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INTRODUCTION TO THE TOOLKIT
PROFESSIONAL DEVELOPMENT
MODULES FOR TEACHERS

Background of the Toolkit

The content of the Toolkit is based on the What Works Clearinghouse (WWC) practice guide,
Assisting Students Struggling with Reading: Response to Intervention (Rtl) and Multi-Tier
Intervention in the Primary Grades from the Institute of Education Sciences (IES) at the U.S.
Department of Education. A practice guide is a publication’ that presents recommendations for
educators to address challenges in their classrooms and schools. They are based on reviews of
research, the experiences of practitioners, and the expert opinions of a panel of nationally
recognized experts. Response to Intervention (Rtl) is part of a Multi-tiered System of Support
(MTSS) framework. Rtl is a fluid, multistep approach to providing interventions to students who
struggle with learning, delivered in increasing levels of intensity. The progress students make at
each tier of intervention is closely monitored, and the results of the progress monitoring are
used to make decisions about the need for further research-based interventions.

There are five recommendations in this practice guide intended to help educators implement the
components of the MTSS framework, including Rtl, at a classroom level or school level.
Improved student outcomes are expected if the recommendations included in the framework are
enacted appropriately:

1. Recommendation 1: Screen all students for potential reading problems at the beginning
of the year and again in the middle of the year. Regularly monitor the progress of
students who are at elevated risk of developing reading disabilities.

2. Recommendation 2: Provide differentiated reading instruction for all students based on
assessments of students’ current reading levels (tier 1, general education).

3. Recommendation 3: Provide intensive, systematic instruction on up to three
foundational reading skills in small groups to students who score below the benchmark
score on universal screening. Typically, these groups meet between three and five times
a week for 20 to 40 minutes (tier 2).

4. Recommendation 4: Monitor the progress of tier 2 students at least once a month. Use
these data to determine whether students still require intervention. For those students
still making insufficient progress, school-wide teams should design a tier 3 intervention
plan.

1 https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/How can _the WWC Practice Guides Help Teachers 508.pdf.
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5. Recommendation 5: Provide intensive instruction on a daily basis that promotes the
development of the various components of reading proficiency to students who show
minimal progress after reasonable time in tier 2 small group instruction (tier 3).

While the practice guide addresses the Multi-Tiered System of Supports (MTSS) and provides
recommendations for that framework, this Toolkit focuses on Recommendation 2 from the
practice guide: Provide differentiated reading instruction for all students based on
assessments of students’ current reading levels (tier 1). Tier 1 instruction involves teachers
meeting students’ instructional needs and abilities by using formative assessment data to
differentiate instruction. When providing differentiated instruction, teachers determine the
strengths and needs of students in the classroom and deliver instruction to address those
strengths and needs. Differentiated instruction can be led by the teacher in a whole group
setting and conducted with small groups of students. This instruction addresses grade-level
standards (which differ from state to state) and includes foundational reading skills.

Tier 1 instruction typically follows a core reading curriculum that guides instruction in whole and
small group settings. Small group instruction should be differentiated to reflect the instructional
needs of the students. Individual student needs are determined by formal screening
assessments, progress monitoring assessments, classroom assessments, and teacher
observations. The goal is to use assessment data to group students for teacher-led, small group
instruction in a way that makes instruction in critical reading skills most efficient.

The importance of tier 1 (Recommendation 2) is reflected by the panel of the practice guide,
“Tier 1 provides the foundation for successful Rtl overall, without which too many students
would fall below benchmarks” (Gersten et al., 2008, p. 17). The Toolkit addresses
Recommendation 2 because virtually all primary grade teachers provide tier 1 instruction to all
students. Effective beginning reading instruction provided to all students (tier 1) can increase
reading abilities and reduce the need for tier 2 (Recommendation 3) and tier 3
(Recommendation 5) interventions (Connor et. al., 2009; Coyne, 2013; Fein et. al., 2021). If
fewer students need tiers 2 and 3, then instruction at those tiers can be more intensive and
focused.?

It is important to consider alignment across tiers 1, 2, and 3 instruction. There is a connection
between Recommendations 2 and 3 as classroom teachers can provide the intensive,
systematic instruction on up to three foundational reading skills in small groups
(Recommendation 3) during the time in which they implement differentiated instruction
(Recommendation 2). In fact, the practice guide states, “Differentiated instruction applies to all
students, while tier 2 instruction applies only to those at risk in key areas. The practice guide
panel believes that, to be effective, a multi-tier approach can blur the lines between tier 1 and
tier 2, and that sensible data-driven instruction should permeate all of the tiers of reading
instruction” (p. 17).

2 Also, there is overlap between Recommendations 1 and 2 as the data collected from screening all students for
potential reading problems in Recommendation 1 is used to plan for differentiated reading instruction for all students
based on students’ current reading level noted in Recommendation 2. Therefore, while the Toolkit does not
specifically focus on Recommendation 1, connections are made to it.
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Overview

The three professional development modules of this Toolkit focus on how teachers can use data
to implement effective differentiated instruction. Each module is based on a “How-To step” from
Recommendation 2 of the practice guide and includes related content, videos, activities, and
connections to other recommendations and steps when appropriate. The practice guide How-To
Steps for Recommendation 2 are:®

e Collect and interpret student data on reading.

e Develop data-driven decision rules for providing differentiated instruction to students at
varied reading proficiency levels for part of the day.

e Differentiate instruction—including varying time, content, and degree of support and
scaffolding—based on students’ assessed skills.

It is important to note that this Toolkit is not a curriculum, but a suite of professional learning
materials designed to enhance teachers' skills and abilities to differentiate tier 1 reading
instruction. This includes their ability to use and interpret assessment data to group students
and to use instructional materials to meet student needs.

Three professional development modules

The Toolkit includes three professional development modules for kindergarten through grade 3
teachers. The modules are organized by grade bands: grades K-1 and grades 2-3, with each
grade band having its own Participant Guide. The modules are led by a facilitator, who could be
a reading coach or lead teacher, that uses the Toolkit's Facilitator Guide to facilitate team
meetings and guide teachers through completion of the three modules.

Teacher Self-Reflection Checklist

The Teacher Self-Reflection Checklist is designed for your use before, during, and after
participating in the three modules of the Toolkit. The purpose is for you to determine how closely
your differentiated instructional practice aligns to the practice guide, how it changed, and to
develop an action plan to further your professional learning and confidence in differentiating
instruction. The Teacher Self-Reflection Checklist can be completed in written form if the
Participant Guide is printed or on an electronic, fillable, Excel document downloaded from the
website.

Videos

The three professional development modules of the Toolkit include videos for K—3 teachers. The
videos include teacher interviews and classrooms in action. The goal of the teacher videos is to

3 We have slightly adapted the language of the How-To Steps, so it will be more familiar to teachers who may not yet
be familiar with the WWC practice guides.
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illustrate how the objectives of the Toolkit can be met. The teacher videos for grades 2-3 are
listed in table 1.

Table 1. Grades 2-3 teacher videos

https://www.youtube.com/playlist?list=PLVHqgsnePfULp3KKx bRygQ6bgZKg-dz82

Module 1: Collect and interpret student data

Video title Duration
Video 1: The Simple View of Reading 1:40
https://youtu.be/OB2rta84 XXY

Video 2: An Interview with Reading Expert, Linda Farrell 4:50
https://youtu.be/23jRRq5-h\W0

Video 3: Administer a Screening Assessment [Grade 2] 3:08
https://youtu.be/4PYeldVgZt0

Video 4: Interpret Data [Grade 2] 2:56
https://youtu.be/-u9iPnTqgtZg

Video 5: Form Small Groups [Grade 2] 3:19
https://youtu.be/CebGmv_BIGQ

Video 6: Administer a Screening [Grade 3] 3:28
https://youtu.be/34D9WMYVY-k

Video 7: Interpret Data [Grade 3] 4:09
https://youtu.be/ATxqccCCmSqg

Video 8: Form Small Groups [Grade 3] 3:15
https://youtu.be/Vyg76UC5Uug

Module 2: Determine data-driven decision rules and plan for teacher-led small group

differentiated instruction

Video title Duration

Video 9: Examples of Instructional Scaffolds 5:44
https://youtu.be/QvM9liSit4g

Video 10: Manage Progress Monitoring in the Classroom 5:05
https://dwwlibrary.wested.org/resources/338

Video 11: Plan for Small Group Differentiated Instruction [Grade 2] 6:12
https://youtu.be/4zmIZtXr8yU

Video 12: Plan for Small Group Differentiated Instruction [Grade 3] 3:52

https://youtu.be/cjOH|CYWJWY
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Module 3: Plan and implement small group differentiated instruction and manage the classroom

Video title Duration

Video 13: Decodable Words in Isolation and in Text 7:43
https://youtu.be/wsCMTpbiKg0

Video 14: Peer-Check Example 1:13
https://youtu.be/C pL3RyCon8

Video 15: Explicit Instruction at the Teacher-Led Center (Example for Grades 2—3) 9:37
https://youtu.be/YZBFQuuZYK4

Video 16: Planning for Student Reading Centers (Example for Grades 2-3) 2:53
https://youtu.be/PiHQJ2Uf4Ng

Video 17: Description of Student Reading Centers (Example for Grades 2—3) 4:54
https://youtu.be/IQX6x0ixvaw

Video 18: Student Reading Centers in Action (Example for Grades 2-3) 7:56
https://youtu.be/ZKB3K1gBplo

Video 19: Elements of Implementing Small Group Differentiated Instruction 11:58
https://youtu.be/9ETHiI2S5Mao

Source: Toolkit authors.4

4 All tables and figures are developed by the Toolkit authors unless otherwise noted.

Module 1: Collect and Interpret Student Data Introduction | 13


https://youtu.be/wsCMTpbiKq0
https://youtu.be/C_pL3RyCon8
https://youtu.be/YZBFQuuZYK4
https://youtu.be/PjHQJ2Uf4Ng
https://youtu.be/IQX6xoixvqw
https://youtu.be/ZKB3K1gBpIo
https://youtu.be/9ETHi2S5Mao

Toolkit for Differentiating Reading Instruction for Grades 2-3
Participant Guide

Four-step process for each module

Each module follows a four-step collaborative learning cycle that provides a structure for
teachers to: Build Knowledge, Collaborate and Practice, Apply and Reflect, and Dig Deeper.
An overview of the four-step process for each module is provided in table 2.

Table 2. Four-step process for each Toolkit Professional Development Module

Step Description and materials

STEP 1 Independently:
Build e Complete the Self-Study Reading to build or confirm background
Knowledge knowledge.

e Watch Videos and complete the Video-Viewing Guide to link content of

.- videos to current instructional practice.

STEP 2 In a team meeting, complete Collaborative Activities to practice and debrief with
Collaborate colleagues using provided sample data. You will not need to administer any
and Practice assessments for this step. The sample data for the activities are provided for you
in the Toolkit materials.

oo
L —— ¢
STEP 3 Independently:
Apply and e Complete Classroom Application Activities to apply what was learned
Reflect from Steps 1 and 2 using your own assessments and students’ data.
e Answer the Prepare to Share Activity questions to reflect and prepare for
E,’ the next team meeting.
STEP 4 Deepen knowledge and commitment to sustain successful implementation of
Dig Deeper differentiated instruction by engaging in vetted resources: research-based articles,
i, IES products, and other resources.
N

Objectives and schedule for the professional development
modules

The Toolkit Professional Development Modules are designed to be completed in approximately
nine weeks. The Toolkit can be implemented at any part of the school year, but implementation
is most useful near the beginning of the year (for example, after the first month or toward the
end of the first quarter). You will engage with the content of the professional development
modules for up to 20 hours, which includes completing content and activities independently and
collaborating in team meetings. The objectives and suggested schedule for the Toolkit
Professional Development Modules are provided in table 3. Please note that the pacing of this
Toolkit (in other words, the “week” column) is a suggestion from the Toolkit development team.
Toolkit participants are encouraged to take more time to complete the modules if needed.

14 | Introduction Module 1: Collect and Interpret Student Data
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Table 3. Objectives and schedule for the Toolkit Professional Development Modules

Module and objectives Teacher activity Approximate time
Module 1: Collect and Interpret 1 Team Meeting: Toolkit orientation and prepare for Module 1. 60—75 minutes
Student Data Independently: Complete the Teacher Self-Reflection Checklist (Pre). 15-30 minutes
e Deepen understanding of the Step 1: Build Knowledge

various components of reading Read information and watch and reflect on videos.

(phor?ological awareness, Independently: Complete the Self-Study Reading and Activity 1: Video- .
phonics, fluency, vocabulary, Viewing Guide. 45-75 minutes

comprehension) that develop
across kindergarten through
grade 3, so that informed
decisions can be made about
appropriate assessment Team Meeting: Complete Activities 2—4. 90-120 minutes
selection and use. 3

2 Step 2: Collaborate and Practice

Collaborate with colleagues to complete activities, share knowledge, and
problem solve.

Step 3: Apply and Reflect
Complete classroom application and reflection activities.

e Understand screening and
progress monitoring. Independently: Complete Activities 5 and 6. 60 minutes

3+ Step 4: Dig Deeper
Deepen your knowledge and sustain successful implementation of
differentiated instruction.

e Interpret the data.

Independently: Complete Activity 7. 30 minutes +

Module 1: Collect and Interpret Student Data Introduction | 15
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Module and objectives Teacher activity Approximate time
Module 2: Determine Data-Driven 4 Team Meeting: Debrief Module 1 and prepare for Module 2 using the 30-45 minutes
Decision Rules and Plan for Prepare to Share activity from Module 1.

Teacher-Led Small Group

Differentiated Instruction Step 1: Build Knowledge

Read information and watch and reflect on videos.
e Form small groups for teacher-

led instruction according to
instructional strengths and

needs based on data
determined during Module 1. 5 Step 2: Collaborate and Practice

Collaborate with colleagues to complete activities, share knowledge, and
problem solve.

Independently: Complete the Self-Study Reading and Activity 8: Video-

Viewing Guide. 75 minutes

¢ Plan the content, time, and
level of teacher scaffolding for Team Meeting: Complete Activities 9-12. 90-120 minutes

each teacher-led small group 6 Step 3: Apply and Reflect
based on student data. . . _
Complete classroom application and reflection activities.

e Progress monitor and analyze Independently: Complete Activities 13—15 and 17.
data so groups are flexible In Pairs: Complete Activity 16.
based on the changing data.

105-165 minutes

6+ Step 4: Dig Deeper
Deepen your knowledge and sustain successful implementation of
differentiated instruction.

Independently: Complete Activity 18. 30 minutes +
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Module and objectives

Module 3: Plan and Implement
Small Group Differentiated
Instruction and Manage the
Classroom

e Establish expectations for
teaching and learning.

o Explicitly teach the content
determined during Module 2 in
teacher-led small groups.

e Manage small groups in the
classroom.

Week
7

Toolkit for Differentiating Reading Instruction for Grades 2-3

Teacher activity

Team Meeting: Debrief Module 2 and prepare for Module 3 using the
Prepare to Share activity from Module 2.

Participant Guide

Approximate time

60 minutes

Step 1: Build Knowledge
Read information and watch and reflect on videos.

Independently: Complete the Self-Study Reading and Activity 19: Video-
Viewing Guide.

90-105 minutes

Step 2: Collaborate and Practice

Collaborate with colleagues to complete activities, share knowledge, and
problem solve.

Team Meeting: Complete Activities 20—22, including visiting a
colleague’s classroom during differentiated instruction.

60-90 minutes +

Step 3: Apply and Reflect
Complete classroom application and reflection activities.

Independently: Complete Activities 23-25, including the Teacher Self-
Reflection Checklist (Post).

90-105 minutes

Team Meeting: Debrief Module 3 using the Prepare to Share activity
from Module 3 and action plans from the Teacher Self-Reflection
Checklist (Post).

45-60 minutes

o+

Step 4: Dig Deeper
Deepen your knowledge and sustain successful implementation of
differentiated instruction.

Independently: Complete Activity 26.

30 minutes +

Module 1: Collect and Interpret Student Data
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Strategic adaptation points

Research evidence suggests that the components of the Toolkit will improve both your
knowledge and your ability to differentiate instruction in the classroom (Gersten et al., 2009).
That said, we recognize there may be conditions that limit your ability to complete the modules
and activities as intended. For example, teams and individuals may have limited time, and the
experiences across team members may vary greatly. Therefore, you may choose to adapt how
you use this Toolkit.

Adaptations are a normal part of the process of implementing a tool. Educators adapt instruction
and interventions in their classrooms all the time to suit the needs of their students (Gersten et
al., 2009). However, it is important that these adaptations are intentional and thoughtful.
Sometimes, adaptations are beneficial, and they can have a positive outcome on the learner.
Other times, adaptations are detrimental, and they can have a negative outcome on the learner.
In both cases, haphazard alterations to the design or delivery of instruction or interventions in
the classroom can minimize their intended impact on student outcomes. They can also make it
difficult to determine if student performance is due to the instruction that was delivered or what
was changed about the instruction.

The same is true for you! To help you make informed decisions about your use of this Toolkit,
we have created strategic adaptations. These adaptations represent decision points, where you
can both choose when to change the learning experience and also monitor the impact of your
modifications.

The strategic adaptations include If...Then... statements in call out boxes and are embedded at
the beginning of Steps 1, 2, and 4 of each module. The statements are illustrated by a yellow
snail indicating where to pause and a green car indicating where to move ahead. Table 4 lists
strategic adaptations that may be found throughout the Toolkit Professional Development
Modules. Importantly, these modifications are intended to help you decide how you will use the
Toolkit. Keep in mind that any changes will alter your learning experience, hopefully, so that it
best suits your needs.
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Table 4. Strategic adaptations

Strategic adaptations: Module 1, Step 1

If you would like to hear how other teachers
interpret data to differentiate instruction at
another time, then consider advancing to
Activity 2.

Callout box text Section Implications for participants
If you need to build or confirm your
understanding of... Self-Study You have the option of engaging

e how reading develops and/or Reading with the entire content of the self-

e core components of effective reading study reading or advancing to
instruction and/or Activity 1 depending on your

. o knowledge level. You may return

e how screening and progress monitoring to the self-study reading

assessments are used to plan for N
) . ; i anytime if you feel that you
differentiated instruction and/or need to build or confirm your

o hpw assessment data are used to create knowledge.
risk categories

Then...

e continue with the introduction and self-
study reading below.

If you have a clear understanding of these
concepts and ideas, then consider advancing
to Activity 1: Video-Viewing Guide.

If...

e you would like to hear how other Watch You have the option of watching
teachers interpret data to differentiate Videos and any or all of the videos to hear
instruction Reflect how other teachers interpret data

Then... Activity 1: to differentiate instruction. You

e watch the videos and complete Video-Viewing | may return to the videos at any

Activity 1 Guide time to gain insight from other

teachers.

Module 1: Collect and Interpret Student Data
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Strategic adaptation: Module 1, Step 2

Callout box text Section Implications for participants
If...

e you or your team need to practice Collaborate If you are engaging with the
determining risk categories and/or and Practice | Toolkit individually, you have the

«  you or your team need to practice sorting | Activities 2—4 | option to advance to Activities 3
student data by risk categories that address | and 4 if you already understand

Then... how to sort how to sort students by risk
. ) o students by category and how those
* continue with Activities 2-4. risk category | categories are determined. You
and how to may decide to return to Activity
If you or your team have data that are already | yse that 2 if you begin Activity 3 and
sorted by risk categories and you have information. find you need to build your
placed students into risk categories, then knowledge in this area.
consider advancing to complete Activities
3 aqd_{. Then, advance to Step 3 to complete If you are working with a team,
Activities 5 and 6. you will need to consult with your
facilitator and other team
members to decide if the team
will engage in Activities 2—4 or
only Activities 3 and 4.
If...

e you or your team members want to learn | Dig Deeper If you are engaging with the
more about collecting and interpreting Activity 7 Toolkit individually, you have the
student data to differentiate instruction option to choose resources to
and/or explore using Activity 7 to guide

e you rated some areas of your your learning. You may decide
instructional practice as having no or to return to any of these
minimal evidence on the Teacher Self- resources at any time if you
Reflection Checklist for Module 1 feel you need to deepen your

Then. .. knowledge.

e choose resources to review and

If ki ith a t
e use Activity 7 to guide your learning. you are working with a team,

you may consult with your
facilitator and other team

If you or your team members do not need to members to decide if you will
learn more about collecting and interpreting engage with additional resources,
student data to differentiate instruction at using Activity 7 to guide your

this time, and you rated some areas of your learning.

instructional practice as having sufficient or
ample evidence on the Teacher Self-
Reflection Checklist for Module 1, then
consider advancing to Module 2.
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Strategic adaptation: Module 2, Step 1

e watch the videos and complete Activity 8.

If you would like to hear how other teachers
interpret data to differentiate instruction at
another time, then consider advancing to
Activity 9.

Callout box text Section Implications for participants
If you need to build or confirm your
understanding of ... Self-Study You have the option of engaging

e how to form small groups for teacher-led | Reading with the entire content of the self-
differentiated instruction and/or study reading or advancing to

e how to use data-driven decision rules Activity 8: Video-Viewing Guide
and/or depending on your knowledge

¢ how to determine the instructional focus level. You may _return t°. the_
for each small group and/or self-study reading anytime if

. ) you feel that you need to build
¢ the core information needed to plan or confirm your knowledge.
different lessons for each small group
Then...

e continue with the introduction and self-
study reading below.

If you or your team members have a clear
understanding of these concepts and ideas,
then consider advancing to Activity 8: Video-
Viewing Guide.

If...

e you would like to hear how other Watch You have the option of watching
teachers determine data-driven decision | Videos and any or all of the videos to hear
rules and plan for differentiated Reflect how other teachers determine
instruction Activity 8: data-driven decision rules and

Then... Video-Viewing | Plan for differentiated instruction.
Guide You may return to the videos at

any time to gain insight from
other teachers.

Module 1: Collect and Interpret Student Data
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Strategic adaptation: Module 2, Step 2

Callout box text

Section

Implications for participants

If...

e you or your team need practice
analyzing data to form small groups for
teacher-led instruction and/or

e you or your team need practice
determining the instructional focus for
each small group and/or

e you or your team need practice planning
lessons for each small group

Then...
e continue with Activities 9—12.

If you or your team already have an
understanding of how to form small groups
for teacher-led instruction, and an
understanding of how to determine the
instructional focus for each small group, and
an understanding of how to plan lessons for
each small group, then you may consider
advancing to Step 3, Activity 13.

If...

e you or your team members want to learn
more about data-driven decision making
and planning for teacher-led small group
differentiated instruction and/or

e you rated some areas of your
instructional practice as having no or
minimal evidence on the Teacher Self-
Reflection Checklist for Module 2

Then...
e choose resources to review and
e use Activity 18 to guide your learning.

If you or your team members do not need to
learn more about data-driven decision
making and planning for teacher-led small
group differentiated instruction and you rated
some areas of your instructional practice as
having sufficient or ample evidence on the
Teacher Self-Reflection Checklist for Module
2, then consider advancing to Module 3.

Collaborate
and Practice

Collaborative
Activities 9-12
that address
how to
analyze data
to place
students into
small groups,
determine the
instructional
focus for each
group, and
plan for each

group.

Dig Deeper
Activity 18

If you are engaging with the
Toolkit individually, you have the
option to consider advancing to
Step 3 to complete Activity 13 if
you already understand how to
analyze data to form small groups
for teacher-led instruction,
determine the instructional focus
for each small group, and plan
lessons for each small group.
You may decide to return to
Activity 9 if you begin Activity
13 and find you need to build
your knowledge in this area.

If you are working with a team,
you will need to consult with your
facilitator and other team
members to decide if the team
will engage in Activities 9-12 or
advance to Step 3, Activity 13.

Strategic adaptation: Module 2, Step 4

If you are engaging with the
Toolkit individually, you have the
option to choose resources to
explore using Activity 18 to guide
your learning. You may decide
to return to any of these
resources at any time if you
feel you need to deepen your
knowledge.

If you are working with a team,
you may consult with your
facilitator and other team
members to decide if you will
engage with additional resources,
using Activity 18 to guide your
learning.
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Strategic adaptation: Module 3, Step 1

Activity 19.

If you would like to hear how other teachers
plan and implement small group
differentiated instruction and create positive
learning environments to manage their small
groups at another time, then consider
advancing to Activity 20.

Callout box text Section Implications for participants
If you need to build or confirm your
understanding of ... Self-Study You have the option of engaging

e how to provide effective explicit Reading with the entire content of the self-
instruction during small group teacher- study reading or advancing to
led differentiated instruction and /or Activity 19: Video-Viewing Guide

e how to establish learning expectations depending on your knowledge
for small group student-led differentiated level. You may return to the
instruction and/or self-study reading anytime if

e how to create a positive learnin you feel that you need to build

. P 9 or confirm your knowledge.
environment to manage small groups
effectively
Then...

e continue with the introduction and self-
study reading below.

If you or your team members have a clear
understanding of these concepts and ideas,
then consider advancing to Activity 19:
Video-Viewing Guide.

If...

e you would like to hear and see how other | Watch You have the option of watching
teachers plan and implement small Videos and any or all of the videos to hear
group differentiated instruction and/or Reflect how other teachers plan and

e you would like to hear and see how other | Video and implement small group
teachers create positive learning Activity 19: differentiated instruction and
environments to manage small groups in | Video-Viewing | create positive learning _
their classrooms Guide environments to manage their

small groups. You may return to
Then... . . .
. the videos at any time to gain
e watch the videos and complete

insight from other teachers.

Module 1: Collect and Interpret Student Data
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Strategic adaptation: Module 3, Step 2

Callout box text

Section

Implications for participants

If...

e you or your team need to practice
implementing teacher-led small group
instruction and/or

e you or your team need to practice
implementing student-led small group
instruction and/or

e you or your team need to practice
creating a positive learning environment
in the classroom to manage small group
instruction

Then...
e continue with Activities 20-22.

If you or your team have already implemented
teacher-led small groups and student-led
small group instruction and created positive
learning environments to manage small
group instruction, then you may consider
advancing to Step 3, Activity 23.

If...

e you or your team members want to learn
more about how to plan and implement
small group differentiated instruction and
manage the classroom and/or

e you rated some areas of your
instructional practice as having no or
minimal evidence on the Teacher Self-
Reflection Checklist for Module 3

Then...
e choose resources to review and
o use Activity 26 to guide your learning.

If you or your team members do not need to
learn more about how to plan and implement
small group differentiated instruction and
manage the classroom and you rated some
areas of your instructional practice as having
sufficient or ample evidence on the Teacher
Self-Reflection Checklist for Module 3, then
Module 3 is complete. Consider revisiting the
Activities and Resources in Module 1 and 2
as you continue your learning.

Collaborate
and Practice

Collaborative
Activities
20-22 that
address how
to implement
teacher-led
small groups
and student-
led small
groups and
create a
positive
learning
environment
to manage
small group
instruction.

Dig Deeper
Activity 26

If you are engaging with the
Toolkit individually, you have the
option to consider advancing to
Step 3 to complete Activity 23 if
you already understand how to
implement teacher-led small
groups and student-led small
groups and create a positive
learning environment to manage
small group instruction. You may
decide to return to Activity 20 if
you begin Activity 23 and find
you need to build your
knowledge in this area.

If you are working with a team,
you will need to consult with your
facilitator and other team
members to decide if the team
will engage in Activities 20-22 or
advance to Step 3, Activity 23.

Strategic adaptation: Module 3, Step 4

If you are engaging with the
Toolkit individually, you have the
option to choose resources to
explore using Activity 26 to guide
your learning. You may decide
to return to any of these
resources at any time if you
feel you need to deepen your
knowledge.

If you are working with a team,
you may consult with your
facilitator and other team
members to decide if you will
engage with additional resources,
using Activity 26 to guide your
learning.
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MODULE 1 SCHEDULE

Step 1: Build Knowledge (about 2-3 hours)
Read information and watch and reflect on videos.

Team Meeting: Toolkit orientation and prepare for Module 1. 60—75 minutes
Independently: Complete the Teacher Self-Reflection Checklist | 15-30 minutes
(Pre).

Independently: Complete the self-study reading. 30—45 minutes

Independently: Watch videos and reflect. _
1 | Activity 1: Video-Viewing Guide 15-30 minutes
Video 3: Administer a Screening Assessment [Grade 2]
Video 4: Interpret Data [Grade 2]

Video 5: Form Small Groups [Grade 2]

Video 6: Administer a Screening Assessment [Grade 3]
Video 7: Interpret Data [Grade 3]

Video 8: Form Small Groups [Grade 3]

Step 2: Collaborate and Practice (about 1.5-2 hours)
Collaborate with colleagues to complete activities, share knowledge, and problem solve.

Team Meeting: Complete Activities 2—4.
Activity 2: Analysis and Interpretation of Sample Data 40-50 minutes
2 Activity 3: Considering Additional Informal Sample Data 15-20 minutes
Activity 4: My Reading Assessments 15-20 minutes
Step 3: Apply and Reflect (about 1 hour)
Complete classroom application and reflection activities.
Independently: Complete Activities 5 and 6 using own student
3 ;-j\acttai]\./ity 5: Initial Interpretation of My Students’ Data 50 minutes
Activity 6: Prepare to Share Insights from Module 1 15 minutes

Step 4: Dig Deeper (about 30 minutes +)
Deepen your knowledge and sustain successful implementation of differentiated instruction.

3+ Independently: Complete Activity 7: Dig Deeper Into Module 30 minutes +
1, using resources as needed.
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TEACHER SELF-REFLECTION CHECKLIST (PRE)

Purpose

The purpose of completing the Teacher Self-Reflection Checklist (Pre) before engaging in the
content of the Toolkit is to assess how your current differentiated instructional practice aligns
with the practice guide recommendations and to identify your priority area(s) as you participate
in the Toolkit modules. Differentiating instruction requires a great deal of preparation. This
Teacher Self-Reflection Checklist (Pre) includes many items that support implementation of tier
1 differentiated instruction. Even though all of the statements on this Checklist are not
implemented all of the time, the intent is for you to consider each statement and determine
which aspects of differentiated instruction to focus on during the Toolkit Professional
Development Modules. Research supporting the statements can be found in Appendix A.

The purpose of revisiting the Teacher Self-Reflection Checklist (Pre) after finishing each module
is to determine how closely your differentiated instructional practice is aligned to the practice
guide and to see how it is changing as you engage in the content. In addition, after you
complete Module 3, the final Toolkit module, you will complete the Teacher Self-Reflection
Checkilist (Post) to determine how closely your differentiated instructional practice aligned to the
practice guide and how your practice may have changed. You will also develop an action plan to
further your professional learning and confidence in differentiating instruction.

Directions

If you prefer, you can complete this electronically using a fillable Excel file downloaded from the
website.

1. Consider your instructional practice and its relation to each statement. Each statement
supports the How-To Steps from Recommendation 2 of the practice guide (provide
differentiated reading instruction for all students based on assessments of students’
current reading levels) and is intended to encourage deeper self-reflection about the steps.

2. Use the example sources of evidence as a reference as you enter your sources of
evidence from your instructional practice in the my sources of evidence column. Keep
in mind that these are only examples, and you most likely will have other sources to
consider. Your sources of evidence will help you determine the rating you will record for
each statement.

3. Record your response (1, 2, 3, or 4) to each statement in the my rating column using
the following scale:
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There are no examples of evidence that demonstrate my
1-No evidence understanding.

This is not in place in my classroom.

There are a few examples of evidence that partially demonstrate my

2—-Minimal evidence understanding.

My examples of evidence indicate that this is an area to develop or
improve.

There are some examples of evidence that clearly demonstrate my

3-Sufficient evidence [REMREIEEY

My examples of evidence indicate that this is in place in my
classroom.

There are many examples of evidence that demonstrate my
understanding.

4—-Ample evidence

My examples of evidence indicate that this is strong in my
classroom.
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Teacher Self-Reflection Checklist (Pre)

The statements on this checklist are organized and aligned to the Toolkit modules.
Module 1: Collect and Interpret Student Data

¢ Understand different components of reading (phonological awareness, phonics, fluency, vocabulary, comprehension) that develop across
kindergarten through grade 3, so that informed decisions can be made about appropriate assessment selection and use.

e Understand screening and progress monitoring.
¢ Interpret the data.

Statement Example sources of evidence My sources of evidence My rating
M1.A. | understand different ¢ Lesson plans that reflect instruction in the

components of reading and how they development of the components of reading over

develop across kindergarten through time and are connected to state standards

grade 3, so that | can make informed | \yalkthrough discussions with literacy leaders

decisions about appropriate focused on instruction in the development of the

assessment selection. If not, | know components of reading over time

who to ask for support. o Student work samples showing that instruction

has been provided in the development of the
components of reading over time

M1.B. | understand the types of ¢ Assessment schedules showing that the

assessment (screening, progress teacher administered the different types of

monitoring, diagnostic) that measure assessment

different components of reading and  Data analysis chats/charts showing that data

support differentiated instruction. were analyzed from various types of
assessments
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Statement Example sources of evidence My sources of evidence My rating

M1.C. | have been provided e Assessment training schedule
professional development on how to o Assessment training materials
efficiently and reliably administer

e Assessment record

assessments that measure different .
components of reading_ e Pre and Post PD evaluations

M1.D. | administer assessments that e Documentation of assessments used to identify
measure different components of students’ early literacy skills

reading. e Assessment schedules
o Assessment reports showing different
components of reading measured
M1.E. | have timely access to o Data reports received soon after assessment
synthesized/organized data for administration

efficient interpretation.

M1.F. | interpret data to determine e Assessment curriculum decision tree
instructional strengths and needs of o Completed grouping template
my class.
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The statements on this checklist are organized and aligned to the Toolkit modules.
Module 2: Determine Data-driven Decision Rules and Plan for Teacher-Led Small Group Differentiated Instruction
o Form small groups for teacher-led instruction according to instructional strengths and needs based on data determined during Module 1.
¢ Plan the content, time, and level of teacher scaffolding for each teacher-led small group based on student data.
e Progress monitor and analyze data so groups are flexible based on the changing data.

Statement

M2.A. | examine and interpret the
data for tier 1 instruction and use
data-driven decision rules to form
teacher-led flexible small groups.

Example sources of evidence

Documentation of eligibility requirements (cut
scores) for receiving support through a multi-
tiered system of support using response to
intervention data

Completed student grouping templates based
on students' instructional needs

My sources of evidence My rating

M2.B. | use the results of my data
interpretation to determine the
reading skills needed for each
teacher-led small group.

Curriculum decision tree

Color-coded (categorized by aspects of reading)
data reports

M2.C. | use the results of data
interpretation to select
supplemental/additional instructional
materials/activities needed for each
teacher-led small group.

Lesson plans for each teacher-led small group
that reflect the components of reading needed
for each small group

Rubric for selecting instructional materials
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Statement Example sources of evidence My sources of evidence My rating
M2.D. | use the results of my data e Lesson plans that reflect groups with a higher

interpretation to determine the instructional need meet more frequently and/or

amount of time needed for each for longer periods of time than other groups

teacher-led small group.

M2.E. | monitor student progress e Assessment schedule that reflects regularly
regularly (for example, monthly, scheduled assessments across the year
weekly, or in real time during e Placement and pacing guidelines from current
instruction) and analyze the data to curricula or other sources

alter flexible teacher-led small groups

based on the changing data ¢ Progress monitoring data sheets
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The statements on this checklist are organized and aligned to the Toolkit modules.
Module 3: Plan and Implement Small Group Differentiated Instruction and Manage the Classroom
o Explicitly teach the content determined during Module 2 in teacher-led small groups.
e Manage small groups in the classroom.
o Establish expectations for learning.

Statement

M3.A. | provide explicit instruction
specific to students’ strengths and
needs in teacher-led small groups.

Example sources of evidence

A different lesson plan for each teacher-led
small group

Student work samples after instruction reflect
different components of reading were taught in
each small group

My sources of evidence My rating

M3.B. | intentionally plan and teach
classroom routines and procedures
for students to use when working
independently from me.

Documented center management system

Posted routines and procedures for small group
management

M3.C. | efficiently manage transitions
during teacher-led small group
instruction.

Post walkthrough discussion about efficiently
managing transitions to protect instructional
time

Lesson plans noting how to manage transitions

M3.D. | establish and communicate
expectations for student learning
during small group instruction.

Lesson plans noting how expectations will be
addressed

Directions on student activities for how to check
work
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Use your results to determine priority area(s)

Now that you have completed the Teacher Self-Reflection Checklist (Pre), record a summary of
the statements you rated 1 (no evidence) or 2 (minimal evidence). Consider your current
differentiated instructional practice in relation to these statements to determine your priority area
to focus your attention as you participate in the Toolkit Professional Development Modules. For
example, if several statements are from the same module, you can make that module your
priority area. Even though you will complete all of the modules, you might utilize more of the Dig
Deeper resources and focus the work for the collaborative classroom activity based on your
priority area.

1. First, go back to the checklist and highlight or circle those statements you rated 1 or 2.

2. Then, record the module number and letter (for example, M1.A.) for each statement that
you rated 1 or 2 in the first column of the table below.

3. Place a check in the middle column next to the statement(s) that you would like to make
a priority area.

4. Note specific topics related to differentiated instruction that you want to deepen your
knowledge about in the last column.

Statements | rated 1 or 2 My priority My notes
before Toolkit participation areas
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STEP 1: BUILD KNOWLEDGE

Read information and watch and reflect on videos.

Independently: Complete the Self-Study Reading and Activity 1: Video-Viewing
Guide.

Total Approximate Time: 1 hour

SELF-STUDY READING

Strategic adaptations

If you need to build or confirm your understanding of-...
e how reading develops and/or

PAUSE e core components of effective reading instruction and/or

e how screening and progress monitoring assessments are used to plan
for differentiated instruction and/or

e how assessment data are used to create risk categories

Then...
e continue with the introduction and self-study reading below.

MOVE
AHEAD

_& Then...
= e consider advancing to Watch Videos and Reflect.

The Build Knowledge step of Module 1 includes self-study reading, videos, and a video-viewing
guide that address collecting and interpreting student reading data in ways that may help you
differentiate tier 1 instruction. The purpose of this self-study reading is to build or confirm
background knowledge. It sets the scene so your team has a shared understanding of the
prerequisite knowledge needed to conduct an initial interpretation of student data and achieve
the objectives for this module:

If you have a clear understanding of these concepts and ideas...

e Deepen your understanding about different components of reading (phonological
awareness, phonics, fluency, vocabulary, comprehension) that develop across
kindergarten through grade 3, so that you can make informed decisions about
appropriate assessment selection and use.
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e Understand screening and progress monitoring.
“The recurring message from

e Improve your ability to interpret assessment data. eacErEh 15 Teh i s e (eeaher

Engaging with the self-study reading and activities in not the programs or materials
Module 1 will help prepare you for Modules 2 and 3. After that make the difference:

each section of this self-study reading, you will be asked therefore, only a well-prepared
to note your key takeaways in table 8. The sections are: teacher can effectively

An Overview of Reading Development, Using Reading differentiate reading instruction
Assessments to Support Planning for Differentiated for students” (Ankrum & Bean,
Instruction, and Initial Interpretation of Data to Determine 2008, p. 143).

Placement of Students in Risk Categories.

An overview of reading development

It is critical to understand how reading develops across kindergarten through grade 3. One
reason is that this understanding can inform decisions about appropriate assessment selection
and use (Gersten et al., 2008). Knowing the progression of reading development, sometimes
referred to as the reading process, will also help you make instructional decisions in order to
address students who either have gaps in skills from earlier grade levels or are ready for
strategies and skills typically addressed at later grade levels.

The “simple view” of reading

The various components of reading development are often described using the “Simple View of
Reading” (SVR; Gough & Tumner, 1986; Hoover & Gouch, 1990). To become proficient
readers, students need instruction and practice in two major areas of reading: decoding and
language comprehension. The SVR states that reading comprehension (RC) equals the product
of decoding (D) and language comprehension (LC) (Gough & Tumner, 1986; Hoover & Gouch,
1990). So, the SVR can be expressed as a multiplication equation.

DxLC=RC

The decoding part of this formula is translating a word from print to speech. The language
comprehension part of the formula is the language skill that enables understanding the words
after decoding them. Essentially, to comprehend what is read, a student must be able to decode
the words and have the oral language comprehension to understand the author’'s message.
Video 1: The Simple View of Reading (1:40) is an animation describing this concept.

As noted in the animation, the SVR can be helpful because all of the subskills of reading can be
assigned to either decoding or language comprehension, which make up the left side of the
equation. Decoding is an “umbrella term” that includes several subskills including phonological
awareness, decoding (the skill of translating a letter(s) to a sound, putting the sounds together,
and reading a word), spelling, and sight recognition. So, decoding is both a major area and a
subskill that falls under that major area. The subskills of language comprehension are
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background knowledge, vocabulary knowledge, language structures, verbal reasoning, and
literacy knowledge (figure 1).

Figure 1. The Simple View of Reading
The Simple View of Reading

Background

Phonological Knowledge

Awareness

Vocabulary

Knowledge
] ) Language
Decoding & Spelling Structures —
(including Phonics) —
Verbal
Reasoning
Sight Recognition Literacy
(including Fluency) Knowledge
Decoding Language Reading

Comprehension Comprehension

Source: Adapted from The Science of Reading Basics, Part 2: The Simple View of Reading
(https://youtu.be/QtDEMHMRAJSE).

Reading profiles

As reading develops, the SVR demonstrates that reading difficulties fall into one of three
general types, which are referred to in the literature as reading profiles. Reading profiles are
general descriptions of reading problems common to students learning to read. Reading profiles
can be used as a starting point to understand the “big picture” of a student’s instructional needs
when planning for differentiating instruction (Catts et al., 2006; Moats, 2000; Spear-Swerling,
2015). Table 5 describes three common profiles as suggested by research (Leach et al., 2003)
and a starting place for planning instruction for each.

Table 5. Common reading profiles

Reading profile name Description Instruction
Specific word-reading Students who have good language Explicit and systematic
difficulties comprehension (vocabulary and instruction in phonological
background knowledge) but struggle awareness and phonics
with word recognition/decoding skills
Specific comprehension | Students who have at least average Explicit instruction in
difficulties word recognition/decoding skills but comprehension (for example,
struggle with vocabulary and/or world vocabulary, background

knowledge and listening comprehension | knowledge, inferencing,
summarizing, stating the main
point of a paragraph)
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Reading profile name Description Instruction
Mixed reading difficulties | Students who struggle with a Explicit and systematic
combination of word instruction in phonological
recognition/decoding skills and awareness, phonics, and
vocabulary and/or world knowledge and | comprehension (for example,
listening comprehension vocabulary, background
knowledge, inferencing,
summarizing, stating the main
point of a paragraph)

Source: Leach et al. (2003).

Reading profiles are related to the components of the

Simple View of Reading (SVR). Students with specific Approximately 49 percent of
word-reading difficulties need instruction in phonological reading problems in
awareness and phonics, which are subskills of decoding kindergarten through grade 3
in the SVR. Students with specific comprehension involve the specific word-
difficulties will benefit from support in comprehension, reading difficulties profile
such as vocabulary and background knowledge, which (Leach et al., 2003).

are subskills of language comprehension in the SVR.

Consider this as you watch Video 2: An Interview With Reading Expert, Linda Farrell (4:50).
Although Ms. Farrell does not use the term “reading profile” (this term is used in the research),
she describes the concept of reading profiles in terms of the SVR.

A key part of differentiating instruction is understanding that a student may be strong in
language comprehension but not decoding. Conversely, a student may be strong in decoding
but not language comprehension.

Components of reading defined

It is important for team members (i.e., you and your colleagues) to have a shared understanding
of the underlying components of reading that can be impacted by instruction (Truckenmiller et
al., 2020). The components of reading typically assessed and taught in kindergarten through
grade 3 are phonological awareness, phonics, fluency, vocabulary, and comprehension. This
section defines these five components and notes the alignment between each component and
the subskills from the SVR.

Phonological awareness (PA) is the understanding that spoken language can be broken down
into parts and the ability to manipulate those parts at the word, syllable, onset-rime, and
phoneme level. Phonemic awareness (a level of phonological awareness) is the ability to
notice, think about, and work with the individual sounds in spoken words. Phonological
awareness instruction is conducted orally as the focus is on sounds. In the SVR, phonological
awareness is a subskill of decoding.

Phonics (P) is the relationship between graphemes (letters) and the phonemes (sounds) they
represent. Phonics is also used to describe reading instruction that teaches these relationships
(often referred to as sound-symbol correspondences). Phonics knowledge is required for
decoding, or the ability to translate a word from print to speech. It is also required for spelling. In
the SVR, phonics is a subskill of decoding.
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Fluency (F) is the ability to read accurately, at an appropriate rate, and with prosody (proper
phrasing, intonation, and expression). Automatic word recognition leads to more fluent reading.
Students become more fluent if they do more reading, including repeated readings. Fluency
instruction and practice lead to sight recognition, which means that students automatically
recognize words without sounding them out. In the SVR, fluency is a subskill of decoding.

Vocabulary (V) refers to knowledge about the meanings, uses, and pronunciation of words.
The goal of vocabulary instruction is to provide students with an understanding of the meaning
and use of words, so that they can comprehend what they are reading and communicate
effectively. Vocabulary is often categorized as oral vocabulary (listening and speaking) and print
vocabulary (reading and writing). Vocabulary can be built systematically through reading to
students, students reading texts, and oral language activities. In the SVR, vocabulary is a
subskill of language comprehension.

Comprehension (C) is making meaning from something that is heard (listening
comprehension) or from reading print (reading comprehension). Comprehension often involves
understanding and interpreting what is viewed, read, or heard based on one’s background
knowledge and experiences. Comprehension can be built systematically through both reading
and oral language activities.

e Inthe SVR, language structure is a subskill of language comprehension. Language
structure refers to understanding how text is organized, syntax (how sentences are put
together and associated grammar), and semantics (understanding the meaning of words
and phrases within the context in which they are used).

e Inthe SVR, verbal reasoning is a subskill of language comprehension. Verbal reasoning
involves a deep understanding of what is read or heard. Examples of verbal reasoning
include the ability to make inferences, understand figurative language, and determine a
solution based on what is read or heard.

e Inthe SVR, literacy knowledge is a subskill of language comprehension. Literacy
knowledge is a broad term that encompasses knowledge of print concepts (for example,
understanding that one reads from left to right and recognizing that the print conveys
specific meaning whereas pictures may support meaning) and understanding of different
genres (for example, poetry, essays, and speeches).

e Inthe SVR, reading comprehension is the product—the goal of reading instruction.

When each component of reading is taught and practiced

The components of reading are taught and practiced in a sequence that matches the process of
learning to read. Instructional adjustments are made based on students’ abilities and needs.
Figure 2 represents the suggested timeline to teach the components of reading in kindergarten
through grade 3--the developmental sequence of the reading process (adapted from Foorman
et al., 2016). Instruction and practice in phonological awareness and phonics (including
decoding and spelling) should be implemented based on the abilities of students; some aspects
of phonological awareness and phonics apply to students just learning to read and other
aspects apply to students that are in the more advanced stages of learning to read. Reading
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connected text to promote fluency should be implemented as soon as students can read a few
words and as needed throughout reading instruction. Vocabulary is taught and practiced across
all grade levels. Like vocabulary, comprehension can be developed through listening and
reading so is taught and practiced across all grade levels (Foorman et al., 2016).

Figure 2. Developmental sequence of the reading process

Kindergarten Grade 1 Grade 2 Grade 3

Phonological awareness
(including phonemic awareness)

Phonics (including decoding and spelling)

Fluency (including sight recognition)

Vocabulary (including language comprehension skills)

Comprehension
(including background knowledge, language structures, verbal reasoning, and literacy knowledge)

A
In table 8, note your key takeaways about how reading develops.

Using reading assessments to support planning
for differentiated instruction

This section provides an overview of screening and progress monitoring assessments, which
are typically used to inform differentiated instruction. It also discusses the importance of
efficiently administering assessments in terms of logistics. This section concludes with a
description of which reading components are important to address at each grade level.

Types of reading assessments to support planning for
differentiated instruction

The type of assessments that are typically used to inform instruction are screening and progress
monitoring measures. These types of assessments can be used by teachers to gauge student
learning on current instruction and to modify instruction to improve students’ understanding.
Table 6 describes screening and progress monitoring assessments along with when to
administer them, who to administer them to, and which questions are answered by the
assessment.

Module 1: Collect and Interpret Student Data Step 1: Build Knowledge | 39



Toolkit for Differentiating Reading Instruction for Grades 2-3
Participant Guide

Table 6. Types of reading assessments to support planning for differentiated instruction

Questions the
assessment answers

Assessment

Description

Screening Brief assessments designed Administered | All Which students may
to identify those at risk of at the students need extra
failing an outcome. beginning of instructional support
Performance on a screening | the school in reading?
assessment can be used to year
identify students who need
further evaluation of skills. It
also identifies students who
are likely to perform
adequately or in an
accelerated fashion on an
outcome assessment
(Foorman et al., 2013).
Progress An assessment that is used Administered | All Are the students
Monitoring to evaluate student on a routine students learning to read at an
knowledge and skills relative | basis, adequate rate over
to a specific set of academic allowing time?
goals. These assessments sufficient Which skills should |
are typically a quick sample time for emphasize to
of foundational reading skills | instruction in differentiate
administered within a limited | between instruction for each
time frame. (e.g., weekly, small group?
;“uoa”rttzpl’)’/) What additional data
should | use to form
small groups?

Data from classroom assessments may be used in combination with screening and progress
monitoring to differentiate instruction. Classroom assessments may be based on curriculum and
may be administered more frequently than screening and progress monitoring. For example, a
spelling test may be administered weekly, and results used to determine which students need
extra instructional support in a specific sound-spelling pattern.

If you need more information than a screening or progress monitoring assessment provides
about a student’s strengths and weaknesses, diagnostic assessments are available. Diagnostic
assessments are typically given to those identified as at risk on a screening assessment if more
specific information is needed about a student’s strengths and weaknesses (Foorman et al.,
2013). However, diagnostic assessments are not administered to every student because they
are time-intensive, and screening and progress monitoring usually provide enough information
to differentiate instruction for tier 1.

Administering reading assessments

Recommendation 1 from the practice guide is to screen all students for potential reading
problems at the beginning of the year and again in the middle of the year, along with regularly
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monitoring the progress of students at risk for developing reading disabilities (Gersten et al.,
2008).° Some schools have assessment teams that administer the assessments and other
schools have the teachers administer the assessments. It is important to consider how to make
the process as efficient as possible.

The practice guide panel recommends that a building-level team focus on the logistics of
creating a school-wide plan for administering screening and progress monitoring assessments.
Those logistics include who administers the assessments, assessment locations,
accommodations for students who need them, schedules, make-up testing, guidelines to
determine which students require intervention, and when students have demonstrated a
successful response to tier 2 or tier 3 intervention.

Assessing components of reading

Based on the developmental sequence of the reading process, the practice guide recommends
specific components of reading appropriate to assess at each grade level. Table 7 includes
recommended components of reading to assess by grade level (Gersten et al., 2008) and is
aligned with the typical progression of learning to read. The content of the table is modified from
the practice guide to align with recent publications (Truckenmiller et al., 2020). This information
will be further described and used in Step 2: Collaborate and Practice.

Table 7. Recommended components of reading to assess by grade level

Grade levels Component of Example measures and research evidence/justification®
reading

Kindergarten and | Phonological Phoneme Segmentation Fluency (PSF) is often used as a

grade 1 Awareness quick way to directly measure phonemic awareness.

Phonemic awareness is one of the critical foundational skills
for students to master to support reading for understanding
(Lennon & Slesinski, 1999).

Kindergarten and | Phonics o Letter Naming Fluency (LNF) is an assessment of letter

grade 1 knowledge. The letter-name knowledge of kindergarten
students strongly predicts their later reading achievement
(Ehri, 2005).

¢ Nonsense Word Fluency (NWF) assesses knowledge of
basic letter-sound correspondences and the ability to
blend letter sounds into made up words (decode).

5 If your school does not have required assessments, the National Center on Intensive Intervention (NCII) includes
information on how to select reliable and valid assessments and efficient ways in which to administer them.

6 Example measures are from the DIBELS 8th Edition Administration and Scoring Guide (2020). These assessments
are used throughout this Toolkit as examples because they are reliable, widely available, and free.
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Grade levels Component of Example measures and research evidencel/justification®

reading

Grades 1-3 Phonics o NWF assesses knowledge of basic letter-sound
correspondences and the ability to blend letter sounds into
made up words (decode).

e Word Reading Fluency (WRF) is similar to NWF but uses
real words so it measures word identification. Word
identification assessments can pinpoint which aspects of
phonics to focus on for instruction (for example, letter-
sound identification, consonant patterns, or multisyllabic
words).

Grades 1-3 Fluency Oral Reading Fluency (ORF) is the ability to read words in
connected text. Proficiency in ORF is one of several important
elements required for successful reading comprehension.

Grades 2 and 3 Comprehension Maze assessments are standardized, group-administered
measures of reading comprehension. Maze assessments are
typically administered to students beginning in the fall of
grade 2 through the spring of students’ grade 8 year. In Maze
assessments, the examiner presents students with a passage
that has every seventh word removed and the students
chooses a word from three options.

Source: Adapted from WWC Practice Guide.

Although all the components of reading are important, fluency is often misunderstood as just
being able to read fast and, therefore, sometimes not a priority in classrooms. The purpose of a
fluency assessment goes beyond just ascertaining how fast students can read. If students are
not reading fluently (accurately, at an appropriate rate, and with prosody), comprehension can
be compromised. Reading accurately means reading the words that are on the page; reading at
an appropriate rate means reading at a conversational pace; and reading with prosody means
reading with proper expression. Fluency is often considered the bridge to comprehension
because if students do not read fluently, they will not be able to comprehend the text. If students
struggle on Oral Reading Fluency (ORF) measures, then measures of phonics (like NWF and
Word Reading Fluency from Dynamic Indicators of Basic Early Literacy Skills [DIBELS]) can be
useful assessments to administer to pinpoint specific phonic elements that should be targeted
for differentiated instruction. As noted above, some students may need a diagnostic assessment
to identify more specific needs.

% In table 8, note your key takeaways about types of reading assessments to support
© = planning for differentiated instruction.
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Initial interpretation of data to determine
placement of students in risk categories

Understanding reading development in combination with the types of reading assessments to
support planning for differentiated instruction lays the groundwork for initial interpretation of
student data. The initial interpretation of data allows you to determine student risk categories.

A benchmark is a score developed for a reading assessment that notes the minimum level a
student should currently meet on that area of the assessment in order to meet grade-level
expectations by the end of the school year. A cut score is used to determine which students
may be at risk of not meeting the end of the year benchmark, therefore, they may need
additional support. For this Toolkit, there are three risk categories: at risk, some risk, and
minimal/negligible risk.”

e At risk means the student may be at substantial risk for meeting the end of the year
benchmark by the end of the school year.

e Some risk means the student may be at some risk for meeting the end of the year
benchmark.

e Minimal/negligible risk means the student may be at minimal/negligible risk for meeting
the end of the year benchmark.

To determine whether a student is “at risk,” at “some risk,” or at “minimal/negligible risk,”
consider how reading develops and each student’s strengths and weaknesses based on data
collected from reading assessments to answer questions such as:

e Does the student have difficulty with only decoding, only comprehension, or a
combination of both?

e |[f the student has difficulty reading fluently, is it related to decoding, language
comprehension, or both?

Figure 3 summarizes a 4-step process to determine student risk for meeting end-of-year
benchmarks.

7 The risk categories for minimal risk (green) and negligible risk (blue) are combined and named
“minimal/negligible risk.” See the legend at the bottom of this document: DIBELS 8th Edition
Administration and Scoring Guide (2020).
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Figure 3. 4-Step process to determine student risk for meeting end-of-year benchmarks

Step 4: Interpret
data to determine
placement of
students in risk
categories.

Step 1: Step 2.
Understand Understand which Step 3: Collect

reading assessments to data.
development. use and why.

The content and activities included in Module 1 are applicable to any school. Even if your school
uses assessment software or a reading program with technology components, it is important for
you to understand how reading develops, the basis of data analysis and interpretation, and how
to differentiate instruction after considering all the information available to you. Sometimes,
student scores do not match student ability due to issues like student testing anxiety, lack of
motivation, or inattentiveness to the assessment. There may also be test administration
challenges such as unstable internet connections or technology malfunctions that could affect
student performance. Finally, even if all goes well, it could be that the assessment software
does not provide information that is specific enough for you to make instructional decisions that
will most efficiently support each student.

It is important that you understand how to analyze and interpret student data, which will also
help you consider which other data might be available from instruction and classroom activities
to help with further instructional decisions. Remember that while the reports and instructional
suggestions provided by reading assessment software and programs may be convenient, you
need to use your professional expertise to make final judgments regarding the grouping of
students and the instruction students need to improve their reading skills and abilities. This may
mean you need additional data beyond what the assessment software provides.

% In table 8, note your key takeaways about conducting an initial interpretation of
0=~ student data.
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My key takeaways

In table 8, note your key takeaways about how each topic from this self-study reading supports
implementing differentiated instruction.

g
/ Table 8. My key takeaways from Module 1 self-study reading

My key takeaways about differentiated instruction

An overview of
reading
development

Using reading
assessments to
support planning for
differentiated
instruction

Initial interpretation
of data to determine
placement of
students in risk
categories
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Key takeaways

Compare your key takeaways from table 8 to those in table 9.

Table 9. Key takeaways from Module 1 self-study reading

An overview of
reading
development

How this topic supports differentiated instruction

It is important that | understand reading development, so | know when | should
assess the various components of reading. An understanding of reading
development and the reading components will also help me provide appropriate
instruction to students given where they are in the developmental process of
learning to read. Students are in different places developmentally, so they
require different instruction.

Using reading
assessments to
support planning for
differentiated
instruction

Different types of reading assessments give us different types of information.
Screeners provide us with an idea of whether we should gather additional
information to identify the needs of a student. Progress monitoring lets us know
if students are progressing adequately over time, and if not, which skills need to
be addressed. These data can help me decide how to group students and the
type of instruction | need to provide to the groups. It can also help me to
ascertain when groups should be changed because student needs have been
addressed or have developed.

Initial interpretation
of data to determine
placement of
students in risk
categories

| should use my knowledge of the development of reading and student
assessment data to begin to determine if students are at risk, are at some risk,
or are at minimal/negligible risk for meeting end of year benchmarks. | can also
collect data in the moment or with classroom assessments to gain more insight
into students’ strengths and needs. This can help me determine how | should
differentiate instruction. Having a conversation with my coach or another
teacher may help me think through data analysis and interpretation.
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WATCH VIDEOS AND REFLECT

Strategic adaptations

PAUSE I... , )
e you would like to hear how other teachers interpret data to
differentiate instruction
Then..
e watch the videos and complete Activity 1.
MOVE If...
AHEAD e you would like to hear how other teachers interpret data to

differentiate instruction at another time
E& Then...

e consider advancing to Step 2: Collaborate and Practice.

Activity 1: Video-viewing guide
Directions for Activity 1

Read and complete Activity 1: Video-Viewing Guide on the next page.
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Before video viewing

Since schools and teachers use different assessments and curricula, collecting and interpreting student
data will not be the same for each classroom. Most schools have some sort of schoolwide assessment
system and may provide various support in terms of providing testers, helping with data entry, or using
technology. Additionally, some screeners may take more time to administer than the traditional
screeners (for example, DIBELS/AIMSweb) that are used as examples and for practice in the activities
of this Toolkit. Finally, some schools may use adaptive screening measures. Examples of common
adaptive assessments include measures like Istation, i-Ready, and STAR.

No matter what assessment is used, data interpretation is the key to differentiating instruction, and the
goal is to help build understanding of the data collected, no matter who collects it.

¢ Inthese grade 2 videos, Mrs. Wolff describes how she collects and interprets student data from i-
Ready, which is an adaptive assessment, as well as ORF and comprehension measures.

¢ Inthese grade 3 videos, Ms. Jackson mentions the administration of the assessment used statewide
(Florida Assessment for Student Thinking [FAST]) and i-Ready, an adaptive assessment that her
school uses.

During video viewing
As you watch the grade 2 or grade 3 videos, consider what was particularly noteworthy about each

video that might apply to your classroom or school. You may choose to watch both grade-level
videos.

E] e Video 3: Administer a Screening E] ¢ \Video 6: Administer a Screening
- Assessment [Grade 2] (3:08) - Assessment [Grade 3] (3:28)
https://youtu.be/4PYeldVgZt0 https://youtu.be/34D9WMYVY-k
e Video 4: Interpret Data [Grade 2] (2:56) e Video 7: Interpret Data [Grade 3] (4:09)
https://youtu.be/-u9iPnTqtZg https://youtu.be/ATxaccCCmSg
e Video 5: Form Small Groups [Grade 2] e Video 8: Form Small Groups [Grade 3]
(3:19) https://youtu.be/CebGmv_BIGQ (3:15) https://youtu.be/Vyg76UC5Uug

/’ After video viewing
After reflecting on the series of videos you watched, record a key takeaway that you would like to
share with your colleagues. You will share your thoughts at a team meeting after the completion
of this module when you discuss Activity 6: Prepare to Share Insights from Module 1.

» Step 1 is now complete. Please proceed to Step 2.
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STEP 2: COLLABORATE AND
PRACTICE

Collaborate with colleagues to share knowledge, problem solve, and complete
activities.

Team Meeting: Complete Activities 2—4.

Total Approximate Time: 1.5-2 hours

For Activities 2 and 3, sample DIBELS assessments and data are provided and used only as
examples and practice because they are widely available and free. You are not expected to
administer DIBELS or combine data across classrooms.

Activity 2: Analysis and Interpretation of Sample Data (40—50 minutes)
Activity 3: Considering Additional Informal Sample Data (15-20 minutes)
Activity 4: My Reading Assessments (15-20 minutes)

Strategic adaptations

If...
PAUSE e you or your team need to practice determining risk categories and/or
e you or your team need to practice sorting student data by risk
categories
Then..
e continue with Activities 2—4.
If...
e you or your team have data that are already sorted by risk categories
MOVE and/or
AHEAD e you or your team have placed students into risk categories
- & Then...
= e consider advancing to complete Activities 3 (using your own students’

data) and 4.
e then, advance to Step 3 to complete Activities 5 and 6.

Note:
e Step 2 was designed to be completed collaboratively with your colleagues. However,
if that is not feasible, Activities 2—4 can be completed independently.

e Once Step 2 is complete, proceed to Step 3 to complete Activities 5 and 6.
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Activity 2: Analysis and interpretation of sample
data (grades 2-3)

Purpose of Activity 2 (grades 2-3)

This activity will guide your team through an example of how to conduct an initial interpretation
of sample data for determining student placement in risk categories to begin planning for
differentiated small group tier 1 instruction.

Even if your team already has data provided and sorted by student groups, it is valuable to
understand the underpinnings of data analysis and interpretation because student scores
sometimes do not match student ability due to issues like student testing anxiety, lack of
motivation, or inattentiveness to the assessment. There may also be test administration
challenges such as fire drills, unstable internet connections, or technology malfunctions that
could affect student performance. Understanding how to analyze and interpret student data will
also help you consider which other data might be available from instruction and classroom
activities to help with further group placement decisions. After this activity is complete, your
team will consider what other data may exist to help inform small group reading placement
decisions.

Background information for Activity 2 (grades 2-3)

The example data used in this activity is from DIBELS assessments (8th Edition). It is a
representative sample of data that could be collected at the beginning of a school year for a
grade 2 and a grade 3 class. After you read the background information below, your team will
determine if you want to complete the activity for grade 2 OR grade 3.

Grades 2-3 assessment scores

For grades 2 and 3, we will focus on three types of assessment scores for the data analysis and
interpretation activities. As noted in the self-study for this module, for grades 2 and 3 students
screening measures should assess word identification, oral reading, and comprehension so the
measures below will focus on these areas. These exact measures may or may not be part of the
assessments that you administer.

e Oral Reading Fluency (ORF) is the ability to read a passage of text aloud accurately, at
an appropriate rate, and with expression (i.e., with appropriate expression, including
appropriate pausing and oral interpretation of the text; Foorman et al., 2016). Proficiency
in ORF is one of several important elements required for successful reading
comprehension. Students who read fluently (with automaticity, appropriate speed,
accuracy, and proper expression) are more likely to comprehend text, as they are then
able to focus on meaning rather than decoding. ORF is measured in the number of
words students orally read correctly per minute, which is known as Words Correct Per
Minute (WCPM).
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e A nonsense word is a word in which the letters make their most common sounds, but the
word has no commonly recognized meaning (for example, tist, lof). Nonsense Word
Fluency (NWF) assesses knowledge of basic letter-sound correspondences (phonics)
and the ability to blend letter sounds into words (decoding). One reason that nonsense
words are considered to be a good indicator of phonics and decoding skills is that make
believe words (or pseudo words) have no meaning and reading them demonstrates the
student’s ability to apply letter sound (grapheme-phoneme) knowledge in decoding
(Rathvon, 2004, p. 138). The student cannot guess the word.

e Maze assessments are standardized, group-administered measures of reading
comprehension. Maze assessments are typically administered to students beginning in
the fall of grade 2 through the spring of students’ grade 8 year. In Maze assessments,
the examiner presents students with a passage that has every seventh word removed
and replaced with three options. In grades 3-8, the first and last sentence are left intact,
and in grade 2, the first two sentences and last sentence are left intact. The final score is
the number of Maze words selected correctly within 3 minutes minus one-half of the
number of errors. Skipped items are treated as errors, but items not reached are not
counted as errors (National Center on Intensive Intervention, 2023).

Benchmarks and cut scores

Recommendation 1, How-To Step 3 from the practice guide (Gersten et al., 2009) reflects that
benchmarks and growth rates can be used to identify students at risk, some risk, or
minimal/negligible risk for developing reading difficulties. Using these cut scores can distinguish
between students likely to obtain satisfactory and unsatisfactory reading proficiency by the end
of the year without additional support. Although a school can develop its own benchmarks or cut
scores, guidelines from national databases may be more efficient to adopt.

The national norms for grades 2 and 3 for the sample assessment that is being used in this
activity are included and are from the DIBELS 8th Edition Administration and Scoring Guide
(2020). The table from this guide includes screening/progress monitoring assessments
organized by grade level and cut scores. Notice the benchmark scores which are listed as the
“pblue goal” for assessments, grade levels, and assessment windows (beginning, middle, and
end of year). Keep in mind that the risk categories for minimal risk (green) and negligible risk
(blue) are combined and named “minimal/negligible risk.”

At this point, determine if your team would like to complete this activity using grade 2
provided DIBELS data. If so, then please continue. If your team would like to use grade 3
provided DIBELS data, then please move ahead to Activity 2 (grade 3).
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Activity 2 (grade 2)

Grade 2 benchmarks

Table 10 shows sample grade 2 data at the beginning of the school year for ORF, NWF, and
Maze screening assessments.

e The benchmark for ORF, 85 WCPM or above, indicates the upper goal for this
administration of the assessment at the beginning of the year in grade 2.

e The benchmark for NWF (correct letter-sounds), 86 or above, indicates the upper goal
for correct letter-sounds for the assessment window occurring at the beginning of the
year in grade 2.

e The benchmark for Maze, 11 or above, indicates the upper goal for the Maze
comprehension assessments for the assessment window occurring at the beginning of
the year in grade 2.
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Table 10. Grade 2 class summary

Student ORF (words correct per NWEF (correct letter- Maze (measures C)
name minute, measures F) sounds, measures P) Student scores
Student scores Student scores

Benchmark: 85 or above Benchmark: 86 or above Benchmark: 11 or above
(Cut scores: 0-28 at risk, (Cut scores: 0-40 at risk, (Cut Score: 0-2 at risk,
29-48 some risk, 49-85 or 41-49 some risk, 50—-86 or 2.5-4.5 some risk, 5-11 or
above minimal/negligible above minimal/negligible = above minimal/negligible

risk) risk) risk)
Student A 14 13 1
Student B 27 11 2
Student C 2 0 1
Student D 38 50 5
Student E 22 12 2
Student F 18 7 1
Student G 24 15 8
Student H 48 22 10
Student | 40 9 2
Student J 52 50 6
Student K 49 40 2
Student L 26 10 1
Student M 62 55 11
Student N 85 86 12
Student O 31 12 2
Student P 55 51 8
Student Q 86 87 11
Student R 47 10 1
Student S 35 12 2
Student T 17 9 1
Student U 48 51 9
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Directions for Activity 2 (grade 2)

Collaborate with your team to interpret the data in the grade 2 Class Summary (table 10) using
the steps below. The goal is to divide students into three categories:

e At risk—intensive support
e Some risk—strategic support
e Minimal/negligible risk—core support.

Your team will record the student categories in table 11 (grade 2 data interpretation).

1. Interpret the ORF Words Correct data using the number of words read correctly (0—
28, 29-48, 49-85 or above).

a. First, highlight student scores of 0—28 in red on the first column of table 10 to identify
students who are "at risk—intensive support.” At risk—intensive support for this activity
means these students may be at substantial risk for meeting the end of the year
benchmark for ORF by the end of grade 2. These students need intensive support,
which we are defining for this activity as needing additional time in small group
differentiated instruction in tier 1.

b. Next, highlight student scores of 29—48 in yellow on the first column of table 10 to
identify students who are "some risk—strategic support.” Some risk—strategic support
for this activity means these students may be at some risk for meeting the end of the
year benchmark for ORF by the end of grade 2. These students need strategic
support, which for this activity means these students need additional time in small
group differentiated instruction in tier 1.

c. Then, highlight student scores of 49-85 or above in green on the first column of table
10 to identify students who are "minimal/negligible risk—core support.”
Minimal/negligible risk—core support for this activity means that these students may
be at minimal/negligible risk for meeting the benchmark for ORF by the end of grade
2. These students need core support, which we are defining for this activity as only
needing effective tier 1 core instruction in differentiated small groups.

d. Have one team member write each student's name and the number of words
identified correctly under the category in table 11 that is aligned with your highlighting
on table 10. For example, Student C would be Student C-2.

2. Interpret NWF Correct Letter Sounds data by reviewing the NWF data in table 10 and
writing “P” (phonics/letter-sound) next to each student’s name on table 11 if they scored
49 (considered at risk or some risk) or less on NWF. For example, you would write “P”
next to Student C’s name.

3. Interpret Maze data by reviewing the Maze data in table 10 and writing "C"
(comprehension) next to each student's name on table 11 if they scored 4.5 (considered
at risk or some risk) or less on Maze. For example, in addition to writing "P" next to
Student C's name, you would also write "C."
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/. Table 11. Grade 2 data interpretation

Some risk—strategic support Minimal/negligible risk—core
(yellow) support (green)

0-28 correct (ORF) 29-48 correct (ORF) 49-85+ correct (ORF)
Student C-2, P, C

=] See Appendix B to check your work on interpreting sample data to sort this
=] sample grade 2 class into risk categories.

AN SN
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Activity 2 (grade 3)

Grade 3 benchmarks

Table 12 shows sample grade 3 data at the beginning of the school year for ORF, NWF, and
Maze screening assessments.

e The benchmark for ORF Words Correct, 105 WCPM, indicates the upper goal for this
administration of the assessment (beginning of the year for grade 3). According to the
assessment benchmark goals, it is recommended that teachers use 136 WCPM as a
target goal for the end of grade 3.

e The benchmark for NWF Correct Letter Sounds, 121 or above, indicates the upper goal
for correct letter-sounds for the assessment window occurring at the beginning of the
year in grade 3.

e The benchmark for Maze, 15 or above, indicates the upper goal for the Maze
comprehension assessments for the beginning of the year in grade 3.
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Table 12. Grade 3 class summary

Student ORF (words correct per NWEF (correct letter-
name minute, measures F) sounds, measures P)
Student scores Student scores

Maze (measures C)
Student scores

Benchmark score: 105 or Benchmark score: 121 or Benchmark score: 15 or

above above above
(Cut scores: (Cut scores: 0-51 at risk, (Cut scores: 0—4.5 at risk,
0-54 at risk, 55-72 some  52-75 some risk, 76—121 5-7.5 some risk, 8-15 or

risk, 73—-105 or above or above minimal/ above minimal/negligible

minimal/negligible risk) negligible risk) risk)
Student A 44 23 1
Student B 37 21 2
Student C 2 0 1
Student D 60 76 8
Student E 22 22 4
Student F 38 17 3
Student G 44 35 8
Student H 68 121 15
Student | 60 49 4
Student J 82 78 8
Student K 79 51 3
Student L 36 30 1
Student M 92 122 16
Student N 104 80 8
Student O 61 22 2
Student P 85 77 8
Student Q 90 86 9
Student R 71 40 1
Student S 55 42 2
Student T 37 19 1
Student U 58 80 9
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Directions for Activity 2 (grade 3)

Collaborate with your team to interpret the data in the grade 3 Class Summary (table 12) using
the steps below. The goal is to divide students into three categories:

e At risk intensive support
e Some risk—strategic support
e Minimal/negligible risk—core support
Your team will record the student categories in table 13 (grade 3 data interpretation).

1. Interpret the ORF Words Correct data using the number of words read correctly (0—
54, 55-72, 73—105 or above).

a. First, highlight student scores of 0—54 in red on the first column of table 12 to identify
students who are “at risk—intensive support.” At risk—intensive support for this activity
means these students may be at substantial risk for meeting the end of the year
benchmark for ORF by the end of grade 3. These students need intensive support,
which we are defining for this activity as needing additional time in small group
differentiated instruction in tier 1.

b. Next, highlight student scores of 55-72 in yellow on the first column of table 12 to
identify students who are “some risk—strategic support.” Some risk—strategic support
for this activity means these students may be at some risk for meeting the end of the
year benchmark for ORF by the end of grade 3. These students need strategic
support, which for this activity means these students need some additional time in
small group differentiated instruction in tier 1.

c. Then, highlight student scores of 73—105 or above in green on the first column of
table 12 to identify students who are “minimal/negligible risk—core support.”
Minimal/negligible risk—core support for this activity means that these students may
be at minimal/negligible risk for meeting the benchmark for ORF by the end of grade
3. These students need core support, which we are defining for this activity as
needing effective tier 1 core instruction in differentiated small groups.

d. Have one team member write each student’s name and the number of words
identified correctly under the category in table 13 that is aligned with your highlighting
on table 12. For example, Student C would be Student C-2.

2. Interpret NWF Correct Letter Sounds data by reviewing the NWF data in table 12 and
writing “P” (phonics/letter-sound) next to each student’s name on table 13 if they scored
75 (considered at risk or some risk) or less on NWF. For example, you would write “P”
next to Student C’s name.

3. Interpret Maze data by reviewing the Maze data in table 12 and writing “C”
(comprehension) next to each student’s name on table 13 if they scored 7.5 (considered
at risk or some risk) or less on Maze. For example, in addition to writing “P” next to
Student C’s name, you would also write “C.”
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f Table 13. Grade 3 data interpretation

Some risk—strategic support Minimal/negligible risk—core
(yellow) support (green)

0-54 correct (ORF) 55-72 correct (ORF) 73-105+ correct (ORF)
Student C-2, P, C

See Appendix B to check your work on interpreting sample data to sort this
-1 sample grade 3 class into risk categories.

S S8
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Debrief Activity 2 (grades 2-3)

As your team may note from analyzing the data above, it is important to triangulate data by
using more than one measure because student performance can vary across assessments. You
can initially interpret student assessment data to determine student risk categories aligned to
student needs. Students in the at-risk category (who showed risk on all three assessments)
likely need targeted small group instruction in all components of foundational reading skills. In
addition, most students in the some-risk category need targeted instruction in phonics and
comprehension, which may not be surprising as these skills should be included in tier 1
instruction for grades 2 and 3. One of the students in the minimal/negligible risk category still
needs targeted instruction in phonics and comprehension based on his or her performance. This
is why it is important to analyze data carefully and determine how best to serve students
through differentiated instruction.

Below are questions to consider, discuss, and answer with your team now that you have
completed Activity 2. These questions will help you reflect on the reading assessments that you
use in your classroom and school.

/ 1. Now that we have completed this activity, do the assessments administered for our
grade level(s) provide similar cut scores to determine student risk categories aligned
to student needs? For example, do we have a set of scores that provide at risk,
some risk, minimal risk, or something similar? If not, then how do we use our
assessments to do this?

2. Are there other data from classroom activities or observations that we use (or could
use) to help inform student placement in small reading groups?
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Activity 3: Considering additional informal
sample data

Purpose of Activity 3

While you may be able to easily identify students who are deemed at risk or at minimal risk, you
may need additional data from classroom instruction and activities to further inform the
placement of some students. Although we are using data for grade 2 in this activity, the
concept is the same for both grades 2 and 3.

In the correct responses for table 11, Students H and O in grade 2 were both placed in the
some risk—strategic support (yellow) group. In this activity, your team will look at some informal
data from a classroom activity to determine if these two students should remain in that category,
or possibly be moved to another category.

Directions for Activity 3

1. With your team, look carefully at the data for students H and O in grade 2 in table 14
below. For ORF, both of these students’ scores were at the some risk—strategic support
level (29-48). Both students also were noted as needing phonics/letter-sound (P)
instruction because they scored less than 40 (considered at risk) on NWF. Student O
was also noted as needing comprehension (C) instruction because Student O scored 2
(considered at risk) on Maze.

Table 14. Data for students H and O in grade 2*

Student
name

Student H

ORF (words correct per
minute, measures F)
Student scores

Benchmark: 85 or above
(Cut scores: 0—28 at risk,
29-48 some risk, 49-85 or
above minimal/negligible
risk)

48

NWF (correct letter-
sounds, measures P)
Student scores

Benchmark: 86 or above
(Cut scores: 040 at risk,
41-49 some risk, 50-86 or
above minimalinegligible
risk)

22

Maze (measures C)
Student scores

Benchmark: 11 or above
(Cut Score: 0-2 atrisk,
2.5-4.5 some risk, 5—11 or
above minimal/negligible
risk)

Student O

il

12

*From table 10.
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2. Because these students scored marginally on ORF but lower on NWF, the teacher
decided to look closely at the results for these two students from a letter-sound match
activity, the Florida Center for Reading Research (FCRR) Student Center Activity Letter-
Sound Match (Appendix C), that was conducted during class. Look at this activity with
your team.

3. Forthe FCRR Student Center Activity Letter-Sound Match, the teacher noted that
Student H correctly matched the letters and sounds in all 16 words. However, Student O
only correctly matched the letters and sounds in 4 of the 16 words. As your team
discusses these scores, how might you use these data to further consider placement
decisions for these two students?

4. Determine as a team if you would now consider moving one or both of the students to
another category of risk and the reasoning for your decision.

W® Debrief Activity 3

Discuss the following questions with your team.

1. How does our team use this type of informal data to further consider placement in
student risk categories?

2. Are there rules that our team has developed or uses when student data makes
placement decisions challenging?

You just completed the initial interpretation of the data, which allows you to determine the
placement of students in risk categories and is a prerequisite of forming small groups. You will
use the same data in Module 2 to continue interpretation of the data, so that you can form small
groups for teacher-led instruction. These small groups may comprise three to seven students.
Smaller groups may be needed for students with more significant instructional needs.

Activity 4: My reading assessments

Purpose of Activity 4

Now you and your team will focus on determining which data you have available at your school
and how you can best use available data to differentiate instruction.

To determine which data may be best to collect and interpret for differentiating student reading
instruction, it is a good idea to consider and discuss the assessments that are currently
administered in your classroom and school. In the reading assessment template (table 15),
record information for the reading assessments that you use. Note that you may have only one
of these assessment types. Collecting this information and answering the questions on this
template as a grade-level team will help you better understand which data is collected and how
best to interpret the data to determine where students fall in the risk categories. It may also help
you to identify assessments that provide data that are redundant or determine an area where an
additional assessment may be needed.
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Directions for Activity 4

Complete table 15 by following these directions with your team to determine which reading
assessments are administered at your school.

1. After your team names each reading assessment administered for your grade level(s),
discuss and determine the assessment type for each. If the assessment is a screening
assessment, administered at the beginning of the year for all students to identify student
strengths and needs, then place the name of the assessment on the corresponding row.
If the assessment is a progress monitoring assessment administered to students on a
routine basis, allowing sufficient time for instruction in between each administration, then
place the name of the assessment on that corresponding row. (See table 6 in the self-
study reading for additional information on assessment types.)

2. Next, discuss whether each assessment that your team has listed on table 15 is used to
make decisions about student placement in risk categories for reading or intervention.
For example, are there benchmarks in place to determine the minimum level a student
should meet on that area of the assessment for grade-level expectations by the end of
the school year? Are there cut scores for the assessment to determine student risk
levels? Once this has been determined, add ‘Yes’ or ‘No’ to the column for each
assessment.

3. Determine which months each assessment is administered. Add the name of the
month(s) to the column noting when the assessments are provided.

4. Discuss which student groups are administered each assessment. For example, are all
students given this assessment or only students who have been identified as having
additional instructional needs in reading? Once this has been determined, complete this
column for each assessment listed.

5. As ateam, discuss whether the assessment is required. The requirement could come
from the school, district, or state level, or it could be administered based on teacher
discretion. If the assessment is required, note ‘Yes’ and list which educational agency
requires it.

6. Finally, use the debriefing questions under table 15 to determine which questions the
assessment answers, or what goals are met through the data provided by this
assessment. For example, if this assessment provides ORF data to determine whether
students are reaching set national norms in that area, list that in this column. Also,
discuss and note if the assessments listed provide overlapping goals or answers. If this
is the case, and the assessment is not required, then it may be helpful to discuss the
benefits of continuing to administer all the assessments.
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/‘ Table 15. Reading assessment template

Assessment Name of Used for When? Who?

Required? Questions the Are there
type assessment(s) placement (Months) (Student groups) (Yes or No; assessment overlapping goals
decisions? if yes, by answers (Goals) or answers?
(Yes or No) whom?)
Screening
(identify)
Progress
monitoring
(monitor)
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¥ Debrief Activity 4 (discussion questions)

1. Do the assessments administered for our grade level(s) provide enough data related to
the components of reading important for students in our grade? If not, what type of data
is needed?

2. If we do not have enough data related to the components of reading important for
students in our grade, are there other assessments or activities to consider using? If so,
which assessments or activities?®

3. If the assessments listed provide overlapping goals or answers, and some assessments
are not required, then are there benefits of continuing to administer all the assessments?
If not, which one(s) might be dropped?

» Step 2 is now complete. Please proceed to Step 3.

8 The National Center on Intensive Intervention has an Academic Screening Tools Chart that may be
helpful.
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STEP 3: APPLY AND REFLECT

Complete classroom application and reflection activities.

Independently: Complete Activities 5 and 6.

Total Approximate Time: 1 hour

Activity 5: Initial Interpretation of My Students’ Data (50 minutes)
Activity 6: Prepare to Share Insights from Module 1 (15 minutes)

You will need these completed activities to complete activities in Module 2.

Activity 5: Initial interpretation of my students’
data

Purpose of Activity 5

The purpose of this individual classroom assignment is for you to practice initially interpreting
your own data to determine who is at risk—intensive support, some risk—strategic support, or
minimal/negligible risk—core support for tier 1 instruction. Completing this initial interpretation of
your own students’ data will prepare you to form small groups for teacher-led instruction (which
is covered in Module 2).

Since you may use different reading assessments than many other teachers using this Toolkit,
this classroom assignment will use questions to guide your initial data interpretation process.
The questions are general enough to apply to any assessment you may administer and, at the
same time, specific enough to allow you to successfully interpret your data.

Directions for Activity 5

To complete this activity, you will need your student assessment data from all the assessments
that you noted in Activity 4: My Reading Assessments. Use the following steps and questions as
you complete table 16 (my classroom summary).

1. Review the information that you shared in the assessment template that you completed
for Activity 4. For the assessments noted in Activity 4, consider the following questions
related to your student data:

¢ How were the data organized (for example, some assessments provide reports;
others provide raw data that needs to be organized)?

o What information (for example, benchmarks or cut scores) are you using to
interpret the data?
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2. Review table 7 (recommended components of reading to assess by grade level) and
determine which of your assessments could be used to determine the placement of your
students in risk categories. Record the grade level, assessment window, assessment
name, and assessment type, and circle the reading component(s) it assesses in table
16.

3. For each assessment, determine the benchmark(s) or cut score(s) you will use to place
students in risk categories, and note them in table 16. Here are some reminders of how
you did this in the collaborative activities with your team:

e OREF cut scores were used in the previous activity to determine which students
were at risk—intensive support, some risk—strategic support, or minimal/negligible
risk—core support.

o NWF and Maze scores and benchmarks were used in the previous activity to
determine which students needed additional support in phonics (NWF) and
comprehension (Maze).

While determining cut scores is beyond the scope of this Toolkit, you may want to check
the technical manual for the assessments that you use for grade level benchmarks or cut
scores or discuss potential cut scores with your school leaders, district, or state.

4. Add the student names and scores for your assessments to table 16. Highlight the
student names based on their scores in comparison to your determined benchmark(s) or
cut score(s). Consider using the same color scheme as the previous activity.

5. Based on your benchmark(s) or cut score(s), determine which reading component(s)
each student may need additional support in. On table 17, add your students’ names
and scores in risk columns based on their cut scores and then add letter(s) for those
recognized components (PA — phonemic awareness, P — phonics, F — fluency, V —
vocabulary, C — comprehension, OL — oral language) next to the corresponding
students’ names. This will help you determine how to group your students in Module 2
activities.
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f Table 16. My classroom summary

Grade level:

Assessment window/period (beginning, middle, end of year, if applicable):

Assessment name:

Type: screening or
progress monitoring

Reading component(s)
assessed:

PA|P|F
V|C|oL

Cut score(s) or
benchmarks:

Assessment name:

Type: screening or
progress monitoring

Reading component(s)
assessed:

PA|P|F
V|C|oL

Cut score(s) or
benchmarks:

Assessment name:

Type: screening or
progress monitoring

Reading component(s)
assessed:

PA|P|F
V|C|oL

Cut score(s) or
benchmarks:

Student name

Student scores

Student scores

Student scores
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f Table 17. My classroom data interpretation

Some risk-strategic support Minimal/negligible risk—core
(yellow) support (green)

You will need the data from tables 16 and 17 to complete activities in Module 2.

Activity 6: Prepare to share insights from
Module 1

Purpose of Activity 6

The purpose of Activity 6: Prepare to Share Insights from Module 1 is to reflect on the content,
activities, and debrief discussions you engaged in during this module. The questions in this
activity were designed to prompt you to think more deeply about collecting and interpreting
student data. Completing this reflection activity will prepare you to engage in a debriefing
discussion with colleagues at your next team meeting (at the beginning of Module 2). It may
also identify topics related to differentiated instruction that you would like to learn more about.

Directions for Activity 6

1. Review and think about the reflection questions in table 18, which are aligned to the
objectives of Module 1.

2. Record a response for at least one question listed under each objective.

3. Bring this completed activity to your next team meeting.
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f Table 18. Prepare to share

Question Teacher response

Understand reading development to make informed decisions about appropriate assessment selection
and use

What questions do | have about how reading
develops that could help me determine
appropriate assessments to use (Step 1)? For
example, do | want to learn more about a
specific reading component or the optimal
time(s) or sequences to teach and have
students practice specific reading components?

What support do | need in identifying which
assessments to administer (Steps 1 and 2)?

Understand screening and progress monitoring

What information, training, or ongoing support
do | need in administering screening and
progress monitoring assessments?

How can we ensure that our assessment
schedule and procedures provide an efficient
way to assess students (Steps 1 and 2)? This
may require a discussion with your school
leadership.

Which changes in the reading assessments that
we administer should we recommend to school
or district leadership (Activity 4)?

Interpret data

For tier 1 instruction, why is it important to
interpret data and determine risk categories for
all students (Step 1 and Activity 2)?

What was useful when | completed the
classroom assignment to interpret my own
students’ data (Activity 5)?

What was challenging when | completed the
classroom assignment to interpret my own
students’ data (Activity 5)?
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Question Teacher response

How did/will | overcome any challenge in
interpreting my own students’ data?

Were a majority of my students in one of the
risk categories (Activity 5)? If so, which one?

What thoughts or questions about the process
of interpreting data to determine risk categories
would | like to discuss with a colleague?

Activity 1: Video-viewing guide

After reflecting on the series of videos, what is a
key takeaway that | would like to share with my
colleagues? (See Activity 1: Video-Viewing
Guide.

» Step 3 is now complete. Please proceed to Step 4.
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STEP 4: DIG DEEPER

Deepen your knowledge and sustain successful implementation of differentiated
instruction.

Independently: Complete Activity 7 using the resources.

Total Approximate Time: 30 minutes +

Strategic adaptations

If...

e you or your team members want to learn more about collecting and
interpreting student data to differentiate instruction and/or

PAUSE . : . .
e you rated some areas of your instructional practice as having no or
minimal evidence on the Teacher Self-Reflection Checklist for Module
1
Then..
e choose resources to review and
e use Activity 7 to guide your learning.
If...
MOVE e you or your team members do not need to learn more about collecting
AHEAD and interpreting student data to differentiate instruction and/or

ample evidence on the Teacher Self-Reflection Checklist for Module 1
Then...
e consider advancing to Module 2.

ﬁ e you rated all areas of your instructional practice as having sufficient or

Activity 7: Dig deeper into Module 1
Purpose of Activity 7

The Dig Deeper step includes evidence-based resources aligned to the content of Module 1

with a particular focus on how to collect and interpret student data on reading (Recommendation
2, How-To Step 1 of the focus practice guide). The purpose of the resources is to support and
sustain successful implementation of differentiated instruction. The resources provide
opportunities for you to access additional guidance for support in between team meetings and
after completion of the Toolkit Modules. While a few of the Dig Deeper resources, which include
IES products, research-based articles, and other resources, are highlighted in this section, a
more extensive list is found in table D1 (Appendix D). Note that reviewing the resources will
require varying amounts of time.
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Directions for Activity 7

1.

2.

7 3

Select a resource to review from the list below. While some of the documents on the list
are lengthy, you only need to get a sense of the contents so you can truly use it as a
resource. You may want to consider your responses in the previous activity (Prepare to
Share Insights from Module 1) and your ratings for Module 1 on the Teacher Self-
Reflection Checklist to help decide resource(s) to review.

Read/view your selected resource(s).
Record answers to the following questions about each selected resource.

o Which resource did you read/review?

e What is the most useful thing you learned from this resource?

e Would you recommend this resource to a team member and why or why not?

A few Dig Deeper resources

Assessment Terms Used in Reading

This infographic is intended to clarify the multiple terms used to describe reading
assessments.

Foundational Skills to Support Reading for Understanding in Kindergarten through 3rd Grade

The purpose of this practice guide is to provide educators with four recommendations for
teaching foundational reading skills to students in kindergarten through grade 3. Each
recommendation includes implementation steps and solutions for common obstacles.
The recommendations also summarize and rate supporting evidence. This guide is
geared towards teachers, administrators, and other educators who want to improve their
students’ foundational reading skills, and is a companion to the practice guide, Improving
Reading Comprehension in Kindergarten Through 3rd Grade.

Professional learning communities facilitator's quide for the What Works Clearinghouse practice

quide: Foundational Skills to Support Reading for Understanding in Kindergarten through 3rd

Grade

This professional learning suite of materials supports educators in the implementation of
recommendations from the Foundational Skills to Support Reading for Understanding in
Kindergarten Through 3rd Grade practice guide. This suite of professional learning
community (PLC) materials includes a facilitator's guide, participant activities, and
videos.
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Intensifying literacy instruction in the context of tiered interventions: A view from special
educators

This research-informed article presents a view from special educators on intensifying
literacy instruction in the context of tiered interventions. The article notes the vital role
that literacy professionals have in all aspects of tiered interventions. The process of
developing knowledge and confidence to deliver intensive interventions can take time,
particularly for novice teachers. School leaders who are supportive of this process guide
data meetings, provide teachers with professional development and planning time, and
protect time for intensive intervention.

» Module 1 is now complete. Please proceed to Module 2.
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MODULE 1 APPENDIX

Appendix A: Research support for the Teacher
Self-Reflection Checklist

Module 1: Collect and Interpret Student Data

Gersten, R., Compton, D., Connor, C. M., Dimino, J., Santoro, L., Linan-Thompson, S., & Tilly,
W. D. (2008). Assisting students struggling with reading: Response to intervention and multi-
tier intervention for reading in the primary grades. A practice guide (NCEE 2009-4045). U.S.
Department of Education, Institute of Education Sciences, National Center for Education
Evaluation and Regional Assistance, Regional Educational Laboratory Program.
https://ies.ed.gov/ncee/wwc/practicequide/3

Recommendation 1 of the focus practice guide provides support for the content and
activities in Module 1 which addresses efficiently and reliably collecting and interpreting
student data on reading (the first How-To step for accomplishing Recommendation 2).
Recommendation 1 indicates that all students should be screened for potential reading
problems at the beginning of the year and again in the middle of the year to regularly
monitor the progress of students at risk for developing reading disabilities. In addition,
the recommendation reflects that district and school staff should understand how
different aspects of reading develop across kindergarten to grade 3 so that informed
decisions can be made about appropriate assessment selection and use. Table 3 in the
practice guide provides recommended target areas for early screening and progress
monitoring. This information is embedded in Module 1.

Hamilton, L., Halverson, R., Jackson, S., Mandinach, E., Supovitz, J., & Wayman, J. (2009).
Using student achievement data to support instructional decision making (NCEE 2009-
4067). U.S. Department of Education, Institute of Education Sciences, National Center for
Education Evaluation and Regional Assistance, Regional Educational Laboratory Program.
https://ies.ed.gov/ncee/wwc/PracticeGuide/12/

The recommendations from this practice guide align with and support How-To Steps 1
and 2 of Recommendation 2 of the focus practice guide, which address collecting and
preparing a variety of data about student learning and formulating a hypothesis about
how to improve student learning based on interpretation of the collected data.

The authors reflect that it is important to make data a part of an ongoing cycle of
instructional improvement. This means that district and school staff should understand
the various types of assessments and how to interpret their data. The authors state that
“Using data systematically to ask questions and obtain insight about student progress is
a logical way to monitor continuous improvement and tailor instruction to the needs of
each student. Armed with data and the means to harness the information data can
provide, educators can make instructional changes aimed at improving student
achievement such as:
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e Prioritizing instructional time;

e Targeting additional individual instruction for students who are struggling with
particular topics;

e Identifying individual students’ strengths and instructional interventions that can
help students continue to progress;

e Gauging the instructional effectiveness of classroom lessons;
e Refining instructional methods, and;

e Examining schoolwide data to consider whether and how to adapt the curriculum
based on the information about students’ strengths and weaknesses.”

Module 2: Determine Data-driven Decision Rules and Plan for Teacher-Led Small Group
Differentiated Instruction

Ankrum, J. W., & Bean, R. M. (2008). Differentiated reading instruction: What and how. Reading
Horizons: A Journal of Literacy and Language Arts, 48(2), 6.
https://eric.ed.gov/?id=EJ833886

The authors describe a variety of elements that must be considered if a teacher is going
to differentiate instruction effectively. These include data gathered from assessments;
grouping formats which include the opportunity for whole group, small group, and
individualized instruction; classroom management, materials, length and frequency of
instruction, and the focus of the lesson itself. They reflect that differential pacing of the
same materials and/or lesson does not work, but rather teachers must tailor instruction
to the needs of their students.

Planning is of utmost importance to effective differentiated instruction. The authors state,
“The recurring message from research is that it is the teacher, not the programs or
materials that make the difference; therefore, only a well-prepared teacher can
effectively differentiate reading instruction for students” (p. 143).

Connor, C. M., Morrison, F. J., Schatschneider, C., Toste, J. R., Lundblom, E., Crowe, E. C., &
Fishman, B. (2011). Effective classroom instruction: Implications of child characteristics by
reading instruction interactions on first graders’ word reading achievement. Journal of
Research on Educational Effectiveness, 4(3), 173—-207.

The authors describe a cluster-randomized controlled field trial conducted in 10 high- to
moderate-poverty schools which explored the effects of individualizing literacy
instruction. The results revealed that the most effective reading instruction may vary with
children’s language and literacy skills. The more precisely the children received
recommended amounts of instruction, the stronger their growth in literacy skills.
Therefore, it is important that teachers have a clear understanding of assessment data
to determine the abilities of their students, use that data to plan differentiated instruction,
and establish flexible groups that change as strengths and needs in literacy skills are
identified.
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Coyne, M. D., Kame'enui, E. J., & Simmons, D. C. (2001). Prevention and intervention in
beginning reading: Two complex systems. Learning Disabilities Research & Practice, 16(2),
62—73. https://eric.ed.gov/?id=EJ630959

The authors examine organizing principles to guide prevention and intervention in
beginning reading. The first set of principles addresses the complexity of teaching
reading and the importance of teacher planning to address the needs of students. It is
noted that even as early as kindergarten there are meaningful differences in the literacy
experiences of children. The diverse needs of students call for strategic and
differentiated instruction in order to ensure limited instructional time is used wisely. The
authors recommend that phonological awareness, alphabetic understanding, and
automaticity with the code serve as the framework for beginning reading instruction.
Teachers must have assessment data from these areas in order to differentiate
instruction effectively.

It is also important that the infrastructure in the school provides for differentiation, and
that beginning reading instruction must be the top instructional priority. The authors state
that “it is unrealistic to assume that individual teachers, working independently, can
implement and sustain the host of research-based practices that we know are necessary
to prevent reading failure” (p. 69).

Gersten, R., Compton, D., Connor, C. M., Dimino, J., Santoro, L., Linan-Thompson, S., & Tilly,
W. D. (2008). Assisting students struggling with reading: Response to intervention and multi-
tier intervention for reading in the primary grades. A practice guide (NCEE 2009-4045). U.S.
Department of Education, Institute of Education Sciences, National Center for Education
Evaluation and Regional Assistance, Regional Educational Laboratory Program.
https://ies.ed.gov/ncee/wwc/practicequide/3

Recommendation 1 of the focus practice guide provides support for the content and
activities in Module 1 which addresses efficiently and reliably collecting and interpreting
student data on reading (the first How-To step for accomplishing Recommendation 2).
Recommendation 1 indicates that all students should be screened for potential reading
problems at the beginning of the year and again in the middle of the year to regularly
monitor the progress of students at risk for developing reading disabilities. In addition,
the recommendation reflects that district and school staff should understand how
different aspects of reading develop across kindergarten to grade 3 so that informed
decisions can be made about appropriate assessment selection and use. Table 3 in the
practice guide provides recommended target areas for early screening and progress
monitoring. This information is embedded in Module 1.

Puzio, K., Colby, G. T., & Algeo-Nichols, D. (2020). Differentiated literacy instruction:
Boondoggle or best practice? Review of Educational Research, 90(4), 459-498.
https://eric.ed.gov/?id=EJ1259298

The authors provide the results of a systematic review and meta-analysis to determine
the effects of tier 1 differentiation. They found that while teachers differentiated in a
variety of ways, “students had significantly higher literacy achievement scores when
teachers implemented tier 1 differentiation” (p. 461). It was clear that planning was an
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important aspect of differentiation, and that collecting and interpreting assessment data
was integral to that planning. Teachers, at times, differentiated content, process, and/or
products in order to meet the needs of their students.

Module 3: Plan and Implement Small Group Differentiated Instruction and Manage the
Classroom

Connor, C. M., Morrison, F. J., Fishman, B. J., Schatschneider, C., & Underwood, P. (2007).
Algorithm-guided individualized reading instruction. Science, 315(5811), 464—465.

The authors describe a randomized controlled trial conducted on individualized student
instruction which found that this type of instruction is effective from kindergarten to grade
3, and that the effects accumulate. They reflect that individualized student instruction
has three parts which include planning, classroom organization, and implementation.

Planning involves using assessment data to organize flexible learning groups,
developing a schedule that provides for an uninterrupted block of time, and developing
learning activities that are aligned with the needs of students. Groups should be re-
organized as data is collected throughout the course of the school year.

Classroom organization involves developing classroom routines and procedures so that
transitions are quick and efficient, ensuring that materials are easily accessible and are
tools that can be used to meet the needs of students, and establishing flexible groups
with expectations of learning.

Implementation involves helping students to regulate their own learning, ensuring
learning activities address the needs of all students, and adapting instruction as needed.
Adapted instruction includes varying levels of explicitness and scaffolding when
necessary and providing immediate and specific feedback.

Foorman, B. R., & Torgesen, J. (2001). Critical elements of classroom and small-group
instruction promote reading success in all children. Learning Disabilities Research &
Practice, 16(4), 203—212. https://eric.ed.gov/?id=EJ637 166

The authors indicate that while the components of effective reading instruction are the
same for all students, it is important to differentiate instruction in small group and one-
on-one formats in order to meet the diverse needs of students. Instruction may need to
be more explicit and comprehensive, more intensive, or more supportive depending on
the student. The authors state that “The argument is made that by coordinating research
evidence from effective classroom reading instruction with effective small group and
one-on-one reading instruction we can meet the literacy needs of all children” (p. 203). In
order to accomplish this, meaningful learning opportunities must be provided for
students in teacher-led small groups, as well as for those working independently of the
teacher.
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Pressley, M., Wharton-McDonald, R., Allington, R., Block, C. C., Morrow, L., Tracey, D., Baker,
K., Brooks, G., Cronin, J., Nelson, E., & Woo, D. (2001). A study of effective first-grade
literacy instruction. Scientific Studies of Reading, 5(1), 35-58.

The authors describe a study where they observed grade 1 teachers in five locales that
were determined to be most effective and least effective based on student academic
engagement and classroom literacy performances. They analyzed the teaching practices
of those deemed most effective, including relating those practices to those deemed to be
least effective. Characteristics of effective teachers included “excellent classroom
management based on positive reinforcement and cooperation; balanced teaching of
skills, literature, and writing; scaffolding and matching of task demands to student
competence; encouragement of student self-regulation; and strong cross-curricular
connections” (p. 36). The authors concluded that excellent grade 1 teaching involved a
number of instructional components that interacted with one another. Therefore, it is
necessary that teachers consider and implement a wide variety of practices to ensure
that differentiated instruction can be both effective and efficient.
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Appendix B: Check your work

Check your team’s work for Activity 2 (grade 2)

Check to see if your team’s work matches the responses in the tables below.

Correct responses for table 10 (grade 2)

Student ORF (words correct per  NWF (correct letter- Maze (measures C)
name minute, measures F) sounds, measures P) Student scores
Student scores Student scores

Benchmark: 85 or above Benchmark: 86 or above Benchmark: 11 or above
{Cut scores: 0-28 at risk, {Cut scores: 0—40 at risk, (Cut Score: 0-2 at risk,
29-48 some risk, 4985 41-49 some risk, 5086 or 2.5-4.5 some risk, 511 or

or abowve above minimal/negligible above minimal/negligible
minimal/negligible risk) risk) risk)
Student A 14 13 1
Student B BT 11 2
Student C | 0 1
Student D 38 50 5
Student E 22 12 2
Student F 18 7 1
Student G 24 15 8
Student H 48 22 10
Student | 40 9 2
Student J 52 50 6
Student K ] 40 2
Student L 26 10 1
Student M 62 55 11
Student N 85 86 12
Student O | 12 2
Student P 55 51 8
Student Q 86 87 11
Student R 47 10 1
Student S 35 12 2
Student T 17 9 1
Student U 48 51 9
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Some risk—strategic support
(yellow)

Minimal/negligible risk—core
support (green)

0-28 correct (ORF)

29-48 correct (ORF)

49-85+ correct (ORF)

Student A-14, P, C
Student B-27, P, C
Student C-2, P, C
Student E-22, P, C
Student F-18, P, C
Student G-24, P
Student L-26, P, C
Student T-17, P, C

Student D-38
Student H-48, P
Student 1-40, P, C
Student O-31, P, C
Student R-47, P, C
Student S-35, P, C
Student U-48

Student J-52
Student K-49, P, C
Student M-62
Student N-85
Student P-55
Student Q-86
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Check your team’s work for Activity 2 (grade 3)

Check to see if your team’s work matches the responses in the tables below.

Correct responses for table 12 (grade 3)

Student ORF (words correct per NWF [correct letter- Maze (measures C)
name minute, measures F) sounds, measures P) Student scores
Student scores Student scores

Benchmark score: 105 or Benchmark score: 121 or Benchmark score: 15 or

above above above

{Cut scores: {Cut scores: 0-51 at risk, (Cut scores: 0-4.5 at risk,
0-54 at risk, 5572 some  52-T5 some risk, 76—121 5-7.5 some risk, 815 or
risk, 73—105 or above or above minimal/ above minimal/negligible
minimal/negligible risk) negligible risk) risk)

Student A 23 1
Student B 21 2
Student C 0 1
Student D 76 g
Student E 22 4
Student F 17 3
Student G 35 8
Student H 121 15
Student | 49 4
Student J [ 8
Student K 51 3
Student L 30 1
Student M 122 16
Student N 80 8
Student O 22 2
Student P 77 8
Student Q 86 9
Student R 71 40 1
Student S 55 42 2
Student T 37 19 1
Student U 55 80 9
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Some risk—strategic support
(yellow)

Minimal/negligible risk—core
support (green)

0-54 correct (ORF)

55-72 correct (ORF)

73—-105+ correct (ORF)

Student A-14, P, C
Student B-27, P, C
Student C-2, P, C
Student E-22, P, C
Student F-38, P, C
Student G-44, P
Student L-36, P, C
Student T-37, P, C

Student D-60
Student H-68
Student 1-60, P, C
Student O-61, P, C
Student R-71, P, C
Student S-55, P, C
Student U-58

Student J-82
Student K-79, P, C
Student M-92
Student N-104
Student P-85
Student Q-90
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Appendix C: Student center activity for Activity
3: Considering additional informal sample data

S

P. 001 Letter-Sound Correspondence

Letter-Sound Match

= Objective
The student will match initial/final/medial phonemes to graphemes.

& Materials
» DPicture cards
» Letrer cards
*»  Student sheet
*» [encils

= Activity
Students match initial, final, or medial phonemes to letter cards.

i,

2,
3.

A (o

Place picture cards face down in a stack. Spread the letter cards face up in rows. Provide cach
student with a student sheet.

Taking turns, students select the top card from the stack and name the picture.

Determine if the rarget sound is initial, final, or medial by reading the designation at the
bottom of the card. For example, selece the picture card of *monkey” and note that the word
“initial" is printed at the bottom. This indicates that the target sound is the initial sound.
Say the name of the picture ("monkey”). Isolate inital sound and say, “/m/." Find the matching
letter (i.e., “m” card) and lay it down next to the *monkey.”

Continue until all pictures are matched with letter cards.

Record letter on student sheer next to picrures.

Teacher evaluation

& )

Marme

3
&

e a2
@

- i
m*:} #
LB

- 4

« Extensions and Adaptations
»  Use other target graphemes and picture cards.
*  Alphabetize picture cards.

-3 Diwdune Camar Acusitier Phonks 02003 Tha Morih Cemer for Rasdiag Rssmrch snd Morids Degsrtmene of Education |Ravised, 1001]
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P. 001

monkey, chair, ship, hammer, plano, ant, heart, goat

?
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EEas

Letter-5ound Match

W

ont
St
"5"1 w

S _—_r."j

LTy
ULLETTITTY

i

wheel, fish, com, tooth, turtle, mailbox, clock, octopus =

DA00Y Tha Morkh Comer for Rassiing Ramrch sred Mioeics Degarimane of Educysion |Ravissd, 1001|
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P. 001
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Appendix D: Resources for step 4: Dig deeper

Table D1. Dig Deeper resources

Resource Description

Practice guides and related materials from IES

Hamilton, L., Halverson, R., Jackson,
S., Mandinach, E., Supovitz, J., &
Wayman, J. (2009). Using student
achievement data to support
instructional decision making (NCEE
2009-4067). U.S. Department of
Education, Institute of Education
Sciences, National Center for Education
Evaluation and Regional Assistance,
Regional Educational Laboratory
Program.
https://ies.ed.gov/ncee/WWC/PracticeG
uide/12

The purpose of this practice guide is to help K-12 teachers
and administrators use student achievement data to make
instructional decisions intended to raise student
achievement. This guide focuses on how schools can make
use of common assessment data to improve teaching and
learning. Specifically: Recommendation 1. Make data part
of an ongoing cycle of instructional improvement and
Recommendation 2. Teach students to examine their own
data and set learning goals.

Foorman, B., Beyler, N., Borradaile, K.,
Coyne, M., Denton, C. A, Dimino, J.,
Furgeson, J., Hayes, L., Henke, J.,
Justice, L., Keating, B., Lewis, W.,
Sattar, S., Streke, A., Wagner, R., &
Wissel, S. (2016). Foundational skills to
support reading for understanding in
kindergarten through 3rd grade (NCEE
2016-4008). U.S. Department of
Education, Institute of Education
Sciences, National Center for Education
Evaluation and Regional Assistance,
Regional Educational Laboratory
Southeast.
https://ies.ed.gov/ncee/WWC/PracticeG
uide/21

The purpose of this practice guide is to provide educators
with four recommendations for teaching foundational
reading skills to students in kindergarten through grade 3.
Each recommendation includes implementation steps and
solutions for common obstacles. The recommendations also
summarize and rate supporting evidence. This guide is
geared towards teachers, administrators, and other
educators who want to improve their students’ foundational
reading skills, and is a companion to the practice guide,
Improving Reading Comprehension in Kindergarten
Through 3rd Grade.
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Resource Description

Kosanovich, M., & Foorman, B. (2016).
Professional learning communities
facilitator's guide for the What Works
Clearinghouse practice guide:
Foundational skills to support reading
for understanding in kindergarten
through 3rd grade. (REL 2016-277).
U.S. Department of Education, Institute
of Education Sciences, National Center
for Education Evaluation and Regional
Assistance, Regional Educational
Laboratory Southeast.
https://ies.ed.gov/ncee/edlabs/regions/s
outheast/plc.asp

This professional learning suite of materials supports
educators in the implementation of recommendations from
the practice guide, titled Foundational Skills to Support
Reading for Understanding in Kindergarten through 3rd
Grade. The practice guide focuses on the foundational
reading skills that enable students to read words, relate
those words to their oral language, and read connected text
with sufficient accuracy and fluency to understand what they
read. This suite of PLC materials includes a facilitator's
guide, participant activities, and videos. The facilitator's
guide includes a framework for facilitators to conduct each
of the 10 PLC sessions. It also includes participant
activities, discussion questions, small- and whole-group
activities, and implementation and reflection activities. The
participants’ activities include reflection questions, lesson
plan examples and templates, video-viewing guides, and
sharing opportunities. The videos illustrate practices
presented in the foundational reading skills practice guide.

Shanahan, T., Callison, K., Carriere, C.,
Duke, N. K., Pearson, P. D.,
Schatschneider, C., & Torgesen, J.
(2010). Improving reading
comprehension in kindergarten through
3rd grade: A practice guide (NCEE
2010-4038). U.S. Department of
Education, Institute of Education
Sciences, National Center for Education
Evaluation and Regional Assistance,
Regional Educational Laboratory
Program.
https://ies.ed.gov/ncee/wwc/practicegui
de/14

The purpose of this practice guide is to support educators in
teaching students to be better at reading comprehension.
Students who read with understanding at an early age gain
access to a broader range of texts, knowledge, and
educational opportunities, making early reading
comprehension instruction particularly critical. This guide
recommends five specific steps that teachers, reading
coaches, and principals can take to successfully improve
reading comprehension for young readers.

Research-based articles

McDonald Connor, C., Piasta, S. B.,
Fishman, B., Glasney, S.,
Schatschneider, C., Crowe, E.,
Underwood, P., & Morrison, F. J.
(2009). Individualizing student
instruction precisely: Effects of childx
instruction interactions on first graders’
literacy development. Child
Development, 80(1), 77-100.
https://srcd.onlinelibrary.wiley.com/doi/1
0.1111/j.1467-8624.2008.01247 .x

This research-based article was cited as the evidence base
for Recommendation 2: Provide differentiated reading
instruction for all students based on assessments of
students’ current reading levels (tier 1) and aligns directly
with How-To Step 1: Provide training for teachers on how to
collect and interpret student data on reading efficiently and
reliably. The article will be a beneficial resource to help
participants dig deeper into one very specific model of using
data to precisely individualize and differentiate literacy
instruction by time and instructional content based on exact
student needs. The article describes the intensive training
that teachers received on how to use web-based software
focused on aligning assessment data with instructional
materials and practices.
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Resource Description

Al Otaiba, S., Lemons, C. J., McMaster,
K., & Wanzek, J. (2020). Intensifying
literacy instruction in the context of
tiered interventions: A view from special
educators. Literacy leadership brief.
International Literacy Association.
https://www.literacyworldwide.org/docs/
default-source/where-we-stand/ila-
intensifying-literacy-instruction.pdf

This research-based article presents a view from special
educators on intensifying literacy instruction in the context
of tiered interventions. The article notes the vital role that
literacy professionals have in all aspects of tiered
interventions. The process of developing knowledge and
confidence to deliver intensive interventions can take time,
particularly for novice teachers. School leaders who are
supportive of this process guide data meetings, provide
teachers with professional development and planning time,
and also protect time for intensive intervention.

Gersten, R., Haymond, K., Newman-
Gonchar, R., Dimino, J., & Jayanthi, M.
(2020). Meta-analysis of the impact of
reading interventions for students in the
primary grades. Journal of Research on
Educational Effectiveness, 13(2), 401-
427.
https://www.researchgate.net/publicatio
n/338494581 Meta-

Analysis_of the Impact of Reading In
terventions for_Students in_the Prima

ry_Grades

This research-based article provides the results of a meta-
analysis that systematically reviewed the most up-to-date
literature to determine the effectiveness of reading
interventions on measures of word and pseudoword
reading, reading comprehension, and passage fluency, and
to determine the role intervention and study variables play
in moderating the impacts for students at risk for reading
difficulties in grades 1-3. The article also provides
background information on the implementation of MTSS
across American elementary schools.

Other resources

Assessment Terms Used in Reading

This infographic is intended to clarify the multiple terms
used to describe reading assessments.

Doing What Works video Using Data to
Differentiate Instruction

This video provides participants who want to learn more in-
depth information on collecting and interpreting various
types of assessment data, including screening
assessments, progress monitoring assessments,
information assessments, and decision rules, to effectively
differentiate instruction in tier 1 and beyond.

Understanding Screening: Overall
Screening and Assessment

This website provides user-friendly infographics, short
videos, and other resources to support understanding of
screening and progress monitoring by teachers who may
want to dig deeper into training on these concepts.

Supporting Your Child’s Reading
at Home

These family activities include easy-to-follow plans to help
parents and caretakers support children’s foundational
reading skills at home. Materials needed for each family
activity, such as letter cards, are included. They begin with
simpler activities and progress to more difficult ones. The
Family Literacy Videos show families engaging with their
child in the family activities.
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Resource Description

Teacher's Guide to Support Family These Teacher’s Guides are companions to the What
Involvement in Foundational Reading Works Clearinghouse (WWC) practice guide, Foundational
Skills Skills to Support Reading for Understanding in Kindergarten
through 3rd Grade. The guides are organized according to
Kindergarten Teacher’s Guide the four recommendations and How-To steps from the
Kindergarten Videos WWC practice guide. The activities follow the typical
developmental progression through which students learn to
First Grade Teacher's Guide read. Teachers can select activities to share with families
First Grade Videos based on each student's instructional needs. Videos show

families engaging in the activities at home.

Second Grade Teacher’'s Guide
Second Grade Videos The introduction of each Teacher’s Guide provides tips for
how to select activities based on assessment.

Third Grade Teacher’s Guide
Third Grade Videos
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