Welcome to Module 5 on the teacher questionnaire data collection.

The prerequisites that are recommended for this module are Module 1 on the Introduction, Overview of the PEELS Design and Contents of the Restricted Use CD-ROM and Module 2 on Sampling, Weighting and Imputation.

In this Module we will discuss how the teacher questionnaires were administered and the content of the questionnaires.

In essence, we will teach secondary data analysts what they need to know to use the PEELS teacher questionnaire data.

In Waves 1 through 4 teachers received a multi-part questionnaire for each enrolled child they taught.

The teachers were identified by the children's parents for Wave 1 and by the Site Coordinators, which were the individuals designated by the districts to provide updated school information for the children, in Waves 2 through 4.

PEELS used three versions of the teacher questionnaire.

The Early Childhood Teacher Questionnaire was for children not yet in kindergarten.

This questionnaire was administered in Waves 1 through 3.

The Kindergarten Teacher Questionnaire was administered in Waves 1 through 4.

And the Elementary School Teacher Questionnaire, for children in grades 1 and higher, was administered in Waves 2 through 4.

All of the teacher questionnaires asked about a specific child named on the inside cover and that child's experiences in the teacher's class or program.

There was $10 bill attached to every survey as an incentive for the teacher to complete it.

The teacher questionnaires included many of the same items across the three versions, but there were items that were unique to only one or two of the versions.

The questionnaires included items on classroom staffing.

Teachers were asked about the amount of time the children spend in various settings.

In the surveys, teachers indicated how much time the children spent in different types of activities as well as whether activities and materials from a list of about 30 items were routinely available to the children.

The teachers were asked questions about the children's parents' involvement, the children's interaction with non disabled peers as well as the teachers' educational philosophies.

The surveys also included items about the children's transition in and out of the program.

In the Early Childhood teacher questionnaire only, teachers were asked about their teaching experience, qualifications, and educational background.

In the elementary school teacher questionnaire only, teachers were asked about assessments and standardized testing, including methods commonly used to assess the child, accommodations or modifications provided for the child to participate in standardized testing and grade levels achieved as of the most recent assessment.

For children with a current IEP or 504 plan there was a pull out section completed by the teacher or specialist most familiar with the child's special education and related services.

This was usually either the classroom teacher or special education services provider.

In this section, teachers or providers were asked questions about the child's disability, services provided to the child through the school system, accommodations or learning aides provided to the child and the child's IEP goals.

The teacher questionnaires also included several rating scales.

The scales that were included changed somewhat as the children got older.

The Fine Motor and Gross Motor subscales from the Vineland Adaptive Behavior Scales Classroom Edition were included in all three versions of the teacher questionnaires in Waves 1, 2 and 3.

Teachers were asked to rate the child's performance on a series of behaviors using a 3-point scale of usually, sometimes or partially, and never.

Examples of behaviors that were included in the scales are “Walks steadily, as primary means of getting around, without assistance or support" and “Screws and unscrews lid of jar, without dropping the jar or lid." Teachers selected their responses from one of two columns depending on whether they had observed the child performing the behavior or if their ratings were based on an estimate.

The children's scores on the two subscales were summed and converted into one standardized motor skills score.

The standard scores are based on a distribution with a mean of 100 and a standard deviation of 15.

The Preschool and Kindergarten Behavior Scale-2, or PKBS-2, school-rater form was included in the teacher questionnaires in Waves 1 and 2.

It is specifically designed to evaluate the social skills and problem behaviors of children ages 3 to 6.

It is a norm-referenced, standardized instrument that includes two scales, a social skills scale of 34 items and a problem behavior scale of 42 items.

It comprises five subscales—Social Cooperation, Social Interaction, Social Independence, Externalizing Problems, and Internalizing Problems.

Teachers were asked to rate how frequently the identified child exhibited a series of skills or behaviors during the previous 3 months.

The measurement scale consists of four points, labeled never, rarely, sometimes, and often.

The standard scores for the Social Cooperation, Social Interaction, and Social Independence subscales were summed to create the Social Skills composite score, and Externalizing and Internalizing Problems were summed to create the Problem Behaviors scale.

The composite scores were then converted to composite standard scores.

PKBS-2 standard scores are based on a distribution with a mean of 100 and a standard deviation of 15.

In Waves 3 and 4 the Social Skills Rating System, or SSRS, replaced the PKBS-2 in the teacher questionnaires because it had norms for older children.

Teachers were asked to rate how frequently the identified child exhibited a series of skills or behaviors during the previous month or two.

The measurement scale consisted of three points of never, sometimes, and, very often.

The SSRS is divided into two scales, the Social Skills Scale and the Problem Behaviors Scale.

The Social Skills Scale measures the positive social behaviors of cooperation, empathy, assertion, self-control, and responsibility.

The Problem Behaviors Scale measures behaviors that can interfere with the development of positive social skills.

It assesses behavior in three subscales: externalizing problems, such as aggressive acts and poor temper control; internalizing problems, such as sadness and anxiety; and hyperactivity, such as fidgeting and impulsive acts.

The SSRS provides separate norms for males and females, so in the dataset you will see separate variables for males and females.

The raw scores for both scales are converted to standard scores.

SSRS standard scores are based on a distribution with a mean of 100 and a standard deviation of 15.

The Kindergarten and Elementary School Teacher Questionnaires also included an Academic Rating Scale, or ARS.

The ARS was developed and used in the Early Childhood Longitudinal Study-Kindergarten cohort, or ECLS-K, to measure teachers' evaluations of children's academic achievement in a number of domains.

PEELS included two subscales.

The language and literacy subscale included items such as “Uses complex sentence structure" and “Reads simple books independently." The mathematical thinking subscale included items such as “Orders groups of objects" and “Uses instruments accurately for measuring." Teachers were instructed to rate each child's skills compared with those of other children the same age or grade level.

Teachers rated children's skills on a scale from “not yet" to “proficient." Items were developed using a variety of criteria, including coverage of skills identified in the literature as predictive of later achievement and skills, knowledge, and behavior included in state and national curriculum standards.

The ARS is not norm- referenced.

Teachers were also asked to complete three subscales from Adaptive Behavior Assessment System, Second Edition, or ABAS-II.

The full ABAS-II was used as the alternate assessment, which was discussed in Module 3 on the child assessment data collection.

Two forms from the ABAS-II were used.

The Teacher/Daycare Provider, or TDP Form, is designed for children ages 2 to 5, while the Teacher Form, or TF, is designed for elementary students.

The TDP Form measures the adaptive skills that are relevant for toddlers' and preschoolers' functioning in a daycare center, home daycare, or preschool.

The TF measures the adaptive skills that are most relevant for children's functioning in a school setting.

The TDP Form accompanied the early childhood teacher questionnaire and the TF accompanied the kindergarten and elementary school teacher questionnaires.

The Functional Pre-Academics subscale included in the TDP form, measures basic pre-academic skills that form the foundations for reading, writing, mathematics, and other skills needed for daily, independent functioning.

The TDP Form includes such items as “reads his/her own name," “prints at least two letters from his/her name," and “tells what day comes before another, for example, Wednesday comes before Thursday." The Functional Academics subscale included in the TF form measures basic reading, writing, mathematics, and other academic skills needed for daily, independent functioning.

The TF form includes such items as “writes his/her own name," “reads and obeys common signs, for example, Do Not Enter, Exit, or Stop" and “states the days of the week in order." The Self-Care scale of the ABAS-II includes items that measure the child's basic personal care skills, including eating, dressing, bathing, toileting, grooming, and hygiene.

It includes items such as “uses the school restroom alone," “uses a fork to eat solid food," and “opens a tab-top can, milk carton, or screw- top bottle." The Self-Direction subscale measures the child's skills in independence, self- control, and personal responsibility.

It includes such items as the child “routinely arrives at school or class on time," “works independently and asks for help only when necessary," and “stops a fun activity, without complaints, when told that time is up." For each subscale, teachers rated the frequency with which the identified child exhibited specific behaviors, using a 4- point scale, labeled as: Is not able; Never when needed; Sometimes when needed; and Always when needed.

Teachers were also provided a box to check to indicate whether their rating was based on an educated guess or estimate.

The scaled scores were based on a mean of 10 and a standard deviation of 3.

This slide shows the response rates on the teacher questionnaires in Waves 1 through 4 overall and for each of the three questionnaires.

We started in Wave 1 with a 79 percent response rate overall, which increased to 84 percent in Wave 2 and 81 percent in Waves 3 and 4.

One last thing I wanted to mention is that data for each of the different teacher questionnaires – the early childhood teacher questionnaire, kindergarten teacher questionnaire, and elementary school teacher questionnaire, are included in separate files on the restricted-use CD.

The variable names for all teacher variables begin with a “T" followed by the number of the wave of data.

The third digit in the variable name indicates the specific source of the data, meaning the type of teacher questionnaire.

“E" is for the Early childhood teacher questionnaire, “K" is for the Kindergarten teacher questionnaire and “L" is for the Elementary school teacher questionnaire.

Variables from the teacher questionnaires generally use item numbers, so, for example, the variable name for item A1 in the Wave 2 Early Childhood Teacher questionnaire is T2EA1.

More detail on the file structure and variable naming conventions was covered in module 1.

To wrap up, we have covered the content of the teacher questionnaires and response rates.

In the next module, we will discuss state, local education agency, and principal/program director questionnaire data collection.
