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Topics I’ll address today 

California’s… 

• vision and mission for educational equity for multilingual 

English learner students.  

• approach to comprehensive English language 

development (ELD) across the disciplines, including 

research that informs it. 

• evidence-based tools and resources developed to help 

teachers and administrators achieve the vision and fulfill 

the mission. 

 



 

English learners fully and 

meaningfully access and 

participate in a twenty-

first century education 

from early childhood 

through grade twelve that 

results in their attaining 

high levels of English 

proficiency, mastery of 

grade level standards, 

and opportunities to 

develop proficiency in 

multiple languages.  

―CA EL Roadmap 
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California schools affirm, 

welcome, and respond to 

a diverse range of English 

learner (EL) strengths, 

needs, and identities. 

California schools prepare 

graduates with the 

linguistic, academic, and 

social skills and 

competencies they 

require for college, career, 

and civic participation in a 

global, diverse, and 

multilingual world, thus 

ensuring a thriving future 

for California.  

―CA EL Roadmap 
Mission by Nick Youngson CC BY-SA 3.0 Alpha Stock Images 

http://www.picpedia.org/highway-signs/m/mission.html
http://www.nyphotographic.com/
http://creativecommons.org/licenses/by-sa/3.0/
http://alphastockimages.com/


Amplify disciplinary standards 

designed to be used with them (not 

in isolation). 

Promote an asset orientation toward 

students’ home cultures and 

languages. 

Focus on supporting English learner 

students to… 

1. Interact in meaningful ways with 

their peers and with complex 

texts and intellectually rich 

topics. 

2. Learn about how English works 

in complex texts (metalinguistic 

awareness) and to make 

deliberate choices when using 

English. 

The epicenter of enacting  

the vision and mission 





Skim the values. Discuss with a 

partner ONE value that particularly 
resonates with you and why. 

Values:  

A person’s 

principles or 

standards of 

behavior; one’s 

judgment of 

what is 

important in life. 



Integrated and designated ELD 

BOTH/AND 

All teachers with ELs in 
their classrooms use the 
California ELD 
Standards in tandem 
with the California 
CCSS for ELA/Literacy 
and other content 
standards.* 

Teachers use the 
California ELD 
Standards as the 
focal standards for 
instruction in ways that 
build into and from 
content instruction. 

Integrated ELD  

• All disciplines. 

• Throughout the day. 

Designated ELD 

• Protected time. 

• Specialized focus. 

*When the language of instruction is English. 



Selected theory and research informing 

comprehensive ELD 

Culturally and linguistically sustaining contexts that affirm 

students’ multiple and intersecting identities  

 (See, for example, Aronson and Laughter, 2016; Delpit, 2006; Gay, 2010; Ladson-

 Billings, 2014; Paris, 2012)  

Pedagogy that integrates ELD with intellectually rich academic 

content learning across the disciplines  

 (See, for example, Baker et al., 2014; Carlo et al., 2004; Graham et al., 2012; 

 Hammond, 2006; National Academies of Sciences, Engineering, and Medicine, 

 2017; Shanahan et al., 2010)  

Protected time for specialized ELD that attends to EL students’ 

specific language learning needs and builds into and from 

disciplinary learning 

 (See, for example, Christie & Derewianka, 2008; Halliday, 1993; Schleppegrell, 

 2004; Schleppegrell & de Oliveira, 2006; Saunders et al., 2006) 

 





Vignette 5.3. Science Informational Research 

Reports on Ecosystems Integrated ELA and 

Science Instruction in Grade Five  



Vignette 5.4. Learning About Cohesion in Science 

Designated ELD instruction in Grade Five 



Support for academic writing conferences 



Let’s talk! 

What are some 

things you are 

already doing? 

  

What are some 

ideas you are 

thinking of taking 

into your current 

practice? 
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Every minute is a 

chance to change 

the world. 
— Dolores Huerta 

Photo Courtesy of Wikimedia Commons  Dolores Huerta with bullhorn / by Jon Lewis / Photograph, 1965 / Copyright Yale Collection of Western Americana, Beinecke Rare Book & Manuscript Library 
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Lesson 

demonstration: 

Cohesion analysis 

Liz Jameyson, Senior 

Research Associate, REL 

Southwest, WestEd 

 



Adapted from Derewianka (2011), Gibbons (2015), Spycher & Linn-Nieves(2014)

What is our theory of learning? 



Driving question: How do 
humans impact ecosystems? 

Big idea: People’s actions 
impact owls and their 
ecosystems. If we understand 
how ecosystems work, we can 
take action to protect the 
environment. 

Culminating Task: Write a 
letter to the editor of a local 
newspaper persuading 
readers to take action for owl 
conservation. 

 

What is our unit’s content focus? 

Inquiry questions: 

1. How are organisms 

interdependent? 

2. How does energy flow 

through an ecosystem? 

3. How do owls impact 

ecosystems? 

4. How do humans impact 

ecosystems? 

5. How can we become citizen 

advocates for the 

environment? Why should 

we be advocates for 

animals in the wild? 



Where are we in the unit?  

What have we already accomplished? 



What is the focus of this lesson? 

Structuring cohesive texts  

Cohesion refers to how information is connected and flows 

in a text.  

A cohesive text is created through a variety of cohesive 

devices that facilitate understanding across the text or 

discourse. 

—California Department of Education, 2012 

 



Adapted from Derewianka (2011), Gibbons (2015), Spycher & Linn-Nieves(2014)

What are the purposes of a cohesion 

analysis? 

Making meaning 

from text. 

Exploring the 

language of the 

text type. 



Task instructions 

1. Open the envelope and remove 

the strips of paper and the larger 

sheet of paper.  

2. With your partner, read each strip 

of paper. 

3. Work with your partner to put the 

strips of paper in the order that 

makes the most sense. 

4. Discuss why you believe the 

order you chose is accurate. 

What words or phrases in the text 

made you choose this order?  

5. Tape the strips to the larger 

paper. 

 



Humans have long roamed the earth interacting with 

other species and the habitats in which they are 

found. Some of these interactions impact owls in 

harmful ways. These harmful impacts can be 

classified as individual impacts, or things that affect 

only some owls, and population impacts, or things 

that affect all the owls in a region. While individual 

impacts are detrimental to owls, impacts that affect 

owl populations are of more concern to scientists. 

Because population scale impacts affect owls 

greatly, they are generally studied more and are 

ecologically more important. 
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• 7-step vocabulary 

lessons (impact). 

• Sentence unpacking. 

• Joint construction of 

a scientific 

explanation. 

 

Where do we go 

from here? 



Humans have long roamed the earth interacting with 

other species and the habitats in which they are 

found. Some of these interactions impact owls in 

harmful ways. These harmful impacts can be 

classified as individual impacts, or things that affect 

only some owls, and population impacts, or things 

that affect all the owls in a region. While individual 

impacts are detrimental to owls, impacts that affect 

owl populations are of more concern to scientists. 

Because population scale impacts affect owls 

greatly, they are generally studied more and are 

ecologically more important. 
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Questions? 



Tell us what you 

thought! 

Please complete the feedback survey 



Thank you! 

Follow us on Twitter! 

@ RELSouthwest 

https://ies.ed.gov/ncee/edlabs/

regions/southwest/index.asp 

This presentation was prepared under Contract 

91990018C0002 by Regional Educational Laboratory 

Southwest, administered by American Institutes for 

Research. The content does not necessarily reflect the 

views or policies of the Institute of Education Sciences or 

the U.S. Department of Education, nor does mention of 

trade names, commercial products, or organizations 

imply endorsement by the U.S. Government.  

https://ies.ed.gov/ncee/edlabs/regions/southwest/index.asp
https://ies.ed.gov/ncee/edlabs/regions/southwest/index.asp
https://www.Twitter.com/RELSouthwest
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