet i t ion i s  that  you need to  have  a  mentor  that  i s  
more  senior ,  more exper ienced,  in  the  areas  in  which  you need t ra in ing.   You need 
to  have  at  least  one  pr imary mentor,  and you may  a lso  have  c o-mentors .   So ,  i t  
could  be  that  you have  a  pr imary mentor  with  expert i se  in  the  topic  area  that  
you' l l  want  to  study ,  such as  aut i sm,  for  example .   But  you might  have a  co -mentor 
because  you want  to  run a  certa in  type o f  ana lys i s .   You need methodo log ica l  
expert i se ,  so  then you might  have  a co -mentor  with  that  expert ise .   
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The  second part  o f  the  career  deve lopment p lan  i s  the  addi t ional  t ra in ing  
component .   That  invo lves  everyth ing  outs ide  the  mentorship  i tse l f .   So,  that  
could  invo lve  tak ing  workshops  or  courses.   You might  want  to  go  to  an  IES -
sponsored summer  inst i tute  - -  anyth ing  that  he lps  you get  the  tra in ing  that  you 
need to  accompl ish  your  research.  
 
And as  I  ment ioned ear l ier ,  these  p lans  need to  be  integrated.   So ,  the career  
deve lopment  p lan  need s  to  support  the actua l  program of  research that  you are  
propos ing.  
 
Th is  was a  very  br ie f  overv iew,  but  i f  any o f  you are  e l ig ib le  and interested,  next  
week  on Wednesday  morning,  we  wi l l  be conduct ing  a  webinar  spec i f i ca l ly  on th is  
compet i t ion.   So ,  you c an learn  more  about  i t  and ask  more  quest ions  then.  
 

Dr.  Ruby:   Thank  you,  Amy.  Amy i s  the  Program Off icer  for  th is  grant  program,  and 
you' l l  have  her  emai l  a t  the  end o f  th is  presentat ion.   So,  do feel  f ree  to  contact  
her  i f  you have  any  quest ions about  i t .  
 

 

Slide 43 
The  next  grant  program I  wanted to  ment ion i s  the  Stat i s t ica l  and Research 
Methodo logy and Educat ion Program,  whose  purpose i s  to  expand and improve the  
methodo log ica l  and stat i s t ica l  too ls  ava i lab le  for  use  by mainstream educat ion 
researcher s .  
 
Th is  i s  a  very  ear ly  career - f r iendly  grant  program.  We have  a  number  o f  ear ly  
career  researchers  who  are bui ld ing  o f f  the i r  d issertat ions and post -doc  work to  
be  the  P I  on  these  types  o f  grants .   They show the i r  own expert i se  in  the past  
work and o fte n have  an exper ienced co -P I  or  co - I  o r  an  adv isory  board on the 
pro ject .    
 
P ro jects  are address ing  such i ssues  as  miss ing  data  and i t s  imputat ion in  
mult i leve l  model ing ,  improv ing  va lue -added models ,  improv ing  regress ion 
d iscont inui ty  des igns  and ana lys i s  and interrupted t ime ser ies  des ign,  use  o f  
inst rumenta l  var iab les ,  and s ing le -case  exper imenta l  des igns  and ana lys i s ,  and 
t ry ing  to  come up with  new effect -s i ze  metr ics  wi th  more obv ious  substant ive  
meaning.   
 
Th is  i s  a  fa i r ly  wide -open grant  program —under  which  i f  you can show you can do  
the  work ,  the  rev iewers  are qui te  p leased to  support  you,  regardless  o f  the  length  
o f  your  career .   

 

 

Slide 44 
Another  grant  program is  the  Eva luat ion of  State and Loca l  Educat ion Programs 
and Po l ic ies .   These pro jects  e va luate  programs and po l ic ies  run by  s tate  or  
d is t r ic t  educat ion agenc ies  so  they are  somewhat  l ike  an  e f fect iveness  s tudy .  
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They  require  co l laborat ion with  s tate  or  d is t r ic t  agency  personnel ,  and that 's  part  
o f  what  I  was  referr ing  to  ear l ier  whi le  I  was  p romot ing  your  exper ience  work ing  
with  such organizat ions .   
 
They  do  o f fer  opportuni t ies  for  ear ly  career  researchers .   When they  are  
prospect ive s tudies ,  watching  a  program ro l l  out  and see ing  i t s  e f fect  across  the  
s tate  or  d ist r ic t ,  they have  mult ip le  com ponents ,  both  qua l i tat ive  and 
quant i tat ive,  and we've  seen under  our  ex is t ing  grants  that  o ften ear ly  career  
researchers  can have a  spec i f i c  component  that  they  are  in  charge  o f .   
 
Some of  them are  secondary  ana lys i s  o f  retrospect ive  data .   So ,  they ' re  muc h 
smal ler  pro jects  and,  aga in ,  ear ly  career  researchers  can take  on large  ro les  in  
ana lyz ing  that  data and in  running  the  project .  
   
One  example  i s  a  pro ject  eva luat ing  the  impact  o f  Massachusetts ’  h igh  schoo l  ex i t  
exams which has  found that  low - income students  who  fa i l  them are  less  l i ke ly  to  
retake  them than h igh - income students  and,  as  a  resul t ,  are  less  l i ke ly  to  
graduate .   Another  study  has  found benef ic ia l  s tudent  outcomes  for  s tudents  
enro l led  in  the  TN vo luntary  pre -K program.  
 

 

Slide 45 
A new gran t  program just  s tart ing  th is  year  i s  the  Researcher -Pract i t ioner  
Partnersh ips  in  Educat ion Research.  I t s  purpose  i s  to  g ive  t ime for  researchers  and 
s tate  and loca l  educat ion agenc ies  to  c reate  a  partnersh ip  and to  deve lop a  
research pro ject .  
  
Up to  two -years  can be  spent  creat ing  the partnersh ip ,  do ing  some in i t ia l  ana lys i s  
o f  data to  t ry  to  ident i fy  what  k ind o f  work  should  be done and then the f ina l  
outcome i s  to  produce  an appl icat ion for  an  IES  grant ,  probably  under  the  
Educat ion Research Grant  or  Spe c ia l  Educat ion Research Grant  programs.  Th is  i s  
another  example  o f  the  type  o f  work IES  i s  support ing  to  support  researchers  
work ing  with  pract i t ioners .  

 

  

Slide 46 
The  Nat iona l  Center  for  Spec ia l  Educat ion Research has  a  new research in i t iat ive  
ca l led  "Acce lerat ing  the  Academic  Achievement o f  Students  with  Learning  
D isabi l i t ies ,"  and i t ' s  go ing  to  fund up to  three  large centers  that  wi l l  last  about  
f ive  years  to  address  s tudents  with  learn ing  d isabi l i t ies  or  at  r i sk  o f  learn ing  
d isabi l i t ies ,  who  have the  m ost  int ractable  learn ing  problems in  grades  3  through 
8 .   These  centers  are to  deve lop reading  and math intervent ions  and eva luate  
them.   And a  secondary  purpose  i s  to  c reate  a  l inked network  o f  researchers  
across  a  var iety  o f  d isc ip l ines .   
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So ,  i f  th is  i s  an  area  you're  interested in  work ing  in ,  t ry ing  to  jo in  one  o f  these  
centers  would  be  very  he lpfu l  because ,  aga in ,  there  wi l l  be p lenty  o f  room with in  
to  carve  out  an  area  o f  research and to  take  on some leadership  ro les .     

 
 

Slide 47 
The  s l ide  shows the  max imum years  and max imum grant  s i ze  for  these  grant  
programs.  

 

 

Slide 48 
Let  me move on now to  address ing  the  research narrat ive  o f  the  appl icat ion.  
The  narrat ive  is  the heart  o f  your  appl icat ion.   I t  covers  the  substance  o f  your 
work and i t ' s  what  the  p eer rev iew pane l  wi l l  focus  on.    

 

 

Slide 49 
I t ' s  composed o f  these  four  parts :  the  s ign i f i cance ,  the  research p lan,  the  
personnel ,  and the  resources,  and I 'm go ing  to  g ive  a  fa i r ly  cursory  overv iew of  
these  four  sect ions  because  they do  d i f fer  by  the gran t  program you're  apply ing  to  
and i f  you're  in  educat ion research grants  or  spec ia l  educat ion research grants ,  by  
the  topic  and by the  goa l  you're  apply ing  under .   
 
Th is  i s  another  reason to  read the Request  for  Appl icat ions  and then ta lk  to  your  
program of f icer  to  make  sure you're  meet ing  the  requirements  for  each o f  these  
sect ions .  

 

 

Slide 50 
The  overa l l  purposes  o f  the s ign i f i cance sect ion are  to  descr ibe  your  pro ject ,  lay  
out  the  research quest ions  you intend to  answer ,  and then prov ide  a  compel l ing  
rat iona le  for  the  importance  o f  the pro ject .    

 

  

Slide 51 
Your  research p lan  prov ides  deta i ls  on the  pro ject ’ s  des ign,  the  act iv i t ies ,  the  
methods ,  and the  analyses .   As  we  saw ear l ier ,  in  the sect ion with  the  rev iewer  
comments ,  you want  to  prov ide  a l l  the  de ta i l s  to  show that  you know what  you're  
do ing  and that  you're  capable  o f  do ing  i t .  
 
Make sure  you've  l inked your  ana lys is  to  the  research quest ions  that  you 
descr ibed in  the  s ign if i cance  sect ion.  I f  you're  propos ing  to  use secondary  data ,  
i t ' s  very  importa nt  to  show you understand the  data ,  that  you know the  dataset  
(e .g . ,  how much miss ing  data  i s  there ,  are  there  enough cases  to  do subgroup 
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analyses ,  can i t  be  l inked to  other  proposed datasets) ,  that  you've  worked with  i t ,  
and maybe  prov ide  some pre l iminar y  resul t s  f rom it .    
    

 

Slide 52 
In  the  personnel  sect ion,  you want  to  descr ibe  a l l  the key  personnel ,  —and you 
don't  want  to  just  say  "So -and-so  has so  many  grants  and so  many  publ icat ions ."   
You want  to  show how each person's  expert i se  l inks  to  the i r  j ob  on the pro ject .   
 
In  th is  way ,  you're  showing that  every  aspect  o f  the  project  has  somebody  capable  
o f  carry ing  i t  out .  
 
So ,  when you d iscuss  your  methodo log ist ,  show they have expert i se  in  the 
methods  you're  propos ing  to  use .  When you have  substance  pe rson,  show they ' re  
address ing  the  spec i f i c  topic  that 's  go ing  to  be  addressed in  your  pro ject .   
 
Never say ,  " I 'm go ing to  h i re  a  key  person with  th is  expert i se ."   That 's  just  not  
acceptable .   The peer rev iew pane l  wants  to  be  able  to  eva luate every  key  per son 
on the pro ject .    
 
And d iscuss  who has  the  pro ject  management  sk i l l s  to  be  oversee ing  the  pro ject .    
  
You want  to  g ive  the  t ime contr ibut ion for  each o f  these  people so  that  the  rev iew 
pane l  i s  assured that  they  have  enough t ime to  complete the  work  t hey ’ re  
intending  to  do .  For  the  more exper ienced researchers  on your  pro ject  you should  
focus  the  wr it ing  on only  those  th ings  they 've worked on before  that  are  d i rect ly  
re levant  to  th is  pro ject .   
 
For  descr ib ing  yoursel f ,  you may  need to  spend a  l i t t le  mo re  space  than an 
exper ienced person on descr ib ing  your  background.   You may not  have as  many 
past  grants  or  publ icat ions  for  the  rev iewers  to  look  at ,  so  you may  want  to  spend 
a  page  or  more  d iscuss ing,  " I 've  done  th is  work as  a  graduate  student .   I ' ve  don e 
th is  work  as  a  post -doc .   I 've  done  th is  work  in  my  ear ly  career ,"  to  show that  you 
have  the  expert i se  you're  arguing  that  you have .  
 
T radi t iona l ly ,  exper ienced P Is  o ften spend a  th i rd  or  ha l f -a -page about  
themselves ,  but  you may need more  just  because  n ot  everyth ing  wi l l  show up in  
your  CV.  

 

 

Slide 53 
The  resources  sect ion i s  where  you show that  a l l  the inst i tut ions invo lved have 
the  capac ity  to  support  the  work .   So ,  don' t  use  the  bo i lerp late o f  your  inst i tut ion.   
Spec i f i ca l ly  ta lk  about  the  s t rength  o f  your research inst i tut ion to  support  the  
proposed work ,  and you a lso  want  to  show here  that  every  one,  every  organizat ion 
invo lved,  understands  and agrees to  the i r  ro les  in  the  pro ject .   
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This  i s  very  important  i f  you're  inc luding  schoo ls  and d is t r icts .   A  number  o f  
pro jects  have  fa i led  or  gone  through great  d i f f i cu l t ies  when schoo ls  and d is t r ic ts  
have  dropped out .   So ,  we  ask  for  very  deta i led  le t ters  o f  support ,  f rom the  
research inst i tut ions ,  f rom the  consul tants ,  and f rom states  and d is t r ic ts  that  
show  that  everyone  knows what  they ’re  get t ing  invo lved in .  
 
So ,  i f  you're  go ing  to  do  an annual  survey with in  the  schoo l ,  your  le t ter  f rom the  
pr inc ipa l  o f  the schoo l  should  say ,  "We understand that  there wi l l  be  two  surveys 
done  every  year  and that  th is  much t ime i s  required to  do these  surveys ."   That  
wi l l  assure the  pane l  that ,  when i t  comes t ime to  do  the  surveys,  the  schoo ls  don't  
ba lk  and say ,  "We don't  have  t ime to  do  such a  long  survey ."  
 
I f  you're  go ing  to  be  us ing  data ,  espec ia l ly  conf ident ia l  data  f r om a  d ist r ic t  or  
f rom a  nat iona l  dataset ,  you want  to  have a  le t ter  o f  support  that  you're  go ing  to  
be  a l lowed to  use  that  data .  
 
We rea l i ze  that  some states  wi l l  not  g ive  you the r ight  to  use data  unt i l  you've  
rece ived the  grant ,  but  in  most  cases ,  they ' l l  g ive you a  le t ter  that  says ,  "Should  
you rece ive the  grant  and should  you meet  these requirements  o f  ours ,  we  wi l l  
prov ide you with  the  data ."   So,  you want  to  have  something  l ike  that .   
 

 

Slide 54  
In  addi t ion  to  the 25 -page  research narrat ive ,  there i s  addi t ional  space  prov ided 
for  appendices .   
 
Appendix  A ,  w i th  a  15 -page  l imit ,  i s  for  f igures ,  charts ,  and tables .   You don't  want  
to  put  any  text  here ,  but  you can put  th ings  l ike  t imel ines  for  the  pro ject .   You 
could  put  a  chart  or  personnel  and the i r  ex pert i se .   You could  put  past  research 
resul t s  here  to  save room in  the  research narrat ive .   
 
I f  your appl icat ion i s  a  resubmiss ion,  you must  inc lude your  responses  to  the  past  
rev iewer comments  or ,  i f  you're  arguing  that  your  appl icat ion i s  rea l ly  so  d i f fe rent  
than the  past  one  i t  should  be  cons idered a  new submiss ion,  you have  to  make  
that  argument  here .  
 
I f  you're  go ing  to  be  eva luat ing  an  intervent ion or  va l idat ing  an  assessment ,  you 
can put  in  examples  of  mater ia l s  used in  that  intervent ion or  the asses sment  in  
Appendix  B  which  i s  l im ited to  10  pages .  
 
Appendix  C  has  no page  l imit .   Appendix  C  i s  for  a l l  your  let ters  o f  agreement ,  and 
you should  have  as  many  as  you can in  there  to  show that  everybody 's  s igned on.   
Do not  use  bo i lerp late  le tters  o f  agreem ent .  I f  you have  two or  three  schoo ls  
putt ing  in  the  same genera l  let ter ,  that 's  go ing  to  prov ide  less  ev idence that  
you're  actua l ly  go ing  to  be able  to  carry  out  the  work .  
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Slide 55  
You have  to  wr i te  a  c lear  budget  and budget  narrat ive .   There should  be  a  budget  
for  the  overa l l  pro ject ,  and i f  you have  any subawards ,  you' l l  need separate  sub 
budgets  for  each o f  those  subawards ,  and then a  budget  narrat ive  for  each o f  
them descr ib ing  what  the  budget  i s  to  be  used for .  
 
We have  an Appl icat ion Submiss ion Gu ide on our webs ite  which descr ibes a l l  the 
budget  categor ies  i f  you haven't  done  one  before .    
 
In  the  Request  for  Appl icat ion,  there  may  be  spec i f i c  budget  requirements  for  
each o f  the goa ls  and for  the  grant  programs.  
 
I t ' s  important  to  ensure  agreement  among the  research narrat ive ,  the budget ,  and 
budget  narrat ive .  I ' l l  just  g ive you an example :   We've  had pro jects  come in  where 
the  P I  says,  "We're  go ing  to  do a  survey of  the  teachers  in  year  three ,  and th is  i s  
what  the survey wi l l  cover ,"  but  i f  you loo k  at  the  budget  for  year  three ,  there 's  
no  money  there  for  a  survey .   And o f  course ,  the pane l  i s  then very  skept ica l  that  
such a  survey  wi l l  be carr ied  out .   So ,  have someone look  through and make  sure 
there  i s  agreement .   

 

 

Slide 56 
The  next  part  o f  the  webinar  addresses  the  submiss ion requirements .    

 
 

Slide 57 
On th is  s l ide  you can see  that  we  have  two deadl ines  th is  year ,  one  on June  21st  
and one  on September  20th.   Only  two  of  our  grant  programs have  both  deadl ines -  
for  the  Educat ion Research or  Spec i a l  Educat ion Research Grant  programs,  you can 
apply  to  e i ther  the June  or  the  September  date .   I f  you're  interested in  one  o f  the  
other  programs,  you can only  apply  at  the one  date  spec i f ied.      
 

The  appl icat ion package  i s  posted on a  d i f ferent  webs i te ,  g rants.gov ,  which  i s  a  
government -wide  appl icat ion webs i te .   The appl icat ion for  the  June  deadl ine  i s  
posted a l ready .   The appl icat ion for  the  September  deadl ine  won't  be  posted to  
Ju ly ,  and that 's  to  avo id  people  us ing  the wrong appl icat ion.   We won't  put  i t  up  
unt i l  the  f i r s t  deadl ine  has  passed.   
 
As  you wr i te  your  appl icat ion,  cons ider  what  i s  a  good s tart  date .   The  ear l iest  
s tart  date  for  the  June  deadl ine  i s  March 1,  but  you can start  as  la te  as  
September .   The  ear l iest  start  date  for  the  second deadl ine  i s  July  1 ,  2013 .   
  
We somet imes  f ind  people  want  to  s tart  at  the  f i rs t  poss ib le  date  and then,  i f  they  
get  the grant ,  they  rea l i ze  that 's  not  a  good date ,  espec ia l ly  that  March date .   
Many  appl icat ions  want  to  have  post -docs  or  use graduate  students  a nd March i s  
probably  not  the  best  t ime to  f ind  those people .   So ,  we  ask  you to  cons ider  
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whether you're  go ing to  be  h i r ing  some non -key  personnel  to  do  much o f  the 
work .   I f  so ,  th ink  about  when they ' l l  be  ava i lab le  for  you to  h i re .   
  

 

Slide 58 
These  are  the  three  th ings  you should  be  us ing  as  you f i l l  out  your  appl icat ion.  
 
F i r s t  are  the  Requests  for  Appl icat ions ,  which  descr ibe  the  requirements  for  
apply ing  to  a  grant  program.  There  i s  a  spec i f i c  Request  for  Appl icat ions  for  each 
grant  program.  
 
The  Submiss ion Guide walks  you through how to  submit  an  appl icat ion,  and that  
was  posted a l ready .  
 
And then,  there 's  the actua l  submiss ion package  that  you get  f rom grants .gov ,  and 
that  has  a l so  been posted a l ready .  
 
Addi t iona l  informat ion i s  ava i lab le  on the  IES  webs i te .   

 
 

Slide 59 
You can s ign  up for  the  Newsf lash,  which  wi l l  g ive you informat ion on future  grant  
opportuni t ies  and t rain ing  opportuni t ies .  
 
P lease  do contact  the program of f icers  o f  the  re levant  grant  program and your  
topic  o f  interest .   

  
 

Slide 60 
So ,  th is  is  a  screenshot  o f  our  main  page .   And you can see  under  "News and 
Events,"  under  "News,"  the  second category  down i s  the  Newsf lash.   So ,  i f  you 
want  to  s ign  up for  the  Newsf lash,  that 's  where  you would  go  to  do  i t .   That  would  
te l l  you when new  Requests  for  Appl icat ion have  been re leased and when grants  
have  been awarded.   
 

 

Slide 61 
I f  you want  to  go  to  the  funding  page ,  you would  c l i ck  on the funding  
opportuni t ies ,  and this  wi l l  take  you to  the funding  page .   You can c l i ck  under  
"Webinars"  to  see  what  our  future  webinars  are  ava i lab le ,  o r  i t  w i l l  take  you the  
th i rd  category  to  our  search engine where  you can look at  what  other  pro jects  we 
have  funded and provide  you with the i r  abst ract .  
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Slide 62 
Here  i s  a  screenshot  o f  the funding  page .   You  can see under  number  two  you can 
reg is ter  for  webinars  here .   Number  three ,  you can go  d i rect ly  to  the  Requests  for  
Appl icat ion,  you can go  d i rect ly  to  the  Appl icat ion Submiss ion Guide ,  or  i t  w i l l  
take  you over  to  the appl icat ion package  on the  grants .gov .   
 
Under  number four ,  you can submit  your Let ter  o f  Intent;  number  f ive ,  i t  w i l l  take 
you to  grants .gov  where  you can submit  your  appl icat ion.  

  

 

Slide 63  
Our  job i s  to  work with  appl icants .   P lease do  contact  us .   You can ask  us  to  rev iew 
your  ideas .   You can ask  us  to  rev iew drafts  i f  you get  them to us  ear ly  enough 
before the  deadl ine .   
 
Our  contact  informat ion i s  on  the webs i te .   I t ' s  a l so  in  the Requests  for  
Appl icat ion at  the  end o f  the  request ,  and a lso  in  the  topics  under - - for  the  
Educat ion Resear ch grants  and Spec ia l  Educat ion Research grants .   

 

 

Slide 64  
We a lso  have  a webpage  t i t led Resources  for  Researchers  where you can look  at  
past  webinars  and where  there  are  a  set  o f  methodo logy  v ideos .   We have  funded 
a  set  o f  t ra in ing  sess ions .  These  inc lude  a  two -week  summer  t rain ing  program on 
RCTs ,  a  one -week  workshop on quas i -experimenta l  methods  and a  s ing le -case 
des ign  t ra in ing  program.   There are  v ideos f rom these  programs posted.   So ,  i f  you 
aren' t  ab le  to  at tend them, you can see the  presentat ion  and download the 
PowerPo int  s l ides  f rom them.  

 
 

Slide 65 
This  i s  a  screenshot  showing you the  researchers '  page  where you can go  to  the  

webinars ,  the  v ideo presentat ions ,  and you can learn  more  about  the  peer  rev iew 

process .    

 

 

Slide 66 
The  Let ter  o f  Int ent  is  submitted e lect ronica l ly ,  and I  showed you I  could  go 
d i rect ly  f rom the  funding  page  to  the  submiss ion webs i te  or  you can d i rect ly  to  
the  webs i te  prov ided here .   
 
Let ters  o f  Intent  are  requested,  s t rongly  requested,  but  not  required.   We use  
them in  two  ways .   The  Standards  and Review Off ice  uses  them to  get  an  idea o f  
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how many appl icat ions  wi l l  be  submitted so  they  can s tart  contact ing  potent ia l  
rev iewers .  The  program of f icers  wi l l  rev iew them and then send you a response  
inv i t ing  you to  contact  the  program of f icer  and i f  they th ink  you're  not  in  the r ight  
grant  program or  grant  topic ,  they  may respond to  you say ing,  "We should  ta lk  
about  th is  to  make sure  that  you're  in  the  r ight  p lace ."  
 
Now,  we passed the  deadl ine  for  the Let ters  o f  Intent  for  the  June  appl icat ion 
deadl ine ,  but  you can send an emai l  d i rect ly  to  the  re levant  program of f icer  
say ing,  "Here 's  my  idea,  what  do you th ink o f  i t?"   And you' l l  see  that  the  Ju ly  
19th  is  the deadl ine  for  the September  appl icat ion due date .   
 
Just  to  re i terate ,  i f  you d idn' t  submit  a  Let ter  o f  Intent  for  June,  you can s t i l l  
submit  an  appl icat ion for  June.   The  Letters  o f  Intent  are  not  seen by  the  
rev iewers  who  only  see  your  appl icat ion.    

 
 
 

Slide 67  
And when you submit  your grant ,  most  o f  you are probably  at  inst i tut ions that  are  
a l ready  reg is tered on grants .gov,  but  i f  you're  at  a  smal ler  inst i tut ion or  one  that  
does  not  t radi t iona l ly  apply  for  federa l  grants ,  i t  i s  a  process  to  get  reg is tered.   
You probably  should  s tart  the  process  at  least  20 to  30  days  be fore  the  appl icat ion 
deadl ine .    
 
Your  author ized representat ive wi l l  do  the f ina l  sending  o f  the  appl icat ion and 
there  i s  a  s t r ic t  deadl ine  o f  4 :30:00  seconds  Eastern  T ime to  submit .  I t  sounds  s i l ly  
but  people  have submit ted i t  at  4 :31  or  4:30 :30 ,  and bec ause we have  to  t reat  
everyone  the  same,  those  appl icat ions  are cons idered late  and they ' re  not  
accepted for  rev iew.  So ,  we  a lways  s t ress :   Submit  ear l ier .   
 
You can imagine ,  on that  day ,  the  grants .gov server  gets  very  busy  and can get  
very  s low.   I f  you  have  any  problems uploading,  grants .gov  does have  a  he lp  l ine ,  
and you should  a lways  get  a  case number,  because  i f  i t ' s  a  server  problem and you 
submit  la te  because  o f  the grants .gov  problem,  you can then appeal  to  us  us ing  
the  case  number .   We t race i t  b ack .   I f  i t  was  indeed a  server  problem,  then we' l l  
accept  your  appl icat ion.  
However,  i f  i t  was not  a  server  problem, i f  i t  was  just  because the  server  was  
s low,  in  that  case ,  we don't  accept  i t .   
 
You should  get  three emai l s :   One  say ing  that  your  appl ica t ion has  been rece ived,  
g iv ing  you a  grants .gov number;  a  second emai l  f rom grants .gov  say ing  your  
appl icat ion was  va l idated,  but  i t  may  a lso  say  i t  was re jected because  you 
uploaded something  incorrect ly .  Th is  second emai l  can take  up to  one  or  two  days  
to  get .   Another  reason to  submit  ear ly ,  is  that  i f  you get  such an emai l  you can 
resubmit  in  t ime.   
 



 

IES Funding Opportunities Webinar:  Grant Writing Workshop for Early-Career Investigators 26 

F ina l ly ,  you' l l  get  an emai l  f rom the  Department  o f  Educat ion.   I t  w i l l  ass ign  you 
the  grant  number  we use  in  the peer  rev iew process  that  starts  wi th  an  R 305  or  
R324.  

 

 

Slide 68 
These  appl icat ions go to  the  Standards  and Rev iew Off ice  for  the  peer rev iew.  
They ' l l  do  a  compl iance  screening  to  make  sure  you’ve  met  the format  
requirements .   So ,  i f  your  research narrat ive  i s  over  25  pages ,  they ' l l  probably  cut  
o f f  the ext ra  pages,  that  your  appendices  inc lude  the  r ight  informat ion and are 
the  r ight  length,  and that  you're  us ing  a  font  o f  the  correct  s i ze .   A  typ ica l  font  
would  be T imes  New Roman,  12  po int .  
 
Next  i s  a  respons iveness  screening  to  ensure   that  you  meet  the grant  program 
requirements ,  and that  i f  you apply  to  Educat ion Research grants  or  Spec ia l  
Educat ion Research grants  you've met  the  goa l  and topic  requirements .  
 
Your  appl icat ion wi l l  then be  ass igned to  a  rev iew pane l  and two or  three  
rev iewers  w i l l  do  an in i t ia l  rev iew:  one  wi l l  be  a  substant ive  expert ,  and one  wi l l  
be  a  methodo log is t .   I f  your score  i s  h igh  enough,  your  appl icat ion be  rev iewed by  
the  fu l l  pane l .   As  I  ment ioned,  there  wi l l  be  experts  and genera l i s t s  regarding  
your  topic .   
 
You' l l  get  an  overa l l  score p lus  scores on each o f  the  four  sect ions  o f  the  research 
narrat ive .   
  
Current ly ,  we 've  been able  to  use an  absolute  cr i ter ia .   So ,  i f  you're  scored at  
outstanding  or  exce l lent ,  we 've  been able  to  fund appl icat ions  that  are  scored at  
that  leve l .   So ,  you're  not  in  compet i t ion with  each other  l ike  some other  grant  
agenc ies .   That 's  how i t ' s  been in the  past .    
 
We do  encourage  resubmiss ions and you should  ta lk  to  the  program of f icer  and 
address  the rev iewer  comments .   
 

 

Slide 69 
I f  you  want  more informat ion on the  peer  rev iew process ,  here  is  the  webs i te  for  

that .   

 
 

Slide 70 
You wi l l  then be  not i f ied.   Not i f icat ion does  take  t ime.   For  the  June  submiss ion 
deadl ine ,  not i f icat ion can be  as  la te  as  March 1 ,  2013,  a l though i t ' s  usua l ly  
ear l ier .   I f  you submit  in  September ,  i t  can be  as  la te  as  Ju ly  1 ,  2013 ,  but  i t  i s  
normal ly  ear l ier .   
 



 

IES Funding Opportunities Webinar:  Grant Writing Workshop for Early-Career Investigators 27 

You wi l l  then rece ive the  copies  o f  the  rev iewer comments  and please  do  cons ider  
resubmitt ing  i f  the rev iewer  comments  are pos i t ive  and ta lk  to  your  program  
of f icer  about  how best  to  resubmit .   

 
 

Slide 71 
For  more  informat ion,  p lease  fee l  f ree to  contact  me or  Amy and,  o f  course,  much 
o f  th is  informat ion i s  ava i lab le  on the  webs i te .   
 
So ,  I ' l l  just  have a  few quest ions  here  that  I ' l l  go  over ,  and i f  you have  any more 
quest ions ,  p lease feel  f ree  to  send them in .  
  
Quest ion :   So ,  th is  is  a  quest ion  that  came in  about  the  ear ly  career  program 
compet i t ion  through NCSER,  and the  bas ic  idea  i s :  "What  i f  your  pr imary  mentor  i s  
at  another  inst i tut ion but  not  your  own inst i tut ion?"   
 
Answer:  Dr .  Sussman:   And that 's  okay.   That 's  another  scenar io  in  which  you can 
have  a  co -mentor .   In  th is  case ,  the  co -mentor  would  be  someone at  your  
ins t i tut ion  who would understand the  ru les  of  the  un ivers i ty ,  - -  how to  apply  for  
grants  through that  research  of f i ce ,  ru les  for  tenure  and promotion.   So ,  they 
could  he lp  you with  that  whi le  your  pr imary  mentor  might  be  more  focused on the  
same topic  as  your  research.   They  can be  at  a  d i f ferent  ins t i tut ion.  And I  a l so  jus t  
want  to  ment ion,  because  I  th ink  there might  have  been some confus ion  about  
th is ,  the  ear ly  career  program compet i t ion  - -  the  spec i f i c  compet i t ion  I  spoke  
about  - -  i s  separate  from the  rest  of  th is  whole  ta lk .   So ,  the P I  e l ig ib i l i ty  
requi rements  were very  spec i f i c  to tha t  compet i t ion,  not  other  IES  programs.  
 
Dr .  Ruby:   Thank  you,  Amy.  
 
Quest ion :  There  was  another  quest ion that  asked,  " I f  you had P I - type  sk i l l s  or  
exper ience f rom the corporate wor ld  rather  than f rom the  academic  wor ld ,  how 
would  that  be  perce ived?  
 
Answer :  I  th ink  i f  we 're  ta lk ing  about  management  sk i l l s ,  and,  i f  so ,  you can make  
a  case  that  managing a  corporate  research  pro ject  car r ies  over  to  academic  
research  pro jects .    
  
Quest ion :  Where  can I  f ind  informat ion  about  the  IES  summer  ins t i tutes?  
 
Answer:   The  v ideos  for  the  past  inst i tutes  are  under  the  Resources  for  
Researchers  webpage.  In format ion  on  the  upcoming sess ions  i s  under  the  News and 
Events  webpage.   
  
 
Let  me thank  you for  coming by  today ,  I  apprec iate  your  t ime,  and do  fee l  f ree  to  
contact  Am y or  me or  any  o f  the other  program of f icers .   
 

 


