


Agenda

Welcome and Introduction

What Are Logic Models? An Overview
Presentation of Logic Models
Discussion and Feedback

Next Steps
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Meeting objectives

1. Revisit concepts from Introduction to Logic Modeling training. Present school action
logic models.

— Reassign
— Restart
» District-managed
» Partner-managed
— New school
» District-managed

» Partner-managed

2. Gather feedback to improve the logic models and discuss potential uses.
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Introductions

e Name
e Title

* How do you hope to use
logic models?
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What are logic models:
An overview



Sample Logic Model
Outcomes

* A graphical depiction of the logical relationship among
the resources, activities, and outcomes of
a program, where a serics of 1f-then statements connect
the components.

* A visual representation of the assumptions and theory
of action that underlie the structure of a program.
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How can I use a logic model?

Planning/ Staff &
Guiding Stakeholder
Implementation Orientation

Funding/
Advocacy

Program

Evaluati
Management valuation

Sources: Kellogg Foundation (2004); REL Pacific (2014)
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Articulating the need, resources, and intended outcomes

Answer the following questions:

* Why is the program/policy needed?

* What resources does the program/policy need to succeed?
* What will be done with those resources?

* What results/changes should occur?

* Whom will the program/policy reach and benefit?
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Mapping onto a logic model

Question

* Why is the program/policy needed?

* What resources does the program/policy need to
succeed?

* What will be done with those resources?

* What results/changes should occur?

* Whom will the program/policy reach and benefit?

Maps to
Problem/Goal

Inputs (Resources)
Activities/Outputs
Outcomes (Impacts)

Audience/Participants/
Beneficiaries

Institute of
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Components of a logic model

Problem/Goal

Activities/
Inputs ‘ Outputs »

J

Outcomes

Material

and Activities,
: Participants
N terial ’
OTIATETE and Measures »

Resources

J

Assumptions External Factors
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Presentation of logic models

School actions:
* Reassign

* Restart
* District-managed

* Partner-managed

* New school
* District-managed

* Partner-managed
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Think about . . .

What questions do you have?
Do the components make sense?
Is there anything missing?

Can we be more specific?

Institute of
Education Sciences
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Simple school reassign logic model

Goal: To increase high-quality/best-fit learning options to foster positive academic outcomes for all students.

Inputs
(Resources)

* Center for School Actions

» Texas Education Agency (TEA)
School Action Fund
and other funds

» Technical assistance providers

* District planning and
implementation team

* Data on school performance

* Open seats in high-performing
schools or new schools

* Community support

Activities/
Outputs

* District develops and implements a
plan to close a low-performing
school.

» Students are reassigned and enrolled
in high-performing schools or new
schools.

Outcomes (Impacts)

* Improved student outcomes

Institute of
Education Sciences
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School reassign

Goal: To increase high-quality/best-fit learning options to foster positive academic outcomes for all students.

Center for School Actions District staff analyze historical data to

TEA School Action fund and other identify low-performing schools and
funds

information to show receiving schools can

i i improve outcomes and have open seats.
Technical assistance providers P P

Litgiolt )] R Decisionmakers develop school reassign
team L

plan and timeline.
Data on multiple measures of school

performance

Decisionmakers develop a communication
Policy and decision criteria for strategy and share the reassignment plan with
reassignment commumity and stakeholders; revise plan

) ) based on input.
Open seats and capacity at high-
performing schools or new schools District staff supports students and staff

during transition (at closing and

Support from board and community welcoming schools).

Assumptions
* Adequate data are available.
* School reassignment will provide better learning opportunities.

Outcomes

Medium
Close low-performing
schools. Access to higher quality Improved student

peer and teacher networks Jl engagement in
Reassign students to with stronger academic school
high-performing schools standards and an

or new schools. improved leaming
enviromment Increased
attendance rates

Teachers and staff 3 . :
leave their position or Strengthen community and school relationships

are reassigned to other with transparency and engagement
district schools

(depending on district

contract structure).

External Factors:

* Quality of new schools

* Timing of “announcement”

» State and local laws and mandates

Improved academic
and nonacademic
outcomes for students

Improved outcomes at
other low-performing
schools

(for example, threat of
reassignment may
motivate low-
performing schools to
improve)

Institute of
Education Sciences
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Simple school restart logic model

Goal: To increase high-quality/best-fit learning options to foster positive academic outcomes for all students.

Inputs Activities/

TR CeT) Outputs Outcomes (Impacts)

* Center for School Actions » District or partner organization » Improved student outcomes

* TEA School Action fund and other develops a new academic program.

funds * District or partner organization will

hire new school leadership and

* Data on school performance ) : P
instructional staff

* Community support

Institute of
Education Sciences
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School restart: District-managed

Goal: To increase high-quality/best-fit learning options to foster positive academic outcomes for all students.

Activities/Outputs

District identifies and
hires effective leaders
and instructional staff
for restart school.

Inputs

Increased
programmatic and
learning options
for students
within their
community

Center for School Actions District manages restart school using same

protocols as a traditional school.

TEA School Action fund and other funds

District implements the ACE or an ACE-

like model at the restart school. District partners with

community
stakeholders to
publicize the restart
(new model, mission,
leadership, and staff
at school).

District-led management team
High expectations
and positive
campus culture

District commits to follow the five core

Technical assistance providers pillars of the ACE model.

District replaces school leadership and

Support from board and community instructional staff

External Factors
* Supply of effective leaders and teachers

Assumptions
* New school model will provide better learning opportunities.
* Timing of “announcement”

Outcomes
Medium

Improved student
engagement in
school

Increased student
attendance

Strengthen
community and
families’ trust
transparency and
engagement

* Grade levels affected (phase-in or whole-school approach)

Improved
academic and
nonacademic
outcomes for
students

Increased number
of students in
high-performing
schools

Institute of
Education Sciences
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School restart: Partner-managed

Goal: To increase high-quality/best-fit leaming options to foster positive academic outcomes for all students.

Outcomes
Medium

Inputs Activities/OQutputs

District commits to a new governance structure. Decisionmakers Increased Strengthen Improved

Center for School Actions

TEA School Action fund and

other funds

Rubric/decision criteria for assessing and
selecting restart partner

District team

(staff with capacity to address legal, technical,

and practical issues)

Support from board and community

Assumptions

* Restart partner understands the local context, students, and community served.

District conducts a rigorous review process (Call for
Quality Schools) to assess and select restart partner.

District develops performance contract.
District and restart partner execute contract.

Decisionmakers develop restart plan and timeline.

District transfers management, autonomy, and
staffing of campus to restart partner.

develop
communication
strategy and share
restart plan with
community and
stakeholders;

revise plan based on
input.

District and restart
partner support
students and staff
during transition.

External Factors

programmatic and
learning options
for students within
their community

High expectations
and positive
campus culture

* Supply of high-quality restart partners
* Timing of “announcement”

community and
families’ trust
transparency and
engagement

Improved
student
engagement in
school

Increased
student
attendance rates

* Grade levels affected (phase-in or whole-school approach)

academic and
nonacademic
outcomes for
students

Increased number
of students in
high-performing
schools

Institute of
Education Sciences
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Simple new school logic model

Goal: To increase high-quality/best-fit learning options to foster positive academic outcomes for all students.

Inputs
(Resources)

* Center for School Actions

* TEA School Action fund and other
funds

* District-led management team or
district staff with knowledge to
assess a partner organization’s
capacity to operate new school

* Community support

Activities/
Outputs

*District and/or partner organization
develops a new academic program.

*District and/or partner organization
prioritizes and guarantees admission
for students attending low-
performing schools.

*District and/or partner organization
will hire new school leadership and
instructional staff,

Outcomes (Impacts)

* Improved student outcomes

Institute of
Education Sciences
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New school: District-managed

Goal: To increase high-quality/best-fit learning options to foster positive academic outcomes for all students.

Inputs Activities/Outputs

Center for School Actions District implements a proven
academic program that

) aligns with the district’s vision and
TEA School Action fund and other funds meets specific needs of the

community.

District-led management team

District hires a school leader that has
successfully completed or supports a
district leader to successfully complete
anew school design program.

Data on community need and demand for the new
school

School will receive a new county district campus

number o ;
District hires new leadership and

; instructional staff with a rigorous
Support from board and community evaluation process.

Assumptions

* District completed a needs assessment within their community and seeks to design a new
school that will meet the needs of their students.

= New school will provide better learning opportunities.

Outcomes
Medium

District must develop Increased Improved student Improved
enrollment policies that programmatic and | engagement in school academic
prioritize and guarantee learning options outcomes for
admission to students for students students
attending or zoned to a within their
comprehensive or targeted community Strengthen community Increased
Sk, and school relationships number of
with transparency and students in

engagement high-
performing

schools

District partners with High expectations
community stakeholders to and positive
publicize the opening of a campus culture
new school or phase-in of

new school.

External Factors

* Quality of new schools

= Available space and/or current facilities can accommodate new school or phase-in of new
school

= Supply of effective leaders and teachers

Institute of
Education Sciences
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New school: Partner-managed

Goal: To increase high-quality/best-fit learning options to foster positive academic outcomes for all students.

- o Outcomes
Inputs Activities/Outputs Medium

Center for School Actions District engages in a rigorous Enrollment policies are Increased Improved student Improved
process called a Call for Quality created that prioritize and programmatic and Jll engagement in school academic

TEA School Action fund and other funds Schools to assess an operator’s guarantee admission to learning options outcomes for
capacity to launch a new school. students attending or zoned for students students

District team (staff with capacity to address legal, to a comprehensive or within their Strengthen community

technical, and practical issues) District develops a proven academic targeted campus. e b and school relationships Increased

program that will be managed by a with transparency and number of

Data on community need and demand for the new ShEr e _ : : students in
Rl Y partner organization. District and high-quality High expectations engagement hish-
=}

operator partner with and positive performing
community stakeholders to campus culture el
publicize the opening of a

new school or phase-in of

new school.

School will receive a new county district campus District, in partnership with high-
number quality operator, hires new school

leadership and instructional staff

: with a rigorous evaluation process.
Support from board and community 8 P

Assumptions External Factors

= District completed a needs assessment within their community and seeks to design a * Quality of new schools
new school that will meet the needs of their students. « Available space and/or current facilities can accommodate new school or phase-in of new school

= New school will provide better leaming opportunities. = Supply of high-quality partner organizations

Institute of
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Break




Feedback!




Betfore we
race off to revise, let’s
consider...

* How can these logic models help staff at
districts and schools understand the school
actions?

* How do you plan to use these logic models?

Institute of
Education Sciences
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Next Steps

REL Southwest team will
* review feedback,
* revise the logic models,

» follow up with questions, and

*  share the final logic models with TEA.

IES s‘ll/g Institute of
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Stakeholder Survey
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Resources for Understanding School Actions: School Reassign,
Restart, and New School

American Federation of Teachers. (2012). Closing schools to improve student achievement: What the research and researchers say. Washington, DC: Author.
https://files.eric.ed.gov/fulltext/ED538666.pdf

Bross, W., Harris, D. N., & Liu, L. (2016). The effects of performance-based school closure and charter takeover on student performance. New Orleans, LA:
Education Research Alliance for New Orleans. Retrieved March 16, 2020, from https://educationresearchalliancenola.org/files/publications/Bross-Harris-Liu-
The-Effects-of-Performance-Based-School-Closure-and-Charter-Takeover-on-Student-Performance.pdf.

Brummet, Q. (2014). The effect of school closings on student achievement. Journal of Public Economics, 119, 108—124.

Campbell, C., Heyward, G., & Jochim, A. (2018). Addressing persistently underperforming schools: Evidence and common challenges. Seattle, WA: Center on
Reinventing Public Education. Retrieved March 16, 2020, from https://www.crpe.org/sites/default/files/crpe-addressing-persistently-underperforming-
schools.pdf.

Carlson, D., & Lavertu, S. (2015). School closures and student achievement: An analysis of Ohio’s urban district and charter schools. Columbus, OH: Thomas B.
Fordham Institute.
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https://educationresearchalliancenola.org/files/publications/Bross-Harris-Liu-The-Effects-of-Performance-Based-School-Closure-and-Charter-Takeover-on-Student-Performance.pdf

Resources (continued)

Center on Innovation & Improvement (Writer, Producer), & Council of Chief State School Officers (Producer). (2010, March). School improvement Grant
(SIG) intervention models: The restart model [audiovisual recording]. Prepared for the National Network of State School Improvement Leaders.
Lincoln, IL: Center on Innovation & Improvement.

Center on Reinventing Public Education. (2018). Key takeaways: June 2018. Seattle, WA: Author. https://files.eric.ed.gov/fulltext/ED586301.pdf

de la Torre, M., Allensworth, E., Jagesic, S., Sebastian, J., Salmonowicz, M., Meyers, C., & Gerdeman, R. D. (2012). Changes in student populations and
teacher workforce in low-performing Chicago schools targeted for reform (Issues & Answers, REL 2012-No. 123). Washington, DC: Regional
Educational Laboratory Midwest. Retrieved March 16, 2020, from https://ies.ed.gov/ncee/edlabs/regions/midwest/pdf/REL_2012123.pdf.

de la Torre, M., & Gwynne, J. (2009). When schools close: Effects on displaced students in Chicago Public Schools. Research report. Chicago, IL:
Consortium on Chicago School Research. https://files.eric.ed.gov/fulltext/ED510792.pdf

Doyle, D., & Field, T. (2013). The role of charter restarts in school reform: Honoring our commitments to students and public accountability. Chapel Hill,
NC: Public Impact New Schools Venture Fund. Retrieved March 16, 2020, from https://publicimpact.com/the-role-of-charter-restarts-in-school-
reform/.

Dragoset, L., James-Burdumy, S., Hallgren, K., Perez-Johnson, I., Herrmann, M., Tuttle, C., et al. (2015). Usage of practices promoted by School
Improvement Grants (NCEE 2015-4019). Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of
Education Sciences, U.S. Department of Education. https://eric.ed.gov/?1d=ED559928
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Resources (continued)

Dragoset, L., Thomas, J., Herrmann, M., Deke, J., James-Burdumy, S., Graczewski, C., et al. (2017). School Improvement Grants: Implementation and effectiveness
(NCEE 2017-4013). Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of
Education. https://eric.ed.gov/?1d=ED572215

Engberg, J., Gill, B., Zamarro, G., & Zimmer, R. (2012). Closing schools in a shrinking district: Do student outcomes depend on which schools are closed? Journal of
Urban Economics, 71(2), 189-203.

Glazerman, S., & Potamites, L. (2011). False Performance Gains: A Critique of Successive Cohort Indicators. Washington, DC: Mathematica Policy Research
working paper.

Gordon, M. F., de la Torre, M., Cowhy, J. R., Moore, P. T., Sartain, L., & Knight, D. (2018). School closings in Chicago: Staff and student experiences and academic
outcomes. Chicago, IL: University of Chicago Consortium on School Research. Retrieved March 16, 2020, from
https://consortium.uchicago.edu/sites/default/files/2018-10/Sch001%20Closings%20in%20Chicago-May2018-Consortium.pdf.

Han, C., Raymond, M., Woodworth, J., Negassi, Y., Richardson, W. P., & Snow, W. (2017). Lights off: Practice and impact of closing low-performing
schools. Stanford, CA: Center for Research on Education Outcomes (CREDO). Retrieved March 16, 2020, from https://www.heartland.org/_template-
assets/documents/publications/CREDO%20Charter%20Closures.pdf.

Harris, D. (2015). Good news for New Orleans: Early evidence shows reforms lifting student achievement. Education Next, 15(4), 8.

Herman, R., Dawson, P., Dee, T., Greene, J., Maynard, R., Redding, S., et al. (2008). Turning around chronically low-performing schools: A practice guide (NCEE
2008- 4020). Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of
Education. https://eric.ed.gov/?1d=ED501241

IES s‘ll/g Institute of
’/II\\\ Education Sciences .


https://consortium.uchicago.edu/sites/default/files/2018-10/School%20Closings%20in%20Chicago-May2018-Consortium.pdf
https://www.heartland.org/_template-assets/documents/publications/CREDO%20Charter%20Closures.pdf
https://eric.ed.gov/?id=ED501241
https://www.heartland.org/_template-assets/documents/publications/CREDO%20Charter%20Closures.pdf

Resources (continued)

Jochim, A., & Opalka, A. (2017). The “City of Firsts” charts a new path on turnaround. Linking state and local school improvement. Seattle, WA: Center on
Relnventlng Public Education, University of Washington. https://eric.ed.gov/?1d=ED574140

Jochim, A., & Pillow, T. (2019). Sustaining improvement after state takeovers: Lessons from New Orleans. Seattle, WA: Center on Reinventing Public Education,
University of Washington. https://eric.ed.gov/?1d=ED594442

Kekahio, W., Cicchinelli, L., Lawton, B., & Brandon, P. R. (2014). Logic models: A tool for effective program planning, collaboration, and monitoring. (REL 2014—
025). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance,
Regional Educational Laboratory Pacific. Retrieved from http://ies.ed.gov/ ncee/edlabs

Kemple, J. J. (2015). High school closures in New York City: Impacts on students' academic outcomes, attendance, and mobility. New York, NY: Research Alliance for
New York City Schools. Retrieved March 16, 2020, from
https://research.steinhardt.nyu.edu/scmsAdmin/media/users/sg158/PDFs/hs closures/HighSchoolClosuresinNew YorkCity ResearchAllianceforNYCSChools p
df.pdf.

Klein, A. (2011). Turnaround-program data seen as promising though preliminary. Education Week, 30(15), 20-21.

Klute, M., Cherasaro, T., & Apthorp, H. (2016). Summary of research on the association between state interventions in chronically low-performing schools and student
achievement (REL 2016-138). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and
Regional Assistance, Regional Educational Laboratory Central. https://eric.ed.gov/?1d=ED565613

Lubienski, C., & Mirdn, L. (2012). Why community collaboration can do better than turnaround approaches to school reform. Cambridge, MA: Scholars Strategy
Network. Retrieved from https://scholars.org/contribution/why-community-collaboration-can-do-better-turnaround-approaches-school-reform.
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Resources (continued)

McMurrer, J., & MclIntosh, S. (2012). State implementation and perceptions of Title I School Improvement Grants under the Recovery Act: One year later.
Washington, DC: Center on Education Policy. https://eric.ed.gov/?1d=ED532793

National Center for Education Evaluation and Regional Assistance. (2014, October). Are low-performing schools adopting practices promoted by School
Improvement Grants? Retrieved March 16, 2020, from https://ies.ed.gov/ncee/pubs/20154001/pdf/20154001.pdf.

Osborne, D. (2016). Denver expands choice and charters. Education Next, 16(3), 34—43. https://eric.ed.gov/?1d=EJ1102667

Public Impact & EdPlex. (2016). School restart authorization process guide. Chapel Hill, NC: Public Impact, and Denver, CO: EdPlex. Retrieved March
16, 2020, from http://www.schoolrestarts.org/wp-content/uploads/2016/05/School_Restart Authorization Process_Guide.pdf.

Regional Educational Laboratory Southeast. (2009). Provide information on Tier Il (Targeted Interventions) Reading Interventions. Greensboro, NC: REL
Southeast, SERVE Center, University of North Carolina at Greensboro. Retrieved March 16, 2020, from
https://files.eric.ed.gov/fulltext/ED537069.pdf/.

Samuels, C. A. (2011). Schools closing no fiscal savior, study cautions. Education Week, 31(10), 12—13.

Schutte, M. (n.d.). Turnaround plans: School actions [audiovisual recording]. Austin, TX: Texas Education Agency. Retrieved from
https://esc13.zoom.us/recording/share/hfkfeJhgAvCRtHZVJc8pPjDI911eal. QzxqjJREImwaQSwlumekTziMw?startTime=1574265599000
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Resources (continued)

Scott, C., McMurrer, J., Mclntosh, S., & Dibner, K. (2012). Opportunities and obstacles: Implementing stimulus-funded School Improvement Grants in
Maryland, Michigan, and Idaho. Washington, DC: Center on Education Policy. https://files.eric.ed.gov/fulltext/ED532799.pdf

Sperry, S. (2012). Better schools through better politics: The human side of portfolio school district reform. Portfolio School Districts Project. Seattle,
WA: Center on Reinventing Public Education. Retrieved March 16, 2020, from
https://www.crpe.org/sites/default/files/WP_PSDP_SchoolClosures_Feb12 0.pdf.

Steinberg, M. P., & MacDonald, J. M. (2019). The effects of closing urban schools on students’ academic and behavioral outcomes: Evidence from
Philadelphia. Economics of Education Review, 69, 25—60.

Steiner, L. (2009). Tough decisions: Closing persistently low-performing schools. Lincoln, IL: Center on Innovation & Improvement. Retrieved from
http //www.centerii.org/survey/downloads/Tough Decisions.pdf.

Stratos, K., Wolford, T., & Reitano, A. (2015). Philadelphia’s Renaissance Schools Initiative after four years. Penn GSE Perspectives on Urban Education,
12(1).

Sunderman, G. L., Coghlan, E., & Mintrop, R. (2017). School closure as a strategy to remedy Boulder low performance., CO: National Education Policy
Center. Retrieved from https://nepc.colorado.edu/sites/default/files/publications/PB%20Sunderman-Coghlan-Mintrop%20Closures.pdf.

Texas Education Agency. (n.d.). School redesign models: A guide to restart. Austin, TX: Author. Retrieved from
https://tea.texas.gov/sites/default/files/School%20Redesign%20Model Restart.pdf.

IES \‘Il/ Institute of
/ll\\ Education Sciences 32


https://files.eric.ed.gov/fulltext/ED532799.pdf
https://www.crpe.org/sites/default/files/WP_PSDP_SchoolClosures_Feb12_0.pdf
http://www.centerii.org/survey/downloads/Tough_Decisions.pdf
https://nepc.colorado.edu/sites/default/files/publications/PB%20Sunderman-Coghlan-Mintrop%20Closures.pdf
https://tea.texas.gov/sites/default/files/School%20Redesign%20Model_Restart.pdf

Resources (continued)

W. K. Kellogg Foundation. (2004). Using Logic Models to Bring Together Planning, Evaluation, and Action: Logic model development guide. Battle
Creek, MI: W. K. Kellogg Foundation. Retrieved from https://www.bttop.org/sites/default/files/public/W.K.%20Kellogg%20LogicModel.pdf

Winters, M. A. (2019). Should failing schools be closed? What the research says. New York, NY: Manhattan Institute. Retrieved from https://media4.manhattan-
institute.org/sites/default/files/IB-0919-MW.pdf.

Zimmer, R., Henry, G. T., & Kho, A. (2017). The effects of school turnaround in Tennessee’s Achievement School District and Innovation Zones. Educational
Evaluation and Policy Analysis, 39(4), 670-696. https://eric.ed.gov/?1d=EJ1158183

This presentation was prepared under Contract 91990018C0002 by Regional Educational Laboratory Southwest, administered by the American Institutes
for Research. The content does not necessarily reflect the views or policies of the Institute of Education Sciences or the U.S. Department of Education, nor
does mention of trade names, commercial products, or organizations imply endorsement by the U.S. government
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Contact Information

Angelica Herrera, project lead and senior researcher for REL Southwest
at the American Institutes for Research

E-Mail: aherrera@air.org
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