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Support
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Welcome
What is SEL and MTSS?
Why build SEL into MTSS?
Assign a multidisciplinary leadership team
Create a continuum of SEL instruction
Build adult SEL capacity
Closing and next steps
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Poll: Who is on the call?
What is your primary current role in education?
• District leader
• District staff
• School leader
• School staff
• Education service district (ESD) staff
• Office of Superintendent of Public Instruction (OSPI)
• Other
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Washington SEL and MTSS
Tammy Bolen,
Supervisor, Social Emotional
Learning Program

Justyn Poulos,
Director of MTSS at OSPI
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What is SEL and MTSS?
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What is SEL?
“Social and Emotional Learning (SEL) is broadly understood as a process through
which individuals build awareness and skills in managing emotions, setting goals,
establishing relationships, and making responsible decisions that support success in
school and in life. When we think of educating the whole child, their social and
emotional development must be considered as a part of overall instruction.”

Washington Office of Superintendent of Public Instruction, 2019, p. C-1 in appendix C
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Competencies in Washington state’s SEL standards
Self

Social

Self-awareness
Ability to identify their emotions, personal
assets, areas for growth, and potential
external sources and supports

Social awareness
Ability to take the perspective of and
empathize with others from diverse
backgrounds and cultures

Self-management
Ability to regulate emotions, thoughts, and
behaviors

Social management
Ability to make safe and constructive choices
about personal behavior and social
interactions

Self-efficacy
Ability to motivate themselves, persevere,
and see themselves as capable

Social engagement
Ability to consider others and show a desire
to contribute to the well-being of school and
community

Washington OSPI SEL Workgroup, n.d.; Eklund, Kilpatrick, Kilgus, & Haider, 2018; Yoder, Dusenbury, Martinez-Black, & Weissberg, 2020
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Essential components
of Washington MTSS

Poulos, Pennell, McKechnie, LaPalm, & Toney 2020, p. 4
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What is an MTSS continuum
of support?
“Multi-Tiered System of Supports
(MTSS) is a framework for enhancing
the adoption and implementation of a
continuum of evidence-based practices
to achieve important outcomes for
every student.”
(Poulos et al., 2020, p. 4)

Top tier
Intensive
supports

Middle tier
Increased monitoring, small
group interventions

Bottom tier
Schoolwide monitoring; school and classroom
interventions to teach academic, behavior, or social
and emotional learning skills

Hanover Research, 2019a
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Organizing SEL within an MTSS framework
Top tier: Intensive individualized SEL instruction and
coaching, individualized behavior support plan, mental
health, and multi-agency collaboration

Top tier

Middle tier: Small group SEL instruction and coaching
in specific skills

Middle tier

Bottom tier: Schoolwide SEL instruction,
teaching SEL and behavior expectations,
and discipline that focuses on prevention
and teaching SEL

Intensive
supports

Increased monitoring, small
group interventions

Bottom tier
Schoolwide monitoring; school and classroom
interventions to teach academic, behavior, or social
and emotional learning skills

Hanover Research, 2019a
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School-wide, universal SEL
instruction

Top tier
Intensive
supports

Middle tier
Increased monitoring, small
group interventions

Bottom tier
Schoolwide monitoring; school and classroom
interventions to teach academic, behavior, or social
and emotional learning skills

Hanover Research, 2019a
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Chat blast activity
Thinking about SEL and what you have learned in this training, please
answer the question below in the chat box. Wait until I say “SEND” before
sharing!
What have been (or could be) some benefits of building SEL into an MTSS
framework in your district or school?
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Why build SEL into MTSS?
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Caring
learning
communities
that promote
equity

• Welcome and affirm each person’s racial and
cultural identities
• Integrate SEL throughout the school day
̶ SEL modeling, teaching, and coaching
̶ Respecting and valuing differences
̶ Culturally grounded communication
• Ensure physical, social, and emotional safety
• Strengthen relationships among adults, youth,
and families

Berg, Osher, Moroney, & Yoder, 2017; Darling-Hammond & Cook-Harvey, 2018
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K–12 students who receive SEL instruction have better short- and longterm outcomes than students who do not

11%

gain in academic
achievement

• Better SEL skills, positive attitudes,
positive behaviors, and academic
performance
• Lower emotional distress and
behavioral problems
Durlak Weissberg, Dymnicki, Taylor, & Schellinger, 2011; Mahoney, Durlak, & Weissberg, 2018
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Building SEL
into MTSS
can strengthen
systems and
adult capacity

• Proactive approach to student health and wellbeing
̶ Fosters resilience and lifelong SEL
• Effective SEL for all students regardless of
need or background
̶ Eliminate fragmentation and silos
̶ Integrate and support SEL in academic and
nonacademic settings
• Improved adult SEL capacity
̶ Stronger relationships with students
̶ Better classroom management
̶ Higher morale and job satisfaction
Cavioni, Grazzani, & Ornaghi, 2020; Darling-Hammond, Flook, Cook-Harvey, Barron, & Osher, 2020
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Building SEL into a MTSS framework
Multidisciplinary leadership team

• Create a shared vision and goals
• Assess local needs, culture, and priorities
Creating a continuum of SEL instruction

• Use data to determine students’ SEL needs, and level of support required for success
• Select universal schoolwide evidence-based, culturally responsive SEL curriculum or strategies or
curriculum
• Select small group and individual-level interventions for students who need additional SEL
support
Adult SEL capacity

• Define roles and responsibilities across administrators, educators, counselors, and school staff
• Provide professional development and support in SEL
• Use data to monitor students’ progress and adjust supports as needed
Bohanon & Wu, 2011; Cook et al., 2015; Forman & Crystal, 2015; Hanover Research, 2019a; Oberle, Domitrovich, Meyers, & Weissberg, 2016 19

Chat blast activity
Thinking about SEL and what you have learned in this training, please
answer the question below in the chat box. Wait until I say “SEND” before
sharing!
What are some challenges that your team has encountered (or could
encounter) as you build SEL into an MTSS framework in your district or
school?
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Assign a
multidisciplinary
leadership team
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Assign a representative multidisciplinary leadership team
•
•
•
•
•
•
•
•

District and school leaders
Teachers
Counselors
Specialists
School staff
Parents
School-based mental health providers
Community-based organizations

Connect SEL with the academic vision
and mission of the district and school

Create a shared vision and goals and
gain buy-in for them

Ensure coherence and alignment
across culturally responsive SEL,
academic, and behavioral strategies

Hanover Research, 2019a
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Assess local needs, culture, and priorities
Review policy and regulations
• Policy and procedures
• Guidance documents

Disaggregate administrative data
•
•
•
•

Attendance
Academic
Office discipline referral
Student, educator, and family school climate
surveys
• SEL assessments

Engage student and family voice

• Reflection or focus group sessions
• Student and family representation on
decision-making committees
• Collaboration and co-planning with community
partners
Green, 2017; Hanover Research, 2019a; McIntosh, Bohanon, & Goodman, 2010
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Create a continuum
of SEL instruction

Use data to determine students’ SEL needs, and level of support
required for success
• Use multiple data sources to measure SEL
outcomes or students’ SEL needs
̶ Academic and behavior indicators
̶ Surveys
̶ Focus groups or interviews with students,
parents or educators
• Determine schoolwide SEL needs for students and
adults
• Use team-based data decisionmaking processes to
identify students for small group or individualized
support
Hanover Research, 2019b
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Explicit instruction of specific SEL skills,
often using a program model or
curriculum.
Embedded support for SEL in the learning
environment, with adults using strategies to
model and coach SEL.

Newman & Dusenbury, 2015
Image source: Washington OSPI, 2019, p. C-3.
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Select effective SEL curriculum: SAFE criteria
Sequenced
• Does the program use a connected and coordinated set of activities to achieve the skill development
objectives needed by your students?
Active
• Does the program use active forms of learning to help students learn new skills in culturally
responsive ways?
Focused
• Does the program have at least one component on developing personal or social skills that will help
students be successful in your setting?
Explicit
• Does the program target specific SEL skills that your students need rather than targeting skills or
positive development in general terms?

Durlak et al., 2011
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Select evidence-based kernels of learning
Adaptable strategies that can easily be implemented into
classroom or school routines that:
• Add value to SEL curriculum
• Teach and help students practice SEL
Kernels of learning include brief routines and
activities for:
• Celebrating students
• Sharing and discussing feelings
• Self-reflection on experiences
• Using problem-solving
• Self-regulation e.g., calming techniques
Bailey et al., 2019; Embry & Biglan, 2008
https://easel.gse.harvard.edu/news-and-resources/kernels
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Teaching,
modeling,
and coaching
SEL
expectations
and routines

Skolasinski & Gulbrandson., 2019, slide 17
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Coherence and alignment across culturally-responsive SEL, academic, and
behavioral strategies
✔Does the SEL curriculum or strategy align with your vision and priorities?
✔Does the SEL curriculum or strategy address the SEL needs of your students? Is it culturally
responsive and developmentally appropriate for your students?
✔Is the SEL curriculum or strategy evidence-based? Are adaptations needed to ensure instruction
addresses the cultural identities, values, and beliefs of different student groups (e.g., racial, ethnic,
gender, language, or other student characteristics)?
✔What are the SEL curriculum or strategies that are already in place? Are these SEL curriculum(s) or
strategies vertically and horizontally aligned? Are there redundancies or overlap among current SEL
efforts? Will the new SEL curriculum or strategy improve desired outcomes and fit in with the context
and climate of your school?
✔Do the SEL materials provide teachers and school staff with sufficient guidance and support to teach
the SEL curriculum or strategies?
✔How will the SEL curriculum or strategies support or enhance current academic instruction and school
discipline practices?
CASEL, 2013; Hanover Research, 2019a; Jones et al., 2017; Jones & Kahn, 2018 30

Select small group and individual-level interventions for students who need
additional SEL support
• Small group (middle tier) curriculum or strategies
̶ SAFE criteria for selecting effective SEL curriculum
̶ Considerations for selecting culturally-responsive SEL, academic, and behavioral
strategies that match student SEL needs
• Intensive interventions for individual students (top tier) that could include
̶ School-based interventions such as individualized SEL instruction, behavior
support plan, mentoring,
̶ Multi-agency collaboration including mental health, behavioral health, juvenile
justice, family support
31

Breakout activity: Use data to select SEL curriculum and strategies
Use the content of the training so far to reflect on and answer the questions below
as you connect with others in the breakout rooms.
• In your setting, what data sources could you use to identify universal SEL
curriculum or strategies that match students’ needs for schoolwide SEL
curriculum?
• Are these data reliable for universal and small group SEL curriculum or
strategies?
• How are or could you use these data to identify students who may need small
group interventions (middle tier)?
32

Build adult SEL capacity
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Organizing roles and responsibilities
District and school leaders
• Make SEL a priority and model/coach adults and students in SEL
• Create time and resources to select curriculum/strategies and plan SEL instruction
• Provide professional development and support to teachers and school staff

Teachers and school staff
• Help select and plan implementation of SEL
• Provide explicit schoolwide SEL instruction
• Embed SEL instruction by modeling and coaching SEL throughout the day

School counselors and psychologists
• Help select and plan implementation of SEL
• Support teachers on explicit and embedded SEL instruction, modeling, and coaching
• Provide small group and individual interventions and counseling

Families and community members
• Provide information to help plan, select, and implement SEL
Bertram, Blase, & Fixsen, 2015; Hanford Research, 2019; Jagers, Rivas-Drake, & Williams, 2019; Payton et al., 2008
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Build adult capacity to teach explicit and embedded SEL
1. Build adult capacity to teach the selected SEL curriculum or strategies
2. Embed SEL instruction through modeling and coaching SEL during
interactions with students in academic and nonacademic settings
̶ Remind students to use SEL skills when transitioning to and during
scheduled activities
̶ Role-play scenarios with student
̶ Practice reflection activities
3. Use data to monitor and adapt interventions to ensure student success

Darling-Hammond et al., 2020; Jagers et al., 2019
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Build adult capacity for data-based improvement decisions
Plan

Pinpoint concerns, identify root causes,
develop goals, create an action plan, and
choose indicators to track progress

Do

Implement the action plan and collect indicator
data to monitor the fidelity of implementation
and track progress

Study Evaluate progress, review what you learned,
and determine what adjustments, if any, are
needed
Act

Adjust the action plan, if needed

Image source: Nishioka & Nagel, 2019; p.3
Bertram et al., 2015; Deming, 1986; Jagers et al., 2019
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Breakout activity: Build adult SEL capacity
Use the content of the training so far to reflect on and discuss the questions
below as you connect with others in the breakout rooms.
• What strategies could you use to build adult capacity to provide explicit
and embedded SEL instruction in your setting?
• What are or could be needs to strengthen adult capacity in using
continuous improvement processes for SEL instruction?
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Closing and next steps
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Next steps to consider
1. Assign a leadership team including school leaders, counselors/psychologists, and
teachers that is responsible for overseeing the building of SEL into MTSS
2. Identify specific outcomes and measures for monitoring implementation of SEL
curriculum or strategies
3. Organize roles and responsibilities for implementing explicit and embedded SEL
instruction
4. Assess adult SEL capacity-building needs and providing professional learning and
coaching to help adults implement a continuum of SEL instruction and strategies
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Final training

SEL reflections and next steps
May 20, 2021
3:00 to 4:30 p.m. PST

Contact us

REL Northwest at Education Northwest
1417 NW Everett St, Suite 310, Portland, OR 97209

ies.ed.gov/ncee/edlabs/regions/northwest
@relnw
800-547-6339
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