To get a broad view of the state and local  policies and practices that were in place  when the child-level data were collected,  and to obtain contextual  information about the environments in  which preschool-aged children  received special education and related  services, PEELS included mail  questionnaires sent to all state preschool  special education directors, also called  619 coordinators, the local special  education directors in the 223 participating  districts, and the school principals or  early childhood program directors of  the schools or programs in which  PEELS children were served. 

This module will be covering data  collection procedures and analysis issues  for 4 questionnaires: SEA policies and  practices questionnaire, LEA  policies and practices questionnaire, early  childhood program director  questionnaire, and the elementary  school principal questionnaire. I’ll  discuss the data collection procedures  and issues pertaining to analysis. Before  you watch this module, we  recommend that you watch Module 1,  which provides an Introduction,  Overview of PEELS Design, and Contents  of the Restricted-Use CD-ROM

 As you see in this table, the SEA and  LEA policy and practices  questionnaires were administered only  once in Wave 1 in 2003-04. The  principal/program director data were  collected in waves 1-4 but only the first  year a school or program enrolled a  PEELS child. So while the  principal/program director data are  about schools and preschool  organizations, the data are actually  analyzed at the child level. We’ll talk more  about that in a minute. 

You can see the response rates for  the mail questionnaires on  this slide. Because we had such a hard  time getting responses from  principals and program directors, we  used extant sources of data on school  type, enrollment, grade served, etc  from the QED to impute some of the  missing data. As a result, we actually  have some school/program  information for roughly 90 percent of  the children’s schools/programs.  

Let’s first talk about the SEA policy and  practices questionnaire. As I  mentioned, it was sent to state 619  coordinators and asked about:

– areas of programmatic  strength and weakness 

– inclusion policy 

– collaboration with early intervention  providers 

– interagency agreements. The  

The LEA policies and practices  questionnaire was quite similar. It was  sent to district special education directors  and asked about 

– district enrollment and demographics

- availability of preschool programs  for children without disabilities 

– use of various preschool special  education service settings 

– areas of programmatic  strength, weakness, and recent attention 

– interagency agreements 
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The principal/program  director questionnaires were  sent to elementary school principals or  early childhood program directors  that served the participating children.  The type of survey was determined by  the child’s grade. Both questionnaires  asked about 

– school/program characteristics; 

– staffing; 

– educational programs and  practices; 

– resources; 

– parent involvement; and 

– demographics. It is important to note that  the principal and program director data  for each wave appear in separate files,  although you can combine them into  one file. None of the children are linked to  more than one school or program in a single  wave, so each child appears in only one  of the two files, either the principal or the  program director. The child-level data set is  created by attaching to each child the  information from the organization the child  attended in a particular wave.  

Therefore, although the principal/program  director variables have no waves, per  se, the child-level data set is wave- specific. A child may attend the same  school for multiple years, so their  principal data would be consistent over  those waves. Or, a child may be in  different schools over time and have  different organizational  records on the data set for each wave.  So, for example, if a child attended a  particular preschool program for 2 years  that corresponded to waves 1 and 2 in our  data collection. On the Wave 1 program  director file, you would see the child’s  ID number and information about  that preschool program (e.g.,  demographics of the student body, staffing  levels). 

The same exact data would appear for that  child in the program director file. If the  child moved into an elementary school in  wave 3, he or she would have different  information in the principal file with data  that reflected the demographics of the  student body, staffing levels, etc for the new  school. In designing this data collection,  we assumed that organizational  variables were sufficiently stable  over time, so information from a  single organization was collected only  once but was used to populate the files for  multiple waves. 

So an elementary school might have  provided data in 2003-04, which was  wave 1, but those data could appear in  wave 1, wave 2, wave 3, and wave 4  files if children were enrolled in the school  that entire time. In working with the  principal/program director data, it’s also  important to keep in mind that many  preschoolers receive services at home or  in day care settings. 

In those cases, the school or program we  surveyed was the organization where  the service provider was based. So for  example, if a 3 year old was getting  speech therapy at home and the speech  pathologist was based at a local  elementary school, the principal for that  elementary school would have  completed the questionnaire, even  though the child technically did not  attend school there. So for planning  analyses it might be beneficial to subset  the principal/program director data, for  example, to exclude children who received  all their services at home. 
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The principal/program  director data had higher rates of  imputation than the other PEELS data  sets, so a multiple imputation variance  estimator was used. For the variables on  this slide, multiple imputation was  performed, and they are referred to as  multiply imputed variables. Five  imputed values were generated for each  missing value, in essence, producing  five sets of data for each of the multiply  imputed variables. 

For analyses using multiply imputed  variables, there are five values for each  multiply imputed variable, and the  same analysis should be run five times.  Procedures differ depending on the  particular situation, that is, analyses  including only one multiply imputed  variable and analyses including more than  one multiply imputed variable. 

Please review the procedures in the  user’s guide for the restricted use CD for  specific procedures. 

Now I’d like to talk about variable  names. As discussed in module 1, variable  names differ depending on the  source of the information.  Variables from the SEA and LEA Policy  and Practices Questionnaires are  named to reflect the item number in the  survey. 

For example, SEA item A1 would have a  variable named A1. If a specific  questionnaire item has multiple variables  associated with it, they are labeled, for  example, A10a, A10b, and A10c. The  principal/program director  questionnaires begin with an alpha- numeric prefix. The first digit will be S (for  school). 

The second digit will indicate the wave of  data collection from which the item  originates, i.e., 1, 2, 3, or 4. The third digit  indicates whether it was an elementary  school principal questionnaire (with  the letter L) or an early childhood  program director questionnaire (with  the letter E). So, for example, all variables  from the Wave 1 principal  questionnaire will have a prefix of S1L,  followed by the questionnaire item  number, for example 2A. 

All variables from the Wave 2 program  director questionnaire will have a prefix of  S2E, followed by the questionnaire item  number. As you work with the codebooks  and files, you’ll also need to be aware of  missing value codes. There are several  missing value codes in the SEA and LEA  policies and practices questionnaires: · 8  don’t know, which was a legitimate  response option · 9 not ascertained,  meaning the respondent should  have responded but didn’t. · -9999  missing, which indicates a skip  pattern There are 4 missing codes in the  principal/program director file: § -1 not  applicable; § -5 no questionnaire  received/QED data only; 

 -8 don’t know; or -9 not ascertained. If a  respondent has a code of -1, that  means the item was not applicable to  them because of a skip pattern. A code  of -5 means a survey was not completed  but data for some items were imputed  using extant data. A -8 missing code  indicates that the respondent said  he/she did not know the answer to the  question. The -9 response code  means we should have obtained the  data but did not. This happens, for  example, if a respondent skipped a  question. 

 To summarize, this module provided an  overview of 4 data collections: the SEA  Policy and Practices Questionnaire, LEA  Policy and Practices Questionnaire, Early  Childhood Program Director  Questionnaire, and Elementary School  Principal Questionnaire. In  particular, it described data  collection procedures, topical  coverage, and issues for analysis  

