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WA SEL Capacity-Building Training Series topics
1.

Orientation to Washington SEL resources

2.

Strengthening SEL implementation in schools and districts

3.

Promoting educational equity through SEL

4.

Collaborating with community members as partners in SEL

5.

Supporting academic success through SEL

6.

Building SEL into multi-tiered systems of support (MTSS)

7.

Reflections and next steps planning

Training materials are available at: https://ies.ed.gov/ncee/edlabs/regions/northwest/news/sel-capacity-building-series.asp
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Agenda
1. Welcome and plan for session
2. Review research, reflection questions, and
resources for strengthening SEL implementation
3. Review research, reflection questions, and
resources for equity and community
collaboration
4. Review research summary, reflection questions,
and resources for academics and MTSS
5. Closure and survey
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Objectives
• Participants will receive a summary
of key research presented across the
series and reflection questions for
teams to use in their planning.
• Participants will identify ways to
use the research presented in the
training series to provide guidance
and support for educators on
quality SEL implementation.
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Notetaking sheet
Notetaking helps with encoding
information (Jansen, Lakens, & Ijsselsteijn, 2017)
Features include:
• Open space to capture key research
points.
• Reflection questions.
• Notes for next steps.

[picture of notetaking sheet]
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What’s in the headline?
Imagine it’s three years from today.
What headline describes SEL in your context?
• Where are there great things happening?
• What makes it special?
• Is there a specific focus?
Write your headline using three to five words.
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Modeling how to use the notetaking sheet with SEL
implementation

Research summary: Strengthening SEL implementation
Explicit teaching of
SEL skills

Embedded SEL
through learning
environments

All SEL is grounded
in positive
relationships

• Adoption of an evidence-based program is not
enough. SEL implementation must have a
systematic approach that braids initiatives and
is adapted to the local context.
• Many factors can influence SEL
implementation. Quality SEL implementation
includes addressing system conditions and
adult SEL competence.

(Bertram, Blase, & Fixsen, 2015; Cook et al., 2015; Elias et al., 2015; Hamilton & Schwartz, 2019; Kendziora & Yoder, 2016; Newman & Dusenbury, 10
2015; O’Conner et al., 2017; Wanless & Domitrovich, 2015)

Research summary: Strengthening SEL implementation
Measuring SEL implementation should include:
• developing goals based on school priorities according to need;
• addressing student and staff skills, perceptions, and behaviors; and
• considering climate and culture attributes.
As data are collected and reviewed, strategies are adapted.

(Bertram, Blase, & Fixsen, 2015; Cook et al., 2015; Elias et al., 2015; Hamilton & Schwartz, 2019; Kendziora & Yoder, 2016; Newman & Dusenbury, 11
2015; O’Conner et al., 2017; Wanless & Domitrovich, 2015)

Questions to consider as a team
• How do our SEL implementation plans
address system conditions?
• How do our SEL implementation plans
address adults understating their own SEL
skills?
• What is our process to identify needs, set
goals, and select strategies for SEL
implementation?
• What process will be used to gather data,
monitor progress, and plan for reflection and
next steps?
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Essential elements in the WA SEL Implementation Guide

(Source for image: Johnson, Hertel, Chauvin, Petrokubi, & Pierce, 2019, p. C-26)
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Explicit instruction of specific SEL skills, often
using a program model or curriculum.
Embedded support for SEL in the learning
environment, with adults using strategies to
model and coach SEL.
(Newman & Dusenbury, 2015)

Source for image: Washington SEL Indicators Workgroup (2019, p. C-3).
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Washington SEL standards and benchmarks
Self-Awareness

Self-Management

Self-Efficacy

BENCHMARK 1A -Demonstrates awareness and
understanding of one’s own emotions and emotions'
influence on behavior.

BENCHMARK 2A - Demonstrates the skills to manage
one’s emotions, thoughts, impulses, and stress in
constructive ways.

BENCHMARK 3A - Demonstrates the skills to set,
monitor, adapt, persevere, achieve, and evaluate goals.

BENCHMARK 1B - Demonstrates awareness of personal
and collective identity encompassing strengths, areas for
growth, aspirations, and cultural and linguistic assets.

BENCHMARK 2B - Demonstrates responsible decisionmaking and problem-solving skills.

BENCHMARK 3B --Demonstrates problem-solving skills
to engage responsibly in a variety of situations.
BENCHMARK 3C - Demonstrate awareness and ability to
speak on behalf of personal rights and advocacy.

BENCHMARK 1C - Demonstrates self-awareness and
understanding of external influences, e.g., culture, family,
school, and community resources and supports.
Social Awareness

Social Management

Social Engagement

BENCHMARK 4A - Demonstrates awareness of other
people’s emotions, perspectives, cultures, languages,
histories, identities, and abilities.

BENCHMARK 5A - Demonstrates a range of
communication and social skills to interact effectively with
others.

BENCHMARK 6A - Demonstrates a sense of school and
community responsibility.

BENCHMARK 4B - Demonstrates an awareness and
respect for similarities and differences among community,
cultural and social groups.

BENCHMARK 5B - Demonstrates the ability to identify
and take steps to resolve interpersonal conflicts in
constructive ways.

BENCHMARK 4C - Demonstrates an understanding of the BENCHMARK 5C - Demonstrates the ability to engage in
respectful and healthy relationships with individuals of
variation within and across cultures.
diverse perspectives, cultures, language, history, identity,
and ability.

BENCHMARK 6B - Demonstrates the ability to work with
others to set, monitor, adapt, achieve, and evaluate goals.
BENCHMARK 6C - Contributes productively to one’s
school, workplace, and community.

(Washington SEL Indicators Workgroup, 2019, p. D-3 and D-4)
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In the chat: Think-write-share-connect
 Think
Two minutes to review notes. Choose one element that
is most relevant to your context.
 Write
Answer the question in the chat. We will “flood the
chat” all at once.

In the chat box, please share a key idea,
team question, or resource that resonates
with you to focus on within your context.

 Share
Post your thought and review other members’
statements.
 Connect
Use the chat to make a connection to another
member’s statement.
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SEL implementation:
Equity and community collaboration

Research summary: Promoting educational equity through SEL

Student SEL is part of a bigger, complex
system of relationships that includes adults
and learning environments.

Intentional strategies are needed to address
barriers and ensure all students have equitable
access to SEL.

Inclusive learning environments and positive
relationships are central to the Washington
vision for SEL and resources.
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Student SEL is part of a bigger, complex system of
relationships that includes adults and learning environments
Educator
Social and
Emotional
Awareness,
Skills, and
Well-Being

Student
Social,
Emotional,
and Academic
Development

How can SEL intentionally support
diversity, equity, and inclusion in
our schools?

Learning
Environment

(Schonert-Reichl, 2017)
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Considering SEL in context highlights issues of equity
• Relationships are foundational for SEL. Educators may need support to examine
how implicit bias expressed through microaggressions and exclusionary discipline
policies can pose a barrier to building positive relationships between students and
teachers.
• Culture influences social and emotional development. Since few SEL models or
curricula consider the diversity in how SEL skills are valued or expressed across
cultures, educators may need training on culturally responsive SEL.
• Trauma responses can influence behavior. Educators may need training to
understand how trauma impacts the brain and how they can create safe and supportive
learning environments for all students.

(Barnes, 2019; Berg, Osher, Moroney, & Yoder, 2017; Crosby, Howell, & Thomas, 2018; DeCandia & Guarino, 2015; Greenberg, Brown, &
Abenavoli, 2016; Hammond, 2014; Hecht & Shin, 2015; New York State Education Department, 2018; Schonert-Reichl, 2017)
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Intentional strategies
are needed to address
barriers and ensure all
students have
equitable access to
SEL opportunities and
support.

Implicit bias
in school
staff
members
Lack of
traumainformed
school
practices

Poverty

Five barriers
contributing
to
inequitable
access

Exclusionary
discipline
practices
and policies

Educators’
stress and
burnout

(Simmons, Brackett, & Adler, 2018)
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Strategies for cultivating the systems conditions for equitable SEL
• Connect SEL with efforts to build inclusive school climate.
• Promote polices and practices that recognize students’ strengths and value differences in
students’ cultures, lived experiences, and unique self-identities as assets to the learning
environment.
• Ensure SEL goals resonate with communities and consider including concepts such as
agency, belonging, identity, and engagement.
• Promote the use of culturally responsive, trauma-informed, and student-centered
instructional practices at all levels of the school community.
• Use data and evidence to select and teach culturally responsive and trauma-informed
practices the promote SEL such as mindfulness and restorative justice.

(Berg et al., 2017; Jagers, Rivas-Drake, & Williams, 2019; New York State Education Department, 2018)
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Strategies for building adult capacity for equitable SEL
Offer all adults in schools access to professional learning and supports to:
 Know their own biases and how these biases influence SEL instruction.
 Create opportunities to learn about their students’ cultural backgrounds.
 Learn, model, coach, and teach perspective-taking, empathy, and other SEL skills
that promote positive relationships, school climate, and equity.
 Recognize the signs of trauma and respond in a way that promotes student
wellness and builds on their strengths.
 Engage in self-reflection and continuous learning.
(Berg et al., 2017; Braun, Roeser, Mashburn, & Skinner, 2019; Collier, Shapka, Perry, & Martin, 2017; Crosnoe, Johnson, & Elder, 2004;
Diamond, Justice, Siegler, & Snyder, 2013; Galinsky & Moskowitz, 2000; Gehlbach & Brinkworth, 2012; New York State Education
Department, 2018; Okonofua, Paunesku, & Walton, 2015; Weyant, 2007)
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Inclusive learning environments and
positive relationships are central to the
Washington vision for SEL.
Equity: Ensuring each child receives what they need to
achieve their full academic and social potential.
Cultural responsiveness: Drawing on students’ unique
strengths and experiences while orienting learning in
relation to individuals’ cultural context.
Trauma-informed practices: Recognizing the unique
strengths and challenges of children and youth in light of
the adversities they face.

(Source for image: Washington SEL Indicators Workgroup, 2019, p. C-7)
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Examples of equity in the Washington SEL resources
• Washington State SEL Implementation Guide
̶

Guiding principles and essential elements

• Briefs
̶

Culturally Responsive SEL and Equity

• Online training module
̶

Learning Segment 4: Integrating SEL Into Culturally Responsive Classrooms

• Washington state SEL standards, benchmarks, and indicators
̶

Standard 1: Self-awareness and social awareness

(Washington SEL Indicators Workgroup, 2019)
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Questions to consider as a team
• How well do our SEL goals and strategies build on student
strengths and resonate with the cultural values of our
families?
• How do we prepare staff members to facilitate SEL
strategies that recognize and build on students’ cultures and
strengths?
• What opportunities do we provide for staff members to
increase their own self-awareness and social awareness?
• How do we coach them in using these skills with students?
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Research summary: Collaborating with community members
as partners in SEL

Community collaboration can increase
engagement and effectiveness of SEL.

Engaging authentic student and family voice
promotes SEL but challenges school norms.

Community-based organizations (CBOs) are a
critical part of the system of supports for
whole child development and SEL.
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SEL occurs across settings

Students experience both
implicit and explicit SEL
in school.

Families are the primary
influence on youth social
and emotional development.

Image source: Washington SEL Indicators Workgroup, 2019, Appendix C

Youth develop and practice
SEL through everyday
interactions with peers and
adults in their communities.

(Newman & Dusenbury, 2015; Osher et al., 2018)
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Community collaboration can increase engagement and
effectiveness of SEL
• SEL occurs in multiple settings – schools, families, and community. Young people thrive
when there is a “constructive web of support” in terms of positive, two-way relationships
with diverse peers and adults across these settings.
• Engaging with communities in the development, selection, and adaptation of
interventions can increase their resonance and reach.
• Having diverse stakeholders involved in decisionmaking is especially critical in the
exploration phase of implementation, in terms of assessing needs and determining
whether a strategy is a fit for the community.
This highlights the importance of engaging students, families, and CBOs as partners in
SEL decisionmaking.

(Barrera, Castro, & Steiker, 2011; Bertram et al., 2015; Osher et al., 2018; Reyes, Elias, Parker, & Rosenblatt, 2013)
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Authentic partnership with students and families promotes SEL
• Student voice has multiple benefits. A meta-analysis (Mager & Novak, 2011) of
32 studies of student voice in collective decision-making found moderate
evidence of positive effects for students (e.g., interpersonal skills, empowerment),
student-teacher relationships, and overall school climate. Effects were strongest
for students engaged in long-term opportunities (such as youth councils).
• Family-school partnerships for SEL are promising. A meta-analysis (Sheridan
Smith, Kim, Beretvas, & Park, 2019) of family-school SEL interventions found
that the programs enhanced children’s social-behavioral competence and mental
health. Features of effective interventions were relational (positive relationships
between school and family, especially productive communication) and structural
(provide tools and techniques for families to align practices at home).
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Authentic partnership with students and families challenges
school norms
• Educator mindsets and entrenched practices can limit the quality and
effectiveness of student voice efforts. For SEL to be student-driven, teachers need to
be supported to make deep changes in their teaching practices and adopt an assetbased view of students.
• School-centric thinking limits the possibilities of family engagement. Educators
want to understand what goals families have for their children, but they receive little
training for engaging families and report feeling underprepared.

(Casper, Lopez, Chu, & Weiss, 2011; Oberg de la Garza, 2014; Mapp & Kuttner, 2013; Soutter, 2019; York &
Kirshner, 2015)
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Strategies to engage students as partners in SEL
•

•

•

Planning: Offer multiple and developmentally
responsive ways for students to participate in SEL
planning (e.g., serving on SEL leadership team;
participating in co-design sessions; or conducting
action research).
Implementation: Engage students in developing or
adapting SEL strategies and messages that resonate
with students. Choose SEL programs that involve
peer-to-peer support and youth-adult collaboration.
Reflection: Collect data about student perceptions of
SEL strategies and school climate to identify potential
gaps between intent and student experience. Engage
students in cycles of inquiry to refine and improve
specific SEL strategies or programs.

Supportive systems conditions and educator capacities
 Model an organizational commitment to authentic youth-adult
partnership.
 Encourage educators to value, elicit, and listen to students’ lived
experience and expertise.
 Prepare educators to navigate tensions as they emerge and provide
support for deep, transformative change.
 Offer multiple options for diverse students to participate according to
their interests, with clear roles and coaching to build their capacity for
active participation.

(Akiva & Petrokubi, 2016; Lac & Mansfield, 2018; Mitra, 2008; REL Pacific 2020a, 2020b; Soutter, 2019; Zeldin, Petrokubi, & Camino, 2008)
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Strategies to engage families as partners in SEL
•

•

•

Planning: Facilitate interactive activities where
educators can learn about families’ priorities for SEL and
school climate. Engage families as members of SEL
leadership team. Encourage educators to spend time in
community settings and talking with community leaders
to better understand their students’ context.
Implementation: Collaborate with families to create
family-focused messaging about SEL. Select, develop, or
adapt SEL programs that are grounded in families’
cultures and offer parents tools and techniques they can
use at home. Invite families to co-facilitate SEL
activities.

Supportive systems conditions and educator capacities
 Create welcoming a culture.
 Cultivate reciprocal partnerships with families.
 Honor and recognize families’ funds of knowledge.
 Communicate with families in a way that reflects on students
positively.
 Demonstrate respect and humility in working with culturally and
religiously diverse families and families of children with disabilities.
 Connect family engagement with student learning.

Reflection: Collect data about how families perceive
SEL strategies and engage families in cycles of inquiry.

(Casper et al., 2011; Green, 2017; Mapp & Kuttner, 2013; REL Pacific, 2020a; Sheridan et al., 2019)
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CBOs are a critical part of the system of supports for whole child
development and SEL
• CBOs provide integrated student support and expanded learning opportunities.
• Expanded learning organizations have the flexibility to provide opportunities and
supports for SEL (e.g., relationship-building with diverse adults and peers, authentic
decisionmaking and self-expression).
• A meta-analysis (Durlak, Weissberg, & Pachan, 2010) of 68 extended learning
opportunities (ELOs) found that SEL programs contributed to significant increases in
self-perception, bonding to school, positive social behaviors, and academic progress.

(Darling-Hammond, Flook, Cook-Harvey, Barron, & Osher, 2020; Durlak, Weissberg, & Pachan, 2010; Hurd &
Deutsch., 2017; Moroney, Newman, & Osher, 2018)
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Strategies for engaging CBOs as partners in SEL
•

•

•

Planning: CBOs broker access to families and community
leaders to help school staff understand community values,
strengths, and priorities. Invite CBO representatives to sit on
your SEL leadership team.
Implementation: CBOs facilitate programming during the
school day to extend the capacity of schools to meet the needs
of the whole child. Through joint professional development,
ELO and school staff can learn from each other and align
their SEL strategies and programming to provide continuity
across the whole day.

Supportive systems conditions and educator capacities
 Develop shared vision and leadership to support collaboration.
 Engage in aligned and responsive implementation.
 Promote shared accountability for success.

Reflection: Partner with CBOs to collect, share, and use
multiple forms of data to support continuous learning and
improvement. Many CBOs already collect data about SEL
practices and outcomes.

(Darling-Hammond et al., 2020; Fagan, Hawkins, & Shapiro, 2015; Little & Pittman, 2018)
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Resources: School-community partnership toolkit
Available at: https://ydekc.org/resource-center/school-community-partnership-toolkit/

Partnership meeting
topics and sample
agenda

Partnership charter
planning tool

Partnership identification
checklist

School partner
program and
services inventory

Partnership ecosystem
mapping activity
Sustainability
checklist worksheet

Guiding questions for
partnership-ready schools
Image source: Clckr-Free-Vector Images (Pixabay)

Examples of collaboration in the Washington SEL resources
• Washington State SEL Implementation Guide
̶

Essential Elements of SEL Implementation

• Briefs
̶

Parents and Families
̶

Community and Youth Organizations

• Washington state SEL standards, benchmarks, and indicators
̶

Standard 6: Social engagement

37

Student voice in SEL standards, benchmarks, and indicators
STANDARD 6

SOCIAL ENGAGEMENT – Individuals have the ability to consider others and show a desire to
contribute to the well-being of the school and community.
BENCHMARK 6C Contributes productively to one’s school, workplace, and community.
Environmental and Instructional Conditions for Learning
Provide students with nurturing settings that encourage their voice and ownership in the function of home, school,
workplace, and/or community.

Early Elementary
With adult assistance, I can identify
and perform tasks that contribute to
the operation of my classroom—e.g.,
following established rules, taking
turns, being mindful of others.

Late Elementary
I can identify and perform tasks that
contribute to the operation of my
school and local community.

Middle School

High School

I can evaluate my participation in
addressing the identified needs and
enhancements of my school and local
community—e.g., student council,
safety patrol, special interest clubs.

I can work cooperatively with others to
plan, implement, and evaluate projects
that address identified needs and
enhancements in my school, work, and
local community.

(Washington SEL Indicators Workgroup, 2019, Appendix D)
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Questions to consider as a team
• How, and how well, do we engage students and
families in SEL planning, implementation, and
reflection?
• What CBO partnerships do we have in place to
support SEL or could we adapt to support SEL?
• How can we deepen or expand this collaboration?
• To what degree are all members of our school
community represented in these collaborations? What
groups do we need to reach out to?
• What support and encouragement do staff need for
this work?
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Breakout room
In your breakout rooms, share one idea that resonates with you as you think about
next steps for your team.
As you listen to others, capture any new ideas or questions you may have based on
the conversation.
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SEL implementation: Academics and MTSS

Research summary: Supporting academic success through SEL

SEL improves academic performance, is a key
to college and career readiness, and supports
mental health and connectedness.

Students in SEL programs are more connected
to the learning experience. This includes
engagement, conceptual understanding,
motivation, relational trust, caring
relationships, and a sense of safety and
belonging.

Schools may incorporate SEL in general
teaching practices or integrate skills into
conceptual teaching through student-centered
instruction or conceptual understanding and
motivation strategies.

(Corcoran, Cheung, Kim, & Xie, 2018; Davis, Solberg, de Baca, & Hargrove Gore, 2014; Durlak, Weissberg, Dymnicki, Taylor, & Schellinger, 2011; Jones & Bouffard, 2012; O'Dwyer, Wang, &
Shields, 2015; Pellegrino & Hilton, 2012; Yoder & Nolan, 2018; Zins, Bloodworth, Weissberg, & Walberg, 2004)
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Productive instructional
strategies support SEL
• Student-centered
instruction
• Conceptual understanding
and motivation
• Learning-to-learn
strategies
Figure from https://www.soldalliance.org
(Darling-Hammond et al., 2020)
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Questions to consider as a team
• How might academic instructional strategies be
used to teach or reinforce SEL skills?
• How are SEL competencies and skills embedded
in content area teaching?
• How are educators encouraging students to
collaboratively build conceptual understanding?
• What instructional strategies are being used
consistently for academic instruction that support
SEL skill development and refinement?
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Resources to support implementation

Integration of SEL and Academic Instruction
The Collaborative for Academic, Social, and
Emotional Learning (CASEL) Guide to Schoolwide
SEL has a rubric and additional guiding questions to
promote SEL for students through the integration of
SEL and academics.

(Source: CASEL, 2021)

45

Research summary: Building SEL into MTSS
Top tier
Intensive
supports

Middle tier
Increased monitoring,
small group
interventions

Bottom tier

Schoolwide monitoring; school and
classroom interventions to teach
academic, behavior, or social and
emotional learning skills

MTSS is a framework that supports a
continuum of evidence-based practices. Tier 1
or universal instruction is meant for all
students. Additional supports are provided for
smaller groups that target specific needs with
increasing scaffolds for learning.

Data-based decisionmaking can help
determine local needs, engage student and
family voice, and identify SEL strategies to
implement.
Image source: Nishioka & Nagel, 2019; p.3

Develop and organize a multidisciplinary team
to connect SEL efforts to the vision and
mission of the district and school, braid
initiatives and funding, create a shared set of
goals, and gain buy in while ensuring
coherence, alignment, and fidelity.

(Bertram et al., 2015; Deming, 1986; Hanover Research, 2019; Jagers et al., 2019; Payton et al., 2008)
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Selecting evidence-based programs and strategies
Kernels of learning are brief routines and adaptable
strategies easily implemented in school or classroom
contexts:
• Add value to SEL curriculum.
• Teach and help students practice SEL.
Examples of SEL skills that kernels of learning may
teach include:
• Celebrating students.
• Sharing and discussing feelings.
• Self-reflection on experiences.
• Using problem-solving.
• Self-regulation (e.g., calming techniques).
Resources available at https://easel.gse.harvard.edu/news-and-resources/kernels

(Ailey, Stickle, Brion-Meisels, & Jones, 2019; Durlak et al., 2011; Embry & Biglan, 2008)
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Select effective SEL curriculum: SAFE criteria
Sequenced

• Does the program use a connected and coordinated set of activities to achieve the skill development
objectives needed by your students?

Active

• Does the program use active forms of learning to help students learn new skills in culturally
responsive ways?

Focused

• Does the program have at least one component on developing personal or social skills that will help
students be successful in your setting?

Explicit

• Does the program target specific SEL skills that your students need rather than targeting skills or
positive development in general terms?
(Durlak et al., 2011)
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Questions to consider as a team
• Is the multidisciplinary team representative
of our context and supported to make databased decisions?
• In what ways are SEL and MTSS
interconnected in our school(s)?
• What types of data are being reviewed to
understand our needs and successes with
SEL implementation?
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Washington SEL and MTSS resources
WA MTSS essential components

Washington Office of the Superintendent of Public Instruction has a resource page to assist educators in knowing more about the MTSS components
and resources at https://www.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources

(Poulos, Pennell, McKechnie, LaPalm, & Toney, 2020, p. 4)
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Resources to support implementation
Five Steps to Structuring DataInformed Conversations and Action
in Education
Provides information about types of data to
be gathered and a five-step process with
examples in how teams can make decisions
based on the data.

(Source: REL Pacific, n.d.)
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Resources to support implementation
The Institute of Education
Sciences YouTube channel
hosts videos and recorded
webinars.
This resource may be found
at:

https://youtu.be/u0LNkHU46go
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Breakout room
In your breakout rooms, share one idea that resonates with you as you think about
next steps for your team.
As you listen to others, capture any new ideas or questions you may have based on
the conversation.
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Resources and survey

Social and Emotional Learning Coaching Series Guide
Five sessions with handouts covering:
• Understanding SEL frameworks and
terminology.
• An introduction to ESSA evidence tiers and
SEL intervention guides.
• Using intervention guides to identify SEL
interventions that align with your local
needs.
• Teacher and classroom strategies to support
SEL.
• School and district strategies to support
implementation of SEL interventions.
(Source: REL Northeast and Islands, 2020)
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Shifting the
Current
School
Climate:
Sense of
Belonging and
Social and
Emotional
Learning
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(Source: REL Northwest, 2019)

Integrating a
Focus on
Equity Into
Social and
Emotional
Learning

(Source: REL Midwest, n.d.)
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Survey Says: School Climate Data Can Drive
School Improvement
Tangible and intangible factors help create a
safe and enriching environment.

(Source: REL Mid-Atlantic, n.d.)

Stakeholder feedback survey
• Please take a few minutes to complete this survey about your experience with
the Building Capacity for SEL Training Series (link provided in chat).
• The survey is regarding the entire training series, not just this session.
• Your feedback will strengthen future REL Northwest activities!
• Thank you!

https://www.surveymonkey.com/r/YZ9KD5R
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Contact us

REL Northwest at Education Northwest

ies.ed.gov/ncee/edlabs/regions/northwest

1417 NW Everett Street, Suite 310

@relnw

Portland, OR 97209

relnw@educationnorthwest.org
800.547.6339
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