
 
Using School Discipline Data 

to Pinpoint Concerns and 
Track Progress 



Training Guide for Using Data to Promote Equity in School 
Discipline Series 

This series includes 
• Introduction:  Planning and Facilitating Work  Sessions  to Improve School Discipline 

• Work  Session:  Revising School Discipline Policies  and Procedures  to Promote Equity 

• Work  Session:  Using School Discipline Data to Pinpoint  Concerns  and Track  Progress 

• Work  Session:  Using Reflection Groups  to Learn How Families  and Educators  View Their  School or  
District 

• Work Session:  Identifying Strategies to Promote Equity  in School Discipline 

These materials  were prepared under Contract  ED-IES-17-C-0009 by Regional  Educational  
Laboratory Northwest, administered by Education Northwest.  The content  does  not  necessarily  
reflect the views  or policies  of IES or the U.S.  Department  of Education,  nor  does  mention of trade 
names,  commercial  products, or organizations  imply  endorsement  by  the U.S. Government. 



Agenda 

1 Introductions 

2 Discuss why conducting reflection 
groups is helpful 

3 Plan a reflection group to conduct  in 
your  setting 

4 Practice participating in a 
reflection group 

Presenter
Presentation Notes
Talking point
1.  Review agenda items and ask participants if this meets their expectations.



Objectives 

• Use disaggregated data to identify school discipline concerns in  
your setting 

• Discuss ways to improve the quality of available data and identify 
additional data that could inform improvement decisions  

• Discuss different perspectives that administrators, teachers, and  
families may have about school discipline and how to consider  
those perspectives when sharing research and school or district 
discipline data 

Presenter
Presentation Notes
Talking point
2. Read the objectives for the work session.




Let’s get started 

• Find a partner 

• Read the study findings on the following  
slides 

• Discuss your reaction to the study findings 
and how it relates to the goals for your  
school or district? 

Presenter
Presentation Notes
Talking points
Ask participants to find a partner and discuss their reaction to the study findings on the following three slides and how the research relates to the goals for their school or district. 
Facilitate a “popcorn discussion” in which participants volunteer to share the highlights of their discussion on their reaction to the study and how it relates to the goals of their school or district. Encourage participation from different team members to avoid having a few members dominate the discussion.   



Find another  partner 

What is your reaction to the following study finding? How does it 
relate to the goals for your school or district? 

Chicago Public Schools cut  down on 
suspensions,  and students saw t est  
scores and attendance  rise. 

(Sartain, Allensworth,  &  Porter,  2015). 

Presenter
Presentation Notes
Talking points
Ask participants to find a different partner and discuss their reaction to this study findings (Sartain, Allensworth, & Porter, 2015) and how it relates to the goals for their school or district. 
Facilitate a “popcorn discussion” in which participants volunteer to share the highlights of their discussion on their reaction to the study and how it relates to the goals of their school or district. Encourage participation from different team members to avoid having a few members dominate the discussion. 

Sartain, L., Allensworth, E. M., & Porter S. (with Rachel Levenstein, David W. Johnson, Michelle Hanh Huynh, Eleanor Anderson, Nicki Mader, & Matthew P. Stenberg.) (2015). Suspending Chicago’s students: Differences in discipline practices across schools. Retrieved on June 28, 2018 from https://consortium.uchicago.edu/publications/suspending-chicagos-students-differences-discipline-practices-across-schools 




Find someone else 

What is your reaction to the following study finding?  
How does it relate to the goals for your school or district? 

About 75 percent of  Florida students who were never  
suspended out of s chool as freshmen graduated from  
high school.  

In contrast,  52 percent of s tudents who had one out-
of-school suspension and 39 percent who had two 
suspensions in their freshman  year went on  to  
graduate. 

(Balfanz et al., 2015) 

Presenter
Presentation Notes
Talking points
Ask participants to find a partner and discuss their reaction to the headline (Balfanz, Byrne, & Fox, 2015) and how it relates to the goals for their school or district. 
Facilitate a “popcorn discussion” of the ideas that the participants generated. Ask members to contribute their thoughts or discussion points. Encourage participation from different team members to avoid having a few members dominate the discussion.   

Balfanz, R., Byrnes, V., & Fox, J. (2015). Sent home and put off track: The antecedents, disproportionalities, and consequences of being suspended in the 9th grade. In D. J. Losen (Ed.), Closing the school discipline gap: Equitable remedies for excessive exclusion (pp. 17–30). New York, NY: Teachers College Press.




Find someone else 

What is your reaction to the following headline? How does it relate to 
the goals for your school or district? 

Preschool teachers and staff  members show signs of  
implicit  bias in administering discipline. 

Preschool students who are Black are suspended  at  
higher rates than students who  are White. Their  
teachers show a tendency to more closely observe 
Black students, especially boys, when challenging  
behaviors are expected. 

(Gilliam  et  al., 2016) 

Presenter
Presentation Notes
Talking points
Ask participants to find a partner and discuss their reaction to the study finding (Gilliam et al., 2016) and how it relates to the goals for their school or district. 
Facilitate a “popcorn discussion” of the ideas that the participants generated. Ask members to contribute their thoughts or discussion points. Encourage participation from different team members to avoid having a few members dominate the discussion.   

Gilliam, W. S., Maupin, A. N., Chin, R. R., Accavitti, M., & Shic, F. (2016). Do early educators’ implicit biases regarding sex and race relate to behavior expectations and recommendations of preschool expulsions and suspensions? Retrieved June 28,2018 from https://medicine.yale.edu/childstudy/zigler/publications/Preschool%20Implicit%20Bias%20Policy%20Brief_final_9_26_276766_5379_v1.pdf 



Welcoming and inclusive  

Teaches social and emotional skills 

• Respect differences 

• Cross-cultural communication 

Physically and psychologically safe 

Goals for school  discipline 

Optimal 
learning 
conditions 

Presenter
Presentation Notes
Talking points
1. The goals for school discipline generally address three optimum learning conditions
Welcoming and inclusive for every student
Teaches social-emotional skills
Physically and psychologically safe
2. Ask team members to discuss the following question with a team member, “Do you agree with these goals? Why or why not?”
3. Facilitate a popcorn discussion by asking team members to share their opinions or points they discussed with their partner. Encourage participation from
different team members to avoid having a few members dominate the discussion.   

 



Plan-Do-Study-Act 
Using data to pinpoint concerns 

Presenter
Presentation Notes
Online resource
Distribute Handout 1 Information Brief: Using the Plan-Do-Study-Act process to improve school discipline

Refer the participants to School discipline data indicators: A guide for districts and schools at https://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/REL_2017240.pdf 

Nishioka, V. (with Shigeoka, S., & Lolich, E.). (2017). School discipline data indicators: A guide for districts and schools (REL 2017-240). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional Educational Laboratory Northwest. http://eric.ed.gov/?id=ED573680





  

Plan-Do-Study-Act 

Plan Pinpoint concerns,  identify r oot causes,  develop 
goals, c reate an action plan,  and choose 
indicators  to track pr ogress 

Do Implement the action plan and collect  indicator  
data to monitor the fidelity of implementation 
and track progress 

Study Evaluate progress,  review  what  you learned,  
and determine what adj ustments,  if  any, ar e 
needed 

Act Adjust the action plan if needed 

(Deming, 1987; Nishioka et al., 2017) 

Presenter
Presentation Notes
School discipline data indicators: A guide for districts and schools at https://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/REL_2017240.pdf 

Talking points
Plan-Do-Study-Act is a continuous improvement process that uses data to identify concerns, inform implementation planning, and tracking progress toward desired outcomes.
The first step of this process is using data to pinpoint concerns, learn more about the problem, and select an intervention. 
The next steps is “do” which means to implement the intervention.
“Study” means using data to determine if the intervention is “working” or achieving the desired outcomes. 
If data indicate the intervention is not achieving adequate progress, than the team should “act” by adjusting the intervention as needed. Adjustments may also be indicated if data show the goal has been achieved.  

Deming, W. E. (1986). Out of the crisis. Cambridge, MA: Massachusetts Institute of Technology, Center for Advanced Educational Services.
 
Nishioka, V. (with Shigeoka, S., & Lolich, E.). (2017). School discipline data indicators: A guide for districts and schools (REL 2017-240). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional Educational Laboratory Northwest. http://eric.ed.gov/?id=ED573680



  

Plan-Do-Study-Act 

PLAN 
Choose indicators to track progress 

Pinpoint concerns,  identify root  
causes, dev elop goals,  and create an 
intervention plan 

(Deming, 1987; Nishioka et al., 2017) 

Presenter
Presentation Notes
Handout 1. Information Brief: Using the Plan-Do-Study-Act process to improve school discipline
School discipline data indicators: A guide for districts and schools at https://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/REL_2017240.pdf 

Talking points
“Plan” requires you to look at data to determine if your school or district is “on track” or making progress toward desired school discipline goals and outcomes. 
The U.S. Department of Education Office for Civil Rights requires districts to report exclusionary discipline data (in-school suspension, out-of-school suspension, and expulsion) so these are often used to pinpoint school discipline concerns. 

Deming, W. E. (1986). Out of the crisis. Cambridge, MA: Massachusetts Institute of Technology, Center for Advanced Educational Services.
 
Nishioka, V. (with Shigeoka, S., & Lolich, E.). (2017). School discipline data indicators: A guide for districts and schools (REL 2017-240). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional Educational Laboratory Northwest. http://eric.ed.gov/?id=ED573680




Data Indicators 

Presenter
Presentation Notes
Online resource
Distribute Handout 1 Information Brief: Using the Plan-Do-Study-Act process to improve school discipline

Refer the participants to School discipline data indicators: A guide for districts and schools at https://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/REL_2017240.pdf 

Nishioka, V. (with Shigeoka, S., & Lolich, E.). (2017). School discipline data indicators: A guide for districts and schools (REL 2017-240). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional Educational Laboratory Northwest. http://eric.ed.gov/?id=ED573680





      Exclusionary discipline data                    
are common indicators 

Removing students from classroom instruction for disciplinary reasons 

• In-school suspensions 

• Out-of-school suspensions 

• Removal to alternative settings 

• Expulsions 

Presenter
Presentation Notes
Talking points
We are going to talk about exclusionary discipline but school discipline is much broader! Feel free to review or discuss office discipline referral data or classroom level discipline data during this work session. 

Does any team here review office discipline referral data? (Ask them to explain briefly)
Are there other data that could help you identify concerns (e.g., seclusion/restraint, bullying, school climate surveys)?



Data can answer different questions 

• Monitor progres s  toward a desired goal 

• Provide information about the nature of the discipline incident 
• Reasons 

• Time of day or location 

• Persons involved 

• Discipline action 

• Contact or communications  with parents, school  staff members, 
and other agencies 

• Share stakeholders’  perspectives  and recommendations 

Presenter
Presentation Notes
Talking points
Your team should use data to answer different questions about the problem
Data indicators are used to monitor progress toward your goal. Today, you are going to review school discipline indicator data
Data also provides information about the discipline incident and the administrative response to the incident
Data can also provide information on the perspectives, attitudes, or opinions of key stakeholders in the school community.



Number of suspensions per 100 students 

(Nishioka et al., 2017) 

Presenter
Presentation Notes
Talking point
These data shows the number of suspensions per 100 students. What questions are answered by these data? What questions are not answered by these data? 
Reporting discipline data for all students may show progress, but only answers questions about the number or rate of suspensions and trends across years. 
It does not tell you about disproportionality among student groups e.g., race/ethnicity, students with disabilities, English learners, boys vs. girls.
It doesn’t tell you about the nature of the incident or responses to the discipline situation.
Do you think this district’s school discipline is improving? 

Nishioka, V. (with Shigeoka, S., & Lolich, E.). (2017). School discipline data indicators: A guide for districts and schools (REL 2017-240). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional Educational Laboratory Northwest. http://eric.ed.gov/?id=ED573680





 Disaggregated data may tell a different story 

(Nishioka et al., 2017) 

Presenter
Presentation Notes
Talking points
Disaggregated data may tell a different story about progress toward your goals. Addressing equity in school discipline requires analyzing and reviewing school discipline data for different student groups regularly throughout the school year. 
Looking at this graph – do you think school discipline outcomes are improving?

Nishioka, V. (with Shigeoka, S., & Lolich, E.). (2017). School discipline data indicators: A guide for districts and schools (REL 2017-240). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional Educational Laboratory Northwest. http://eric.ed.gov/?id=ED573680






Different ways to analyze data 

See table 2 in  School discipline data indicators: A  guide for district 
and schools  (Nishioka, 2017, p. 8) for ways to analyze data 

• Absolute count 

• Rate 

• Relative rate ratio 

• Composition index 

• Relative difference in composition 

(Nishioka et al., 2017) 

Presenter
Presentation Notes
Talking points
Ask participants to turn to page 8 of the REL report, School discipline data indicators: A guide for district and schools (Nishioka, 2017, p. 8). Explain how the information in the guide is organized.
Each section for analyzing data includes sample questions, how to calculate or analyze the data, and examples of displaying the data in tables and graphs. 


Nishioka, V. (with Shigeoka, S., & Lolich, E.). (2017). School discipline data indicators: A guide for districts and schools (REL 2017–240). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional Educational Laboratory Northwest. Retrieved from http://ies.ed.gov/ncee/edlabs. 



Rate  

• What is the percentage of Black students who received one or  
more suspensions in district A? 

• What is the number of suspensions per 100 Hispanic students? 

• What is the percentage of suspensions that district  A imposed  
under the category of disruptive behavior? 

(Nishioka et al., 2017) 

Presenter
Presentation Notes
Talking points
Notice rate reports on the percentages of students who received suspensions – it doesn’t report on differences among student groups. 

Nishioka, V. (with Shigeoka, S., & Lolich, E.). (2017). School discipline data indicators: A guide for districts and schools (REL 2017-240). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional Educational Laboratory Northwest. http://eric.ed.gov/?id=ED573680





 Percentage of students who experienced 
one or more suspensions, by racial/ethnic group 

(Nishioka et al., 2017) 

Presenter
Presentation Notes
Talking points
Here is one way to display the percentage of students who experienced one or more suspensions, by racial/ethnic group. 
This graph reports the percentage of students by race/ethnicity. Be careful! These rates may suggest that disproportionality exists, but you can’t be sure just by looking at these percentages. Determining the extent to which disproportionate discipline exists requires calculating a relative rate ratio—a comparison of the rates between two different groups.

Nishioka, V. (with Shigeoka, S., & Lolich, E.). (2017). School discipline data indicators: A guide for districts and schools (REL 2017-240). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional Educational Laboratory Northwest. http://eric.ed.gov/?id=ED573680








  

 

Relative rate ratio comparing the percentage of students of 
color who experienced one or more suspensions with the 

percentage of White students who were suspended 

(Nishioka et al., 2017) 

Presenter
Presentation Notes
Talking points
Relative rate ratios compares the percentage of students of color who experienced one or more suspensions to the percentage of White students who were suspended.
Ask participants the following questions.
Which student groups experienced disproportionately high rates of suspensions compared to White students? (Hispanic, Multiracial, American Indian, and Black student groups)
Which experienced disproportionately lower rates of suspensions? (Asian students)

Nishioka, V. (with Shigeoka, S., & Lolich, E.). (2017). School discipline data indicators: A guide for districts and schools (REL 2017-240). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional Educational Laboratory Northwest. http://eric.ed.gov/?id=ED573680






Your turn 

• As a team, fill out Handout 2: Questions to guide planning and  
improvement decisions in school discipline  as you review your data 

• Did your team identify areas for growth in your discipline practices? 
If so, what are your concerns? 

• What  data  indicators will you  use  to  track progress toward  outcomes?  

• What do the data tell  you about the nature of di scipline situations? 

• Are there additional  data that could help you better understand the 
discipline  concerns in  your  school or  district? 

Presenter
Presentation Notes
Resource
Handout 2 Questions to guide planning and improvement decisions in school discipline

Facilitator Notes
Help each school team review their data using Handout 2 Questions to guide planning and improvement decisions in school discipline.
Suggest that they review discipline and other equity indicators for their district available at the Office for Civil Rights Data (slide 22).
Suggested discussion questions include: 
Did your team identify areas for growth in your discipline practices? If so, what are your concerns?
What data indicators will you use to track progress toward outcomes?
What does the data tell you about the nature of discipline situations? 
Are there additional data that could help you better understand the discipline concerns in your school or district?




Civil Rights 
Data Collection 

https://ocrdata.ed.gov/ 

Presenter
Presentation Notes
Facilitator tip
Find this Civil Rights Data Collection website (https://ocrdata.ed.gov/) so that it is ready to show to participants. Show teams how to find their school or district data.


https://ocrdata.ed.gov/


 Different opinions 
about school discipline 



What is culture? 

Learned traditions, principles, and guides of behavior that are 
shared among members of a group. 

Visible aspects of culture include art, music, food, literature, 
and clothing.  

Culture also includes codes of behavior, values, social norms, 
beliefs, customs, and communication styles. 

“The way we do things here.” 

Presenter
Presentation Notes
Talking points
Culture is a dynamic process that changes over time. Culture is continually constructed from history, circumstance, family and community. 
Visible aspects of culture include how we dress, the music we listen to, or what we eat.
It also includes many things we can’t see such as our values, beliefs, and prior experiences. Factors that contribute to our “frames of reference” that influence how we interpret the meaning of what we see and experience and, in turn, decide how to respond. 
Each of us is a member of many cultures! Ethnic groups have cultures, schools have cultures, neighborhoods have cultures.

Discussion point 

Share an example of the many cultures that influence you (or a student or educator you know). What cultures are you a member of?




School  discipline and culture 

“Let me add that an understanding of students 
and community cultural perspective is critical 
in dealing with disciplinary problems. This is 
because people from different ethnic or racial 
backgrounds may interpret disciplinary 
problems differently based on their culture.” 

(Murkuria,  2002,  p. 448) 

Presenter
Presentation Notes
Talking points
1. Here is what one principal of a school with low suspension rates had to say about the importance of considering culture in school discipline practices. 



Statements about school discipline 

• Form groups  of three 
• In  your  group,  decide  who  will represent  the  views of  the  following  roles:  

• Principal, Teacher,  Parent  

• Read the statement given to your group 
• Think ab out possible perspectives on—and  emotional  reactions to—the statement that  

the p erson  in y our  assigned  role  may  have 

• Discuss  the following questions 
• Based on your role,  what opinions  do you think teachers, principals,  

or parents  might have about this statement? 

• How could an awareness  of  these opinions  help improve discipline 
practices  at  your  school or  district? 

Presenter
Presentation Notes
Handout 3 Six statements about the purpose and outcomes of school discipline. 

Facilitator notes
Assign one statement to each group of participants to discuss. For smaller groups, choose statements that are most relevant to your group. For larger groups, you may organize participants into larger groups or assign the same statement to more than one group.
2. Use slides 26-32 to guide the small group share out. 



Statement 1 

Suspending students who are 
disruptive will increase academic 

achievement.  

Presenter
Presentation Notes
1. What does the research say?
Schools that use a proactive, preventive approach to student misbehavior have higher academic achievement rates (Horner). On the other hand, schools that frequently suspend students tend to have lower academic achievement, even after controlling for student demographics. Nationally, a growing body of research established that students who are expelled or suspended are more likely than other students to become disconnected from school, fail courses, repeat grades, and drop out of school (Balfanz, Byrnes, & Fox, 2015; Fabelo et al., 2011; Noltemeyer, Marie, & Mcloughlin, 2015). Further, non-suspended students who attend schools with high suspension rates experience lower reading and math achievement (Perry & Morris, 2014). 
  
2. Based on your role, what opinions do you think teachers, principals, or parents might have about this statement?
 
3. How could an awareness of these opinions help improve discipline practices at your school or district? 



Statement 2 

Students of color  and students with 
disabilities receive more suspensions 

because they engage in more 
problematic or  disruptive behaviors. 

Presenter
Presentation Notes
1. What does the research say?
There is no evidence that disproportionate discipline among racial/ethnic groups is due to differences in behavior (Fenning & Rose 2007; Losen & Skiba 2010; Skiba, Michael, Nardo, & Peterson, 2002; Skiba et al., 2011). In fact, studies indicate that the opposite is true. Bradshaw and colleagues’ (2010) analysis of discipline referral patterns for 21 schools found Black students were more likely to receive office referrals even when controlling for teacher ratings of student behavior. Fabelo and colleagues (2011) analyzed the school education records for three cohorts of Texas students from grades 7 through 12. Their study found no differences in the rate of mandatory offenses (e.g., the possession of specific weapons, which requires expulsion by federal or state statute) for White, Black, or Hispanic students. However, there were differences in the rate of suspension for behaviors that allowed school administrators discretion in determining disciplinary action. 
 
2. Based on your role, what opinions do you think teachers, principals, or parents might have about this statement?
 
3. How could an awareness of these opinions help improve discipline practices at your school or district? 




Statement 3 

Suspensions are necessary to 
maintain school safety.  

Presenter
Presentation Notes
1. What does the research say?
Removing students from their classroom or school is sometimes necessary if they present an immediate threat to the safety of others. However, interventions that focus on establishing a welcoming school climate and teaching social-emotional skills (e.g., Positive Behavior and Intervention Support (PBIS) or restorative practices) are associated with lower rates of student behavior issues (Anyon et al., 2014; Gray et al., 2017). Moreover, most suspensions are assigned for nonviolent behaviors such as disruptive, disrespectful, insubordination, dress code violations, or truancy (Fabelo et al., 2011; Losen & Martinez, 2013; Skiba et al., 2014). 
 
2. Based on your role, what opinions do you think teachers, principals, or parents might have about this statement?
 
3. How could an awareness of these opinions help improve discipline practices at your school or district? 




Statement 4 

Disproportionality in suspension rates 
is about poverty, not  race. 

Presenter
Presentation Notes
What does the research say?
Although poverty is a factor that may place students at higher risk of suspension, the strongest predictor that a student will receive one or more suspensions is race. Studies indicate that Black students are more likely to be suspended even when controlling for eligibility for free or reduced-price lunch (Barrett et al., 2017). Anyon and her colleagues (2014) found that race, special education status, socio-economic status, and racial composition of the school make independent and persistent contributions to the likelihood that a student will experience exclusionary discipline. Males, students with disabilities, and older students in middle or high school tend to receive higher rates of discipline referrals regardless of racial background (Aud, Fox, and KewalRamani 2010; Vincent et al., 2012). However, Black students receiving special education under the disability category of emotional disturbance are the most likely to be suspended compared to all other student groups (Bowman-Perrott et al., 2011; Bradshaw et al. 2010; Krezmien, Leone, and Achilles 2006).
 
2. Based on your role, what opinions do you think teachers, principals, or parents might have about this statement?
 
3. How could an awareness of these opinions help improve discipline practices at your school or district? 




Statement 5 

Schools that use a zero-tolerance 
approach to discipline have fewer  

disciplinary problems. 

Presenter
Presentation Notes
1. What does the research say?
Oregon and Washington are among a growing number of states moving away from zero-tolerance school discipline approaches that require school administrators to apply predetermined punitive practices to discipline incidents involving K–12 students—regardless of the severity of the behavior, student characteristics, or extenuating circumstances (American Psychological Association, 2008). Losen (2011) reviewed data on the application of discipline in public schools and found that suspending students has become more common since the early 1970s and that from then until 2006, the gap between suspension rates for Black and White students more than tripled, from 3 percent to more than 10 percent. Students attending schools using a positive, prevention-oriented approach to school discipline (e.g., Schoolwide Positive Behavior Interventions and Supports [SWPBIS]) have fewer behavior problems and better social-emotional functioning compared to students attending schools using a punitive discipline approach (Bradshaw et al., 2012). 
 
2. Based on your role, what opinions do you think teachers, principals, or parents might have about this statement?
 
3. How could an awareness of these opinions help improve discipline practices at your school or district? 




Statement 6 

Suspensions are an effective 
way to teach students how 

to behave in school. 

Presenter
Presentation Notes
1. What does the research say?
Exclusionary discipline that removes students from classroom instruction undermines their academic achievement and weakens their connection with school. Students with multiple suspensions are more likely to experience academic failure, school dropout, substance use, and delinquency (Fabelo et al., 2011). Ninth grade students who receive one suspension are more likely to drop out of school—this includes students who are on track to graduate (Balfanz et al., 2015). Because suspensions remove students from classroom instruction and supervised settings, students are at higher risk for academic failure, dropping out, and juvenile delinquency.
 
2. Based on your role, what opinions do you think teachers, principals, or parents might have about this statement?
 
3. How could an awareness of these opinions help improve discipline practices at your school or district? 




Additional thoughts? 

• What has  been one benefit of reviewing disaggregated discipline data 
and/or discussing research on school discipline? 

• What is  a challenge you have encountered relative to data and how  might 
you  solve  it?  How might  differences in  cultural background  contribute  to  
miscommunication  and discipline incidents in  your setting?   

• What is  one step you can take to gather additional  data or  to begin 
implementing  improvement  strategies? 

• How will your team consider  the different  perspectives that administrators,  
teachers, and families  may  have about school discipline as  you share 
research  and  your  school or  district  discipline  data?   

Presenter
Presentation Notes
Talking points
Thanks for your participation and meaningful conversations today! Take a minute to think about these questions and be prepared to share your insights!


Facilitator Tip
Read bullet 1, What has been one benefit of reviewing disaggregated discipline data? Facilitate a discussion in which participants share their insights or thoughts about this question. Encourage participation to avoid having the discussion dominated by a few participants. 
Summarize and/or link the participants’ comments to the research or earlier discussions if appropriate.  
Repeat the process for the remaining questions. 




Ask  A REL 

Prompt, customized information for 
Northwest educators … at no charge! 

Jennifer Klump, our reference  librarian,  can provide you 
with  the best av ailable research to  answer  questions facing 
your school  or district.  

Contact her online at  http://educationnorthwest.org/askarel 
or  by phone,  503.275.0454  or  800.547.6339,  ext. 454. 

http://educationnorthwest.org/askarel


About REL  Northwest 

RELs pa rtner  with practitioners and  
policymakers  to  use data and evidence to  
help  solve ed ucational  problems  that  impede  
student  success.  We d o  this  by: 

• Conducting rigorous  research and  data  
analysis 

• Delivering customized training, coaching,  
and  technical s upport 

• Providing engaging  learning  opportunities 

REL  Northwest  at Education  Northwest 
101 SW Main  Street Suite 500 

Portland, OR 97204-3213 

ies.ed.gov/ncee/edlabs/regions/northwest 

relnw@educationnorthwest.org 

@relnw 

1.800.547.6339 

mailto:relnw@educationnorthwest.org
https://ies.ed.gov/ncee/edlabs/regions/northwest
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