
 
  

Using Reflection Groups to Learn 
How Families and Educators 
View Their School or District 



Training Guide for Using Data to Promote Equity in School 
Discipline Series 

This series includes 
• Introduction:  Planning and Facilitating Work  Sessions  to Improve School Discipline 

• Work  Session:  Revising School Discipline Policies  and Procedures  to Promote Equity 

• Work  Session:  Using School Discipline Data to Pinpoint  Concerns  and Track  Progress 

• Work  Session:  Using Reflection Groups  to Learn How Families  and Educators  View Their  School or  
District 

• Work Session:  Identifying Strategies to Promote Equity  in School Discipline 

These materials  were prepared under Contract  ED-IES-17-C-0009 by Regional  Educational  
Laboratory Northwest, administered by Education Northwest.  The content  does  not  necessarily  
reflect the views  or policies  of IES or the U.S.  Department  of Education,  nor  does  mention of trade 
names,  commercial  products, or organizations  imply  endorsement  by  the U.S. Government. 



Agenda 

1 Introductions 

2 Discuss why conducting reflection 
groups is helpful 

3 Plan a reflection group to conduct  
in your  setting 

4 Practice participating in a 
reflection group 

Presenter
Presentation Notes
Talking point
Review agenda items and ask participants if this meets their expectations.





Objectives 

• Understand why the perspectives of educators and family  
members are essential for improving equity in school climate and  
school discipline. 

• Plan a reflection group to learn more about what educators and/or  
families think about school climate and school discipline. 

• Practice conducting a reflection group with peers 

Presenter
Presentation Notes
Talking point
Read the objectives for the work session and ask if there are any questions.






Find a partner 

• Find a partner  

• Read the next slide 

• Prepare to share a brief reflection on how  
it could inform your work 

Presenter
Presentation Notes
Talking points
Ask participants to find a partner and discuss their reaction to the excerpt on the following slide and how it relates to the goals for their school or district. 
Facilitate a “popcorn discussion” in which participants share their highlights of their discussion on how reflection groups could inform their work. Encourage participation from different team members to avoid having a few members dominate the discussion.   
If there are multiple teams, save time by asking teams to discuss the quotation within their team. Then ask each team to introduce themselves and to share a brief reflection on highlights from their team discussion.  




“The best way of formulating a comprehensive 
discipline policy was involving everyone  . . . principal, 
deans, teachers, parents, students, and community 
members at large, and ask[ing] them what they could 
see as the problem. If that was done, then everyone 
would be supportive.” 

(Murkuria,  2002, p. 444) 

Presenter
Presentation Notes
Talking Point
Read the quotation or ask a participant to do so. 
Lead a popcorn discussion by asking for volunteers to share their reflections. Encourage broad participation to avoid having the discussion dominated by a few participants. 


Murkuria, G. (2002). Disciplinary challenges: How do principals address this dilemma? Urban Education, 37(3), 432–452. http://eric.ed.gov/?id=EJ660361
 







Welcoming and inclusive  

Teaches social and emotional skills 

• Respect differences 

• Cross-cultural communication 

Physically and psychologically safe 

 Goals for school discipline 

Optimal 
learning 
conditions 

Presenter
Presentation Notes
Talking points
1. The goals for school discipline generally address three optimum learning conditions
Welcoming and inclusive for every student
Teaches social-emotional skills
Physically and psychologically safe
2. Ask team members to discuss the following question with another work session participant. “Do you agree with these goals? Why or why not?”
3. Facilitate a popcorn discussion by asking team members to share their opinions or points they discussed with their partner. Encourage participation from different team members to avoid having a few members dominate the discussion.   
 



Plan-Do-Study-Act 
Using data to pinpoint concerns 

Presenter
Presentation Notes





  

Plan-Do-Study-Act 

Plan Identify  root  causes,  develop goals, c reate an 
action plan, and choose indicators t o track  
progress 

Do Implement the action plan and collect  indicator  
data to monitor the fidelity of implementation 
and track progress 

Study Evaluate progress,  review  what  you learned,  
and determine what adj ustments,  if  any, ar e 
needed 

Act Adjust the action plan if needed 

(Deming, 1987; Nishioka et al., 2017) 

Presenter
Presentation Notes
School discipline data indicators: A guide for districts and schools (Nishioka, 2017) at https://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/REL_2017240.pdf 

Talking points
Plan-Do-Study-Act is a continuous improvement process that uses data to identify concerns, inform implementation planning, and tracking progress toward desired outcomes.
The first step of this process is using data to pinpoint concerns, learn more about the problem, and select an intervention. 
The next steps is “do” which means to implement the intervention.
“Study” means using data to determine if the intervention is “working” or achieving the desired outcomes. 
If data indicate the intervention is not achieving adequate progress, than the team should “act” by adjusting the intervention as needed. Adjustments may also be indicated if data show the goal has been achieved.  

Deming, W. E. (1986). Out of the crisis. Cambridge, MA: Massachusetts Institute of Technology, Center for Advanced Educational Services.
 
Nishioka, V. (with Shigeoka, S., & Lolich, E.). (2017). School discipline data indicators: A guide for districts and schools (REL 2017-240). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional Educational Laboratory Northwest. http://eric.ed.gov/?id=ED573680



  

Plan-Do-Study-Act 

PLAN 
Choose indicators to track progress 

Identify root  causes, dev elop goals,  
and create an intervention plan 

(Deming, 1987; Nishioka et al., 2017) 

Presenter
Presentation Notes
School discipline data indicators: A guide for districts and schools (Nishioka, 2017) at https://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/REL_2017240.pdf 

Talking points
“Plan” requires you to look at data to pinpoint problems or determine if your school or district is “on track” or making progress toward desired school discipline goals and outcomes. 
If school discipline concerns are found, knowing the number or percent of students receiving exclusionary discipline may not provide information that will help you select an intervention. 
What this means is that you will need to get more data to help your team identify root causes of the school discipline concern. 
Asking educators and families about their perspectives by conducting reflection groups could provide helpful information about school discipline concerns. 

Deming, W. E. (1986). Out of the crisis. Cambridge, MA: Massachusetts Institute of Technology, Center for Advanced Educational Services.
 
Nishioka, V. (with Shigeoka, S., & Lolich, E.). (2017). School discipline data indicators: A guide for districts and schools (REL 2017-240). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional Educational Laboratory Northwest. http://eric.ed.gov/?id=ED573680




Families are essential  partners 

• Help develop schoolwide and classroom expectations 

• Provide a cultural lens on school and classroom improvement 
decisions 

• Discuss discipline concerns about their child, sooner or later 

Presenter
Presentation Notes
Talking Points
Families can help in so many ways. They, like educators, may not have all the answers for each student, but their perspective and knowledge about students in your school can be very helpful in developing school climates that are positive and inclusive. 
For example, parents can provide a cultural lens for school or classroom expectations and ways to engage students. They also may suggest ways that the school or classroom can be more welcoming to families that come from different cultural backgrounds. 
And, if a student is having discipline concerns, they can provide important information about what has worked or not worked . 




 
 

 
 

Family engagement 

Community 

School Family 

• Educators, families, and 
community members plan goals 
and collaborate 

• Focus is on building 
relationships and partnerships 

• Challenges 
• Building trust 
• Limited time 
• Scheduling conflicts 

Presenter
Presentation Notes
Talking Points
Recent research has documented the benefits of “family engagement.” 
Family engagement means educators, families, and community members to plan goals and collaborate 
The focus is on building relationships and partnerships
The challenges to accomplishing this is building trust and finding time to collaborate




 

   

Who attends school meetings? 

White, non-Hispanic Black, non-Hispanic Hispanic 

85.8 
81.6 80.6 

75.6 74.4 74.8 

Attended general meetings Attended scheduled meetings 

(Noel, Stark, Redford, & Zukerberg, 2013) 

Presenter
Presentation Notes
Talking Points
This chart shows the average percentage of school-aged children whose parents had reported they had attended a meeting in the last year. The responses of parents are reported separately for parents who identify themselves as White, Black, and Hispanic. 
Over 80 percent of the parents from each group reported attending general meetings at school. 86 percent of White parents attended general meetings and slightly more than 81 percent of Black parents reporting attending meetings. 

Source: Noel, A., Stark, P., Redford, J., & Zukerberg, A. (2013). Parent and family involvement in education, from the National Household Educations Surveys Program of 2012 (NCES 2013-028), Washington, DC: U.S. Department of Education, National Center for Education Statistics. Table 2. Available at:  http://nces.ed.gov/pubs2013/2013028.pdf 




 

   

Who attends school meetings? 

White, non-Hispanic Black, non-Hispanic Hispanic 

85.8 
81.6 80.6 

75.6 74.4 74.8 

Attended general meetings Attended scheduled meetings 

(Noel, Stark, Redford, & Zukerberg, 2013) 

Presenter
Presentation Notes
Talking Points
The percentage of parents who reported attending scheduled meetings was slightly less. 
Regardless of ethnicity, about 75 percent of parents said they attended scheduled meetings. 

Source: Noel, A., Stark, P., Redford, J., & Zukerberg, A. (2013). Parent and family involvement in education, from the National Household Educations Surveys Program of 2012 (NCES 2013-028), Washington, DC: U.S. Department of Education, National Center for Education Statistics. Table 2. Available at:  http://nces.ed.gov/pubs2013/2013028.pdf




 

   

Who attends school events or volunteers? 

White, non-Hispanic Black, non-Hispanic Hispanic 

47.8 50.0 

61.2 

30.2 

59.2 

28.6 

School or class event Volunteered or served on a committee 

(Noel, Stark, Redford, & Zukerberg, 2013) 

Presenter
Presentation Notes
Talking Points
This graph reports the percentage of parents who said they attended a school or class event. Compared to White parents, a higher percentage of Black and Hispanic parents said they attended a school or class event. Less than half of the White parents said they attended a school or class event.  
In contrast, more Black and Hispanic parents – about 60 percent - said they attended an event. 



Source: Noel, A., Stark, P., Redford, J., & Zukerberg, A. (2013). Parent and family involvement in education, from the National Household Educations Surveys Program of 2012 (NCES 2013-028), Washington, DC: U.S. Department of Education, National Center for Education Statistics. Table 2. Available at:  http://nces.ed.gov/pubs2013/2013028.pdf





 

   

Who attends school events or volunteers? 

White, non-Hispanic Black, non-Hispanic Hispanic 

61.2 59.2 

47.8 50.0 

30.2 28.6 

School or class event Volunteered or served on a committee 

(Noel, Stark, Redford, & Zukerberg, 2013) 

Presenter
Presentation Notes
Talking Points
Perhaps the largest discrepancy occurred when parents were asked if they volunteered or served on a school committee. Half of the White parents said yes, but just 30 percent of Black parents and 28.6 percent of Hispanic parents said the same. 
Research on family engagement suggests that the routines and systems for families to volunteer at school or serve on a committee are based on conventional or mainstream models that may be unfamiliar to families from different cultural backgrounds. Language differences may also be a barrier for families. 

Source: Noel, A., Stark, P., Redford, J., & Zukerberg, A. (2013). Parent and family involvement in education, from the National Household Educations Surveys Program of 2012 (NCES 2013-028), Washington, DC: U.S. Department of Education, National Center for Education Statistics. Table 2. Available at:  http://nces.ed.gov/pubs2013/2013028.pdf




Turn and talk 

• Why do you think some families volunteer 
and engage with schools more than  
others?  

• What type of information could reflection  
groups provide that could help improve  
school discipline efforts?  

Presenter
Presentation Notes
Talking Points 
In order to understand how to ask families, especially families from different cultural background, to improve school discipline, we must think about the voices of families that may be overlooked. 
Reflection groups that actively seek information from families and educators may provide information to your team on strategies to strengthen relationships with families. 
Take a few minutes to talk about the questions on the slide. 
 
Facilitator Tip
Read the first bullet, Why do you think some families volunteer and “engage” with schools more than others?  Lead a popcorn discussion by asking participants to share their insights or thoughts about this question. Encourage participation to avoid have the discussion dominated by a few participants. Summarize and/or link the participants’ comments to the research or earlier discussions if appropriate.  
Repeat the process for the second bullet. 




Reflection Group Planning 
Work Session 

•Learning How Families and 
Educators View  Their School and 

District 



How can reflection groups help? 

• Providing an opportunity to learn what people think about your  
school climate 

• Offering a safe and respectful place for people to share their ideas  
and experiences 

• Giving voice to families and others who do not usually share their 
opinions with the school system 

• Learning about the cultural background of students and ways to  
welcome them to your school 

Presenter
Presentation Notes
Handout 1. Information brief: Reflection groups: Learning what families and educators think about school climate and discipline
Handout 2. Reflection group planning form
Handout 3. Reflection group agreements-English and Spanish versions
Handout 4. Reflection group-parents and family members
Handout 5. Reflection group-educators

Talking Points
Reflection groups provide 
Opportunity to learn the perspectives of families and educators  - how their opinions about school climate and discipline are the same and different
A reflection group should provide a safe and respectful place for participants to share their ideas and experiences.
Provides one way to give voice to families and others who do not regularly get to share their thoughts, ideas, priorities, concerns, or experiences.
Learn about the cultural background of students and ways to welcome them to your school.






Planning a reflection group work session activity 

In this activity, your team will … 

• Work  together to plan a reflection group in your own community 

• Walk through the following steps  as a team: 

• Determine the purpose 

• Create a team and choose a facilitator 

• Review the protocols 

• Select and invite participants 

• Schedule date,  time, loc ation,  and other logistics 

Presenter
Presentation Notes
Handout 1. Information brief: Reflection groups: Learning what families and educators think about school climate and discipline
Handout 2. Reflection group planning form
Handout 3. Reflection group agreements-English and Spanish versions
Handout 4. Reflection group-parents and family members
Handout 5. Reflection group-educators

Talking Points
The purpose of the work session activity is to plan a reflection group to conduct in their setting.
To accomplish this, your team will need to think through the following steps: 
Determine the purpose
Create a team and choose a facilitator
Review the protocols
Select and invite participants 
Schedule date, time, location, and other logistics 




 
The purpose of a reflection group is to provide a voice 
to individuals who do not regularly get to share their 
thoughts, ideas, priorities, concerns, or experiences. 



Determining the purpose of  the reflection group 

Determine the purpose of the reflection group 
• Is there an underlying concern? 

Lay groundwork for the conversation 
• What information does the team hope to gain? 

Presenter
Presentation Notes
Handout 1. Reflection groups: Learning what families and educators think about school climate and discipline (Information brief)
Handout 2. Reflection group planning form

Talking Points
The purpose of the work session activity is to plan a reflection group to conduct in their setting.
To accomplish this, your team will need to determine the purpose for the reflection group. Is there an underlying concern? What information do you hope to gain? 



Creating a team 

Choose a team 
• Do you have any  educators  and/or parents  who already  know  one 

another and work  well  together? 

Name a facilitator 
• Who should facilitate the reflection group? 

Presenter
Presentation Notes
Handout 1. Reflection groups: Learning what families and educators think about school climate and discipline (Information brief)
Handout 2. Reflection group planning form

Talking Points
Choosing a planning team requires some thought. Select members who have positive relationships with parents and/or educators you hope to recruit as participants. Also, make sure the selected team members are able to work well together
The facilitator plays a critical role in successful reflection groups. The team should choose someone who has positive relationships with potential participants; is not in a position e.g., as their boss that might cause some participants to be less open about their opinions. It is also helpful if the facilitator has had experience facilitating a stakeholder or focus group to find out what participants are thinking. A reflection group is very different than facilitating a meeting. 



Participants and logistics 

Who will participate in the reflection group? 

Who will make the arrangements? 

• Arrange location, snacks, and childcare if needed 

• Invite participants and arrange accommodations as needed 

• Schedule a one-week check-in 

Presenter
Presentation Notes
Handout 1. Reflection groups: Learning what families and educators think about school climate and discipline (Information brief)
Handout 2. Reflection group planning form

Talking points
Discuss whose perspectives you hope to learn more about. Identify who should participate in the reflection group. 
Address logistics 
Where and when should the reflection group happen?  
Who should invite participants to come? How will you invite them to participate?
Who should be responsible for the one-week check in, and setting up the room early?
What will you provide in terms of snacks or child care (when appropriate)?
How will you accommodate diversity in language, ability, or cultural background?




Protocols 

Review  the protocols 

• Do any  of t he questions  need to be clarified,  edited,  or adapted for your setting? 

• Do you anticipate challenges  related to any  of  the following? 

• Obtaining written or verbal consent 

• Causing participants  concern or distress 

• Explaining and/or following the reflection group agreements  

• Taking a confident  and empathetic  position to deal with difficult  
situations  that  may  arise 

• Following up on participants’  input  and requests 

Presenter
Presentation Notes
Handout 1. Reflection groups: Learning what families and educators think about school climate and discipline (Information brief)
Handout 2. Reflection group planning form

Talking points
Review the protocols to see if the questions match your purpose and audience. Do any questions need to be edited or adapted? 
Do you anticipate challenges and, if so, how could you prevent their occurrence or intervene early? 



Let’s  Practice!  

•Learning What  Families and 
Educators  Think About  School 

Climate and Discipline 

Presenter
Presentation Notes
Handout 5. Educator Reflection Group—Educators

Participant Activity: Reflection Group
Arrange 6-8 chairs in a circle for a reflection group.
Post the reflection group agreements in a place that is visible to all.

Talking points
Gather 6-8 participants for the reflection group.
Ask the participants to listen to the conversation and discuss their reflections following the reflection group


Note: This is an optional activity. Simulating an educator reflection group can model facilitation skills for participants. However, it is recommended that facilitators who have experience conducting reflection groups include this as a work session activity




Reflection group agreements 

• School staff members are here to  listen 

• We hope everyone will  participate 

• There are no right or wrong answers  

• We  will respect  everyone’s ideas and  privacy 

• Safety concerns will be  reported  to  the  
principal 

Presenter
Presentation Notes
Handout 3. Reflection group agreements-English and Spanish versions

Talking Point
Remember the reflection group agreements



Getting started 

• Review Reflection Group‒Educators (handout 5) 

• Discuss team member’s reactions to the questions 

• Are the questions  respectful  and strengths-based? Why or  why  not? 

• Do the questions  address  important features  of s chool  climate? 

• How could the questions help start  conversations about  school climate  
and discipline in your school?   

Presenter
Presentation Notes
Handout 5. Reflection group-Educators

Talking Points
Ask team members to choose a reflection group protocol to review. Ask them to discuss the following questions
Reflection groups provide 
Are the questions respectful and strength-based? Why or why not?
Do the questions address important features of school climate? 
How could the questions help start conversations about school climate and discipline in your school?   







Reflection group materials 

• Review the reflection group protocol for educators (handout 5)  

• Discuss with your neighbor 

• One thing you found useful 

• One thing you would like to improve 

• Turn to your other neighbor and discuss the same things 

Presenter
Presentation Notes
Handout 5. Reflection Group– Educators

Talking Points
Ask the participants to review Handout 5 on their own. Allow 4-5 minutes for the group to review the protocol.
Ask them to turn to their neighbor and discuss at least one things they thought would be useful and one thing that could improve
Ask them to turn to their other neighbor and discuss the same thing
Ask participants to share ideas from their discussion! 




Questions to think about as you watch 

• What is one benefit of the reflection group? 

• What surprised you about the conversation? 

• What challenges do you need to think about when planning or  
conducting a reflection group at your school?  

Presenter
Presentation Notes
Talking Points
For those watching the reflection group, think about these questions as you listen to the comments. Please be ready to share!




Turn and talk 

• Discuss the following questions with  your team?  

• Who  will summarize  the common themes and  
list  the  recommendations? 

• How will these  be  shared?  How will you  ensure  
the  privacy of  the  reflection  group  participants? 

• Who  will receive the summary of  common  
themes and  recommendations?  How will the  
summary be shared? 

Presenter
Presentation Notes
Materials
Handout 2. Reflection group planning form

Talking Point
Making sure the reflection group comments are summarized and used to improve school climate and discipline is important to building trust with families!
Turn and talk with your team about these questions. 




Additional thoughts? 

• What has been one “a-ha” moment from today’s discussions? 

• What steps does your team plan to take to learn more about the  
perspectives of families and educators? 

• What is a challenge you may encounter in conducting reflection  
groups and how might you solve it? 

Presenter
Presentation Notes
Talking points
Thanks for your participation and meaningful conversations today! Take a minute to think about these questions and be prepared to share your insights!
Facilitator Tip
Read bullet 1, What has been an “aha” moment from today’s discussions? Lead a popcorn discussion by asking participants to share their insights or thoughts about this question. Encourage participation to avoid have the discussion dominated by a few participants. Summarize and/or link the participants’ comments to the research or earlier discussions if appropriate.  
Repeat the process for the remaining questions. 




Questions? Comments? 



Ask  A REL 

Prompt, customized information for 
Northwest educators … at no charge! 

Jennifer Klump, our reference  librarian,  can provide you 
with  the best av ailable research to  answer  questions facing 
your school  or district.  

Contact her online at  http://educationnorthwest.org/askarel 
or  by phone,  503.275.0454  or  800.547.6339,  ext. 454. 

http://educationnorthwest.org/askarel


REL  Northwest  at Education  Northwest
101 SW Main  Street Suite 500

Portland, OR 97204-3213

ies.ed.gov/ncee/edlabs/regions/northwest 

relnw@educationnorthwest.org 

@relnw 

1.800.547.6339 

 
 
 

About REL  Northwest 

RELs pa rtner  with practitioners and  
policymakers  to  use data and evidence to  
help  solve ed ucational  problems  that  impede  
student  success.  We d o  this  by: 

• Conducting rigorous  research and  data  
analysis 

• Delivering customized training, coaching,  
and  technical s upport 

• Providing engaging  learning  opportunities 

mailto:relnw@educationnorthwest.org
https://ies.ed.gov/ncee/edlabs/regions/northwest
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