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Topics I’'ll address today

California’s...

 vision and mission for educational equity for multilingual
English learner students.

e approach to comprehensive English language
development (ELD) across the disciplines, including
research that informs it.

« evidence-based tools and resources developed to help
teachers and administrators achieve the vision and fulfill
the mission.



English learners fully and
meaningfully access and
participate in a twenty-
first century education
from early childhood
through grade twelve that
results in their attaining
high levels of English

proficiency, mastery of
grade level standards,
and opportunities to
develop proficiency in
multiple languages.

—CA EL Roadmap
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California schools affirm,
welcome, and respond to
a diverse range of English
learner (EL) strengths,
needs, and identities.
California schools prepare
graduates with the
linguistic, academic, and
social skills and
competencies they
require for college, career,
and civic participation in a
global, diverse, and
multilingual world, thus
ensuring a thriving future
for California.

—CA EL Roadmap


http://www.picpedia.org/highway-signs/m/mission.html
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The epicenter of enacting
the vision and mission
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Amplify disciplinary standards
designed to be used with them (not
In isolation).

Promote an asset orientation toward
students’ home cultures and
languages.

Focus on supporting English learner
students to...

1. Interact in meaningful ways with
their peers and with complex
texts and intellectually rich
topics.

2. Learn about how English works
In complex texts (metalinguistic
awareness) and to make
deliberate choices when using
English.
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Values:

A person’s
principles or
standards of
behavior; one’s
judgment of
what Is
important in life.

Skim the values. Discuss with a

partner ONE value that particularly
resonates with you and why.

Figure 1.2. Values for Educating English Learners

Valuing Language and Culture as Assets: English learners receive instruction that
values their home cultures and primary languages as assets and builds upon them for new
learing.

Ensuring Equity in Intellectual Richness: English learners benefit from the same high
expectations of leaming established for all students and routinely engage in intellectually rich
tasks and texts across the disciplines.

Building Content Knowledge and Language in Tandem: English learners engage in
instruction that promotes content and language leaming in tandem in all disciplines, including
ELA, mathematics, social studies, science, the fine arts, and other subjects. Further, ELs have
full access to a multi-disciplinary curriculum, including those subjects listed here.

Attending to Specific Language Learning Needs: English learners’ content and
language learning is fostered when targeted language instruction builds into and from content
leaming and attends specifically to English language proficiency levels and prior educational
experiences in the primary language and English.

Integrating Domains of Communication: English learners develop full proficiency in
English in the integrated domains of listening, speaking, reading, and writing, consistent with
expectations for all students.

Providing Appropriate Scaffolding: English learners thrive in instructional environments
where teachers intentionally support them to fully engage with intellectually challenging
content using strategic scaffolding. Scaffolding is tailored to student needs with the ultimate
goal of student autonomy.

Evaluating Progress Appropriately: English learners’ progress in developing content
knowledge and academic English are best evaluated with intentional, appropriate, and valid
assessment tools that take into account English language proficiency levels, primary language
literacy, and cultural backgrounds. Formative assessment as a pedagogical practice allows
teachers to adjust instruction and provide feedback in a timely manner.

Sharing the Responsibility: English learners’ positive educational experiences and
academic success is a responsibility shared by all educators, the family, and the community.




Integrated and designated ELD
BOTH/AND

Integrated ELD
« All disciplines.
* Throughout the day.

Designated ELD
* Protected time.
» Specialized focus.

All teachers with ELs in
their classrooms use the
California ELD
Standards in tandem
with the California
CCSS for ELA/Literacy
and other content
standards.*

AN
7

Teachers use the
California ELD
Standards as the
focal standards for
Instruction in ways that
build into and from
content instruction.

*When the language of instruction is English.




Selected theory and research informing
comprehensive ELD

Culturally and linguistically sustaining contexts that affirm
students’ multiple and intersecting identities

(See, for example, Aronson and Laughter, 2016; Delpit, 2006; Gay, 2010; Ladson-
Billings, 2014, Paris, 2012)

Pedagogy that integrates ELD with intellectually rich academic
content learning across the disciplines

(See, for example, Baker et al., 2014, Carlo et al., 2004; Graham et al., 2012;
Hammond, 2006; National Academies of Sciences, Engineering, and Medicine,
2017; Shanahan et al., 2010)

Protected time for specialized ELD that attends to EL students’
specific language learning needs and builds into and from
disciplinary learning
(See, for example, Christie & Derewianka, 2008; Halliday, 1993; Schleppegrell,
2004; Schleppegrell & de Oliveira, 2006; Saunders et al., 2006)
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CA ELA/ELD Framework Vignette Cheat Sheet
Grade Designated ELD
{builds into/from the content instruction
in the ELA/Literacy vignette)
TK Retelling and Rewriting Stories Retelling Stories
(The Three Little Pigs) Past Tense Verbs and Expanded Sentences
K Interactive read aloud (story) General academic vocabulary instruction
Wolf, Becky Bloom i
qst Interactive read aloud (Science informational text) | Unpacking grammatically Grade Designated ELD
The Honeymakers, Gail Gibbons (builds into/from the content instruction
in the ELA/Literacy vignette)
gnd Close reading of stories Verb analysis [showing w
e A (e Bl thinking and feeling) 6th Close reading of a memoir Language analysis of Feynman’s memoir
Richard Feynman (physicist), central idea
3rd Collaborative summarizing using informational Creating complex senten
text relationships of time 7th Close reading of an informational text Unpacking arguments: text organization and
Photosynthesis [Science) The Omnivore’s Dilemma, Michael Pollan R (B
Ath writing biographies 5-day general academic) 8th Collaboratively analyzing complex texts Using persuasive language to debate
Template for analyzing text organization cycle First Amendment rights mini-unit (History/Social
Science)
gth Science report writing: Text reconstruction Using text connectives it
information report outline 9th—10th | Examining diverse perspectives (World Literature) | Analyzing a history text
Things Fall Apart, Chinua Achebe Verb processes, verb groups
Interdisciplinary unit (ELA/History)
11th— Reading, analyzing, and discussing history text; Unpacking sentences, discussing language,
12th using language for engaging in academic discourse | analyzing nominalization and passive voice in
Interdisciplinary unit (ELA/History) Bl iy

Source: Multilingual Education Department, San Joaquin County Office of Education
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Vignette 5.3. Science Informational Research
Reports on Ecosystems Integrated ELA and
Science Instruction in Grade Five

Text Reconstruction Procedure

1. Read once: Teacher reads a short section of the text (no more than 60 seconds)
aloud while students just listen.

2. Read twice: Teacher reads the text a second time while students listen and take

notes [h‘l.l"ﬂt pomts with no more than a few 1 sarah: Yeah, I think that's right, and it makes sense because we learned about
3. Reconstruct: Students work with a pam to i that. But I think there was something more about water. I have drinking
. . . . water, so I think he said that the freshwater ecosystem give us most of
text using their notes {l[ﬂE of discussion shou our drinking water, so maybe that's why we have to have them to survive.
time, have the pﬂmm work with another set| aAhmad: What should we write? How about, "We have to have the freshwater
mmmum) ecosystem for to survive because they give us most of our drinking
water?”

4. Check and compare: Teacher shows the originé ;. (Nodding.)

students to discuss differences or similarities b Mr. Rodriguez: Can we take a look at your notes again, Ahmad? Before you said you

5. Deconstruct: Teacher highlights for students a wrote, human survival, and I'm wondering if the two of you can figure out
how to use that in1
text. (Later, show them how to deconstruct, of Ahmad: (Thinking for a mor| Stages and phases Information Report Outline
reveal more of the language features and p ' ecosystem for hum
water?” Stage 1 General statements:
Mr. Rodriguez: What do you think, » Tell/define what ecosystems are
Sarah: Yeah, that sounds 1 = Identify what ecosystem this one is
sounds more like a
Mr. Rodriguez: Yes, it does sound || Stage 2 Description of the ecosystem:

important here?
Ahmad: (Thinking.) Becaus¢
survive, so if we sa

Sarah: And when we say " (subtopics)
us.

= Describe the geography of the ecosystem

Describe what lives there and the food web

Describe the natural factors that harm the ecosystem
Describe what people have done to affect the

™ ecosystem

Describe ways that people can fix the damage they
have caused

Phases

Stage 3 Condlusion: Restate the gist of the report’s findings and
conclude with a general statement.
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Vignette 5.4. Learning About Cohesion in Science
Designated ELD instruction in Grade Five

Cohesion:
» How information and ideas are connected in a text

« How a text hangs together and flows

Mr. Rodriguez: Sometimes, it might be hard to identify the language that creates
cohesion in a text S0 We re going to discuss it. We're gc-lng dlg into some

use lang Emesto: I I.hlnk that when yuu use the word co:r].ﬁvequenbjr, you re saying that
reading something is happening because something else happened. Like,
ways consequently means its a result.
il Mr. Rodriguez: Can you say more about that? \2—= -~~~ - .
iceas ting in this text?
inform conneciing in this text: Language to Connect Ideas (Cohesion)
Emesto: (Thinks for a moment, then
screen) Right there, where it Adding Contrasting Sequencing
human activities” . . . like, m  addit h
Talia: And climate change. That does In addition mr ) to start wrt_
) , o furthermore despite this to summarize
Mr. Rodriguez: So, what you're saying is that o ) . .
activities, those terms—draini similarly instead in conclusion
making dams or water diversior| also otherwise finally
activities with .- ? Turr_'. to yo unfortunately
consequently is connecting.

Cause/Result Time Clarifying
therefore next that is
consequently meanwhile in other words
because of this until now for example
in that case later for instance
Words for referring back to people or things: they, their, it, them,
this, these, those, one, another, the ones




Support for academic writing conferences

- |
Figure 8.7. Language Analysis Framework for Writing
Language Analysis Framework for Wrting
Content Text Grammatical Vocabulan
Knowledge and Drganization Structures
Register and Structure
Is the overall Is the purposs Are the verb Are general
meaning clear? {e.g. entertaining, | types and tenses academic and
Are the big ideas persuading, appropriate for domain-specifi
there and are explaining) the e type? words used, an
they acourate? getting aoross? Are noun phrases | are they used
Is the text type I= the overall expanded accurately?
(eg., opinion, text organization appropriately in Are a variety ol
narrative, appropriate for order to enrich words usad (e.
explanation) the text type? the meaning of a range of won
appropriatbe Are text ideas? for "small™: lid
for comveying connectives used Are sentences tiry, miniscule,
the content effectively to expanded with microscopic)?
knowledge? create cobesion? adverbials
Does the regisher Are pronouns and (e.g. adverbs,
of the writing other language prepositional
match the resources used phrases) in order
audience? for refeming the o provide details
reader backward (eg. time,
or forwarnd? manner, place,
cause)?
Are dauses
comibined and
condensad
appropriately to
join ideas, show
redationships
bebween ideas,
and create
conciseness and
precision?

Figure 8.8. Student Annotated Writing Sample Using the CA ELD Standards
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Summary Notes and Next Steps:

Discuss with Susana:

Ordering of the three chunks, need for introduction that
foregrounds the chunks, conclusion that sums them up

Review whether information in each chunk fits there and if ideas in
each chunk could be expanded more

Show where clauses are combined to show relationships between
them (e.qg., using because), and ask her to see where she could do
the same to combine other clauses

Discuss with the class (based on patterns in other students’
writing):

how register shifts when you, we, us are used

how connecting and condensing ideas (clause combining or other
ways) creates relationships between ideas and reduces repetition
(maybe a mini-lesson with examples from student writing we
revise together)

how to use text connectives (maybe revise a piece of writing
together and add in text connectives where needed to create
cohesion)

Content and register:
= Big ideas and lots of informative details
provided, mostly accurate information
= Some information nesds more clarity (bats
aren't in danger just because people are scared
of them)
» You, we, us is used (less formal register)

Text structure and organization:

= Organized logically into three chunks (why bats
are important, species of bats, why bats are in
danger)

= Some information doesn't seem to fit in the
chunks (bats damaging plants)

= Missing an introduction and conclusion, order
may not be logical

= Pronoun reference: because of that used
accurately to condense and link to previous
sentence (cohesion)

= Could use more text connectives (cohesion)

Grammatical Structures

* Some appropriate clause combining to link ideas
and show relationships

+ Some clause combining needs work (They are
scared . . . that they burn . . .} and more could
be used

» Phrases could be expanded to include more
details about where, when, etc.

Vocabulary:
« Domain-specific (mammals, species, pollen) and
general academic (spread, damage) vocabulary
used accurately

Spelling and punctuation:
= Mostly accurate, with some approximations
(mamies, dieing)

1 ™
|




Let’s talk!

What are some
things you are
already doing?

What are some
Ideas you are
thinking of taking
Into your current
practice?

Photo Courtesy of Wikimedia Commons
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Every minute is a
chance to change
the world.

— Dolores Huerta

Dolores Huerta with bullhorn / by Jon Lewis / Photograph, 1965 / Copyright Yale Collection of Western Americana, Beinecke Rare Book & Manuscript Library
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What is our theory of learning?

Student
Autonomy

e‘“\\‘

(/
9 Students Car

Adapted from Derewianka (2011), Gibbons (2015), Spycher & Linn-Nieves (2014)




What is our unit’s content focus?

Driving question: How do
humans impact ecosystems?

Big idea: People’s actions
Impact owls and their
ecosystems. If we understand
how ecosystems work, we can
take action to protect the
environment.

Culminating Task: Write a
letter to the editor of a local
newspaper persuading
readers to take action for owl
conservation.

Inquiry questions:

1.

How are organisms
Interdependent?

How does energy flow
through an ecosystem?

How do owls impact
ecosystems?

How do humans impact
ecosystems?

How can we become citizen
advocates for the
environment? Why should
we be advocates for
animals in the wild?
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Where are we in the unit?
What have we already accomplished?
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What i1s the focus of this lesson?

Structuring cohesive texts

Cohesion refers to how information is connected and flows
In a text.

A cohesive text Is created through a variety of cohesive
devices that facilitate understanding across the text or
discourse.

—California Department of Education, 2012
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What are the purposes of a cohesion
analysis?

Making meaning
from text.

Exploring the
language of the
text type.

indepen®®

ng Students cate‘“\“

Adapted from Derewianka (201 1), Gibbons (2015), Spycher & Linn-Nieves (2014)
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Task instructions

1. Open the envelope and remove
the strips of paper and the larger
sheet of paper.

2. With your partner, read each strip
of paper.

3. Work with your partner to put the
strips of paper in the order that
makes the most sense.

4. Discuss why you believe the
order you chose is accurate.
What words or phrases in the text
made you choose this order?

5. Tape the strips to the larger
paper.




Humans have long roamed the earth interacting with
other species and the habitats in which they are
found. Some of these interactions impact owls In
harmful ways. These harmful impacts can be
classified as individual impacts, or things that affect
only some owls, and population impacts, or things
that affect all the owls in a region. While individual
Impacts are detrimental to owls, impacts that affect
owl populations are of more concern to scientists.
Because population scale impacts affect owls
greatly, they are generally studied more and are
ecologically more important.
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« /-step vocabulary

Where do we go lessons (impact).
from here? » Sentence unpacking.

e Joint construction of
a scientific
explanation.




Humans have long roamed the earth interacting with
other species and the habitats in which they are
found. Some of these interactions impact owls Iin
harmful ways. These harmful impacts can be
classified as individual impacts, or things that affect
only some owls, and population impacts, or things
that affect all the owls in a region. While individual
Impacts are detrimental to owls, impacts that affect
owl populations are of more concern to scientists.
Because population scale impacts affect owls
greatly, they are generally studied more and are
ecologically more important.
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Questions?




Tell us what you
thought!

Please complete the feedback survey



https://ies.ed.gov/ncee/edlabs/

regions/southwest/index.as
, Follow us on Twitter!
@ RELSouthwest

Thank you!
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This presentation was prepared under Contract
91990018C0002 by Regional Educational Laboratory
Southwest, administered by American Institutes for
Research. The content does not necessarily reflect the
views or policies of the Institute of Education Sciences or
the U.S. Department of Education, nor does mention of
trade names, commercial products, or organizations
imply endorsement by the U.S. Government.
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