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Handout 3A.1: Video Viewing Guide – Introduction to Recommendation 3 

Description: In this video, Joan Morris, a retired teacher specialist and a panel member 
for the English learner practice guide, presents a brief overview of 
Recommendation 3, including a description of the four How-to steps 
for carrying out the recommendation. 

Full Transcript
 

Joan Morris:	 Recommendation 3. Currently, Common Core State Standards are guiding K–12 instruction in 
43 of our states. These standards suggest that students engage in analytical writing activities 
that support their opinions, arguments, and claims with evidence from text. Recommenda
tion 3—provide regular structured opportunities to develop written language skills—dove
tails completely with these standards. Recommendation 3 states that teachers should make 
writing a priority by providing regular, structured opportunities so that students can develop 
their skills in writing. This recommendation is based on the panel’s expertise as the research 
evidence for this recommendation is minimal. Panel members identified four How-to steps to 
carry out this recommendation. 

How-to Step 1 advises that you provide writing assignments that are anchored in content 
and focused on developing academic language as well as writing skills. This suggests that 
you assign writing tasks that are based on subject matter that you have already studied 
and discussed with your students. The writing assignment should provide students with an 
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opportunity to use their newly acquired academic vocabulary words and to improve their writing 
skills. Vocabulary words, as well as transition words such as therefore, however, and next, should be 
reviewed before students begin writing. The panel recommends that you develop and consistently use 
instructional routines that help move students from graphic organizers to the writing process. 

How-to Step 2—for all writing assignments, provide language-based supports to facilitate students’ 
entry into and continued development of writing—suggests that you use language-based supports 
to help students as they write. For example, this How-to step shows how a teacher can take a graphic 
organizer, such as the Venn diagram, to help students comprehend content being studied and then 
develop a writing framework. This helps students to convert the content in the graphic organizer 
into an organized response to a writing assignment. A writing framework may include a sentence 
starter, as you’ll see in Exhibit 3.2. Exhibit 3.3 provides several useful sentence starters for your English 
learners and other students who need this level of support. 

How-to Step 3—use small groups or pairs to provide opportunities for students to work and talk 
together on varied aspects of writing—suggests that you have your students talk in small groups 
or pairs during all phases of the writing process, from brainstorming to revising to final draft. Giving 
your students opportunities to talk to their peers benefits their language development and, thus, 
their ability to write. 

How-to Step 4 advises that you assess students’ writing periodically to identify instructional needs 
and to provide positive, constructive feedback in response. Weekly assessments are a good way to 
measure your own progress in attaining your instructional objectives. The panel recommends that 
rubrics be used for these benchmark assessments. Examples of writing rubrics can be seen in Exhibit 
3.4. Exhibit 3.5 shows how Ms. Carson incorporated the How-to steps described above in her fourth-
grade classroom. 

There are three roadblocks listed at the end of this recommendation. One is teaching writing to 
English learners can be an overwhelming task for teachers due to the number of errors students 
make. Another problem is the limited amount of writing students are able to produce for a writing 
assignment. Designing and implementing effective peer collaboration can also be challenging. The 
panel discusses these three roadblocks at the end of this recommendation and makes suggestions for 
how they might be addressed as you implement this recommendation. 

Thank you. 

– End of Transcript – 
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