Considerations for Scheduling
Early Literacy Interventions

Scheduling sufficient time for instructional interventions is necessary
in order for struggling readers to receive the appropriate duration and intensity of instruction
needed for academic growth."*

What should be considered?

Several considerations should be made when identifying the duration of intervention including student
grade level and instructional needs.’> School schedules should allocate sufficient and consistent
instructional time to facilitate early literacy interventions and meet students’instructional needs.?

According to the IES Practice Guide Assisting students struggling with reading: Response to Intervention
and multi-tier intervention for reading in the primary grades, Tier 2 instruction should last 20-40 minutes
per day, three to five days per week.? Below is an example of a master schedule from the IES tool, Self-
study guide for implementing early literacy interventions, that enables interventionists to serve students
in 45-minute sessions two times per day per grade.
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This school split schedules by grade so that half the classrooms followed schedule A and half
schedule B. The column on the right identifies the blocks of time for each 45-minute intervention
session. Using this setup, two adults serving small groups can reach 16-20 students in each grade,
and four adults can reach 32-40 students in each grade, maximizing instructional time across grade
levels. For example, interventionists can serve grade 2 students during two blocks of time. The first
block is from 8:30 to 9:15 while students not receiving intervention services are receiving reading/
language arts, health, social studies, and math instruction. The second block is from 10:15 to 11:00
while students not receiving intervention services are receiving reading/language arts instruction.
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