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Anderson, K., & Ritter, G. (2017). Do school discipline policies treat students fairly? A second look at 
school discipline rate disparities. University of Arkansas Department of Education Reform 
Research Paper Series, Working Paper No. 2015-11. 
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=2700707  

Abstract: Much work has documented that African American students are more likely to receive 
expulsions and suspensions than their white peers. These disparities are troubling, but researchers 
and policymakers need more information to fully understand this issue. We use three years of 
student-level discipline data for an entire state to assess whether non-White students are receiving 
different disciplinary consequences from their White peers in the same schools, for similar 
infractions and with similar behavioral history. We find that Black students received more severe 
(longer) punishments than their White peers in the state for the same types of infractions. These 
differences are due primarily to school level differences, but even within the same schools, Black 
students receive slightly longer punishments than their White peers. 

Anderson, K., Ritter, G., & Zamarro, G. (2017). Understanding a vicious cycle: The relationship between 
student discipline and student academic outcomes. Educational Researcher, 48(5), 251–262. 
http://dspace.khazar.org/bitstream/20.500.12323/4408/1/understanding%20a%20vecious%20cycl
e.pdf

Abstract: While numerous studies have demonstrated a correlation between exclusionary discipline 
and negative student outcomes, this relationship is likely confounded by other factors related to the 
underlying misbehavior or risk of disciplinary referral. Using 10 years of student-level 
demographic, achievement, and disciplinary data from all K–12 public schools in Arkansas, we find 
that exclusionary consequences are related to worse academic outcomes (e.g., test scores and grade 
retention) than less exclusionary consequences, controlling for type of behavioral infraction. 
However, despite controlling for a robust set of covariates, sensitivity checks demonstrate that the 
estimated relationships between consequences and academic outcomes may still be driven by 
selection bias into consequence type. Implications for policy and practice are discussed. 

Anyon, Y., Gregory, A., Stone, S., Farrar, J., Jenson, J. M., McQueen, J., Downing, B., Greer, E., & 
Simmons, J. (2016). Restorative interventions and school discipline sanctions in a large urban 
school district. American Educational Research Journal, 53(6), 1663–1697. 
https://www.researchgate.net/profile/Yolanda-
Anyon/publication/312315542_Restorative_Interventions_and_School_Discipline_Sanctions_in_
a_Large_Urban_School_District/links/5eb093caa6fdcc7050a8e65c/Restorative-Interventions-
and-School-Discipline-Sanctions-in-a-Large-Urban-School-District.pdf  

Abstract: A large urban district (N = 90,546 students, n = 180 schools) implemented restorative 
interventions as a response to school discipline incidents. Findings from multilevel modeling of 
student discipline records (n = 9,921) revealed that youth from groups that tend to be 
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overrepresented in suspensions and expulsions (e.g., Black, Latino, and Native American youth; 
boys; and students in special education) had similar, if not greater, rates of participation in 
restorative interventions than their peers. First-semester participants in restorative interventions 
had lower odds of receiving office discipline referrals (OR .21, p < .001) and suspensions (OR 
.07, p < .001) in the second semester. However, the suspension gap between Black and White 
students persisted. Implications for reform in school discipline practices are noted. 

Arcia, E. (2006). Achievement and enrollment status of suspended students’ outcomes in a large, 
multicultural school district. Education and Urban Society, 38(3). 
DOI: 10.1177/0013124506286947.  

Abstract: There have been outcries in both the academic sector and in the popular press about the 
high and increasingly rising use of suspensions as a discipline measure. Among the negative 
consequences noted has been a detrimental impact on the academic achievement of suspended 
students. This article presents the results of longitudinal retrospective analyses on suspensions, 
achievement, and long-term enrollment status of students in a large, urban school district. The pre- 
and post-suspension reading achievements of suspended students were compared to those of a 
comparison group matched on grade, gender, race, participation in the free/reduced lunch program, 
and limited English proficiency. Findings indicated that suspended students had substantially lower 
pre suspension achievement than did students in the comparison group, gained considerably less 
academically throughout 3 years with suspensions, and had high drop-out rates. All patterns were 
considerably more marked with increases in suspensions and with decreases in achievement. 

Camacho, K., & Krezmien, M. (2020). A statewide analysis of school discipline policies and suspension 
practices. Preventing School Failure: Alternative Education for Children and Youth, 64, 55–66. 
https://www.tandfonline.com/doi/full/10.1080/1045988X.2019.1678010  

Abstract: The majority of the research on school suspension practices has focused on individual 
student level factors and their relationship to school suspension practices. A substantial number of 
studies have examined race and/or disability status as predictors of suspension (Camacho & 
Krezmien, 2018; Krezmien, Travers, & Camacho, 2017; Sullivan, Klingbeil, & Van Norman, 
2013; Vincent, Sprague, & Tobin, 2012; Wright, Morgan, Coyne, Beaver, & Barnes, 2014). They 
have consistently found that African American students and students with disabilities are more 
likely to be suspended from school compared to White students and students without disabilities. 
Fewer studies have focused on school-level factors that are associated with disproportionate 
suspension practices. These studies have found that secondary schools suspend more students 
than elementary schools (Butler, Lewis, Moore, & Scott, 2012; Camacho & Krezmien, 2018). 
Schools with lower academic achievement (Camacho & Krezmien, 2018; Skiba et al., 2014), 
higher retention rates (Christle, Nelson, & Jolivette, 2004), and more highly qualified teachers 
(Camacho & Krezmien, 2018; Losen, Simmons, Staudinger-Poloni, Rausch, & Skiba, 2003) had 
lower suspension rates. Schools with higher percentages of Black students (Skiba et al., 2014), 
higher dropout rates (Christle et al., 2004), and higher mobility rates (Camacho & Krezmien, 
2018; Hemphill, Plenty, Herrenkohl, Toumbourou, & Catalano, 2014) placed students at higher 
risk for suspension. Despite these consistent findings, there has been relatively little research 
examining school discipline policies (Fenning et al., 2008) and the relationship between school 
discipline policies and discipline outcomes. 

Cole, S., et al. (2019). How can educators create safe and supportive school cultures? Massachusetts 
Advocates for Children. https://traumasensitiveschools.org/wp-
content/uploads/2019/04/Research-Snapshot.pdf  

No abstract provided.  
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Curran, C. (2016). Estimating the effect of state zero tolerance laws on exclusionary discipline, racial 
discipline gaps, and student behavior. Educational Evaluation and Policy Analysis, 38(4), 647–
668. https://journals.sagepub.com/doi/10.3102/0162373716652728

Abstract: Zero tolerance discipline policies have come under criticism as contributors to racial 
discipline gaps; however, few studies have explicitly examined such policies. This study utilizes 
data from two nationally representative data sources to examine the effect of state zero tolerance 
laws on suspension rates and principal perceptions of problem behaviors. Utilizing state and year 
fixed effects models, this study finds that state zero tolerance laws are predictive of a 0.5 
percentage point increase in district suspension rates and no consistent decreases in principals’ 
perceptions of problem behaviors. Furthermore, the results indicate that the laws are predictive of 
larger increases in suspension rates for Blacks than Whites, potentially contributing to the 
Black-White suspension gap. Implications for policy and practice are discussed. 

Darling-Hammond, S., Trout, L., Fronius, T., & Cerna, R. (2021). Can restorative practices bridge racial 
disparities in schools? Evidence from the California Healthy Kids Survey. WestEd. 
https://files.eric.ed.gov/fulltext/ED614793.pdf  

No abstract provided. 

Durlak, J. A., Weissberg, R. P., Dymnicki, A., Taylor, R. D., & Schellinger, K. B. (2011). The impact of 
enhancing students’ social and emotional learning: A meta-analysis of school-based universal 
interventions. Child Development, 82, 405–432. 
https://library.bsl.org.au/jspui/bitstream/1/3563/1/Impact%20of%20enhancing%20students'%20s
ocial%20and%20emotional%20learning.pdf  

Abstract: This article presents findings from a meta-analysis of 213 school-based, universal 
social and emotional learning (SEL) programs involving 270,034 kindergarten through high 
school students. Compared to controls, SEL participants demonstrated significantly improved 
social and emotional skills, attitudes, behavior, and academic performance that reflected an 11-
percentile-point gain in achievement. School teaching staff successfully conducted SEL 
programs. The use of 4 recommended practices for developing skills and the presence of 
implementation problems moderated program outcomes. The findings add to the growing 
empirical evidence regarding the positive impact of SEL programs. Policy makers, educators, and 
the public can contribute to healthy development of children by supporting the incorporation of 
evidence-based SEL programming into standard educational practice. 

Fabelo, T., Thompson, M., Plotkin, M., Carmichael, D., Marchbanks, M., & Booth, E. (2011). Breaking 
schools’ rules: A statewide study on how school discipline relates to students’ success and 
juvenile justice involvement. Council of State Governments, Justice Center. 
https://www.ojp.gov/ncjrs/virtual-library/abstracts/breaking-schools-rules-statewide-study-how-
school-discipline  

No abstract provided. 

Frey, K. S., Nolen, S. B., Edstrom, L. V. S., & Hirschstein, M. K. (2005). Effects of a school-based 
social–emotional competence program: Linking children's goals, attributions, and 
behavior. Journal of Applied Developmental Psychology, 26(2), 171–200. 
https://www.researchgate.net/profile/Karin-Frey/publication/223525348_Effects_of_a_school-
based_social-
emotional_competence_program_Linking_children's_goals_attributions_and_behavior/links/59e0
d4b40f7e9b97fbdcbd22/Effects-of-a-school-based-social-emotional-competence-program-
Linking-childrens-goals-attributions-and-behavior.pdf  
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Abstract: This study examined the effects of the Second Step social–emotional learning program 
and addressed the relations between social cognitions and prosocial and antisocial behavior. 
Children (N = 1,253) in intervention and control groups were assessed by teacher ratings, self 
report, and observation in two conflict situations. Intervention children were more likely to prefer 
prosocial goals and give egalitarian reasons for satisfaction than control children. Intervention 
children also required less adult intervention, and behaved less aggressively and (among girls) 
more cooperatively. Teacher ratings of social behavior showed improvement over time. 
Individual and dyadic behavior varied as a function of goals, hostile attributions, and attitude 
concordance within dyads. Findings are discussed with respect to social-cognitive models of 
aggression and prosocial behavior. 

Fronius, T., Darling-Hammond, S., Guckenburg, S., Hurley, S., & Petrosino, A. (2019). Restorative 
justice in U.S. schools: An updated research review. WestEd Justice and Prevention Research 
Center. https://files.eric.ed.gov/fulltext/ED595733.pdf  

No abstract provided. 

Gregory, A., Osher, D., Bear, G. G., Jagers, R. J., & Sprague, J. R. (2021). Good intentions are not 
enough: Centering equity in school discipline reform. School Psychology Review, 50(2-3), 206–
220. https://doi.org/10.1080/2372966x.2020.1861911

Abstract: Exclusionary discipline is commonly employed in U.S. schools and disproportionately 
affects students of color. This article describes current approaches to discipline and contextualizes 
these approaches historically with particular attention to racial dynamics and violence. We identify the 
harmful effects of exclusionary discipline and describe efforts to move schools away from 
exclusionary approaches through school-wide positive behavioral intervention supports, social 
emotional–learning, and restorative practices. We identify limitations of current discipline reform 
efforts that are hampering progress toward equitable schooling. We explicate the need for integrative 
and comprehensive culturally responsive approaches to positive student development that are equity 
oriented and identify implementation challenges and tools for addressing these challenges. 

Gregory, A., Skiba, R. J., & Mediratta, K. (2017). Eliminating disparities in school discipline: A 
framework for intervention. Review of Research in Education, 41(1), 253–278. 
https://www.researchgate.net/profile/Anne-Gregory-
3/publication/318228052_Eliminating_Disparities_in_School_Discipline_A_Framework_for_Int
ervention/links/5a561f210f7e9bf2a536989e/Eliminating-Disparities-in-School-Discipline-A-
Framework-for-Intervention.pdf  

Abstract: Race and gender disparities in school discipline and associated harms have been well 
documented for decades. Suspension from school can reduce instructional time and impede 
academic progress for students who may already be lagging in their achievement. This chapter 
offers a research-based framework for increasing equity in school discipline. The framework is 
composed of ten principles that hold promise for helping educators to address student behavior in 
a developmentally appropriate manner and reduce race and gender disparities in school discipline. 
The framework also informs directions for future research in school discipline. 

International Institute for Restorative Practices. (2014). Improving school climate: Evidence from schools 
implementing restorative practices. http://phillystudentunion.org/psu_WP/wp-
content/uploads/2014/09/www.iirp.edu_pdf_IIRP-Improving-School-Climate.pdf 

No abstract provided. 
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Jones, E., Margolius, M., Rollock, M., Tang Yan, C., Cole, M. L., & Zaff J. F. (2018). Disciplined and 
disconnected: How students experience exclusionary discipline in Minnesota and the promise of 
non-exclusionary alternatives. Center for Promise. https://files.eric.ed.gov/fulltext/ED586336.pdf  

No abstract provided. 

Jones, S., & Kahn, J. (2017). The evidence base for how we learn: Supporting students’ social, emotional, 
and academic development. Consensus Statements of Evidence from the Council of 
Distinguished Scientists. Aspen Institute. https://files.eric.ed.gov/fulltext/ED577039.pdf  

No abstract provided.  

Jones, W., Berg, J., & Osher, D. (2018). Trauma and learning policy initiative (TLPI): Trauma-sensitive 
schools descriptive study. Final report. American Institutes for Research. 
https://www.pacesconnection.com/g/aces-in-
education/fileSendAction/fcType/5/fcOid/480951776026107503/fodoid/480951776026107502/T
rauma%20and%20Learning%20Policy%20Institute%20%28TLPI%29Final-Report_Trauma-
Sensitive%20Schools%20Descriptive%20Study_American%20Institutes%20for%20Research_11
8%20pages.pdf  

Abstract: Many school improvement efforts fail because they do not produce lasting changes in 
school practices or within the school in general. Given that a safe and supportive school climate 
and culture is linked to positive student outcomes, it is critical that educators understand how to 
create and sustain such an environment. To help address this need, the Trauma and Learning 
Policy Initiative (TLPI), a joint program of Massachusetts Advocates for Children and Harvard 
Law School, developed an inquiry-based process (IBP) for creating trauma-sensitive schools, 
which was implemented by educators in four elementary and one middle-high school over the 
course of two school years. The purpose of this study is to understand and describe how these 
schools implemented the IBP to create trauma-sensitive, safe, and supportive learning 
environments. Major outcomes observed include positive changes in school climate as evidenced 
by reports of fewer crises, schools feeling “safer” and “calmer,” decreased office referrals and 
disciplinary incidents, increased staff communication and cohesion (e.g., more consistent 
implementation of schoolwide expectations), improved staff and student relationships, and more 
parent communication and engagement. In addition, the IBP empowered teachers and helped to 
build shared ownership for school climate and culture change, produced shifts in mindset that led 
to changes in practice, and over time appeared to become embedded in the culture of the school. 
The findings from this study suggest that a process-based whole-school, trauma-sensitive 
approach which sets conditions for educators to use inquiry to identify challenges and solutions 
through a trauma-sensitive lens, can help change school culture and create conditions for teaching 
and learning, which should ultimately lead to improved student outcomes. They also suggest that 
context and readiness are important variables. 

Lacoe, J., & Steinberg, M. (2019). Do suspensions affect student outcomes? Educational Evaluation and 
Policy Analysis, 41(1), 34–62. https://journals.sagepub.com/doi/pdf/10.3102/0162373718794897  

Abstract: Discipline reformers claim that suspensions negatively affect suspended students, 
while others suggest reforms have unintended consequences for peers. Using student panel data 
from the School District of Philadelphia, we implement student fixed effects and instrumental 
variable (IV) strategies to examine the consequences of suspensions for offending students and 
their peers. A suspension decreases math and reading achievement for suspended students. The 
effects are robust to IV estimates leveraging a district-wide policy change in suspension use. 
Suspensions are more salient for students who personally experience suspension than for their 
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peers. Exposure to suspensions for more serious misconduct has very small, negative spillovers 
onto peer achievement, but does not change peer absences. 

Losen, D., & Gillespie, J. (2012, August). Opportunities suspended: The disparate impact of disciplinary 
exclusion from school. The Center for Civil Rights Remedies at The Civil Rights Project at 
UCLA. https://files.eric.ed.gov/fulltext/ED534178.pdf  

No abstract provided.  

Mahoney, J. L., Durlak, J. A., & Weissberg, R. P. (2018). An update on social and emotional learning 
outcome research. Phi Delta Kappan, 100(4), 18–23. 
https://www.researchgate.net/profile/Joseph-Mahoney-
4/publication/329222592_An_update_on_social_and_emotional_learning_outcome_research/link
s/5bfef28aa6fdcc1b8d49f150/An-update-on-social-and-emotional-learning-outcome-research.pdf  

Abstract: Joseph Mahoney, Joseph Durlak, and Roger Weissberg compare results from four 
large-scale meta-analyses of student outcomes related to participation in universal, school-based 
social and emotional learning (SEL) programs. Their examination includes 356 research reports 
with rigorous designs and outcome data at post or follow-up from hundreds of thousands of K-12 
students within and outside the U.S. on a range of SEL programs. The reviews indicate that 
universal school-based SEL programs produce positive benefits for participating students on a 
range of important behavioral and academic outcomes that are evident immediately following the 
end of intervention and that persist during various follow-up periods. Therefore, current data 
indicate that SEL programs are both feasible and effective in a variety of educational contexts in 
many countries around the world. 

McInerney, M., & McKlindon, A. (n.d.). Unlocking the door to learning: Trauma-Informed classrooms 
and transformational schools. Education Law Center. https://www.pacesconnection.com/g/aces-
in-
education/fileSendAction/fcType/5/fcOid/480528347493407227/fodoid/480528347493407226/T
rauma-
Informed%20Classrooms_Transformational%20Schools_Unlocking%20the%20Door%20to%20
Learning_24%20pages.pdf  

No abstract provided.  

McNeill, K. F., Friedman, B. D., & Chavez, C. (2016). Keep them so you can teach them: Alternatives to 
exclusionary discipline. International Public Health Journal, 8(2), 169–181. 
https://www.researchgate.net/profile/Kevin-Mcneill-
2/publication/303857022_Keep_them_so_you_can_teach_them_Alternatives_to_exclusionary_di
scipline/links/5758674408aec913749f04de/Keep-them-so-you-can-teach-them-Alternatives-to-
exclusionary-discipline.pdf  

Abstract: Exclusionary discipline (expulsion and suspension) practices to reduce undesired 
behaviors have been the mainstay disciplinary practice in schools. The problem is that 
exclusionary discipline creates a negative school climate that has negative consequences to all 
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intervention would improve the educational climate and enhance student educational outcomes. 
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