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Participant Outcomes 

1 
Initiate a dialogue among schools with a shared focus 
on improving outcomes for students with disabilities 

2 
Become familiar with data outlining national 
outcomes for students with disabilities 

3 Understand the research base and basic tenets of 
inclusion for special education students 



Objectives

1 
Understand history and continued need for reform in educational systems to 

support the success of students at risk of school failure, including SWD 

2 Overview of how this is happening in systems across the United Sates 
and the components common to these successful systems 

3 Examples of what is working and where  

4 Inclusion models and how to get started 

5 Universal Design for Learning: how we can support all learners in 
multiple ways 

6 Next Steps: 3-5 actionable tasks you can accomplish  



Historical Timeline of Reform 

Brown v. 
Board of 
Education 
 

Education of All 
Handicapped 
Children Act 

Individuals with 
Disabilities 
Education Act 

No Child 
Left Behind 

IDEA’s latest 
reauthorization 
 

1954 1975 2001 2004 1990 



Changes in Law and Practices 
 

 1950s to 1970s 
• Separate but not equal 
• Disproportionate number of minority students in special education 

 IDEA 1997 Amendments  
• Access to the general education curriculum 
• Special education is a service not a place 
• Participation is same state-wide and district-wide assessments 
• Presumption that the starting point is the general education classroom with 

supplemental supports 

 No Child Left Behind 2001 
• Access to highly qualified teachers 
• Disaggregating data 

  2004 IDEA Reauthorization 
• More accountability at the state and local levels 
• More data on outcomes is required 
• Districts providing adequate instruction and intervention for students to help 

keep them out of special education 
 
 



What is the historical shift across the 
decades of this civil rights law? 

  Then (1975 – 1997) 
 
Special Education was: 

• A set of classroom placements 

• With a separate curriculum 
based on differential standards 

• With little relationship to 
general education programs  
and activities 

• Funded based on instructional 
personnel services units 

  Now (1997-2004 to present) 
 
Special Education is: 
• A set of individually designed services 

• To meet the student’s special needs and 
enable the student to participate in and 
progress in the general education 
curriculum 

• Provided first in the context of the 
regular education classroom 

• Many states went to “placement neutral 
funding,” which was based on the 
regular education population of the LEA 

 



How Our Work Has Changed 

• Then (1975 – 1997) 
 

• Conduct assessments to identify 
the students special education 
needs 

• Identify the placement and 
services that would best address 
the students needs 

• To expand the variety and 
quality of special services 
available in the schools and in 
the community 

• Provide pupil count and fiscal 
information expenditure reports  
to SEAs 

   Now (1997 and 2004 – present) 
 

• Conduct assessments to identify the  
student’s special needs and ability  
to be involved in and progress in the  
general curriculum 

• To identify the services, modifications,  
and supports that will address the needs  
of the child and enable the child to progress 
in the general education curriculum 

• Support and provide instruction in the  
general education curriculum 

• Provide extensive student level data for  
state and federal accountability reports 

•  Submit detailed expenditure data to  
qualify for funds (MOE) 
 



 
      

Rationale 
At more than 12 percent of the overall student 
population, students with disabilities are truly a part 
of—not separate from—the diversity of American public 
schools. As such, we want to make certain that the 
Elementary and Secondary Education Act (ESEA) 
includes children with disabilities and that Individuals 
with Disabilities Education Act (IDEA) programs provide 
extra supports to help students with disabilities achieve 
challenging standards. 

  
   
   
   

    
  Dr. Alexa Posny, Assistant Secretary 
  Office of Special Education and Rehabilitative Services 
  U.S. Department of Education 





Of Every 100 White Kindergartners… 

88  Graduate from high 
school 

58  Complete some college 

26  Obtain at least a 
bachelor’s degree 

Source: US Bureau of Census, Current Population Reports, Educational Attainment in the United States;  
March 1998 (p 20-513) Detailed Tables No. 2 



Of Every 100 African-American Kindergartners… 

82  Graduate from high 
school 

45  Complete some college 

11  Obtain at least a 
bachelor’s degree 

Source: US Bureau of Census, Current Population Reports, Educational Attainment in the United States;  
March 1998 (p 20-513) Detailed Tables No. 2 



Of Every 100 Latino Kindergartners… 

63  Graduate from high 
school 

35  Complete some college 

  8  Obtain at least a 
bachelor’s degree 

Source: US Bureau of Census, Current Population Reports, Educational Attainment in the United 
States; March 1998 (p 20-513) Detailed Tables No. 2 



Of Every 100 Native American Kindergartners… 

58   Graduate from high 
school 

  7   Obtain at least a 
bachelor’s degree 

Source: US Bureau of Census, Current Population Reports, Educational Attainment in the United 
States; March 1998 (p 20-513) Detailed Tables No. 2 



Of Every 100 Students in Special Education… 

50  Graduate from high 
school 

  7  Obtain at least a 
bachelor’s degree 

Source: US Bureau of Census, Current Population Reports, Educational Attainment in the United 
States; March 1998 (p 20-513) Detailed Tables No. 2 



 

California’s Special Education Statistics 
• California provides special education 

services to approximately 695,000 
individuals, newborn through twenty-two 
years of age (2011-12 ). 
 

• California provides specially designed 
instruction, at no cost to the parent, to meet 
the unique needs of each child with a 
disability. This instruction is provided in a 
variety of settings that allow infants and 
their families, preschoolers, students, and 
young adults to be educated with their 
peers as much as possible; that is, in the 
least restrictive environment (LRE). Special 
education services are available in a variety 
of settings that might include day care 
settings, preschool, a regular classroom, a 
classroom that emphasizes specially 
designed instruction, the community, and 
the work environment.   

 
(from CDE website) 



Special Education Count % of Statewide 



      SpEd Enrollment Change Over Time 



California High School Completion  



Data Sets to Consider 



Data Sets to Consider 



Data Sets to Consider 



 



Successful Reform Initiatives 

Kansas MTSS 
Iowa 
Massachusetts  
Michigan 
Florida 
Illinois 
Arizona 
Pennsylvania 
California 



Response to Intervention/Instruction 
or a Multi-Tiered System of Supports 

 
• It’s about Gifted Education! 
 
• It’s about Special Education! 

 
• It’s about Compensatory Education! 

 
• It’s about General Education! 

 
• It’s about EVERY Education! 



Response to Intervention/Instruction 
or a Multi-Tiered System of Supports 

Response to Instruction 
(RtI) or MTSS is a  
problem-solving  
and instructional 
decision-making system 
that includes:  

• High-yield instructional strategies to access core 

• Research-evidenced interventions to meet 
individual student needs and the limitations of the 
core, with a dual focus on both academics and 
behavioral expectations and interventions 

• Ongoing progress-monitoring and problem-solving 
teams to discuss and utilize data in instructional 
planning (assessment which includes screening, 
progress monitoring, diagnosis, and evaluation) 

• A planned and purposeful systematic way of 
soliciting buy-in and participation from all staff and 
evaluation of that system at realistic junctures in 
order to meet the needs of all students and staff 



To ensure 
improved 
results for all 
students at risk 
of failure, we 
must shift 
thinking from… 

• Procedural concerns to instructional 
focus 

• Reliance on formulas and checklists 
to systematic problem-solving 

• Territorial silos to blended expertise 

• Label-seeking to instructional 
solution-seeking 

• “Testing” to instructionally relevant 
assessment 

• Categories to whole child as a 
general education student, 
regardless of educational needs 

 



Culture Shift  

 

FROM: 
Eligibility focus 

Diagnose and Place 

Get label 
 
 

TO: 
Outcome focus  

Problem Solving  
Response to Instruction  
and Intervention 

Get Help 
 







National 
Center for 
Learning 
Disabilities  

www.ncld.org 



Research on Effect of Instructional Models: 
Challenging Change from NCLD 

• Organization of instruction 

• Comprehensive curricula tied to clear standards so 
teachers know what to teach 

• Good data systems so teachers know which 
students need additional help 

• Time and opportunity for teachers to consult and 
learn from each other and experts in the field 
 



Research on Effect of Instructional Models: 
Challenging Change from NCLD 

• 5 districts examined 
• Common issues across the districts: 

• Included students with disabilities in general education 
classrooms 

• Used data to adjust instruction to each student’s 
individual needs 

• Changed the ways teachers work together to include 
inclusive practices and revised roles/responsibilities for 
both general and special education staff 

• Restructured administrative organization and procedures 



Research on Effect of Instructional Models: 
Challenging Change from NCLD 

• Quotations that resonate: 
 

• When students don’t fit particular programs, 
then those programs must be modified to fit 
the needs of the students. 

 
• It is not a special education issue; it is an 

instructional issue. 





Inclusive Practices:  
Service Delivery Models that Work 

• Models of inclusion: techniques for successful implementation 

• All have key elements in common: 
• Collaboration between general and special education teachers 

• Shared responsibilities through team teaching 

• Implementation of different teaching strategies and the modification 
of assignments to accommodate individual students (UDL) 

• Adaptations and accommodations are both within class for individual 
students, small groups of students, and occasionally for entire class 

• Utilization of peer tutors and cooperative learning 



Collaborative Teaching in an Inclusive Model 

• Collaboration is about HOW professionals interact in 
shared responsibility for all students 

• Based on belief of shared responsibility for all students 
(basic imperatives in both NCLB and IDEA) 

• Focus is on access to the general curriculum to maximum 
extent possible 

• Driven by the needs of both the teachers (PD, support, 
time, etc.) and students 



Characteristics of Collaborative Interactions 

• Parity in collaboration—each participant’s contribution is 
equally valued and participants have equal power in decision 
making 

• Voluntary—the most success comes when parties are free to 
participate and exit by choice 

• Mutual goals with agreed upon goals, problems, and shared 
responsibilities 

• Shared responsibilities and equal accountability for outcomes 

• Shared resources, including materials and human resources 



Research Findings on Inclusion 
• Over 20+ years research consistently demonstrated that inclusion 

results in favorable outcomes (for both high incidence and low 
incidence disabilities) 

• For students with high incidence disabilities, a higher % make 
academic progress in general education settings as compared to 
students in resource settings 

• Use of peer mediated instruction strategies results in improved 
academic outcomes for ALL students  

• Placement in general education results in:  
• Improved IEP quality 
• More student engagement 
• Increase in instructional time 
• Maintenance of individualized supports 



Research Findings on Inclusion 
• Effective instructional and curricular adaptations, both 

routine and specialized, include:  
• graphic/advanced organizers 
• Mnemonics 
• content enhancement routines 
• strategy instruction 
• supplemental materials aligned to core 
• inquiry approach to math and science 

• Peer support of peers without disabilities providing academic 
and social support indicate that: 

• Typical peers have higher levels of engagement during support role 
• Peers with severe disabilities spent more time engaged in activities 

aligned with the general curriculum 
 
 



 
 

Research Findings on Inclusion 
• Research on inclusion of students with severe disabilities 

showed less focus on academics 

• Implementation on adaptations is just emerging 

• Current evidence shows limited use of accommodations 
and modifications for students with severe disabilities 

• Presence of modifications increases academic responding 
and decreases competing behavior 

• Research on co-teaching shows moderate effect size for 
student outcomes 

• Qualitative studies show predominance of “one teach, 
one assist model” which is not considered highly 
recommended 



Team Teaching in the Inclusive Classroom 



Parallel Teaching in the Inclusive Classroom 



One Teach, One Observe (Support Teaching)  
in the Inclusive Classroom 



One Teach, One Circulate (Support Teaching)  
in the Inclusive Classroom 



Alternative Teaching in the Inclusive Classroom 



Station Teaching in the Inclusive Classroom 



Considerations for Implementation 
• Visible leadership at the top levels is vital to the success of an 

inclusive/collaborative initiative 
• An atmosphere of trust is essential 
• Effective positive communication is critical to establishing and 

maintaining relationships 
• Features fundamental to appropriate and effective inclusion 

programs: 
1. Collaborative culture 
2. Shared leadership 
3. Coherent vision 
4. Comprehensive planning 
5. Adequate resources 
6. Sustained implementation 
7. Continuous evaluation and improvement 

 



Getting Started! 
• Critical steps are outlined below 
• Each step is important and requires administrative planning 
• Understanding where staff falls in regards to philosophies of both 

inclusion and collaboration is critical 
• Steps to get started: 

1. Begin identifying and building school teams 
2. Start planning early for the next school year 
3. Recruit and support capable participants 
4. Provide ongoing professional development and resources 
5. Create balanced, well-planned classroom rosters 
6. Provide scheduled collaborative planning time in participants’ schedules 
7. Provide a climate for sustained implementation 
8. Build a plan that includes opportunities for continuous evaluation, 

reflection, and improvement 



Research on Inclusive Education 

• Research on Inclusive Education: Fall 2011—Working Draft, National 
enter on Inclusive Education, Institute on Disability, University of New 
Hampshire 

• Inclusive Education Research & Practice, Bui, X., Quirk, C., Almazan, S., 
Valenti, M. Maryland Coalition for Inclusive Education, 2010 

• Forming Inclusive Classrooms, Hernandez, G., National Dissemination 
Center for Children with Disabilities 

• Teaching Tolerance, A project of the Southern Poverty Law Center, 
Seamless Teaching, 6 Co-teaching Models for the Inclusion Classroom, 
2013 

• Seamless Teaching: Navigating the Inclusion Spectrum, Teaching 
Tolerance, Southern Poverty Law Center, 2013 
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Universal Design (UD) Principles 

• Not one size fits all 

• Design from beginning; not add on later 

• Increase access opportunities for everyone 

 



UD Examples 

• Ramps 

• Curb cuts 

• Electric doors 

• Captions on television 

• Easy-grip tools 



Who Benefits? 



Universal Design for Learning (UDL) 

• More ways to access 
• More ways to participate 
• More ways to demonstrate learning 
 
Resulting in more equitable access to the 
general education curriculum for ALL learners 

 



Why UDL?                         

• Current instructional practices are not 
appropriate for all learners 

• Existence of academic achievement gaps 

• Benefits of accessibility vs. retrofitting  
 
 

 



Goals of UDL 
• Improving access, participation, and 

achievement 

• Eliminating or reducing physical and 
academic barriers 

• Valuing diversity through proactive design 
 



Access and Equity is Built In 
  Designed from the outset to meet 

the needs of all students 

 



Principles of UDL 
Multiple  

• means of representation 

• means of action and expression 

• means of engagement 

 
- CAST - 

 









•
•
 
•
 
•

•

•

•

•

 

Center for Applied Special Technology  www.cast.org  
National Task Force on UDL  www.udl4all.org 
IDEA Partnership Community of Practice - UDL  www.sharedwork.org 
NEA Research Spotlight on UDL  http://www.nea.org/tools/29111.htm 

Universal Design for Learning (UDL): Making learning accessible and engaging 
for all students. (NEA, 2008) 
A Practical Reader in Universal Design for Learning 
Edited by David H. Rose and Anne Meyer (Harvard Education Press, 2006) 
A Policy Reader in Universal Design for Learning 
Edited by David T. Gordon, Jenna W. Gravel, and Laura A. Schifter (Harvard 
Education Press, 2009) 
The Universally Designed Classroom: Accessible Curriculum and Digital 
Technologies 
Edited by David H. Rose, Anne Meyer, and Chuck Hitchcock (Harvard Education 
Press, 2005) 
Teaching Every Student in the Digital Age: Universal Design for Learning 
David H. Rose and Anne Meyer (ASCD, 2002) 

 

http://www.cast.org
http://www.udl4all.org
http://www.sharedwork.org
http://www.nea.org/tools/29111.htm
http://www.nea.org/assets/docs/PB_UDL.pdf
http://www.nea.org/assets/docs/PB_UDL.pdf
http://www.nea.org/assets/docs/PB_UDL.pdf
http://www.hepg.org/hep/book/60
http://www.hepg.org/hep/book/106/APolicyReaderInUniversalDesignForLearning
http://www.hepg.org/hep/book/106/APolicyReaderInUniversalDesignForLearning
http://hepg.org/hep/book/51
http://hepg.org/hep/book/51
http://hepg.org/hep/book/51
http://www.cast.org/teachingeverystudent/ideas/tes/


Questions? 

 
alice@edstrategies.net 
 
 

Thank you! 
 
Alice Parker  
 

mailto:alice@edstrategies.net
mailto:alice@edstrategies.net
mailto:alice@edstrategies.net




We can develop systems, policies, procedures, and practices 
that lead to improved outcomes for all of our students. 
  

It’s a matter of will—not skill, not money, not bureaucracy. 
   

How will you start? 



The slides and materials for this 
webinar may be downloaded at: 

https://wested.box.com/CORE 
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