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Goals for Today’s Webinar

• Learn about the Teaching and Learning Cycle (TLC) framework and 
consider its uses for promoting language and literacy development

• See and hear about examples of the TLC in action, including 
interactive reading, text-based discussions, and language 
exploration 

• Discuss how the TLC framework is a shift from traditional 
approaches to teaching dual language learners and English learners 
(DLLs/ELs).



Framing the session: What we’ve heard from teachers…

• I’m not sure how to get our children to talk more about the 
stories we read together.

• Will young children understand complex texts? Shouldn’t we 
start with lower level texts first?

• I teach my students vocabulary words but don’t hear them using 
them.

• I wish I knew how to get my kids to write more.
• Their stories don’t seem to have a beginning, middle, and end—

maybe they’re too young to learn this.



Evidence-Based Practices the TLC Incorporates (1-3)

1. Use culturally responsive and sustaining pedagogy and materials.

2. Provide interactive book reading experiences that support 
higher-order thinking and oral language development.

3. Guide students through focused, high-quality discussions on the 
meaning of complex texts.

Promoting the educational success of children and youth learning English: Promising futures (National Academies Press, 2017); Institute of 
Education Sciences/What Works Clearinghouse Practice Guides (2010, 2014, 2016, 2018); Transforming the workforce for children birth through 
age 8: A unifying foundation (National Research Council, 2015). 



Evidence-Based Practices the TLC Incorporates (4-6)

4. Teach academic vocabulary words intensively and over time using 
a variety of approaches.

5. Support students to identify and use the text’s organizational 
structure to comprehend, learn, and remember content.

6. Provide regular, structured opportunities to develop written 
language skills and daily time for students to write.

Promoting the educational success of children and youth learning English: Promising futures (National Academies Press, 2017); Institute of 
Education Sciences/What Works Clearinghouse Practice Guides (2010, 2014, 2016, 2018); Transforming the workforce for children birth through 
age 8: A unifying foundation (National Research Council, 2015). 



TLC: Framed by Systemic Functional Linguistics (SFL) 
Theory & Research

• Language is a resource for making meaning (not a set of rules) with 
many options to choose from, depending on one’s purpose, 
audience, and mode of communication.

• When students are aware of how language works to make meaning, 
they are in a more informed position when they read, speak, listen, 
and write.

• When teachers understand how the language in different types of 
texts works, they are in a better position to empower their 
students.

Christie, F. (2012). Language education throughout the school years: A functional perspective. West Sussex, England: Wiley-Blackwell; Halliday, M. 
A. K. (1993). Toward a language-based theory of education. Linguistics and Education, 5, 93−116; Schleppegrell, M. J. (2017). Systemic functional 
grammar in the K−12 classroom. In E. Hinkel (Ed.), Handbook of research in second language teaching and learning (vol. 3, pp. 384−396). New York: 
Routledge.



Some Systemic Functional Linguistic (SFL) Resources We Use



Some critical things not fully addressed in this session…

• Teaching Foundational Reading Skills

• Partnering with Parents and Families

• Promoting Multilingualism



Teaching and Learning Cycle (TLC)

• A framework for scaffolding 
content knowledge, language, 
and literacy development 
(especially writing)

• Useful in any content area

Source: Spycher, Garegnani, & Fabian (2019).



TLC 5-Day Plan with Storybooks

Using the TLC with storybooks 
scaffolds children’s development 
of:
• comprehension skills
• discussion skills
• vocabulary knowledge
• complex grammar
• literary language
• emergent story writing

Source: Spycher, Garegnani, & Fabian (2019).



Teaching and Learning Cycle



Sample Week-At-A-Glance



Where do I start with the TLC?



What do you want children to be able to do?

Learning Target (Teacher Version): I want to support my students to 
tell/compose/write a story. After engaging with the same complex text multiple 
times this week through teacher read alouds, the children will be able to 
incorporate key ideas and language from the story, use its organizational 
structure, and demonstrate their understanding of the central messages or life 
lessons in the story. 

Learning Target (Child Version):
• We will write the story in order. 
• We will use key ideas and words from the story. 
• We will show what we know about the big lessons in the story.



Planning Includes Analyzing the Text

• What’s the purpose?

• How is it organized?

• What language is used and why? 



Planning Includes Analyzing the Text: Stories



Pause for Reflection (1)

• In what ways is the TLC process similar to or different from what 
you are already doing or familiar with?

• How might this process strengthen or enhance what you are 
already doing or are familiar with?



The TLC in Action



Stage 1

Interactive reading to build 
comprehension of the story with 
lots of pausing for focused talking 
about the text



On the surface, below the 
surface, and deeper dive 
questions carefully 
planned in interactive 
reading sequence

We use sticky notes in the book.



Vocabulary development emphasizing general academic 
(Tier II) vocabulary

During the read alouds: 
Students hear an explanation 
and say the word chorally with 
movement.

After the read alouds: Students 
learn the words explicitly and 
practice using them.



Practice with 
Inferences

Modeling inferences in the first 
engagement

Asking students to discuss 
inferential questions in 
subsequent engagements



Stage 2

“Children, this part of the story is called 
the orientation. Everyone say 
‘Orientation.’ This is where we learn 
about who is in the story, where the story 
is happening, and when it’s happening.”



Sentence Unpacking

“Hetty was so busy doing her 
smooth walk, and saying her 
walking words, and admiring the 
eggs in the basket that she 
didn’t see a rock sticking up in 
the middle of the road.”

• Who/what is this sentence about?
• What was Hetty doing?
• What else was she doing? Why does 

the author use “and”?
• Where was the rock?
• Why didn’t she see the rock? Why 

does the author use “that?”
• Let’s read it again all together 

emphasizing “and” and “that.” 
• How many ideas did Alice Schertle

pack into this sentence? 
• How did she do this? 



Sentence Making: Combining Ideas & Making Meaning



Sentence Making: Expanding, Enriching, & Making Meaning



Examples from TK and K

Discussing Story Text 
Structure in 
Kindergarten

Collaborative Text Reconstruction in TK



Discussing & Charting Language 

Drawing attention to how 
dialogue is used

Drawing attention to how 
vocabulary and figurative 

language is used



Stage 3
Time for the children to “rehearse” their 
independent writing with guidance from 

the teacher



Stage 3: Jointly Constructing a Story

Last Stop on Market Street
Kinder/1st Grade Combo 

Sticky Note



Orientation, Complication, and Resolution



Close Reading with Enhanced Attention to Language



Stage 4

TK Independent Writing, 
Olmos Elementary



Examples of Student Writing 1



Examples of Student Writing 2



Examples of Student Writing 3



Examples of Student Writing 4



Pause for Reflection(2)

Teachers: 

• What is one idea shared so 
far you can use to enhance 
your teaching practice? 

• What questions do you have?

People who support teachers:

In what ways can you share 
what you learned today in order 
to support teachers?



The TLC in Science



The TLC in Science in Dual Immersion PK-1 Classrooms



(Some) Critical Considerations for Multilingual (DLL/EL) Children

Cultivate Multilingualism & Multiculturalism
• Use English Language Development Standards to guide instruction and assessment 
• Use translanguaging pedagogy
• Enact culturally sustaining practices
• Use books in children’s home language(s)

Partner with Parents
• Send home books in the family’s home language(s)
• Support parents to enact dialogic reading techniques at home
• Invite parents into the classroom to read books in children’s home language(s)
• Provide professional learning to parents to use aspects of the TLC



Some of our favorites!



Recap: The Teaching and Learning Cycle



Recap: Four Big Ideas to Keep in Mind While Planning

Start with the end in mind. 
• What is the culminating composing/writing task for this series of lessons? What 

do I want the children to be able to do?
Leverage the power of mentor texts and plan ahead. 
• How can I use professionally written, complex storybooks to apprentice 

children into storytelling and using the language in the stories? What planning 
is needed?

Cultivate composing/writing through oral language.
• How can I structure robust discussions about the ideas and language in the 

storybooks so that children can use this knowledge in their composing/writing?
Guide children and follow them, too.
• How can I take the children through a structured process and also observe 

them carefully to make adjustments to the plan, based on their learning 
strengths and needs?



Where to learn more: https://leadingwithlearning.wested.org/

https://leadingwithlearning.wested.org/


“Sí, se puede!” − Dolores Huerta



The Regional Educational Laboratory West (REL West) at WestEd provides scientifically valid research findings that help meet 
the education needs in Arizona, California, Nevada, and Utah. 

Our staff draw from existing high-quality research, as well as conduct research and development projects and experimental 
studies. We also help stakeholders interpret evidence and build their own research capacity.

This webinar was prepared for the Institute of Education Sciences (IES) under Contract ED-IES-17-C-0012. The content of the 
presentation does not necessarily reflect the views or policies of IES or the U.S. Department of Education, nor does mention 
of trade names, commercial products, or organizations imply endorsement by the U.S. Government.
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