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Ten RELs work in partnership with LEAs, SEAs, and others to use
data and research to improve academic outcomes for students
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Objectives
Participants will:
• Learn about the process of focusing on racial equity in improvement
efforts,
• Understand how bias-based beliefs, policies, and practices can impact
the educational experience of Black and Latinx students and their
families, and
• Consider an improvement process that centers on racial equity.
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Agenda
1. The Equity in Action (EIA) Overview
2. Why equity? Why now?
3. Highlighting EIA steps, tools, and
conversation protocols
4. Considerations and lessons learned
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Five Districts in the
EIA Partnership
Hayward Unified School District
Student Total: 22,329
Grade Span: K-12

Burton Elementary School District
Student Total (NO charter schools): 585 - 598
Student Total (incl charter schools): 4,751
Grade Span: K-12

Lynwood Unified School District
Lawndale Elementary School District
Student Total: 5,689
Grade Span: K-12

Student Total: 13, 245
Grade Span: K-12

Riverside Unified School District
Student Total: 41,617
Grade Span: K-12
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Meet the Equity in Action (EIA) Team
Erin Browder
Senior Program Associate
• Provides technical
assistance for initiatives
on culturally responsive
and equity-centered
approaches
• Working on a EdD
studying principal
burnout

Rebeca Cerna
Senior Research Associate
• Works on projects
targeting health and
wellness, school
climate and safety
• Directs WestEd’s
Building Healthy
Communities School
Health Data Project

Lori Van Houten
Senior Program
Associate
• Leads change efforts
using continuous
improvement
methodologies
• Started her career as a
teacher of the hearing
impaired

Saroja Warner, PhD

Director, Talent
Development & Diversity
• Expert in culturally
responsive teaching and
leading
• National Board Certified
secondary social studies
teacher

Margit Birge
Sr Program Associate
• Builds partnerships
between schools,
families, &
communities
• Co-founder of
WestEd’s Gender
Inclusiveness
Workgroup

Kamilah Wilson
Project Coordinator
• Supports WestEd’s
racial equity and
school & district
improvement teams
• Co-founder of
WestEd’s Black
Diaspora Network
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What Were the Outcomes/Benefits of Participating in EIA?
• Assemble a broad, racially diverse district team of stakeholders to work together
now on a particular focus area and in the future to advance racial equity
• Create more alignment and coherence of equity efforts
• Deepen awareness and capacity to engage and facilitate targeted racial equitycentered work
• Gain experience and expertise moving through a strategic process to identify and act
on high-leverage, evidence-based opportunities for changing/shifting adult
practices
• Identify clear metrics and targets aligned with district-specific racial equity goals
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Beneath the Surface

Until we change our
systems, there will
be no change.
- Sergio Mendoza,
EIA Participant

Practices
Procedures
Policies
Beliefs
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One District’s Journey
December 2020: We will formalize an African American Parent Advisory Council (AAPAC). The
creation of this group will provide a safe and welcoming place for AA families, supply resources
and give key information, as well as engage families in positive experiences.
April 2021: If we leverage Dr. Hollie’s culturally and linguistically responsive (CLR) training and
have staff implement at least 5 CLR activities per lesson, then students and families will feel more
visible and valued, and families will be more engaged in promoting the academic experience for
Black students.
“When we started I had a single focus on the AAPAC but now I see the connection with all
the other work that we’re doing. It’s tied in – we have to join hands with all other equity
focus areas. I see the big picture!”
- Shirley Davis, EIA Participant
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Equity in Action Process: Part 1
Preparing for
Racial Equity
Improvement

Understanding Our
Context: Assessing
Needs and
Strengths

Building Equity
Mindsets and
Understanding
Bias-Based Beliefs

Unpacking the
Focus Area

Bias-based
beliefs in the
focus area

Restraining and
supporting forces

Develop an
Equity Team

Data collection

Develop a
common
lanuage: equity &
equity mindsets

Prepare for
effective
collaboration

Determine a
focus area

Surfacing biasbased beliefs

Communication
plan
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Equity in Action Process: Part 2
Building a Theory
of Improvement

Selecting a
change
concept

Learning from
research

Advancing Racial
Equity Through
Adult Practices

Develop an
Implementation
Plan

Define Intended
Outcomes

Define the
vision

Determine
implementation
step

Brainstorm
benefits

Select
evidencebased
strategies

Determine
implementation
benchmarks &
evidence

Define
outcomes for
strategy

Name the adult
practice,
beliefs, &
procedures

Consider
contribution to
long-term goals
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Equity mindsets: Thoughts and beliefs that drive equitable actions,
practices, and habits that contribute to a narrowed gap between
highest and lowest-performing students and mitigate racial
predictability.
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Why Racial Equity? Why Now?
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An equitable school climate supports each student’s path to a prosocial
identity by being culturally responsive to the patterns and wide range of
norms, goals, values, interpersonal relationships, leadership practices,
and organizational structures within the school and broader community.
(Ross et al., 2020)
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Equity Mindset Continuum
Implicit
Bias

Explicit Definitions and
processes for addressing
race, disproportionality,
culture, language, etc.

• Explicit Bias
–

Overt or covert conscious beliefs that assume superiority over others and/or attribute desirable
traits to some but not others.

• Implicit Bias
–

Refers to the attitudes or stereotypes that affect our understanding, actions, and decisions in an
unconscious manner. (Kirwan Institute, 2016)

Adopting an equity stance is replacing bias-based beliefs with an equity mindset.
Fergus, 2017
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Building Shared Meaning
Equity
Equity in education is raising the achievement of all students while narrowing the gaps between
the highest- and lowest-performing students; and eliminating the racial predictability and
disproportionality of which student groups occupy the highest and lowest achievement categories.
- Glenn Singleton

Racial Equity
The condition where one’s race identity has no influence on how one fares in society. Race equity
is one part of race justice and must be addressed at the root causes and not just the manifestations.
This includes the elimination of policies, practices, attitudes, and cultural messages that reinforce
differential outcomes by race.

- Austin Community College Office of Equity and Inclusion
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Race and Racialized Experiences

Miller & Garran, 2017
17

Racism is the creation or maintenance of a racial hierarchy,
supported through institutional power.

(Solorzano, Allen, & Carroll, 2002)
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New Racism in K-12 Schools
1. Evaded racism, color evasiveness—where equity-explicit discourse is divorced from
institutional analyses or concrete discourse on race and racism (this type of racism is
often used to avoid, silence, or invisibilize racism);
2. “Antiracist” racism—where racially inequitable policies and practice are actually
masked as the solution to racism; and
3. Everyday racism—where the racism manifests on a micro or interpersonal level, and
thus is often unrecognized or viewed as insignificant.
Kohli et al. (2017) describes the “new racism” of K–12 schools as a system of
institutionalized power and domination that works best when invisible.

19

Examining Bias-Based Beliefs and How They
Show Up in Our Focus Areas
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Three Types of Bias-Based Beliefs
Color Evasiveness

Deficit Thinking

Poverty Disciplining Belief

A racial ideology where one’s
social identities are ignored,
frames commonalities between
individuals, and neglects the
prevalence of racism and other
social bias as it omits race,
gender, and other social
identities from an individual’s
existence and experience.

An ideology used within all levels
of educational systems to explain
academic performance as a result
of deficiencies within an individual
and group. It discounts the
presence of systemic inequalities
as the result of race-based
processes, practices, and policies.
The foundation of deficit thinking
is—genetic pathology and culture
of poverty.

Focuses on changing the
behaviors and thinking of
individuals from low-income
backgrounds so that they adopt
behaviors as necessary/required
for social mobility. A second
component of this belief involves
the premise that poverty causes
compromised development
among children and family units.

Eduardo Bonilla-Silva (2003)

Richard Valencia (1997)

Fergus (2017)
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Bias-Based Beliefs
“I try not to notice a child’s race or skin color in the classroom setting.”

Color Evasiveness

“They need more structure and routines.”

Poverty Disciplining

“Students of color from disadvantaged homes just seem to show a
lack of initiative.”

Deficit Thinking
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Examining Bias-Based Beliefs within Your Focus Area
1. In what ways are bias-based beliefs present in your focus area?
2. What are the policies and practices that perpetuate these bias-based beliefs?
3. In what ways are the systemic factors that contribute to these beliefs and inequities
present in your focus area statement?
4. How might you revise or reframe your focus area statement to acknowledge the fuller
systemic context (e.g., systemic bias-based beliefs, biased norms, injustices, etc.)?
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Understanding Our Context:
Assessing Needs and Strengths
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Community Needs and Assets Data
•

Asset mapping (locate the people and private, public, nonprofit businesses and organizations that can
support students and their families in the community)

•

Focused interviews

•

District commitments to racial equity as evidenced in the district’s equity plan, strategic plan, Board
commitments, or equity policy statements

•

Economic and demographic landscape data (e.g., labor statistics, access to technology, pandemic
statistics, homelessness, free and reduced lunch count, migrant students, student mobility, parent
education, language proficiency data)

•

Staff, student, and family survey data
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Communicate with Stakeholders
Purpose: Develop a plan to communicate with stakeholders in the district about
the Equity in Action project
•
•
•
•

Inform
Inquire
Involve
Inspire

Why this is important
• Ensures all stakeholders are able to engage at some level
• Builds trust in the process
• Increases the likelihood of successful outcomes
(Adapted from the Reform Support Network)
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Unpacking the Focus Area and
Advancing Racial Equity Through Adult Practices
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“Every system is perfectly designed to get the results it gets.”
- Dr. Paul Batalden

Beneath the Surface

“Until we change our
systems, there will
be no change.”
- Sergio Mendoza,
EIA Participant

Practices
Procedures
Policies
Beliefs
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Getting to Implementation:

30

Selecting an Evidence-Based Improvement Strategy

(Caskey et al., 2016)
31
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Developing an Implementation Plan
Determining Outcomes
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Intentionality and Impact – Building an Implementation Plan
“Variation in performance is the core problem to address. The critical issue is not what
works, but rather what works, for whom and under what set of conditions. Aim to
advance efficacy reliably at scale.”
- Carnegie Foundation for the Advancement of Teaching
Core Principle #2

In developing an implementation plan:
• Be intentional about what we want the adults to do to enact the racial equity strategy
• Determine the implementation evidence to answer the questions:
–
–
–

Did we do what we said we would do?
Did we do it well?
Is it making a difference for Black and Latinx students and families?
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Reflection on Progress Toward Outcomes
Three steps
• Brainstorm benefits of full implementation of this strategy for Black and Latinx
students and families and others involved in implementation
• Name outcome benchmarks related to successful implementation of this strategy
• Consider how this work will contribute to broader or long-term outcomes associated
with racial equity

(Van Houten et al., 2006; Caskey et al., 2016)
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Considerations and Lessons Learned
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Considerations and Lessons Learned
EIA district teams recognized the importance of:
• Developing a common language about what equity means and what it looks like in
practice on the team and across the district;
• Understanding the role and manifestations of bias-based beliefs, adult practices,
policies, and procedures that shape the system that produces racial inequity;
• Maintaining an explicit focus on adult practices as the primary lever to enact change;
• Taking an asset-based and culturally responsive approach to identifying evidence-based
practices to include in the plan; and
• Setting clear implementation and outcome benchmarks to measure progress toward an
equity goal.
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“No turning back now!”
- Sergio Mendoza,
EIA Participant
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Type in the chat: What is one highlight from today’s session for
you or your team?
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Contact us!
Erin Browder
Ebrowde@WestEd.org

Lori Van Houten
Lvanhou@WestEd.org

This presentation was prepared for the Institute of Education Sciences (IES) under Contract ED-IES-17-C-0012 by Regional Educational Laboratory (REL) West at WestEd. The
content of the presentation does not necessarily reflect the views or policies of IES or the U.S. Department of Education, nor does mention of trade names, commercial products,
or organizations imply endorsement by the U.S. Government.
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