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Welcome and introductions
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Agenda

1. Welcome and introductions

2. Key findings: Absenteeism and exclusionary discipline

3. Overview of resources: Research summaries, matrices, and fact sheets

4. Presentation and discussion: Strategies to improve attendance 

5. Breakout activity: Strategies to improve attendance 

6. Presentation and discussion: Alternatives to exclusionary discipline practices

7. Breakout activity: Alternatives to exclusionary discipline practices

8. Next steps and adjourn
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REL Southwest Research Partnerships

• Southwest College and Career Readiness Partnership

• Southwest Early Childhood Education Partnership

• Southwest English Learners Partnership

• Southwest Networked Improvement Communities Partnership

• Southwest School Improvement Partnership

• Southwest Teacher Preparation and Professional Development Partnership
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Meet the participants

• Name

• Title

• Role

• Fill in the blank:

“I believe all students should be 
present in the classroom because 
__________________________.”
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Objectives

1. Review and discuss results of the REL Southwest College and Career Readiness 
indicators study and other research related to chronic absenteeism and exclusionary 
discipline.

2. Learn about and discuss strategies aimed at reducing chronic absenteeism.  

3. Learn about and discuss alternatives to exclusionary discipline practices. 
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Key findings: Absenteeism and exclusionary discipline
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REL Southwest Study: Identifying Indicators that Predict 
Postsecondary Readiness and Success in Arkansas
• Two statewide cohorts of grade 6 students and their data from 2008/09 through 

2017/18

• Examined how well middle school and high school indicators predict
– Postsecondary readiness (ACT score of 19+).
– Postsecondary success (college enrollment and persistence for more than one term).
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Hester et al., 2021. 



Postsecondary readiness 

11

• 60 percent of students took 
the ACT exam in high 
school.

• 39 percent of all students 
scored 19 or higher.

• 65 percent of those taking 
the ACT scored 19 or higher.

Hester et al., 2021.



Hester et al., 2021.
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• 58 percent of students 
enrolled in college within 
eight years of beginning 
grade 6. 

• 49 percent persisted for 
more than one term. 

Postsecondary success



Indicators explored in the study 
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What indicators predict postsecondary readiness? 

Hester et al., 2021.
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What predicts postsecondary success? 

Hester et al., 2021.
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What do you notice about attendance and exclusionary discipline?
Why do you think these predictors are important?

Hester et al., 2021. 
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Chronic absenteeism in Arkansas
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Chronic absenteeism in Arkansas

• An estimated 14 percent of students in 
Arkansas are chronically absent, missing 
15 or more instructional days of school 
for any reason (University of Arkansas, 
Office for Educational Policy, 2018).

• Chronic absenteeism varies across the 
state (Hamilton Project, 2018). 

The Hamilton Project, 2018. 
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Chronic absenteeism in Arkansas

Which groups of 
students are more 
likely to be chronically 
absent in Arkansas?

The Hamilton Project, 2018.
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Exclusionary discipline in Arkansas
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What are the most common discipline referrals? 

• More than 80 percent of discipline referrals are for: 
– Insubordination.
– Disorderly conduct. 
– “Other” infractions. 

21

Anderson & McKenzie, 2021.



What are the most common consequences for a discipline referral? 

• 36.6 percent of referrals result in in-school suspensions. 

• 19.4 percent of referrals result in out-of-school suspensions. 

• Out-of-school suspensions have been declining over time, particular for 
students in grades K–5 due to a 2017 law imposing strict limits on the use 
of suspension for this age group.
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Anderson & McKenzie, 2021.



Black students in Arkansas are overrepresented in terms of overall
referrals and referrals that result in exclusionary discipline. 

Anderson & McKenzie, 2021.
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• Black students have higher 
rates of referrals per year 
(105.1 referrals per 100 
students). 

• 23 percent of all infractions 
for Black students result in 
exclusionary discipline, 
relative to 12 percent for 
White students, 14 percent 
for Hispanic students, and 
15 percent for students of 
other races.
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Anderson & McKenzie, 2021.

Black and Hispanic students are overrepresented in terms of referrals 
for fighting that result in exclusionary discipline. 



Other research on how attendance and exclusionary 
discipline relate to student characteristics and outcomes
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Chronic absenteeism
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Chronic absenteeism is associated with lower academic performance.  

• Lower middle grade math achievement. 

• Lower overall academic proficiency in 
secondary school. 

• Lower on-time high school graduation. 

• More likely to drop out of high school.
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Allensworth & Easton, 2007; Balfanz & Byrnes, 2012; London et al., 2016.



Students from lower socioeconomic status families or with poor 
health are more likely to be chronically absent.

Students of racial and ethnic minorities 
have experienced:

• Higher rates of chronic absenteeism.

• Lower test scores.

• Lower measures of social-emotional 
learning.

28

Balfanz & Byrnes, 2012; Gottfried & Gee, 2017; Kirksey, 2019; Santibañez & Guarino, 2020.



Student voice: Chronic absenteeism
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Source: America’s Promise Alliance.

https://www.youtube.com/watch?v=xwbsfdq_sPk&list=PLf89BHqc7u50LJpTeFMTot1v3mc8-fNW6&t=2s

https://www.youtube.com/watch?v=xwbsfdq_sPk&list=PLf89BHqc7u50LJpTeFMTot1v3mc8-fNW6&t=2s


Exclusionary discipline

30



Students experiencing exclusionary disciplinary have worse 
outcomes than other students.
• Lower levels of academic achievement. 

• More likely to be held back a grade level. 

• More likely to drop out of high school. 

• More likely to become involved with the juvenile justice system.
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Camacho & Krezmien, 2020.



Suspensions and other forms of exclusionary disciplinary 
practices are more prevalent in schools with:
• Overall lower levels of academic 

achievement.

• Higher rates of student repeating grade 
levels.

• Higher proportions of Black students. 

• Higher dropout rates. 

• Higher student mobility rates.
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Arcia, 2006; Camacho & Krezmien, 2020. 



Exclusionary disciplinary practices are more prevalent for 
Black students.

• Black students are suspended and 
expelled more often than other students 

• Black students receive more severe 
punishments for the same infraction.

33

Anderson & Ritter, 2017; Ryan & Goodram, 2013.



Student voice

“It’s really dumb, ‘cause my grades dropped 
because of it. I missed a lot of school. It was 
really stupid, and it didn’t even happen during 
school.... They didn’t give me any of my work.... 
I got suspended on finals. I didn’t get to take 
them, so... I didn’t get full credits for my final, 
and then sometimes I still didn’t get my final, 
so, I didn’t get all my finals turned in, and they 
didn’t give me any coursework.”

34

Jones et al., 2018.



Student voice: Exclusionary discipline
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Source: America’s Promise Alliance

https://www.youtube.com/watch?v=QLzBVf1fYN8&list=PLf89BHqc7u50LJpTeFMTot1v3mc8-fNW6

https://www.youtube.com/watch?v=QLzBVf1fYN8&list=PLf89BHqc7u50LJpTeFMTot1v3mc8-fNW6


Take a break

See you in 15 minutes.
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Strategies to improve attendance
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Early warning systems

• A systematic approach is used to identify and support students who display risk 
of failing milestones. 

• Strategies uses data such as absences, behavioral incidents, and course 
performance to flag students.

• Predictors should have demonstrated correlation with goal.
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Early warning systems research

Faria et al., 2017.
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In a randomized controlled trial, schools that implemented an EWS saw:

• Reduced chronic absenteeism.

• Fewer grade 9 students failing a course.



Early warning systems resources

• REL Program Learning Series on Early Warning Systems: 
https://ies.ed.gov/ncee/edlabs/projects/ews.asp

• Issue Brief: Early Warning Systems in Education: 
https://www2.ed.gov/rschstat/eval/high-school/early-warning-systems-brief.pdf

• REL Midwest Early Warning Intervention and Monitoring System study report and 
infographic: https://ies.ed.gov/ncee/rel/Products/Publication/3867

• Attendance Works, Three Tiers of Intervention: 
https://www.attendanceworks.org/chronic-absence/addressing-chronic-absence/3-tiers-
of-intervention/

40

https://ies.ed.gov/ncee/edlabs/projects/ews.asp
https://www2.ed.gov/rschstat/eval/high-school/early-warning-systems-brief.pdf
https://ies.ed.gov/ncee/rel/Products/Publication/3867
https://www.attendanceworks.org/chronic-absence/addressing-chronic-absence/3-tiers-of-intervention/


Mentoring
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• Mentors provide a range of supports to students.

• Mentors have caring, ongoing positive relationship with students.

• Mentors can be adults or older students in the school, or adults from the 
community.



Mentoring research
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• Mentoring has a positive impact on both absenteeism and student achievement (May et 
al., 2021). 

• Mentoring leads to reduced chronic absenteeism (Sheldon & Epstein, 2004). 

• The Success Mentors program assisted 10,000 students with histories of chronic 
absenteeism to gain almost two additional weeks of schooling (Balfanz & Byrnes, 
2013). 

• Mentoring has shown to have a positive impact on grade point average and discipline 
referrals (Johnson & Lampley, 2010).



Mentoring resources

• Relationships Matter: A Toolkit for Launching an Elementary Success Mentors 
Initiative: https://www.attendanceworks.org/resources/toolkits/mentoring-elementary-
success-mentors/

• The National Mentoring Resource Center: https://nationalmentoringresourcecenter.org/

• MENTOR: The National Mentoring Partnership: https://www.mentoring.org

43

https://www.attendanceworks.org/resources/toolkits/mentoring-elementary-success-mentors/
https://nationalmentoringresourcecenter.org/
https://www.mentoring.org/


Check & Connect
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• This program is aimed at reducing school dropout with a framework of mentoring and 
case management.

• “Check” is the frequent monitoring of student attendance performance and progress. 

• “Connect” is individualized attention given to students while coordinating with other 
school staff, family members, and relevant community organizations. 



Check & Connect research

• Middle and high school students had better attendance, academic performance, and 
behavior (Maynard et al., 2013).

• Secondary students with disabilities had an increased likelihood to stay and progress in 
school (Sinclair et al., 1998, 2005).
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Check & Connect resources

• Check & Connect: The Power of Caring in a Student’s Life: 
https://checkandconnect.umn.edu/

• What Works Clearinghouse Evidence Snapshot for Check & Connect: 
https://ies.ed.gov/ncee/wwc/EvidenceSnapshot/78

46

https://checkandconnect.umn.edu/
https://ies.ed.gov/ncee/wwc/EvidenceSnapshot/78


Nudging and other behavioral and psychosocial interventions

47

• These unobtrusive interventions are intended to promote a desired behavior. 

• These interventions entail a quick communication (such as a text or postcard) to remind 
or inform the student or parent.

• Behavioral interventions also include cognitive behavioral therapy, social skills 
training, or other supports to reduce emotional distress and increase attendance.



Nudging and other behavioral and psychosocial interventions 
research 
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• Nudges improve student attendance and academic achievement (Jordan, 2021; Rogers 
et al., 2017). 

• Text messaging with families of elementary students improved attendance; personal 
texts from the teacher were associated with bigger improvements than automated text 
messages (Heppen et al., 2020). 

• Cognitive behavioral therapy was found to have significant positive effects on 
attendance among K–12 students in multiple countries (Maynard et al., 2015). 



Nudging and other behavioral and psychosocial interventions 
resources
• How to Text Message Parents to Reduce Chronic Absence Using an Evidence-Based 

Approach: https://ies.ed.gov/ncee/pubs/2022001/pdf/2022001.pdf

• Quick Word With Jessica Heppen on Using Texting to Reduce Chronic Absenteeism in 
Schools: https://www.air.org/resource/qa/quick-word-jessica-heppen-using-texting-
reduce-chronic-absenteeism-schools

• Small Nudges Can Push Students in the Right Direction: 
https://www.edweek.org/leadership/small-nudges-can-push-students-in-the-right-
direction
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https://ies.ed.gov/ncee/pubs/2022001/pdf/2022001.pdf
https://www.air.org/resource/qa/quick-word-jessica-heppen-using-texting-reduce-chronic-absenteeism-schools
https://www.edweek.org/leadership/small-nudges-can-push-students-in-the-right-direction


Discussion

• What was surprising? 

• What confirmed your understanding?

• What were your key takeaways?

• What do you want to learn more about?
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Breakout activity: Strategies to improve attendance
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Breakout activity discussion points

1. Is this strategy currently being used in our schools? 

2. Would this be an appropriate strategy to implement 
in our schools? Which schools? Was research on 
this strategy conducted in schools like ours? 

3. What resources in the fact sheet should we examine 
for more information about this strategy?

4. What supports from ADE would be necessary to 
help schools successfully adopt these practices?
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Take a break

See you in 15 minutes.
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Alternatives to exclusionary disciplinary practices
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Restorative justice practices

• Restorative justice practices focus on building social capital (positive, supportive 
network of relationships) to achieve discipline.

• Techniques include having student acknowledge and reflect on mistakes and provide a 
solution that repairs bonds to those harmed (for example, other students or teachers). 

Wachtel, 2013.
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Restorative justice practices research

International Institute for Restorative Practices, 2014; Jones et al., 2018; McNeill et al., 2016.
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Emerging research show that schools that commit to restorative programs can see:

• A lowered reliance on detention and suspension.

• Improved school climate.

• Increased trust between teachers and students.

• Improved academic performance.



Restorative justice resources

• International Institute of Restorative Practices: https://www.iirp.edu/restorative-
practices/what-is-restorative-practices

• Schott Foundation Restorative Practices Toolkit: 
http://schottfoundation.org/restorative-practices

• Restorative Justice in U.S. Schools: 
https://www.wested.org/resources/restorative-justice-in-u-s-schools-an-updated-researc
h-review/
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https://www.iirp.edu/restorative-practices/what-is-restorative-practices
https://www.proquest.com/openview/39f9d7d8db04981822e900edbfa22c75/1?pq-origsite=gscholar&cbl=47961
https://www.wested.org/resources/restorative-justice-in-u-s-schools-an-updated-research-review/


Trauma-informed practices
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Elements of successful trauma-informed systems include the following: 

• Screening for trauma exposure.

• Implementing culturally appropriate, evidence-based assessments and treatments.

• Building on strengths of youth and families impacted by trauma.

• Addressing parent or caregiver trauma. 

• Collaboration of youth-serving systems in order to coordinate care.

• Supporting staff with secondary traumatic stress in order to minimize burnout. 



Trauma-informed practices research

Jones et al., 2018; McInerney, n.d.
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While the field is emerging, research suggests these practices can lead to: 

• A decrease in suspensions and expulsions after a year, and

• Increased engagement of families.



Trauma-informed practices resources

• Trauma Support for Schools Virtual Summit 2021: 
https://ies.ed.gov/ncee/rel/Products/Resource/-89657

• Trauma-Sensitive Schools and Social and Emotional Learning: An Integration: 
https://www.air.org/resource/brief/trauma-sensitive-schools-and-social-and-emotional-l
earning-integration

• Trauma-Informed Care Implementation Resource Center: 
https://www.traumainformedcare.chcs.org/what-is-trauma-informed-care/

• Child Trauma Toolkit for Educators: 
https://www.nctsn.org/resources/child-trauma-toolkit-educators
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https://ies.ed.gov/ncee/rel/Products/Resource/-89657
https://www.air.org/resource/brief/trauma-sensitive-schools-and-social-and-emotional-learning-integration
https://www.traumainformedcare.chcs.org/what-is-trauma-informed-care/
https://www.nctsn.org/resources/child-trauma-toolkit-educators


Social-emotional learning (SEL) strategies
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SEL strategies involve interventions and curriculum designed to help students: 

• Better understand and regulate their emotions and behavior.

• Empathize with others.

• Form positive relationships.



SEL strategies research

Jones & Kahn, 2017; Jones et al., 2018 
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SEL-based strategies are related to the following:

• Reduced aggression.

• Increased school attachment. 

• Improved academic performance. 

• Increased use of emotion regulation strategies in students.

• Improved teacher effectiveness and well-being.



SEL strategies resources

• REL Program SEL Topic Page: 
https://ies.ed.gov/ncee/rel/topics?topics=Social+Emotional+Learning

• CASEL Program Guide: https://pg.casel.org/review-programs/
• Center to Improve Social and Emotional Learning and School Safety: 

https://selcenter.wested.org/
• Social and Emotional Learning Research Alliance: 

https://ies.ed.gov/ncee/edlabs/regions/northeast/SocialEmotional
• The National Commission on Social, Emotional, and Academic Development: 

https://www.aspeninstitute.org/programs/national-commission-on-social-emotional-and-acade
mic-development/
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https://ies.ed.gov/ncee/rel/topics?topics=Social+Emotional+Learning
https://pg.casel.org/review-programs/
https://selcenter.wested.org/
https://ies.ed.gov/ncee/edlabs/regions/northeast/SocialEmotional
https://www.aspeninstitute.org/programs/national-commission-on-social-emotional-and-academic-development/


Positive behavioral interventions and supports (PBIS)
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PBIS is a behavior management framework that uses interventions to discourage 
misbehavior and encourage desired behavior through: 

• Clear behavioral expectations. 

• Rewards for appropriate behavior. 

• Progressive discipline.

• Individualized interventions for students with chronic behavior problems. 



PBIS research 

Jones et al., 2018; McNeill et al., 2016.
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Schools that successfully implement PBIS instead of a punitive model for discipline 
report: 

• Reduced office referrals. 

• Increased academic achievement. 

• Improved school climate.

• Improved school safety and lower levels of aggression in students.

• Fewer suspensions. 



PBIS resources

• National Technical Assistance Center on Positive Behavioral Interventions and 
Supports (PBIS): https://www.pbis.org/

• Research Brief: Are Fewer Students with Disabilities Suspended When Schools 
Implement PBIS?: 
https://www.pbis.org/resource/are-fewer-students-with-disabilities-suspended-when-sc
hools-implement-pbis

• Practice Guide: Multi-Tiered System of Supports (MTSS) in the Classroom: 
https://www.pbis.org/resource/multi-tiered-system-of-supports-mtss-in-the-classroom

66

https://www.pbis.org/
https://www.pbis.org/resource/are-fewer-students-with-disabilities-suspended-when-schools-implement-pbis
https://www.pbis.org/resource/multi-tiered-system-of-supports-mtss-in-the-classroom


Discussion

• What was surprising? 

• What confirmed your understanding?

• What were your key takeaways?

• What do you want to learn more about?
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Breakout activity: Alternatives to exclusionary 
discipline practices
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Breakout activity discussion points

1. Is this strategy currently being used in our schools? 

2. Would this be an appropriate strategy to implement 
in our schools? Which schools? Was research on 
this strategy conducted in schools like ours? 

3. What resources in the fact sheet should we examine 
for more information about this strategy?

4. What supports from ADE would be necessary to 
help schools successfully adopt these practices?
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Next steps and adjourn
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Next steps
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Questions?
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Wrap-up

Complete the Stakeholder Feedback 
Survey before you leave!
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