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MODULE 2 SCHEDULE 
Week Teacher activity  Approximate time 

Step 1: Build Knowledge (about 2 hours) 
Read information and watch and reflect on videos. 

4 

Team Meeting: Debrief Module 1 and prepare for Module 2 
using completed Activity 7: Prepare to Share Insights from 
Module 1. 

30–45 minutes 

Independently: Complete the self-study reading. 60 minutes 
Independently: Watch videos and reflect. 
Activity 8: Video-Viewing Guide 

Video 11: Plan for Small Group Differentiated Instruction 
[Grade 2] 
Video 12: Plan for Small Group Differentiated Instruction 
[Grade 3] 

15 minutes 

Step 2: Collaborate and Practice (about 1.5–2 hours) 
Collaborate with colleagues to complete activities, share knowledge, and problem solve. 

5 

Team Meeting: Complete Activities 9–12 using sample data. 
Activity 9: Collaborative Discussion About Small Groups 
Formed for Teacher-Led Instruction  

15 minutes 

Activity 10: Form Small Groups for Teacher-Led Instruction  20–30 minutes 
Activity 11: Determine the Instructional Focus for Each Small 
Group  

20–30 minutes 

Activity 12: Plan a Lesson for One Small Group 20–30 minutes 
Step 3: Apply and Reflect (about 2–3 hours) 

Complete classroom application and reflection activities. 

6 

Independently: Complete Activities 13–15 using own student 
data. 
Activity 13: Form Small Groups for Teacher-Led Instruction 
Using My Students’ Data  

20–30 minutes 

Activity 14: Determine the Instructional Focus for My Small 
Groups  

20–30 minutes 

Activity 15: Plan a Lesson for One Small Group 20–30 minutes 
In pairs: Complete Activity 16: Classroom Collaboration 30–60 minutes 
Independently: Complete Activity 17: Prepare to Share 
Insights from Module 2 

15 minutes 

Step 4: Dig Deeper (about 30 minutes +) 
Deepen your knowledge and sustain successful implementation of differentiated instruction. 

6+ Independently: Complete Activity 18: Dig Deeper Into Module 2, 
using resources as needed. 

30 minutes + 
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STEP 1: BUILD KNOWLEDGE 
Read information and watch and reflect on videos. 

Independently: Complete the Self-Study Reading and Activity 8: Video-Viewing 
Guide. 

Total Approximate Time: 1 hour 

 

SELF-STUDY READING 
Strategic adaptions 

PAUSE 

 

If you need to build or confirm your understanding of… 
● how to form small groups for teacher-led differentiated instruction 

and/or 

● how to use data-driven decision rules and/or 

● how to determine the instructional focus for each small group and/or 

● the core information needed to plan different lessons for each small 
group 

Then… 
● continue with the introduction and self-study reading below. 

MOVE 
AHEAD 

 

If you have a clear understanding of these concepts and ideas… 
 
Then…  

• consider advancing to Watch Videos and Reflect. 

Introduction 
You are now ready to engage with the self-study reading and activities in Module 2 of the 
Toolkit. The knowledge building and activities you experienced in Module 1 prepared you for 
this module. As you engage with the content of Module 2, keep in mind that Modules 1 and 2 
will work together to help prepare you for Module 3. 

This Build Knowledge step of Module 2 includes self-study reading, videos, and a video-viewing 
guide that address determining data-driven decision rules and planning for teacher-led small-
group instruction to support your differentiated tier 1 instruction. The purpose of this self-study 
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reading is to build or confirm background knowledge. It sets the scene, so your team has a 
shared understanding of how to determine group membership and plan for each teacher-led 
small group based on data. Figure 4 includes the objectives of this module and serves as an 
advanced organizer for this self-study reading. 

Figure 4. Process for forming small groups and planning for teacher-led instruction 

 
 

After each section of this self-study reading, you will be asked to note your key takeaways in 
table 30. The sections are: Form Small Groups for Teacher-Led Instruction, Determine the 
Focus of Instruction for Each Small Group, Plan Lessons for Small Groups, and Putting It All 
Together. 

Overview of activities in this module 
Throughout this module we employ the gradual release of responsibility model (I Do, We Do, 
You Do): 

● In Step 1 (Build Knowledge), the self-study reading serves as a think aloud (I Do). An 
example demonstrates one way to analyze data to form four or more small groups for 
teacher-led differentiated instruction using the kindergarten data from Module 1. 

● Step 2 (Collaborate and Practice) includes guided activities with collaborative support to 
practice the concepts shown in Step 1 (We Do). Here, you will have an opportunity to 
work with your colleagues to practice forming groups using the grade 1 data from 
Module 1. 
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● In Step 3 (Apply and Reflect), you will use your own students’ data to apply 
independently what you learned about forming small groups for teacher-led instruction 
(You Do). 

Use information from this self-study reading to support your work throughout the entire module. 
 

Important considerations when forming small groups 
There is not ONE right answer as to how small groups should be formed, nor is there 
ONE correct number of groups per class. You may find you need to be flexible and rearrange 
student placements within groups once they are formed and instruction is implemented. 
However, there are important considerations when taking this deeper dive into the data to form 
small groups for teacher-led instruction that may help ensure that students receive the 
instruction they need (Kosanovich et al., 2007). 

Figure 5 notes important considerations when forming small groups for teacher-led 
differentiated instruction. These considerations will be referred to throughout this module. 

Figure 5. Considerations when forming small groups 

• Form small groups of students based on similar instructional needs.  
• Keep group sizes small (5-7 as a maximum), so students are provided ample opportunities to 

practice skills with scaffolding and immediate feedback from you.  
• Reduce the group size to 3-5 for students in need of intensive support to provide more 

opportunities for student practice (Gersten et al., 2008). The higher the instructional need, the 
smaller the group size should be.  

• Remember that students may have diverse needs, even within a small group. 
• Consider attitudes, behaviors, and work ethics of each student (Rodriguez & Anderson, 2014), 

but keep expectations high. 
• Consider available resources (for example, instructional materials, time allowed in your 

schedule, number of students in your class). 
 

 

Form small groups for teacher-led instruction 
The time provided for tier 1 reading instruction typically consists of a combination of whole-
group instruction, teacher-led small groups, student-led groups, pairs of students, and 
independent work. It is necessary to include small group instruction as part of tier 1 even though 
there are ways to differentiate instruction in whole-group settings, such as asking different types 
of questions for specific students or groups of students. This is because whole-group instruction 
will not meet the needs of all students (Ankrum & Bean, 2008). 

Whole-group instruction usually involves using a core reading curriculum to introduce grade-
level appropriate skills and strategies and is followed by differentiated instruction and practice in 
small groups (Ankrum & Bean, 2008). During this small group time, sometimes referred to as 
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centers or stations, the teacher meets with small groups 
at the teacher-led center to provide differentiated 
instruction that is systematic and explicit to target 
identified reading skills based on student needs. 

The goal of small group teacher-led instruction is to build 
on students’ strengths and efficiently address 
instructional needs that are not shown to be needed by 
the entire class. Based on data provided by 
assessments, homogeneous, needs-based small groups 
can be formed, and lessons can be selected (or created) 
to match each group’s instructional needs. Using data to 
form small groups for teacher-led instruction according to 
students’ strengths and needs supports differentiated 
instruction (Ankrum & Bean, 2008; Coyne et al., 2001; 
Connor, 2014; Puzio et al., 2020). 

When not at the teacher-led center, students are 
engaged in purposeful learning activities at student-led 
centers, sometimes referred to as learning centers or 
stations. “Using multiple small groups is difficult when 
some children have difficulty paying attention, working 
independently, and interacting with peers” (Gersten, 2008, p. 18). To address this challenge, the 
panel of the practice guide suggests implementing classroom management procedures to 
manage independent and small group work, which is the focus of Module 3. 

“In addition to formal data 
collection and progress 
monitoring, exceptional 
teachers understand their 
students’ interests, 
misconceptions, and skills by 
watching, listening, and 
connecting with them. Great 
teachers know when and how 
to make things different 
because they understand their 
students deeply” (Puzio et al., 
2020, p. 487). All teachers can 
make a concerted effort to get 
to know their students, connect 
with them, and in doing so 
improve instruction and 
student learning. 

Use data-driven decision rules to form small groups for 
teacher-led instruction 
As noted in Module 1, some schools use assessment software that places students in groups. 
However, it may be that the assessment software does not provide information that is specific 
enough for you to make instructional decisions that will most efficiently support each student. If 
this is the case for your school, you are encouraged to use other data sources, such as 
students’ performance during classroom activities and on daily or weekly tests in the curriculum, 
or curriculum-based measures, to ensure students are properly placed. As noted in the 
Using Student Achievement Data to Support Instructional Decision Making practice guide 
(Hamilton et al., 2009), you should examine evidence from multiple data sources to gain deeper 
insight into students’ learning needs. So, while the reports and instructional suggestions 
provided by reading assessment software and programs may be convenient, use multiple data 
sources and your professional expertise to make final judgments regarding grouping of students 
and identifying the instruction students need to improve their reading skills and abilities. This is 
especially important when considering students who may not be progressing as anticipated in a 
specific group, or when data are conflicting, so appropriate group placement is not entirely clear. 

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/dddm_pg_092909.pdf#page=16
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In Module 1, you used benchmark or cut scores to conduct an initial interpretation of data and 
placed students in one of three risk categories: at risk, some risk, and minimal/negligible risk. 
Since students within each of these three risk categories may need different levels of support, 
the next step is to further analyze those same data to create small groups for teacher-led 
differentiated instruction (Connor, 2014). Remember, there is not ONE right way to use data-
driven decision rules to form small groups for teacher-led instruction, but there are important 
considerations to support decision making (see figure 5). 

Use grade 2 sample data from Module 1 

Let’s begin by reviewing the beginning of the year sample grade 2 data and data interpretation 
from Module 1. As a reminder, the national norms for grade 2 for the sample assessment are 
from the DIBELS 8th Edition Administration and Scoring Guide (2020). Students were placed in 
a broad risk category based on Oral Reading Fluency (ORF) screening assessment scores at 
the beginning of grade 2. Next, Nonsense Word Fluency (NWF) and Maze screening 
assessment scores were analyzed to identify students needing support in other components of 
reading (phonics-P and comprehension-C). Students with the lowest scores in NWF and Maze 
would need the most support in phonics and comprehension and be considered to have the 
greatest instructional need. These students would need more frequent progress monitoring (for 
example, weekly) to ensure group placement is appropriate. Table 19 is the grade 2 class 
summary with the raw scores for each assessment. Table 20 is the grade 2 data interpretation, 
with students placed in one of the three risk categories. As a quick refresher, to identify risk 
categories for a grade 2 class, we used the following beginning of the year benchmark scores: 

● ORF: 85 or above 

● NWF: 86 or above 

● Maze: 11 or above 

  

https://dibels.uoregon.edu/sites/dibels1.uoregon.edu/files/2021-06/DIBELS8thEditionGoals.pdf
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Table 19. Grade 2 class summary* 

 
*Table 10 from Module 1. 

  

https://ies.ed.gov/ncee/rel/differentiate-reading-k-3/pdf/2-3_ParticipantGuide_Module_1.pdf
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Table 20. Grade 2 data interpretation*  

At risk–intensive support (red) Some risk–strategic support 
(yellow) 

Minimal/negligible risk–core 
support (green) 

0–28 correct (ORF) 29–48 correct (ORF) 49–85+ correct (ORF) 

Student A-14, P, C 
Student B-27, P, C 
Student C-2, P, C 
Student E-22, P, C 
Student F-18, P, C 
Student G-24, P 
Student L-26, P, C 
Student T-17, P, C 

Student D-38 
Student H-48, P 
Student I-40, P, C 
Student O-31, P, C 
Student R-47, P, C 
Student S-35, P, C 
Student U-48 

Student J-52 
Student K-49, P, C 
Student M-62 
Student N-85 
Student P-55 
Student Q-86 

*Table 11 from Module 1. 

Use grade 2 sample data from Module 1 to form small groups for teacher-led instruction 

The number of groups you form depends on the data, your understanding of each student, and 
the considerations when forming small groups for teacher-led instruction noted above (figure 5). 
Keep in mind that the number of students in the intensive support category (red) may initially be 
too large to be effective in a teacher-led small group. Therefore, you may need to reduce the 
group size for students in need of intensive support, resulting in more than one group. To 
demonstrate one way to form small groups based on these data, below are some questions to 
ask yourself. The example shared here places students with the most instructional risk in group 
1 and students with the least instructional risk in the final group formed. Think about how you 
might answer the questions, and then compare your answers to those in table E1 (Appendix E): 

1. Analyze the data in the at risk intensive support category (red). Does the number of 
students in the intensive support category (red) exceed the number of students who 
should be placed in a small group for teacher-led instruction? If so, how many groups 
will be formed for teacher-led instruction from this category? Which students’ data look 
similar, so that they can placed in the same group? Based on the number of students 
you placed in each group, are there any changes to make? 

2. Analyze the data in the some risk category (yellow). Which students in this category 
need support in P or C? Why do these students need this support? 

3. Analyze the data in the minimal/negligible risk category (green). Which student(s) in 
this category need support in P or C? Why do these student(s) need this support? 

Table 21 shows the small groups formed for teacher-led instruction for our sample grade 2 class 
based on the rationale provided in table E1. Again, there is not ONE right way to form small 
groups for teacher-led instruction. The key is to use the data and the important considerations 
from figure 5 to support your decision making. 

https://ies.ed.gov/ncee/rel/differentiate-reading-k-3/pdf/2-3_ParticipantGuide_Module_1.pdf
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Table 21. Small groups for teacher-led instruction using grade 2 sample data 

Group 1 Group 2 Group 3 Group 4 Group 5 

Student A-14, P, C 
Student C-2, P, C 
Student F-18, P, C 
Student T-17, P, C 

Student B-27, P, C 
Student E-22, P, C 
Student G-24, P 
Student L-26, P, C 

Student H-48, P 
Student I-40, P, C 
Student O-31, P, C 
Student R-47, P, C 
Student S-35, P, C 
Student K-49, P, C 

Student D-38 
Student U-48 
Student J-52 
Student M-62 
Student N-85 
Student P-55 
Student Q-86 

Not applicable 
now but may be 
after progress 
monitoring 
assessment 
administration. 

 

To summarize: 

● The students in the at risk–intensive support category (red) were divided into two groups 
(groups 1 and 2). Group 1 includes those students who were below the benchmark on 
both P and C and scored the lowest on ORF. Group 2 also was below the benchmark on 
P and all but one (Student G) on C but had higher ORF scores than those placed in 
group 1. Groups 1 and 2 have the highest instructional need. 

● Except for Students D and U, all the students in the some risk–strategic support 
category (yellow) were placed in group 3. Students D and U were placed in group 4 
because they were at minimal/negligible risk for P and C. 

● Except for Student K, all the students in the minimal/negligible risk–core support 
category (green) were placed in group 4. Each of these students were at or above the 
benchmark for ORF. Student K’s scores showed needing support in P and C, so this 
student was placed in group 3 but carefully monitored to determine if that is the 
appropriate placement. Group 4 has 7 students because they are all in the 
minimal/negligible risk–core support category (green). 

 
In table 30, note your key takeaways about forming small groups for teacher-led 
instruction. 

Determine the instructional focus for each small 
group 
Planning for each small group is a “huge undertaking that requires the teacher to possess a 
deep knowledge of the reading process and student learning” (Ankrum & Bean, 2008, p. 143). A 
mandated reading program may be a great tool, but the program alone may not suffice for small 
group instruction because there are so many other considerations. These include your grade 
level’s state standards, your reading curriculum/program, the content you are teaching in other 
instructional formats (for example, whole group), and of course screening/progress monitoring 
data, and knowledge of your students. 
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Additionally, simply implementing the same lesson for each small group defies the 
purpose of differentiated instruction and is not an efficient use of instructional time. The 
only caveat to this is when two groups are at risk and show the same instructional need and, 
therefore, implementing the same lesson with these two different groups is appropriate. As 
noted before, the smaller group size provides more opportunities for students to practice with 
immediate feedback from you. 

The goal of planning instruction for each small group is to accelerate achievement of students 
who are at risk, increase the achievement of students who are at some risk, and continue to 
challenge students who are at minimal/negligible risk. With knowledge of the reading process 
and student learning, you can make informed decisions about each small group to achieve this 
goal. For each small group, the instructional focus needs to be identified and instruction 
planned. 

The instructional focus for each small group using grade 2 
sample data 
We have already identified four small groups for teacher-led instruction. Now, let’s determine 
the instructional focus for each small group by reviewing the letters (P, C) next to each student’s 
name. A “P” or “C” indicates that the student scored in the lowest range. Knowing the most 
significant needs of students in a small group will help you make instructional decisions that will 
most efficiently support that group’s reading progress. Keep in mind that small group 
instruction is a small part of the school day so prioritize those skills that will most 
efficiently support students reading text. 

Questions to consider when identifying the instructional focus for each group: 

● Which components of reading are areas of weakness for this group of students? 

● Which critical skills should be developed at this point in the year (in this case, the 
beginning of the year)? 

● What skills have typically been taught at this point in the school year? 

● How have students responded to instruction and any intervention they have received? 

● Which specific skills will be emphasized in each group? 

Now that you have considered these questions, see table 22 for the instructional focus, based 
on data, for each group in our grade 2 sample class. 
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Table 22. Instructional focus for each small group using grade 2 sample data 

Group 1 Group 2 Group 3 Group 4 

Student A-14, P, C 
Student C-2, P, C 
Student F-18, P, C 
Student T-17, P, C 

Student B-27, P, C 
Student E-22, P, C 
Student G-24, P 
Student L-26, P, C 

Student H-48, P 
Student I-40, P, C 
Student K-49, P, C 
Student O-31, P, C 
Student R-47, P, C 
Student S-35, P, C 

Student D-38 
Student U-48 
Student J-52 
Student M-62 
Student N-85 
Student P-55 
Student Q-86 

Instructional focus 
NWF measures letter sounds, or phonics. A score 
between 0–40 indicates that the student is at risk 
(red). Every student in this group scored well below 
20 on NWF, which indicates that phonics will be an 
instructional focus for this small group. Phonics 
activities will target fluency and accuracy in 
identifying letter-sound correspondences. 

ORF measures oral reading fluency. The data for this 
group showed each student well-below the at risk cut 
scores of 0–28. Therefore, fluency in reading words 
that include letter-sounds previously taught will also 
be an instructional focus for this group. 

Each student in this group also scored in the at risk 
category for Maze, a measure of comprehension. 
Since small group teacher-led instruction is only a 
small portion of the day in terms of time, this time will 
focus on decoding (phonics and fluency). 
Comprehension will be included during this time 
when students are reading connected text 
accurately. Comprehension will also be addressed 
during other times throughout the day, during whole 
group instruction, for example. 

Instructional focus 
This group’s NWF data 
was very similar to the 
data of group 1 so phonics 
will be an instructional 
focus for this group. 
Phonics activities will 
target fluency and 
accuracy in identifying 
letter-sound 
correspondences and 
using that knowledge to 
read words. 

The ORF scores for this 
group were also below the 
at risk cut scores, but 
slightly higher than the 
scores from group 1. The 
instructional focus for 
groups 1 and 2 will be 
similar, although group 2 
will focus on reading 
connected text sooner 
than group 1. 

Instructional focus 
The NWF for each student 
in this group was also in the 
at risk range, although a bit 
higher than groups 1 and 2. 
So phonics will also be an 
instructional focus for this 
group. Phonics activities will 
target fluency and accuracy 
in identifying letter-sound 
correspondences and using 
that knowledge to read 
words in connected text. 

The ORF scores for this 
group fell in the some risk 
category, so fluency in 
reading connected text will 
be an instructional focus for 
this group. 

Instructional focus 
The NWF and Maze data 
for each student in this 
group fell in the 
minimal/negligible risk 
category. Five of these 
students scored in the 
minimal/negligible risk 
category for ORF and the 
other two were at the 
higher end of the some risk 
category. The instructional 
focus for this group will be 
to continue to build fluency 
and build comprehension. 
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Some teachers create decision trees to support decisions about the instructional focus for small 
groups. Figure 6 is a sample of an adaptation of a teacher-created decision tree for grade 2 
(Mrs. Wolff, 2022). To create the decision tree, the teacher considered scores from the DIBELS 
assessment she administered, other data such as classroom performance, and the type of 
instruction that would need to be provided based on the strengths and weaknesses evidenced 
by the data. The scores used for the decision tree reflect the lowest level of minimal risk on the 
DIBELS screening assessment. Students scoring below these levels have some risk or are at 
risk and need strategic or intensive support according to DIBELS benchmark goals. The focus 
of instruction should be different than that for students whose scores are higher, indicating they 
are not at risk of meeting the end-of-year benchmark. 

  

https://dibels.uoregon.edu/sites/dibels1.uoregon.edu/files/2021-06/DIBELS8thEditionGoals.pdf
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Figure 6. Sample decision tree to determine instructional focus in grade 2 

Sample Decision Tree to Determine Instructional Focus in Grade 2 
Decisions are based on Grade 2 DIBELS screening assessment at the beginning of the 

school year. 

 
*Maze assessments are standardized, group-administered measures of reading comprehension. 

 
In table 30, note your key takeaways about determining the instructional focus for 
each small group. 
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Plan lessons for small groups 
The next step is to plan the content, time, and level of scaffolding for each teacher-led small 
group (Ankrum & Bean, 2008; Connor, 2014; Coyne et al., 2001; Puzio et al., 2020). Scaffolding 
is the support provided to students by teachers, materials, and tasks (Coyne et al., 2001). 
Planning the content, time, and level of scaffolding is aligned to the Using Student Achievement 
Data to Support Instructional Decision Making practice guide (Hamilton et al., 2009). 
Recommendation 1 is to make data part of an ongoing cycle of instructional improvement. 
Collecting progress-monitoring data and using that data to drive instruction is important to that 
process. In addition, How-To Step 3 is to modify instruction to increase student learning. Ways 
in which lesson plans can be modified to match each group’s instructional needs include: 

● Instructional content 

● Meeting time and frequency 

● Level of scaffolding 

● Progress monitoring to ensure flexibility 

Instructional content 
When planning lessons for small groups, consider materials you currently use and have access 
to at your school. For example, you can develop appropriate lessons using materials from the 
core reading program, a supplemental reading program, or an intervention program that will 
effectively address the identified instructional focus for each group. Be sure to use your core 
reading program’s scope and sequence and the students’ assessment data as guidance. 
Sometimes a core reading program has supplementary materials to consider as well. Ensure 
that the content taught in small group differentiated instruction aligns with the instructional 
materials used in tier 1 whole-group instruction. When a different approach is used in small 
group instruction than in whole group, it can lead to confusion for students. 

If your school does not have a core reading program or you find that you need to search beyond 
your school’s core reading program to meet the instructional needs of your students, you will 
need to identify other lesson plans and materials to implement during small group differentiated 
instruction. For example, the Student Center Activities from the Florida Center for Reading 
Research (FCRR) can be used as teacher-directed lessons. The suggestions for extensions 
and adaptations listed on each Student Center Activity describe how to use the same activity in 
different ways to further support differentiated instruction. The Student Center Activities are 
organized by grade level bands (Preschool, K–1, 2–3, and 4–5) and reading components 
(phonological awareness, phonics, fluency, vocabulary, and comprehension). Additionally, 
Instructional Routines appropriate for teaching foundational reading skills in small groups are 
found on the Essentials for Reading Success page on FCRR’s website. It may also be helpful to 
consider using the REL Southeast Rubric for Evaluating Reading/Language Arts Instructional 
Materials for Kindergarten to Grade 5 when reviewing reading instructional materials for use. 

 

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/dddm_pg_092909.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/dddm_pg_092909.pdf
https://fcrr.org/student-center-activities
https://fcrr.org/reading-success/components
https://ies.ed.gov/ncee/rel/Products/Region/southeast/Publication/3814
https://ies.ed.gov/ncee/rel/Products/Region/southeast/Publication/3814
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For each small group lesson, it is important to identify the instructional content that reflects the 
process of learning to read and meets the instructional needs of students. Table 23 is an at-a-
glance resource that includes concepts and tasks, listed generally from simple to complex, for 
each reading component. However, it is important to note when teaching systematically, 
concepts and tasks overlap within as well as across reading components. This resource can be 
used when determining specific skills to focus on for each group. Although it is not a 
comprehensive resource, it can serve as a reminder of the key foundational reading skills 
important to support students in becoming skilled readers. 

Table 23. Concepts and tasks listed from simple to complex by reading component* 

Phonological 
awareness (PA) 

Phonics  Fluency  Vocabulary Comprehension 

Levels on the PA 
continuum: 
Word level 

Syllable level 

Onset-Rime level 

Phoneme level 

Tasks at each PA 
level including: 
Blending 

Segmenting 

Deleting 

Concepts of print 

Letter recognition 

Letter-sound 
correspondence 

Consonant 
patterns 

Vowel patterns 

Encoding 
(spelling) and 
decoding 

High-frequency 
words 

Syllable patterns 

Morpheme 
structures 

Word reading 

Reading 
connected text 

Word meaning 
(e.g., academic 
vocabulary) 

Morphemic 
elements 

Word analysis 

Words in context 

Activate/build 
background 
knowledge 

Sentence 
meaning 

Main 
idea/summarize 

Narrative text 
structure 

Expository text 
structure 

Text analysis 

Monitor for 
understanding 

*Lists are not comprehensive. 

Meeting time and frequency 
Meeting time and frequency refer to the amount of time spent with each small group and how 
many days each week you meet with that small group. Meeting time and frequency will vary 
across groups. For example, groups with a higher instructional need may meet for longer 
periods of time and/or for more days during the week than other groups. The key is to be 
flexible–the amount of time and number of days per week change based on data and teacher 
observation. For example, if 15 minutes is too long for a group to meet and stay actively 
engaged, then adjust the time to 10 minutes. 

Level of scaffolding 
A scaffold provided by the teacher helps students demonstrate a skill or concept that they could 
not have otherwise done on their own (Coyne et al., 2001). It is important that the level and 
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duration of scaffolding match the instructional needs of the student. This could include 
accommodations in tier 1 instruction for students with disabilities. Scaffolding is gradually 
withdrawn as students progress in their understanding and knowledge and begin to apply 
reading skills independently. The level of scaffolding will vary across the small groups. The 
higher the instructional need, the more opportunities those students need to practice skills with 
scaffolding. Students who are above grade level may spend more time independently practicing 
and applying newly taught skills (Ankrum & Bean, 2008). 

During small group teacher-led instruction, you provide immediate, specific feedback to a 
student as a skill is practiced. The level of this type of instructional scaffold depends on the 
student’s response and where the student is in the process of learning to read. The following 
are some examples of how you can provide scaffolding: 

● Adjust the instructional pace of the lesson. If students are making a lot of errors, you 
may need to slow down, so they have more time to grasp the instruction. If students are 
not engaged in the lesson, you may need to speed up, so that students are motivated to 
fully participate. 

● Adjust the level of instructional materials. If students’ frustration rate is high, the content 
may be too advanced. If students are bored, the content may be too easy. 

● Provide a forced choice. If a student does not know the answer, narrow the answer 
choices to two. 

● If a student is stuck or makes a mistake, tell them the answer, ask them to practice the 
task with you, and then provide another opportunity for them to practice the same task. 
(“I Do, We Do, You Do” correction sequence). 

Figure 7 includes a video of examples of scaffolded instruction and reflection questions for you 
to respond to after viewing the video. 

Figure 7. Instructional scaffold video and reflection questions 

 
In Video 9: Examples of Instructional Scaffolds (5:44), teachers provide immediate, specific 
feedback when students make an error.  

 After viewing the video, please answer the questions below. 

1. What are some examples in the video of teachers providing immediate specific feedback to a 
student as a skill is practiced? 

2. What are some examples in the video of teachers providing scaffolding when students make errors? 

 

https://youtu.be/QvM9liSit4g


Toolkit for Differentiating Reading Instruction for Grades 2–3 
Participant Guide 

Module 2: Determine Data-Driven Decision Rules and Plan  
for Teacher-Led Small Group Differentiated Instruction 

Step 1: Build Knowledge | 23 

 

Scaffolding is also supported by materials and tasks. The instructional materials (for example, 
the lesson plan or the activity) should include tasks that introduce a manageable amount of 
information. For every reading component, begin with simpler tasks and systematically progress 
to more difficult ones (Coyne et al., 2001). For example: 

● When teaching phonological awareness, begin with blending and segmenting larger 
units of language like compound words, then move to syllables, and finally to phonemes. 
Once the phoneme level is reached, begin with the easiest task of isolating the first 
sound and then move to segmenting the entire word. 

● When teaching phonics, separate similar and potentially confusing letters by many 
lessons (for example, the letters b and d look similar so they would not be taught during 
the same week). Teach the most common letter-sounds first (for example, /m/, /a/, /s/) 
since those will be used most when reading words. 

● When teaching a blending strategy to read words, begin with words that include 
continuous sounds (for example, /s/) since they are easier to blend than stop sounds (for 
example, /p/). Also, begin with consonant-vowel-consonant (CVC) words, like sun and 
fan and CVCe words like make and fine before moving to more complex CCVC words 
like spin. 

Progress monitoring to ensure flexibility 
It is important to progress monitor and analyze data so groups are fluid based on the changing 
data (Gersten et al., 2008). In fact, this is How-To Step 2 from Recommendation 1 of the focus 
practice guide. Recommendation 1 is to screen all students for potential reading problems at the 
beginning of the year and again in the middle of the year and to regularly monitor the progress 
of students at risk for developing reading disabilities. 

When small groups are fluid, or flexible, it means that membership within each group will 
change based on progress monitoring data (Gersten, et al., 2008). Flexible grouping allows 
students to receive the appropriate amount of support at the appropriate time (Connor, 2014). 
Being flexible means that students can move from group to group at any point, given sufficient 
evidence supporting a change, based on instructional needs. 

Monitor the progress of all students for flexible grouping. Progress monitoring may include 
curriculum-based measures or weekly mastery tests from your core reading program. Monitor 
the progress of those students who have the highest instructional need more frequently to make 
instructional changes, small group changes, and to accelerate learning. In our sample grade 2 
class, this applies to groups 1 and 2. In addition to supporting flexible grouping, progress 
monitoring will help you determine if your instruction is on target and should support your 
decisions about each small group including: group size, instructional focus, lesson plans, 
instructional materials, meeting time and frequency, and level of scaffolding. 

Figure 8 includes a video of an example of managing progress monitoring in the classroom and 
reflection questions for you to respond to after viewing the video. 
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Figure 8. Managing progress monitoring in the classroom video and reflection questions 

 
In Video 10: Manage Progress Monitoring in the Classroom (5:05), a grade 1 teacher shares how 
she manages progress monitoring. 

 After viewing the video, please answer the questions below. 

1. How would you describe the progress monitoring system that the grade 1 teacher in the video 
implemented in her classroom? 

2. The teacher in the video indicated that she planned for how to engage the students working 
independently of her in meaningful tasks. What did she do when she found several students were 
not on task? 

3. What were some of the benefits of progress monitoring that the grade 1 teacher in the video shared? 

 

Lesson plans for groups 1–4 (using grade 2 sample data) 
The provided lesson plans are examples. Activities included in the example lesson plans 
are in Appendix F. Your lessons may look different. 

Let’s return to the four small groups we created using the example grade 2 class data. Now, we 
will develop a lesson plan based on the instructional focus and knowledge of the reading 
process for each small group.1

1 If you have instructional materials that match each group's instructional needs, you may not need to develop a lesson 
plan for every group. For example, your core reading program may have supplemental materials. 

 Each lesson plan includes information related to instructional 
content, meeting time and frequency, level of scaffolding, and progress monitoring; however, 
there are additional details, so the plan is clear and explicit. Lesson plans will include: 

● Group members 
● Meeting time and frequency 
● Lesson objective(s) 
● Instructional materials 

 

● Level of scaffolding 
● Lesson procedure 
● Progress monitoring assessment 

https://dwwlibrary.wested.org/resources/338
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Lesson plan for group 1 (beginning of grade 2) 

The data showed that students in group 1 were at risk for phonics (NWF) and fluency (ORF). 
Therefore, this group requires instruction in phonics that targets fluency and accuracy in 
identifying letter-sound correspondences and reading words that include those letter-sound 
correspondences. The lesson plan for group 1 is found in table 24. 

Table 24. Lesson plan for group 1 

Group members Student A, Student C, Student F, Student T 

Meeting time and frequency Daily for 15 minutes 

Lesson objective(s) 
1. Identify letter-sounds. 
2. Decode and write consonant-vowel-

consonant (CVC) words.  

Instructional materials 
1. Phonics Instructional Routine: Letter-Sound 

Correspondence 
2. Phonics Instructional Routine: Decode and 

Write Words 

Level of scaffolding When an error is made, tell the student the answer, ask the student to practice 
the task with you, and then provide another opportunity for the student to practice the same task.  

Lesson procedure for objective 1 
1. Implement Phonics Instructional Routine: Letter-Sound Correspondence. 
2. Select one new letter to introduce and another four letters that have already been introduced. 
3. Provide scaffolding as needed. 

Lesson procedure for objective 2 
1. Implement Phonics Instructional Routine: Decode and Write Words. 
2. Use words made up of letter-sounds focused on in Objective 1. 
3. Provide scaffolding as needed. 

Progress monitoring assessment(s) 
NWF, ORF, Maze, Curriculum-Based Measures 

 

  

https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-K-Letter-Sound-Correspondence.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-K-Letter-Sound-Correspondence.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-K-Letter-Sound-Correspondence.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words.pdf
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Lesson plan for group 2 (beginning of grade 2) 

This group’s NWF data was very similar to the data of group 1 so phonics will be an instructional 
focus for this group. Phonics activities will target fluency and accuracy in identifying letter-sound 
correspondences and using that knowledge to read words. The ORF scores for this group were 
also below the at risk cut scores, but slightly higher than the scores from group 1. The 
instructional focus for groups 1 and 2 will be similar, although group 2 will focus on reading 
connected text sooner than group 1. The lesson plan for group 2 is found in table 25. 

Table 25. Lesson plan for group 2 

Group members Student B, Student E, Student G, Student L 

Meeting time and frequency Daily for 15 minutes 

Lesson objective(s) 
1. Decode and write words with consonant 

blends. 
2. Read connected text fluently. 

Instructional materials 
1. Phonics Instructional Routine: Decode and 

Write Words with Blends 
2. Decodable text that includes CVC and CCVC 

words from the core reading program. 

Level of scaffolding When an error is made, tell the student the answer, ask the student to practice 
the task with you, and then provide another opportunity for the student to practice the same task.  

Lesson procedure for objective 1 
1. Implement Phonics Instructional Routine: Decode and Write Words with Blends 
2. Use words that include letter-sounds already taught. 
3. Provide scaffolding as needed. 

Lesson procedure for objective 2 
1. Provide each student with a copy of the same decodable text. 
2. Provide opportunities for students to read out loud, through echo reading or choral reading for 

example. 
3. Provide scaffolding as needed. 

Progress monitoring assessment(s) 
NWF, ORF, Maze, Curriculum-Based Measures 

 

  

https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words-with-Blends.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words-with-Blends.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words-with-Blends.pdf
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Lesson plan for group 3 (beginning of grade 2) 

The NWF for each student in this group was also in the at risk range, although a bit higher than 
groups 1 and 2, so phonics will also be an instructional focus for this group. Phonics activities 
will target fluency and accuracy in identifying letter-sound correspondences and using that 
knowledge to read words in connected text. Since the ORF scores for this group fell in the some 
risk category (higher than groups 1 and 2), this group will focus on fluency reading connected 
text. The lesson plan for group 3 is found in table 26. 

Table 26. Lesson plan for group 3 

Group members Student H, Student I, Student K, Student O, Student R, Student S 

Meeting time and frequency Daily for 10 minutes 

Lesson objective(s) 
1. Decode and write words with silent-e. 
2. Read connected text fluently.  

Instructional materials 
1. Phonics Instructional Routine: Decode and Write 

Words with “Silent e”  
2. Decodable text that includes CVC, CCVC, and 

silent-e words from the core reading program.  

Level of scaffolding If students are not engaged with the lesson, consider the pace (too slow or too 
fast?)  

Lesson procedure for objective 1 
1. Implement Phonics Instructional Routine: Decode and Write Words with “Silent e”. 
2. Use words that include letter-sounds already taught. 
3. Provide scaffolding as needed. 

Lesson procedure for objective 2 
1. Provide each student with a copy of the same decodable text. 
2. Provide opportunities for students to read out loud, through echo reading or choral reading for 

example. 
3. Provide scaffolding as needed. 

Progress monitoring assessment(s) 
NWF, ORF, Maze, Curriculum-Based Measures 

 

  

https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words-with-Silent-e.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words-with-Silent-e.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words-with-Silent-e.pdf
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Lesson plan for group 4 (beginning of grade 2) 

The NWF and Maze data for each student in this group fell in the minimal/negligible risk 
category. Five of these students scored in the minimal/negligible risk category for ORF and the 
other two were at the higher end of the some risk category. The instructional focus for this group 
is to continue to build fluency and develop comprehension. The lesson plan for group 4 is found 
in table 27. 

Table 27. Lesson plan for group 4 

Group members Student D, Student U, Student J, Student M, Student N, Student P, Student Q 

Meeting time and frequency Daily for 10 minutes 

Lesson objective(s) 
1. Blend syllables to read and write two-syllable 

words. 
2. Build fluency and comprehension.  

Instructional materials 
1. Syllables, Words, and Pictures 
2. Supplemental materials from core reading 

program.  

Level of scaffolding If a word error is made when reading, model the decoding strategy previously 
taught and provide another practice opportunity.  

Lesson procedure for objective 1 
1. Modify the Syllables, Words, and Pictures Student Center Activity to be teacher directed where 

you model the task and provide student practice (as a group and individually) with scaffolding. 
2. Provide scaffolding as needed. 

Lesson procedure for objective 2 
1. Provide each student with a copy of the same text from supplemental material from your core 

program. 
2. Provide opportunities for students to read out loud, through echo reading or choral reading for 

example. 
3. Provide scaffolding as needed. 
4. Discuss the important vocabulary from the text before and while students read. 
5. Ask questions about the text during and after reading to build comprehension. 

Progress monitoring assessment(s) 
NWF, ORF, Maze, Curriculum-Based Measures 

 

 
In table 30, note your key takeaways about planning a lesson for each small group. 

 

  

https://fcrr.org/sites/g/files/upcbnu2836/files/media/PDFs/student_center_activities/23_syllable_patterns/23_p029_syllables_words_and_pictures.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/PDFs/student_center_activities/23_syllable_patterns/23_p029_syllables_words_and_pictures.pdf
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Putting it all together 
Recommendation 2 of the practice guide, which is the foundation of this Toolkit, is to provide 
differentiated reading instruction for all students based on assessment of students’ current 
reading levels (tier 1). The practice guide states, “Because differentiated instruction under tier 1 
requires identifying and grouping students to work on targeted skills, readers may wonder where 
differentiated instruction ends and tier 2 intervention (Recommendation 3) begins. Differentiated 
instruction applies to all students, while tier 2 instruction applies only to those at risk in key 
areas. The panel believes that, to be effective, a multi-tier approach can blur the lines between 
tier 1 and tier 2, and that sensible data-driven instruction should permeate all of the tiers of 
reading instruction” (Gersten et al., 2008, p. 17). Some students will continue to need additional 
intervention in tiers 2 or 3, which goes beyond the scope of this Toolkit. 

The four example small group lessons included in this self-study reading are intended to be 
implemented during the 90-minute reading block that is dedicated to tier 1 instruction. A 90-
minute reading block is typical for kindergarten through grade 3; however, your school schedule 
may differ in the amount of time designated for tier 1 reading instruction. 

A sample 90-minute reading block at-a-glance schedule for this grade 2 class can be found in 
table 28. Note that time for tier 2 and tier 3 intervention is not included in the schedule. If 
progress monitoring data indicates a need for additional intensified intervention, it would be 
provided at another time during the school day. 
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Table 28. Sample grade 2 90-minute reading block at-a-glance schedule 

90-minute reading block at-a-glance schedule 

Time Format Instructional focus Instructional materials 

8:30–9:10 Whole group Phonics 
Oral Language 
Vocabulary 
Comprehension 
Writing 

Core Reading Program 

9:10–9:25 Small Group #1 Phonics and 
Decoding (simple 
words) 

Phonics Instructional Routine: Letter-Sound 
Correspondence 
Phonics Instructional Routine: Decode and 
Write Words 

9:25–9:40 Small Group #2 Decoding (words 
with consonant 
blends) and Fluency 

Phonics Instructional Routine: Decode and 
Write Words with Blends 
Decodable text that includes CVC and CCVC 
words from the core reading program. 

9:40–9:50 Small Group #3 Decoding (words 
with silent-e) and 
Fluency 

Phonics Instructional Routine: Decode and 
Write Words with “Silent e”  
Decodable text that includes CVC, CCVC, 
and silent-e words from the core reading 
program.  

9:50–10:00 Small Group #4 Fluency and 
Comprehension 

Syllables, Words, and Pictures 
Supplemental materials from core reading 
program. 

Activities for student centers 
(All activities have been explicitly taught to the students before being placed at student reading 
centers.) 
Center #1: Phonics 
Say and Spell — In pairs, students read and write high-frequency words. 
Center #2: Fluency 
Students will complete one of the following activities: 
Letter-Sound Mix-Up — Students will practice speed and accuracy in recognizing letter-sounds. 
Digraph-Diphthong Dash — Students will practice speed and accuracy in recognizing sound-spelling 
correspondences. 
Word Part Race — Students will practice speed and accuracy in reading word parts. 
Center #3: Comprehension 
Students follow along and read a text while listening to it read aloud using headphones. After 
listening/reading to the text, students can choose to either write the main idea and three details about 
the text on a graphic organizer or write about their favorite part of the text and why. 

 

 

https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-K-Letter-Sound-Correspondence.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-K-Letter-Sound-Correspondence.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words-with-Blends.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words-with-Blends.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words-with-Silent-e.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words-with-Silent-e.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/PDFs/student_center_activities/23_syllable_patterns/23_p029_syllables_words_and_pictures.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/PDFs/student_center_activities/23_high_frequency_words/23_p010_say_and_spell.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/PDFs/student_center_activities/23_fluency_letter_sound_correspondence/23_f001_letter_sound_mix_up.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/PDFs/student_center_activities/23_fluency_letter_sound_correspondence/23_f002_digraph_and_diphthong_dash.pdf
https://fcrr.org/sites/g/files/upcbnu2836/files/media/PDFs/student_center_activities/23_word_parts/23_f003_word_part_race.pdf
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Scheduling is an important part of tier 1 instruction with many factors coming into play such as 
special areas and time for intervention. Often, school leaders determine school-wide schedules 
and from there teachers plan their daily schedule. Here, we provide one example for our grade 
2 class that illustrates how all the content of Modules 1 and 2 of this Toolkit is put together. A 
sample grade 2 daily schedule is shown in table 29. Notice that tiers 2 and 3 are separate from 
tier 1. 

Table 29. Sample grade 2 daily schedule 

Time Activity 

8:30–10:00 Reading/Language Arts (tier 1) instruction including differentiated small 
groups 

10:00–10:30 Reading/Language Arts Intervention (tiers 2 and 3) 

Reading/Language Arts Enrichment for students not receiving tier 2 or 3 
intervention 

10:30–10:50 Recess/Snack 

10:50–11:20 Health and Social Studies 

11:20–12:20 Math 

12:20–12:50 Lunch 

12:50–1:50 Special Area 

1:50–2:10 Math Intervention 

2:10–2:40 Science 

 

 
In table 30, note your key takeaways about putting it all together. 
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My key takeaways 
In table 30, note your key takeaways about how each topic from this self-study reading supports 
implementing differentiated instruction. 

Table 30. My key takeaways from Module 2 self-study reading  

Topic My key takeaways about differentiated instruction 

Form small groups for 
teacher-led 
instruction 

  

Determine the 
instructional focus for 
each small group 

  

Plan a lesson for 
each small group 

  

Putting it all together   
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Key takeaways 
Compare your key takeaways from table 30 to those in table 31. 

Table 31. Key takeaways from Module 2 self-study reading 

Topic How this topic supports differentiated instruction 

Form small groups for 
teacher-led instruction. 

Using a variety of data to form small groups (even if I have computer software 
that generates student groups) helps ensure that instruction is differentiated. If 
I examine the data closely, it will help me see common strengths and needs 
within my class and help me to group students appropriately. It is important to 
note that group sizes may vary to support differentiation 

Determine the 
instructional focus for 
each small group. 

The data from progress monitoring, class activities, and curriculum-based 
assessments will help me determine the instructional focus for each small 
group. The instructional focus will be different for the groups because 
strengths and needs are different. 

Plan a lesson for each 
small group. 

The lessons I develop for each group will address the instructional focus, 
which supports differentiation. Not all groups need the same thing – my 
lessons will reflect that. In addition, the amount of time that I am with each 
group as well as how frequently I meet with them also supports differentiation. 
How should I determine how much time I need for groups or how often I need 
to meet with them? 

Putting it all together.  [What does this look like in my classroom? Answers will vary by teacher]. 
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WATCH VIDEOS AND REFLECT 
Strategic adaptations 

PAUSE 

 

If… 
● you would like to hear how other teachers determine data-driven 

decision rules and plan for differentiated instruction 
Then… 

● watch the videos and complete Activity 8. 

MOVE 
AHEAD 

 

If… 
● you would like to hear how other teachers determine data-driven 

decision rules and plan for differentiated instruction at another time 
Then… 

● advance to Step 2: Collaborate and Practice. 

 

Activity 8: Video-viewing guide 
Directions for Activity 8 
Read and complete Activity 8: Video-Viewing Guide on the next page. 
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Before video viewing 
Since schools and teachers use different assessments and curricula, determining data-driven decision 
rules and planning for teacher-led small group instruction will not be the same for each classroom. The 
goal of these video interviews is to hear the featured teachers describe how they met the objectives of 
this module. The videos across the three modules of this Toolkit tell the story of these teachers’ 
classrooms and it is anticipated that you will glean key takeaways for your classroom. 

In these videos, both teachers describe their literacy block schedule, how they select activities, and 
how they address gaps in decoding and fluency. Additionally, the grade 2 teacher discusses how she 
determines which skills to work on in each small group, determines the level of support for each group, 
uses progress monitoring, and gets support. 

 

During video viewing 
As you watch the grade 2 or the grade 3 video (you may choose to watch both), think about how 
you use data to plan for teacher-led small group differentiated instruction. Reflect on the video(s) 
by answering these questions: 

1. What are one or two tips from the video(s) that you might use as you plan for small group 
instruction? 

2. How are those tips different from what you currently do? 

3. Do you have any questions?  

 
Video 11: Plan for Small Group Differentiated 
Instruction [Grade 2] (5:23) 
https://youtu.be/4zmlZtXr8yU   

 
Video 12: Plan for Small Group 
Differentiated Instruction [Grade 3] (3:52) 
https://youtu.be/cj0HjCYWJWY  

 

After video viewing 
After reflecting on the video(s) you watched, record a key takeaway and/or a question that you 
would like to share with your colleagues. You will share your thoughts at a team meeting after the 
completion of this module when you discuss Activity 17: Prepare to Share Insights from 
Module 2. 

 

Step 1 is now complete. Please proceed to Step 2. 

 

https://youtu.be/4zmlZtXr8yU
https://youtu.be/cj0HjCYWJWY
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STEP 2: COLLABORATE AND 
PRACTICE 

Collaborate with colleagues to share knowledge, problem solve,  
and complete activities. 

Team Meeting: Complete Activities 9–12 using provided sample data. 

Total Approximate Time: 1.5–2 hours 

For Activities 9–12, sample DIBELS data are provided and used only as examples and 
practice because they are widely available and free. You are not expected to administer 
DIBELS or combine data across classrooms. 

Activity 9: Collaborative Discussion About Small Groups Formed for Teacher-Led Instruction 
(15 minutes) 

Activity 10: Form Small Groups for Teacher-Led Instruction (20–30 minutes) 

Activity 11: Determine the Instructional Focus for Each Small Group (20–30 minutes) 

Activity 12: Plan a Lesson for One Small Group (20–30 minutes) 

Strategic adaptions 

PAUSE 

 

If… 
● you or your team need practice analyzing data to form small groups for 

teacher-led instruction and/or 
● you or your team need practice determining the instructional focus for 

each small group and/or 
● you or your team need practice planning lessons for each small group 

Then… 
● continue with Activities 9–12.  

MOVE 
AHEAD 

 

If… 
● you or your team already have an understanding for how to form small 

groups for teacher-led instruction and/or 
● you already have an understanding for how to determine the instructional 

focus for each small group and/or 
● you already have an understanding for how to plan lessons for each 

small group 
Then… 

● consider advancing to Step 3 to complete Activities 13–17 using your 
own students’ data. 
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Note: 
● Step 2 was designed to be completed collaboratively with your colleagues. However, if 

that is not feasible, Activities 9–12 can be completed independently. 
● Once Step 2 is complete, proceed to Step 3 to complete Activities 13–17. 

Activity 9: Collaborative discussion about small 
groups formed for teacher-led instruction 
Purpose of Activity 9 
In Step 1, you learned about using data-driven decision rules to form small groups for teacher-
led instruction by using grade 2 sample data. You also viewed and responded to brief videos in 
Activity 1. Now, you and your team will discuss the grouping decisions that were provided in the 
self-study reading and determine if you agree or might have placed students differently. This 
activity will help team members debrief from the self-study reading. It will also prepare the team 
for similar discussions that will occur during Activity 2, which will focus on small group 
placement using the Module 1, grade 3 data. 

Background information for Activity 9 
With your team, review table 32, the sample grade 2 data interpretation organized by risk 
category, and table 33, the small groups for teacher-led instruction table from the self-study 
reading. These have been placed below for your convenience. 

Table 32. Grade 2 data interpretation* 

At risk–intensive support (red) Some risk–strategic support 
(yellow) 

Minimal/negligible risk–core 
support (green) 

0–28 correct (ORF) 29–48 correct (ORF) 49–85+ correct (ORF) 

Student A-14, P, C 
Student B-27, P, C 
Student C-2, P, C 
Student E-22, P, C 
Student F-18, P, C 
Student G-24, P 
Student L-26, P, C 
Student T-17, P, C 

Student D-38 
Student H-48, P** 
Student I-40, P, C 
Student O-31, P, C 
Student R-47, P, C 
Student S-35, P, C 
Student U-48** 

Student J-52 
Student K-49, P, C 
Student M-62 
Student N-85 
Student P-55 
Student Q-86 

*Table 11 from Module 1. 
**Placement scores that were on the border between small groups. 

 

https://ies.ed.gov/ncee/rel/differentiate-reading-k-3/pdf/2-3_ParticipantGuide_Module_1.pdf
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Table 33. Small groups for teacher-led instruction using grade 2 sample data* 

Group 1 Group 2 Group 3 Group 4 Group 5 

Student A-14, P, C 
Student C-2, P, C 
Student F-18, P, C 
Student T-17, P, C 

Student B-27, P, C 
Student E-22, P, C 
Student G-24, P 
Student L-26, P, C 

Student H-48, P** 
Student I-40, P, C 
Student O-31, P, C 
Student R-47, P, C 
Student S-35, P, C 
Student K-49, P, C 

Student D-38 
Student U-48** 
Student J-52 
Student M-62 
Student N-85 
Student P-55 
Student Q-86 

Not applicable 
now but may be 
after progress 
monitoring 
assessment 
administration. 

 

Additional data available at our school to support these kinds of student placement decisions: 

*Table 21 from Module 2. 
** Placement scores that were on the border between small groups. 

Directions for Activity 9 
Collaborate with your team to discuss the data in the grade 2 data interpretation table (see table 
32) and student placements in the small group (see table 33) using the steps below. The goal is 
to determine if your team would make any changes to the small group placements based on 
your discussion of the data. As a reminder, there is not ONE right answer for group 
placement, and a rationale for these group placement decisions is provided in table E1 
(Appendix E). Please discuss and respond to the questions below as a team. If your team 
decides to revise the student small groups, please note these changes by crossing out and 
adding students in table 33. 

1. There were a few students with placement scores that were on the border between small 
groups. As a team, review the data and group placements for highlighted Students H 
and U. Consider Student H first. Is it possible that this student may be moved to group 4, 
which needs less intensive instruction? Student H scored 48 — the highest score of 
some risk–strategic support (yellow) on ORF and scored at 10 (green) on Maze. The 
score of 22 (red) on NWF makes placement a bit tricky, but there is minimal/negligible 
risk for comprehension. If you move Student H, does that affect the number of groups 
you need to form? As a team, come to consensus on group placement for Student H. 
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2. Now that your team has come to consensus on placement for Student H, have a similar 
discussion and come to consensus on placement for Student U. Are there any other 
possible placement changes from table 33 that your team would consider based on your 
interpretation of the data and further discussion, including potentially increasing or 
reducing the number of groups? 

3. Are there other data (such as performance on curriculum-based measures) or 
considerations (such as your schedule) that would be helpful in making these kinds of 
placement decisions any more certain? Please note any such available data on the final 
row of table 33. 

Activity 10: Form small groups for teacher-led 
instruction 
Purpose of Activity 10 
Now that you have discussed using data-driven decision rules to form small groups for teacher-
led instruction by using grade 2 sample data, you and your team will practice forming groups 
using the Module 1, grade 3 data. This will help you with a later activity, forming groups using 
your own data (Step 3: Apply and Reflect). 

Next, we will review the sample grade 3 data and data interpretation from Module 1. These are 
the same data you analyzed and interpreted in Module 1 that used measures from the DIBELS 
8th Edition Administration and Scoring Guide (2020). 

Background information for Activity 10 
Remember, students were placed in a risk category based on Oral Reading Fluency (ORF) 
screening assessment scores at the beginning of grade 3. Next, Nonsense Word Fluency 
(NWF) and Maze screening assessment cut scores were analyzed to identify students 
considered at risk or with some risk needing support in other components of reading (phonics-P 
and comprehension-C). The grade 3 class summary with the raw scores for each assessment is 
in table 34, while the grade 3 data interpretation, with students placed in one of the three risk 
categories, is in table 35. 

As a quick refresher, in order to identify risk categories for a grade 3 class, we used the 
following beginning of the year benchmark and cut scores: 

● ORF: the benchmark score is 105 or above, which indicates the upper goal for this 
administration of the assessment (beginning of the year for grade 3). The cut scores 
used for risk levels were the number of words read correctly (0–54, 55–72, 73–105). 

● NWF: the benchmark score is 121 or above, which indicates the upper goal for correct 
letter-sounds during the assessment at the beginning of year in grade 3. The cut score 
of 75 or below (considered at risk or some risk) was used to determine if students were 
at risk or some risk and need additional support in phonics. 

https://dibels.uoregon.edu/sites/dibels1.uoregon.edu/files/2021-06/DIBELS8thEditionGoals.pdf
https://dibels.uoregon.edu/sites/dibels1.uoregon.edu/files/2021-06/DIBELS8thEditionGoals.pdf
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● Maze: the benchmark score is 15 or above, which indicates the upper goal for Maze for 
the assessment window occurring at the beginning of a student’s grade 3 year. The cut 
score of 7.5 or below (considered at risk or some risk) was used to determine if students 
were at risk or some risk and need additional support in comprehension. 

Table 34. Grade 3 class summary* 

 
*Table 12 from Module 1. 

https://ies.ed.gov/ncee/rel/differentiate-reading-k-3/pdf/2-3_ParticipantGuide_Module_1.pdf
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Table 35. Grade 3 data interpretation* 

At risk–intensive support (red) Some risk–strategic support 
(yellow) 

Minimal/negligible risk–core 
support (green) 

0–54 correct (ORF) 55–72 correct (ORF) 73–105+ correct (ORF) 

Student A-14, P, C 
Student B-27, P, C 
Student C-2, P, C 
Student E-22, P, C 
Student F-38, P, C 
Student G-44, P 
Student L-36, P, C 
Student T-37, P, C 

Student D-60 
Student H-68 
Student I-60, P, C 
Student O-61, P, C 
Student R-71, P, C 
Student S-55, P, C 
Student U-58 

Student J-82 
Student K-79, P, C 
Student M-92 
Student N-104 
Student P-85 
Student Q-90 

*Table 13 from Module 1. 

Directions for Activity 10 
Use the grade 3 sample data provided from Module 1 to form small groups for teacher-
led instruction 

As shared during the self-study reading, the number of groups you form is dependent on the 
data, your understanding of each student, and other considerations such as instructional needs 
and appropriate group sizes when forming small groups for teacher-led instruction (see figure 5 
in the self-study reading). Keep in mind that the number of students in the intensive support 
category (red) may initially exceed the number of students who should be placed in a group for 
teacher-led instruction. Therefore, you may need to reduce the group size for students in need 
of intensive support, resulting in more than one group for this category. 

For this activity, your team will respond to questions to establish a rationale for the number and 
size of groups and individual student placement within each group based on the sample grade 3 
data. Your team will use this rationale to place students in small groups and then finalize your 
rationale by writing a description that could be shared with another teacher or literacy leader at 
your school. To practice forming small groups based on these data, your team will follow the 
steps below. 

Step 1: As a team, respond to the questions in table 36 and take notes while you discuss 
decisions made about placing students. 

  

https://ies.ed.gov/ncee/rel/differentiate-reading-k-3/pdf/2-3_ParticipantGuide_Module_1.pdf
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Table 36. Team rationale for small group placement based on grade 3 sample data 

1. Analyze the data in the at risk support category (red). 

Question Team answer 

Does the number of 
students in the 
intensive support 
category (red) exceed 
the number of students 
who should be placed 
in a small group for 
teacher-led 
instruction? 
Why or why not? 

  

If so, how many 
groups will be formed 
for teacher-led 
instruction from this 
category? 

  

Which students’ data 
look similar? Place 
students with similar 
instructional needs in 
the same small group. 

  

Are there any changes 
to make after 
reviewing the newly 
created groups? 
Explain your 
reasoning. 
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2. Analyze the data in the some risk category (yellow). 

Question Team answer 

Which students in this 
category need support 
in P or C? Describe 
why these students 
need this support. 

  

3. Analyze the data in the minimal/negligible risk category (green). 

Question Team answer 

Which students in this 
category need support 
in P or C? Describe 
why these students 
need this support. 

  

 

Step 2: As a team, use the rationale that you established from answering the questions in table 
36 to place students into small groups in table 37. 

● In table 37, record placement of students from the grade 3 sample data set in small 
groups for teacher-led instruction. Write the student names and needs in each group 
box on table 37. For example, if Student C will be placed in your first group, then you 
would write Student C-2, P, C under the group 1 header. 

● Continue placing each student in one of the small groups under the 
corresponding headers in table 37. There are columns for up to five groups, but your 
team may decide that you do not need that many groups. 

  



Toolkit for Differentiating Reading Instruction for Grades 2–3 
Participant Guide 

44 | Step 2: Collaborate and Practice Module 2: Determine Data-Driven Decision Rules and Plan  
for Teacher-Led Small Group Differentiated Instruction 

 

Table 37. Small groups for teacher-led instruction using grade 3 sample data 

Group 1 Group 2 Group 3 Group 4 Group 5 

          

 

Step 3: As a team, review the student small group placements that you made in table 37 and 
reconsider your answers to the questions provided in table 36 now that you can see the groups 
where each student was placed. Edit responses to questions in table 36, as needed, to 
establish your team’s final rationale for placement decisions. It may be helpful to review the 
rationale for group placement decisions provided in table E1 of the self-study reading. 

Step 4: As a team, summarize in table 38 some of the major decisions that were made in 
forming these small groups. Are there other considerations (such as instructional materials) that 
may be helpful in making these kinds of placement decisions? See the summary after table 21 
in the self-study reading for an example of details that include the same type of information that 
may be helpful to complete this table. 

Table 38. Small group placement decision summary 

Decisions 
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Activity 11: Determine the instructional focus for 
each small group 
Purpose of Activity 11 
Now that your team has placed each grade 3 student in a small group and determined your 
rationale for those placements, you are ready to determine the instructional focus for each small 
group. As noted in the self-study reading, the goal of planning instruction for each small group is 
to accelerate achievement of students who are at risk, increase the achievement of students 
who are at some risk, and continue to challenge students who are at minimal/negligible risk. 
With knowledge of the reading process and student learning, you can make informed decisions 
about each small group to achieve this goal. For each small group, the instructional focus needs 
to be identified, and instruction planned. 

Background information for Activity 11 
Determine the instructional focus for each small group using grade 3 sample data 

Your team will continue using the grade 3 sample data. You have already identified small 
groups for teacher-led instruction. Now, your team will determine the instructional focus for each 
small group by reviewing the oral reading fluency score and the letters “P” and/or “C” next to 
each student’s name. A “P” or “C” indicates that the student scored in the at risk or the some 
risk range. Analyzing these scores will help your team make instructional decisions that will 
most efficiently support the groups’ reading progress. Questions to consider when identifying 
the instructional focus for each group: 

● Which components of reading are areas of weakness for this group of students? 

● Which specific skills will be emphasized in each group? 

● Which critical skills should be developed at this point in the year (in this case, the 
beginning of year)? 

● What skills have typically been taught at this point in the school year? 

Some teachers also create decision trees to support forming small groups. Your team may wish 
to review figure 6 from the self-study reading together. Although it is a sample of an adaptation 
of a teacher-created decision tree to determine instructional focus for grade 2, this document 
may help you think about the instructional focus for grade 3. 

Directions for Activity 11 
Collaborate with your team to determine the instructional focus for each group you created in 
table 37. The goal is to identify, describe, and share the rationale for the instructional focus for 
each group. Your team will record the instructional focus for each small group in table 39. 
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For example, if you placed Students A, B, C, and E in a group, their instructional focus would be 
phonics and comprehension. The rationale for this instructional focus is that this group is at risk 
on ORF, NWF, and Maze assessments (see table 35 or the list below). The lesson for this 
group should focus on decoding (phonics and fluency). Comprehension will be included during 
this time when students are reading connected text accurately. 

Student A-14, P, C 

Student B-27, P, C 

Student C-2, P, C 

Student E-22, P, C 

It may be helpful to review table 22 from the self-study reading in this module for examples of 
the kind of information to include in table 39. Table 22 included the instructional focus for each 
small group using grade 2 sample data. 

Based on data interpretation and your team’s decisions regarding student placement in small 
groups, work together to determine the instructional focus for each of your identified small 
groups. Discuss with your team why the instructional focus was selected for each small group. 
Write the instructional focus for each group next to the corresponding prompt in table 39. 

Table 39. Instructional focus for each small group using grade 3 sample data 

Group 1 Group 2 Group 3 Group 4 Group 5 

Instructional 
focus 

Instructional 
focus 

Instructional 
focus 

Instructional 
focus 

Instructional 
focus 
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Activity 12: Plan a lesson for one small group 
Purpose of Activity 12 
Now that your team has determined the instructional focus for each small group, the next step is 
to plan the content, time, and level of scaffolding needed for the groups. Having a lesson plan 
for each group aligned with the specific needs of the students is one of the most important 
components of differentiating tier 1 instruction. For this activity, you will determine which group 
has the most significant needs and plan a lesson for that group. 

Background information for Activity 12 
As you learned in the self-study reading, there are a variety of considerations that need to be 
made when modifying lesson plans to match each group’s instructional needs:  

● Instructional content 

● Meeting time and frequency 

● Level of scaffolding 

● Progress monitoring assessment 

Instructional content 

The lesson plan and instructional materials used for each small group for teacher-led instruction 
will be different and will be based on the instructional focus of each group. It is probably most 
helpful to consider using appropriate instructional materials from a core reading program and 
any supplementary materials or programs, intervention programs, or other resources. Some 
examples of other resources include the Student Center Activities from the Florida Center for 
Reading Research (FCRR). It may also be helpful to consider Instructional Routines appropriate 
for teaching foundational reading skills in small groups which are found on the Essentials for 
Reading Success page on FCRR’s website. Looking back at table 23 in the self-study reading 
may also provide considerations to guide your team’s discussion about deciding which 
instructional content may work best for the small group that you identify as needing the most 
support. 

Meeting time and frequency 

Meeting time and frequency is the amount of time and number of days per week the students in 
each small group meet with the teacher for differentiated tier 1 instruction. This will vary across 
groups and should be flexible depending on the amount of instruction students in each group 
may need to meet their needs. 

  

https://fcrr.org/student-center-activities
https://fcrr.org/reading-success/components
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Level of scaffolding 

As a reminder, scaffolding is additional support provided to students matched to their 
instructional needs. This can include practices such as a teacher providing immediate and 
specific student feedback, adjusting the instructional pace, and providing a forced choice. 
Scaffolding can also include adjustments to materials and tasks, including starting instruction 
with simpler tasks before moving to more challenging ones. 

Progress monitoring assessment 

It is also important to determine which progress monitoring assessments will be administered, 
so that student placement in groups is flexible. Progress monitoring data are used to determine 
how students are responding to small group instruction, so that adjustments to grouping, 
meeting time and frequency, instructional materials, and level of scaffolding can be made as 
needed. This can include curriculum-based measures. 

Directions for Activity 12 
Lesson plan for one group (using grade 3 sample data) 

Turning back to our grade 3 class, based on sample data your team created small groups for 
teacher-led instruction and determined each group’s instructional focus. Now, your team will 
develop a lesson plan based on the instructional focus and your knowledge of the reading 
process for the small group that you determine has the most significant needs. The lesson plan 
that your team develops will include information related to instructional content, meeting time 
and frequency, level of scaffolding, and progress monitoring; however, you will need to include 
additional detail so the plan is clear and explicit. The lesson plan will include: 

● Group members 

● Meeting time and frequency (for example, daily for the groups with the most significant 
needs, two times per week for the groups with less significant needs). 

● Lesson objective(s) 

● Instructional materials 

● Level of scaffolding 

● Lesson procedure 

● Progress monitoring assessment 

As your team develops this lesson plan, it may be helpful to look back at table 24 in the self-
study reading, which contains the lesson plan developed for grade 2 group 1. This was the 
group needing the most instructional support based on that grade level’s sample data. 

Discuss and follow the steps below to create a lesson plan in table 40 for the group that has the 
highest instructional needs from the grade 3 sample data and the activities you completed 
above (see tables 36 and 38). 
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1. Write the student names for your group needing the most instructional support in the 
group members box in table 40. For example, in the grade 2 group 1 sample, this was: 
Student A, Student C, Student F, and Student T. 

2. Determine and write the meeting time and frequency for this group in the meeting time 
and frequency box in table 40. Keep in mind that this group should meet for a longer 
time than others and meet daily. 

3. Based on this group’s instructional focus, discuss the lesson objective(s) and write them 
in the lesson objective(s) box in table 40. Your team may wish to also consider state 
standards when writing the lesson objective(s). 

4. Discuss this group’s instructional focus and determine instructional materials available at 
your school or additional resources that would be most helpful for this group. Write the 
instructional materials that your team determines would work best for this group in the 
instructional materials box in table 40. Consider materials from your core reading 
program, supplemental program, or intervention. If needed, consider the Student Center 
Activities from the Florida Center for Reading Research (FCRR) and Instructional 
Routines appropriate for teaching foundational reading skills in small groups which are 
found on the Essentials for Reading Success page on FCRR’s website. There are 
numerous, easy to find activities in these resources that should work well with your 
identified instructional focus for this lesson. 

5. Discuss with your team the level of scaffolding supports that may be most helpful for this 
group of students and write this in the level of scaffolding box on table 40. Keep in mind 
that scaffolding can focus on teaching practices that provide additional support and 
adjustments to materials and tasks. 

6. Based on this group’s determined lesson objective(s), instructional materials, and level 
of scaffolding, identify the lesson procedure for each objective with your team and then 
write them in the lesson procedure for objective(s) box in table 40. This should include a 
series of procedural steps that a teacher could follow to ensure that each objective is 
carried out successfully to meet the needs of the small group. If you have instructional 
materials that already provide this information, include the title and link to the specific 
lesson. 

7. Based on this group’s instructional focus, discuss and determine which progress 
monitoring assessments will be used to gauge student progress. These progress 
monitoring assessments may be curriculum-based measures or weekly mastery tests. 
Write the progress monitoring assessment(s) that will be used in table 40. Progress 
monitoring data will support decisions for flexible grouping (student group placement, 
meeting time and frequency, instructional materials, and scaffolding). 

  

https://fcrr.org/student-center-activities
https://fcrr.org/student-center-activities
https://fcrr.org/reading-success/components
https://fcrr.org/reading-success/components
https://fcrr.org/reading-success
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Table 40. Lesson plan for group with most significant instructional needs 

Group members 

Meeting time and frequency 

Lesson objective(s) Instructional materials 

Level of scaffolding 

Lesson procedure for objective(s) 

Progress monitoring assessment 
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Debrief and extension questions for Activity 12 
Discuss the following questions with your team. 

1. What did your team learn about small group placement and lesson planning after 
completing this activity? 

2. How does our team use formal and informal data for student small group placement? 

3. Are there processes or resources in place to assist teachers with planning for 
differentiated tier 1 small group instruction at our school? 

Your team just used sample grade 3 student data to complete student placement in small 
groups, determine a rationale for student placement and an instructional focus for those small 
groups, and develop a lesson plan. Next you will do the same thing using your own student 
data. We encourage you to use the model provided in the self-study reading (Step 1) and the 
activities you just completed with your team (Step 2) as needed as you complete the application 
activities (Step 3). 

 

Step 2 is now complete. Please proceed to Step 3. 
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STEP 3: APPLY AND REFLECT 
Complete classroom application and reflection activities. 

Independently: Complete Activities 13–15 using own student data and Activity 17. 

In Pairs: Complete Activity 16. 

Total Approximate Time: 2–3 hours 

Activity 13: Form Small Groups for Teacher-Led Instruction Using My Students’ Data (20–30 
minutes) 

Activity 14: Determine the Instructional Focus for My Small Groups (20–30 minutes) 

Activity 15: Plan a Lesson for One Small Group (20–30 minutes) 

Activity 16: Classroom Collaboration (30–60 minutes) 

Activity 17: Prepare to Share Insights from Module 2 (15 minutes) 

Activity 13: Form small groups for teacher-led 
instruction using my students’ data 
Purpose of Activity 13 
The purpose of this individual classroom activity is for you to practice placing students in small 
groups for teacher-led instruction based on their needs using your own interpreted student data 
from Module 1. 

Directions for Activity 13 
Use your classroom data from Module 1 to form small groups for teacher-led instruction 

To complete this activity, you will need to review two tables you completed in Module 1: 

● Table 16: my classroom summary data 

● Table 17: my classroom data interpretation 

Follow the five steps below to determine small groups for teacher-led instruction in your 
classroom. 

Step 1: Review the following: 

● The information you completed in the classroom summary data table from Module 1, 
table 16, and the assessment and benchmark(s) or cut score(s) you used to place 
students into risk categories. 

https://ies.ed.gov/ncee/rel/differentiate-reading-k-3/pdf/2-3_ParticipantGuide_Module_1.pdf
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● The student names that you included in table 17 under the at risk, some risk, and 
minimal/negligible risk columns.  

● The benchmark(s) or cut score(s) in Module 1, table 16 that were used to determine 
each student’s need for support in specific reading component(s). 

● The information that you added to Module 1, table 17 with your students’ names and 
scores in risk columns based on their cut scores and the letter(s) for recognized 
components of reading (PA–phonemic awareness, P–phonics, F–fluency, V–vocabulary, 
C–comprehension, OL–oral language) next to the corresponding students’ names. 

Step 2: Respond to the questions in table 41 and take notes as you consider decisions for 
placing students. Your answers to the questions will help you establish a rationale for the 
number and size of groups and individual student placement within each group. 

Table 41. Rationale for small group placement based on my data 

1. Analyze the data in the at risk support category (red) in table 17 from Module 1. 

Question Answer 

Does the number of 
students in the intensive 
support category (red) 
exceed the number of 
students who should be 
placed in a small group for 
teacher-led instruction? 
Why or why not? 

  

If so, how many groups 
will be formed for teacher-
led instruction from this 
category? 

  

Which students’ data look 
similar? Place students 
with similar instructional 
needs in the same small 
group. 

  

Based on the number of 
students you placed in 
each group, are there any 
changes to make after 
reviewing the newly 
created groups? Explain 
your reasoning. 

  

https://ies.ed.gov/ncee/rel/differentiate-reading-k-3/pdf/2-3_ParticipantGuide_Module_1.pdf
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2. Analyze the data in the some risk category (yellow) in table 17 from Module 1. 

Question Answer 

Which students, if any, in 
this category may need 
support in one or more of 
the assessed reading 
components noted? 
Describe. 
Keep in mind that we 
focused on P and C in the 
Step 2 activities and that 
many students in grades 2 
and 3 are likely to need 
additional small group 
instructional support in 
these reading 
components. 

  

3. Analyze the data in the minimal/negligible risk category (green) in table 17 from Module 1. 

Question Answer 

Which students, if any, in 
this category may need 
support in P or C? 
Describe. 

  

4. Consider other data. 

Question Answer 

Are there any other data 
(such as performance on 
curriculum-based 
measures) or 
considerations (such as 
time allowed in your 
schedule) that would 
make these placement 
decisions any more 
certain? 

  

 

Step 3: Use the rationale that you established from answering the questions above to place 
students into small groups in table 42. Write the student names and the letter(s) for recognized 
components of reading (PA–phonemic awareness, P–phonics, F–fluency, V–vocabulary, C–
comprehension, OL–oral language) next to the corresponding students’ names in the 
appropriate column. There are columns for up to five groups, but you may decide that you do 
not need that many groups. 

https://ies.ed.gov/ncee/rel/differentiate-reading-k-3/pdf/2-3_ParticipantGuide_Module_1.pdf
https://ies.ed.gov/ncee/rel/differentiate-reading-k-3/pdf/2-3_ParticipantGuide_Module_1.pdf


Toolkit for Differentiating Reading Instruction for Grades 2–3 
Participant Guide 

Module 2: Determine Data-Driven Decision Rules and Plan  
for Teacher-Led Small Group Differentiated Instruction 

Step 3: Apply and Reflect | 55 

 

Table 42. Small groups for teacher-led instruction using my classroom data* 

Group 1 Group 2 Group 3 Group 4 Group 5 

          

*These are your students’ data from Module 1, table 17 (my classroom data interpretation). Here, you 
have further analyzed the data to place students in teacher-led small groups. 

Step 4: Review the student small group placements that you made (table 42) and reconsider 
your answers to the questions in table 41 to establish your rationale for placement decisions. As 
needed, revise your responses to the questions in table 41 to help you summarize your 
rationale. It may be helpful to review the rationale for group placement decisions using grade 3 
data that your team completed in table 36 (Step 2: Collaborate and Practice). 

Step 5: Summarize in table 43 the major decisions that you made in forming these small 
groups. Were there other considerations (such as your schedule) that were helpful in making 
these placement decisions? See your team response in table 38 (Step 2: Collaborate and 
Practice) for examples that may be helpful to include. 

Table 43. Small group placement decision summary 

Decisions 

  

  

  

  

 

https://ies.ed.gov/ncee/rel/differentiate-reading-k-3/pdf/2-3_ParticipantGuide_Module_1.pdf
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Activity 14: Determine the instructional focus for 
my small groups 
Purpose of Activity 14 
Now that you have placed each of your students in a small group and determined your rationale 
for those placements, you are ready to determine the instructional focus for each small group. 
This will allow you to plan for small group instruction using informed decisions that will help 
accelerate and challenge students as needed. After the instructional focus for each of your 
small groups is determined, for the purpose of this activity, you will create a lesson plan for the 
small group with the greatest instructional needs. Outside of this activity, you will create lessons 
for each of your groups. 

Background information for Activity 14 
Determine the instructional focus for each small group using your data 

Continue using your own classroom data for this activity. Determine the instructional focus for 
each small group in table 42 by reviewing the risk category scores and the letter(s) for 
recognized reading components (PA–phonemic awareness, P–phonics, F–fluency, V–
vocabulary, C–comprehension, OL–oral language) next to each student’s name. These letters 
should indicate that the student scored in the at risk or some risk range, which will help you 
make instructional decisions that will most efficiently support the groups’ reading progress. 
Questions to consider when identifying the instructional focus for each group include: 

● Which components of reading does this group of students need support in? 

● Which specific skills will be emphasized in each group? 

● Which critical skills should be developed at this point in the year? 

● What skills have already been mastered? 

● How have students responded to instruction and any intervention they have received? 

Directions for Activity 14 
It may be helpful to review table 39 from Step 2: Collaborate and Practice in this module, which 
included the instructional focus and rationale for each small group your team determined using 
grade 3 sample data. 

Determine the instructional focus for each of your small groups in table 44. 

The instructional focus is based on your data interpretation and decisions regarding student 
placement in small groups. Write the instructional focus for each group next to the 
corresponding prompt on table 44. 
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Table 44. Instructional focus for each small group using my data 

Group 1 Group 2 Group 3 Group 4 Group 5 

Instructional 
focus 

Instructional 
focus 

Instructional 
focus 

Instructional 
focus 

Instructional 
focus 

 

Activity 15: Plan a lesson for one small group 
Purpose of Activity 15 
Now that you have determined the instructional focus for each small group, the next step is to 
plan the content, time, and level of scaffolding needed for the groups. Having a lesson plan for 
each group aligned with the specific needs of the students is one of the most important 
components of differentiating tier 1 instruction. For this activity, you will determine which group 
has the most significant needs and plan a lesson for that group. 

Background information for Activity 15 
As you learned in the self-study reading and collaborate and practice activities of this module, 
there are a variety of considerations that need to be made when selecting or creating lesson 
plans to match each group’s instructional needs: 

● Instructional content 

● Meeting time and frequency 

● Level of scaffolding 

● Progress monitoring assessment 

You may wish to review the details about each of these considerations that were shared in 
Activity 12 of this module to assist with the planning process. 
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Directions for Activity 15 
Lesson plan for one group (using my data) 

The lesson plan that you develop for the small group with the most significant needs will include 
information related to instructional content, meeting time and frequency, level of scaffolding, and 
progress monitoring; however, you will need to include additional details, so the plan is clear 
and explicit. 

Lesson plans will include: 

● Group members 

● Meeting time and frequency 

● Lesson objective(s) 

● Instructional materials 

● Level of scaffolding 

● Lesson procedure 

● Progress monitoring assessment 

As you develop this lesson plan, it may be helpful to look back at table 40 (Step 2: Collaborate 
and Practice), the lesson plan that your team developed for the grade 3 group with the most 
significant needs. Follow these steps and record your responses in table 45. 

1. Write the student names and the meeting time and frequency for your group needing the 
most instructional support from table 42 in the appropriate boxes in table 45. Be sure to 
schedule the most time available during tier 1 instruction for this group. 

2. Based on this group’s instructional focus, consider the lesson objective(s) for this group 
and write it in the lesson objective(s) box in table 45. You may also consider state 
standards when writing the lesson objective(s). 

3. Identify instructional materials available at your school or additional resources that would 
be most helpful for this group and list them in the instructional materials box in table 45. 
These resources could come from supplemental materials in your core reading program, 
aligned intervention materials, and other high-quality sources. If needed, consider the 
Student Center Activities from the Florida Center for Reading Research (FCRR) and 
Instructional Routines appropriate for teaching foundational reading skills in small groups 
which are found on the Essentials for Reading Success page on FCRR’s website. 

4. Consider the level of scaffolding supports that may be most helpful for this group of 
students and write this in the level of scaffolding box in table 45. Keep in mind that 
scaffolding may focus on teaching practices that provide additional support and 
adjustments to materials and tasks. See the section on scaffolding in the self-study 
reading for guidance. 

5. Using the information you’ve recorded so far, write the lesson procedure for each 
objective in the lesson procedure for objective(s) box in table 45. This should include a 
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series of procedural steps that you can follow to ensure that each objective is carried out 
successfully to meet the needs of the small group. If you have instructional materials that 
already provide this information, include the title and link to the specific lesson. 

6. Based on this group’s instructional focus, determine which progress monitoring 
assessments will be used to gauge student progress. These progress monitoring 
assessments may be curriculum-based measures or weekly mastery tests from your 
core reading program. Record this information in table 45. This will help ensure that any 
necessary adjustments are made to student group placement, meeting time and 
frequency, instructional materials, and scaffolding. 

Table 45. Lesson plan for group with most significant needs 

Group members 

Meeting time and frequency 

Lesson objective(s) Instructional materials 

Level of scaffolding 

Lesson procedure for objective(s) 

Progress monitoring assessment 
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Reflect on Activity 15 
Think about each of the following questions. 

● What was familiar to you as you placed your students in small groups for teacher-led 
instruction and developed a lesson plan for one group? 

● What did you struggle with when you placed your students in small groups for teacher-
led instruction? 

● What are the top two issues you struggled with as you developed this lesson plan? 

You just completed student placement in small groups based on your data, determined a 
rationale for student placement, determined an instructional focus for each group, and 
developed a lesson plan using your student data. Next, you will engage in conversation with a 
colleague, reflecting on your decision-making process (Activity 16: Classroom Collaboration). 

Activity 16: Classroom collaboration 
Purpose of Activity 16 
In this module you have increased your knowledge of how to (1) form small groups for teacher-
led instruction according to instructional strengths and needs; (2) plan the content, time, and 
level of teacher scaffolding for each small group; and (3) analyze data so that groups are 
flexible based on data. You have also had the opportunity to collaborate, using sample data, to 
form small groups and develop a lesson plan for one of those groups. Some of you may have 
applied what you learned by reviewing your own classroom data, carefully considering how you 
formed the small groups you have in place for reading instruction. Others may have reviewed 
your data and formed small groups for the first time. Finally, you all have developed a lesson for 
one of those small groups based on the data. 

It is often helpful to reflect upon our decisions and decision-making processes on our own and 
with colleagues. This activity will provide you with the opportunity to meet with a grade-level 
colleague to review your data and the composition of your small groups and discuss the lesson 
you developed. Insights that you gain from one another may validate your thinking or help you 
re-think some of the decisions you made. 

Directions for Activity 16 
Schedule a 30-minute meeting with a grade-level colleague to discuss the guiding questions in 
table 46. When you meet, have your completed Step 3: Apply and Reflect activities from this 
module (this will include your student data, a list of your small groups and their members, and a 
lesson plan for one of your small groups). 

During your meeting, one of you will discuss each step below while the other one listens and 
asks questions. Then, switch roles. You may complete the guiding questions template (table 46) 
as you progress through each step, or you may choose to complete it as your final step in the 
process. 
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1. Review table 46: Classroom collaboration guiding questions. Keep these in mind during 
your discussion. 

2. Walk your colleague through your class data. 

3. Review your list of small groups with your colleague and explain your reasoning for 
placing students where you did. 

4. Review your lesson plan for one of your small groups. Explain your instructional focus, 
why you chose the materials you did, the level of scaffolding you expect to provide and 
how you will provide it, the learning expectations for your students, and how you will 
measure whether students have met them. 

5. Talk about your progress monitoring plan and how to ensure small groups are flexible 
based on students’ needs. 

6. If you have not completed the guiding questions template during your discussion, please 
do so as you finish your meeting. 

Table 46. Classroom collaboration guiding questions 

Question Notes 

What did we learn from 
each other as we 
discussed the placement 
of our students in small 
groups? What changes, if 
any, did we make?  

  

What did we learn from 
each other’s lesson plan? 

  

What did we learn from 
each other’s approach to 
progress monitoring? 

  

What is the greatest 
insight or valuable point 
that you gleaned from the 
conversation with your 
colleague? 

  

 

Next, you will consider what you’ve learned from Module 2 content and prepare to share 
insights with your team at the beginning of Module 3 (Activity 17). 
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Activity 17: Prepare to share insights from 
Module 2 
Purpose of Activity 17 
The purpose of Activity 17: Prepare to Share Insights from Module 2 is to reflect on the content, 
activities, and debriefing discussions you engaged in during this module. The questions in this 
activity were designed to prompt you to think more deeply about determining data-driven 
decision rules and planning for teacher-led small group differentiated instruction. Completing 
this reflection activity will prepare you to engage in a debriefing discussion with colleagues at 
your next team meeting (at the beginning of Module 3). It may also help you identify topics 
related to differentiated instruction that you would like to learn more about. 

Directions for Activity 17 
1. Review and think about the reflection questions in table 47, which are aligned to the 

objectives of Module 2. 

2. Record a response for at least one question listed under each objective. 

3. Bring this completed activity to your next team meeting. 

Table 47. Prepare to share 

Question Teacher response 

Form small groups for teacher-led instruction according to instructional strengths and needs based on 
data determined in Module 1. 

What if I’m not sure about how I’ve formed my 
groups (Step 1 and Activities 9, 10, and 13)? 
Who could I talk to about my thinking? 

 

What did I learn from forming my own small 
groups that would be helpful to share with the 
team (Step 3 and Activity 16)? 

 

Plan the content, time, and level of teacher scaffolding for each teacher-led small group based on 
student data.  

How do I determine where to start instruction if 
my students have multiple needs based on the 
data (Step 1 and Activity 11)? 

 

How do I make sure I have enough time to meet 
with my groups? 
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Question Teacher response 

Do I have any questions about planning that 
could be discussed with the rest of my team? 

 

Progress monitor and analyze data so groups are flexible based on the changing data.  

How much time should I allow for instruction 
before I consider switching a student from one 
group to another (Step 1)? 

 

How have students responded to instruction and 
any intervention they have received? 

 

Does my school or grade level team have any 
specific rules about reviewing progress 
monitoring data to make group changes?  

 

Activity 8: Video-viewing guide 

After reflecting on the series of videos, what is a 
key takeaway that I would like to share with my 
colleagues? (See Activity 8: Video-Viewing 
Guide) 

 

 

 

Step 3 is now complete. Please proceed to Step 4. 
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STEP 4: DIG DEEPER 
Deepen your knowledge and sustain successful implementation of differentiated 

instruction. 

Independently: Complete Activity 18 using the resources. 

Total Approximate Time: 30 minutes + 

Strategic adaptations 

PAUSE 

 

If… 
● you or your team members want to learn more about data-driven 

decision making and planning for teacher-led small group 
differentiated instruction and/or 

● you rated some areas of your instructional practice as having no or 
minimal evidence on the Self-Reflection Checklist for Module 2 

Then… 
● choose resources to review and 
● use Activity 18 to guide your learning.  

MOVE 
AHEAD 

 

If… 
● you or your team members do not need to learn more about data-

driven decision making and planning for teacher-led small group 
differentiated instruction and/or 

● you rated all areas of your instructional practice as having sufficient or 
ample evidence on the Self-Reflection Checklist for Module 2 

Then… 
● consider advancing to Module 3.  

Activity 18: Dig deeper into Module 2 
Purpose of Activity 18 
The Dig Deeper step includes evidence-based resources aligned to the content of Module 2 
with a particular focus on how to determine data-driven decision rules and plan for teacher-led 
small group instruction (Recommendation 2, How-To Step 2 of the focus practice guide). The 
purpose of the resources is to support and sustain successful implementation of differentiated 
instruction. The resources provide opportunities for you to access additional guidance for 
support in between team meetings and after completion of the Toolkit Modules. While a few of 
the Dig Deeper resources, which include IES products, research-based articles, and other 
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resources, are highlighted in this section, a more extensive list is found in table G1 
(Appendix G). Note that reviewing the resources will require varying amounts of time. 

Directions for Activity 18 
1. Select a resource to review from the list below. While some of the documents on the list 

are lengthy, you only need to get a sense of the contents so you can truly use it as a 
resource. You may want to consider your responses in the previous activity (Prepare to 
Share Insights from Module 2) and your ratings for Module 2 on the Teacher Self-
Reflection Checklist to help decide which resource(s) to review. 

2. Read/view your selected resource(s). 

3. Record answers to the following questions about each selected resource. 

• Which resource did you read/review? 

• What is the most useful thing you learned from this resource? 

• Would you recommend this resource to a team member and why or why not? 

A few Dig Deeper resources 
Empowering Young Readers by Using Assessment Data to Inform Evidence-Based Word 
Reading Skill Instruction 

This resource features a set of flowcharts that can help kindergarten, grade 1, and 
grade 2 educators identify student reading needs in phonological awareness, phonics, 
and fluency based on universal screening data. Once the needs are identified, the 
flowcharts direct educators toward evidence-based instructional practices that can be 
used to provide reading acceleration targeted to student needs. Each resource includes 
an overview page with instructions on how to use the flowchart. 

Tier 1 Differentiation 

Watch Dr. Carol McDonald Connor talk about differentiated instruction methods at Tier 
1. She explains how teachers can group students according to learning needs during 
regular instruction and what school administrators can do to support teachers’ use of 
differentiated instruction in the classroom setting. She also addresses the important 
issue of small group management (5:51). 

https://ies.ed.gov/ncee/rel/Products/Region/midwest/Resource/107741
https://ies.ed.gov/ncee/rel/Products/Region/midwest/Resource/107741
https://ies.ed.gov/ncee/rel/regions/midwest/pdf/STIR-kindergarten-flowchart.pdf
https://ies.ed.gov/ncee/rel/regions/midwest/pdf/STIR-grade-1-flowchart.pdf
https://ies.ed.gov/ncee/rel/regions/midwest/pdf/STIR-grade-2-flowchart.pdf
https://dwwlibrary.wested.org/resources/359
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The Florida Center for Reading Research Student Center Activities 

The Student Center Activities from the Florida Center for Reading Research (FCRR) can 
be used as teacher directed lessons. The suggestions for extensions and adaptations 
listed on each Student Center Activity can further support differentiated instruction. The 
Student Center Activities are organized by grade level bands (Preschool, K–1, 2–3, and 
4–5) and reading components (phonological awareness, phonics, fluency, vocabulary, 
and comprehension). 

What Are Academic Parent-Teacher Teams 

The Academic Parent-Teacher Teams (APTT) model is grounded in the idea that 
students can thrive when families and teachers work together as partners to maximize 
learning beyond the classroom. The model provides opportunities for parents and 
teachers to collaborate and learn how to have effective data conversations. Teachers 
meet with families to share and discuss grade-level learning priorities, progress data, 
tools, and strategies that families can apply at home to reinforce student learning. 
The APTT model serves as a bridge connecting educators and families to support 
student academic success and well-being. 

 

Module 2 is now complete. Please proceed to Module 3. 

https://fcrr.org/student-center-activities
https://ies.ed.gov/ncee/rel/Products/Region/northeast/Resource/107612
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MODULE 2 APPENDIX 
Appendix E: Compare your work 
Table E1. Potential answers to questions 1–3 

1. Analyze the data in the at risk support category (red). 

Question Potential answer 

Does the number of 
students in the 
intensive support 
category (red) exceed 
the number of students 
who should be placed 
in a small group for 
teacher-led instruction? 
Why or why not? 

Yes. Eight students who need intensive support is too many to have in a 
small group because the higher the instructional need, the smaller the group 
size should be. Students in smaller groups receive more opportunities to 
practice skills with scaffolded instruction from the teacher. 

If so, how many groups 
will be formed for 
teacher-led instruction 
from this category? 

At least two groups because you want to keep group sizes small (3–5) for 
students who are at risk. 

Which students’ data 
look similar? Place 
students with similar 
instructional needs in 
the same small group. 

To form two groups among the eight students who scored in the at risk 
category for ORF, analyze the NWF scores. The cut score for at risk for 
NWF is 0–40. Notice that every student at risk for ORF is also at risk for 
NWF. Therefore, students A, C, F, and T will be placed in group 1 because 
they have the lowest ORF (this is the group with the most instructional need) 
and students B, E, G, and L will be placed in group 2 (this group is also at 
risk). See groups 1 and 2 on table 21.  

Are there any changes 
to make after reviewing 
the newly created 
groups? Explain your 
reasoning. 

Instead of switching students now, consider observing progress over a 
week’s time during teacher-led instruction and then rearranging groups if 
needed. Also, since you progress monitor students in at risk categories more 
frequently, you will have data, for example, in two or three weeks, to make 
those grouping decisions. 
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2. Analyze the data in the some risk category (yellow). 

Question Potential answer 

Which students in this 
category need support 
in P or C? Why do 
these students need 
this support? 

• Students in this category who need support in P (phonics) are Students 
H, I, O, R, and S because they scored between 0–40 on NWF, which is 
considered at risk. Except for Student H, all of these students (I, O, R, 
and S) also need support in C (comprehension) because they scored 
between 0–2 on Maze, which is considered at risk. Therefore, these 
four students will be placed in group 3 (see table 21). 

• Student H scored 48 (yellow) on ORF and 22 (red) on NWF. Student 
H’s Maze score was 10 (green), which means that the student is in the 
minimal/negligible risk category for C. Even so, this student will be 
placed in group 3 because of the NWF being at risk, which means this 
student needs extra support in P. However, this student may be able to 
switch groups if the gaps in phonics knowledge are quickly filled in. 

• Student D scored 38 on ORF, which is considered some risk (cut 
scores 29–48). However, this student was at minimal/negligible risk 
(green) for both NWF (scored 50 with the cut score of 50–86) and Maze 
(scored 5 with the cut score of 5–11) indicating that the student does 
not need extra support in P or C. Therefore, Student D will be placed in 
group 4 (see table 21). 

• Student U’s ORF was 48, which is one point away from the 
minimal/negligible risk category. Also, this student’s NWF score (scored 
51 with the cut score of 50–86) and Maze score (scored 9 with the cut 
score of 5–11) were both at the minimal/negligible risk (green) 
indicating that the student does not need extra support in P or C. 
Therefore, Student U will be placed in group 4 (see table 21). 

3. Analyze the data in the minimal/negligible risk category (green). 

Question Potential answer 

Which student(s) in this 
category need support 
in P or C? Why do 
these student(s) need 
this support? 

Student K’s NWF score of 40 indicates that this student is at risk for P and 
the Maze score of 2 indicates the need for extra support in C. Even though 
the ORF was 49 (green), Student K will start in group 3, but because groups 
are flexible, may move to group 4 if in a week or so it is determined that 
group 3 was not the appropriate placement. 
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Appendix F: Student center activities and instructional 
routines included in lesson plans (Step 1) 
Lesson plan for group 1 — Phonics Instructional Routine: Letter-Sound 
Correspondence 

1. Phonics Instructional Routine: Letter-Sound Correspondence  

 

https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-K-Letter-Sound-Correspondence.pdf
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Lesson plan for group 1 — Phonics Instructional Routine: Decode and Write Words 
2. Phonics Instructional Routine: Decode and Write Words 

 

https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words.pdf


Toolkit for Differentiating Reading Instruction for Grades 2–3 
Participant Guide 

Module 2: Determine Data-Driven Decision Rules and Plan  
for Teacher-Led Small Group Differentiated Instruction 

Appendix | 71 
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Lesson plan for group 2 — Phonics Instructional Routine: Decode and Write 
Words with Blends 

1. Phonics Instructional Routine: Decode and Write Words with Blends 

 

https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words-with-Blends.pdf
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Lesson plan for group 3 — Phonics Instructional Routine: Decode and Write 
Words with “Silent e” 

1. Phonics Instructional Routine: Decode and Write Words with “Silent e”  

 

https://fcrr.org/sites/g/files/upcbnu2836/files/media/projects/essentials-for-reading-success/instructional-routines/Phonics-1-Decode-and-Write-Words-with-Silent-e.pdf
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Lesson plan for group 4 — Syllables, Words, and Pictures 
1. Syllables, Words, and Pictures 

 

https://fcrr.org/sites/g/files/upcbnu2836/files/media/PDFs/student_center_activities/23_syllable_patterns/23_p029_syllables_words_and_pictures.pdf
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Appendix G: Resources for Step 4: Dig deeper 
Table G1. Dig Deeper resources 

Resource Description 

Practice guides and related resources from IES 

Empowering Young Readers by Using 
Assessment Data to Inform Evidence-
Based Word Reading Skill Instruction 

This resource features a set of flowcharts that can help 
kindergarten, grade 1, and grade 2 educators identify 
student reading needs in phonological awareness, phonics, 
and fluency based on universal screening data. Once the 
needs are identified, the flowcharts direct educators toward 
evidence-based instructional practices that can be used to 
provide reading acceleration targeted to student needs. 
Each resource includes an overview page with instructions 
on how to use the flowchart. 

REL Southeast Webinars to Support 
South Carolina Department of 
Education's MTSS Plan: 

Data Evaluation to Promote Literacy 
Success 

Data Based Problem Solving 

Three-Tiered Instructional Intervention 
Mode 

These webinars provide over an hour and a half of content 
with specific examples of developed data-decision rules and 
information on data-based problem solving and using data 
evaluation to promote literacy success. 

Doing What Works (RtI Reading) Resources related to Response to Intervention (RtI) in 
elementary reading. 

Tier 1 Differentiation from Doing What 
Works (RtI Reading) 

Watch Dr. Carol McDonald Connor talk about differentiated 
instruction methods at Tier 1. She explains how teachers 
can group students according to learning needs during 
regular instruction and what school administrators can do to 
support teachers’ use of differentiated instruction in the 
classroom setting. She also addresses the important issue 
of small group management (5:51). 

Managing Differentiating With Small 
Groups from Doing What Works (RtI 
Reading) 

Hear a grade 2 teacher explain how she differentiates 
instruction daily for four learning skills groups and monitors 
student progress through frequent informal and formal 
assessments. She demonstrates small group reading 
lessons focused on phonics, vocabulary, and 
comprehension skills, and discusses scaffolding and 
corrective feedback (6:32). 

https://ies.ed.gov/ncee/rel/Products/Region/midwest/Resource/107741
https://ies.ed.gov/ncee/rel/Products/Region/midwest/Resource/107741
https://ies.ed.gov/ncee/rel/Products/Region/midwest/Resource/107741
https://ies.ed.gov/ncee/rel/regions/midwest/pdf/STIR-kindergarten-flowchart.pdf
https://ies.ed.gov/ncee/rel/regions/midwest/pdf/STIR-grade-1-flowchart.pdf
https://ies.ed.gov/ncee/rel/regions/midwest/pdf/STIR-grade-2-flowchart.pdf
https://www.youtube.com/watch?v=pOuDV8j_dVw
https://www.youtube.com/watch?v=pOuDV8j_dVw
https://www.youtube.com/watch?v=99nhq7q2gJw
https://www.youtube.com/watch?v=YhGGIcXH5IA
https://www.youtube.com/watch?v=YhGGIcXH5IA
https://dwwlibrary.wested.org/resources?t_id=14
https://dwwlibrary.wested.org/resources/359
https://dwwlibrary.wested.org/resources/336
https://dwwlibrary.wested.org/resources/336
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Resource Description 

Gersten, R., Newman-Gonchar, R. A., 
Haymond, K. S., & Dimino, J. (2017). 
What is the evidence base to support 
reading interventions for improving 
student outcomes in grades 1–3? (REL 
2017-271). U.S. Department of 
Education, Institute of Education 
Sciences, National Center for Education 
Evaluation and Regional Assistance, 
Regional Educational Laboratory 
Southeast. https://ies.ed.gov/use-
work/resource-library/report/descriptive-
study/what-evidence-base-support-
reading-interventions-improving-
student-outcomes-grades-1-3  

This comprehensive review of research literature from 2002 
to June 2014 assessed the evidence base supporting 
reading interventions in grades 1–3 to improve reading 
outcomes for students at risk of struggling with typical 
classroom reading instruction. The findings are based on 
studies of 20 interventions that the review team identified 
and determined met What Works Clearinghouse evidence 
standards.  

Hamilton, L., Halverson, R., Jackson, 
S., Mandinach, E., Supovitz, J., & 
Wayman, J. (2009). Using student 
achievement data to support 
instructional decision making (NCEE 
2009-4067). U.S. Department of 
Education, Institute of Education 
Sciences, National Center for Education 
Evaluation and Regional Assistance, 
Regional Educational Laboratory 
Program. 
https://ies.ed.gov/ncee/WWC/PracticeG
uide/12 

The purpose of this practice guide is to help K–12 teachers 
and administrators use student achievement data to make 
instructional decisions intended to raise student 
achievement. This guide focuses on how schools can make 
use of common assessment data to improve teaching and 
learning. Specifically: Recommendation 1. Make data part of 
an ongoing cycle of instructional improvement and 
Recommendation 2. Teach students to examine their own 
data and set learning goals. 

Foorman, B., Beyler, N., Borradaile, K., 
Coyne, M., Denton, C. A., Dimino, J., 
Furgeson, J., Hayes, L., Henke, J., 
Justice, L., Keating, B., Lewis, W., 
Sattar, S., Streke, A., Wagner, R., & 
Wissel, S. (2016). Foundational skills to 
support reading for understanding in 
kindergarten through 3rd grade (NCEE 
2016-4008). U.S. Department of 
Education, Institute of Education 
Sciences, National Center for Education 
Evaluation and Regional Assistance, 
Regional Educational Laboratory 
Southeast. 
https://ies.ed.gov/ncee/WWC/PracticeG
uide/21 

The purpose of this practice guide is to provide educators 
with four recommendations for teaching foundational 
reading skills to students in kindergarten through grade 3. 
Each recommendation includes implementation steps and 
solutions for common obstacles. The recommendations also 
summarize and rate supporting evidence. This guide is 
geared towards teachers, administrators, and other 
educators who want to improve their students’ foundational 
reading skills, and is a companion to the practice guide, 
Improving Reading Comprehension in Kindergarten through 
3rd Grade. 

https://ies.ed.gov/use-work/resource-library/report/descriptive-study/what-evidence-base-support-reading-interventions-improving-student-outcomes-grades-1-3
https://ies.ed.gov/use-work/resource-library/report/descriptive-study/what-evidence-base-support-reading-interventions-improving-student-outcomes-grades-1-3
https://ies.ed.gov/use-work/resource-library/report/descriptive-study/what-evidence-base-support-reading-interventions-improving-student-outcomes-grades-1-3
https://ies.ed.gov/use-work/resource-library/report/descriptive-study/what-evidence-base-support-reading-interventions-improving-student-outcomes-grades-1-3
https://ies.ed.gov/use-work/resource-library/report/descriptive-study/what-evidence-base-support-reading-interventions-improving-student-outcomes-grades-1-3
https://ies.ed.gov/ncee/WWC/PracticeGuide/12
https://ies.ed.gov/ncee/WWC/PracticeGuide/12
https://ies.ed.gov/ncee/WWC/PracticeGuide/21
https://ies.ed.gov/ncee/WWC/PracticeGuide/21
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Resource Description 

Kosanovich, M., & Foorman, B. (2016). 
Professional learning communities 
facilitator's guide for the What Works 
Clearinghouse practice guide: 
Foundational skills to support reading 
for understanding in kindergarten 
through 3rd grade. (REL 2016-277). 
U.S. Department of Education, Institute 
of Education Sciences, National Center 
for Education Evaluation and Regional 
Assistance, Regional Educational 
Laboratory Southeast. 
https://ies.ed.gov/ncee/edlabs/regions/s
outheast/plc.asp 

This professional learning suite of materials supports 
educators in the implementation of recommendations from 
the practice guide, titled Foundational Skills to Support 
Reading for Understanding in Kindergarten through 3rd 
Grade. The practice guide focuses on the foundational 
reading skills that enable students to read words, relate 
those words to their oral language, and read connected text 
with sufficient accuracy and fluency to understand what they 
read. This suite of professional learning community (PLC) 
materials includes a facilitator's guide, participant activities, 
and videos. The facilitator's guide includes a framework for 
facilitators to conduct each of the 10 PLC sessions. It also 
includes participant activities, discussion questions, small- 
and whole-group activities, and implementation and 
reflection activities. The participants’ activities include 
reflection questions, lesson plan examples and templates, 
video-viewing guides, and sharing opportunities. The videos 
illustrate practices presented in the foundational reading 
skills practice guide.  

Shanahan, T., Callison, K., Carriere, C., 
Duke, N. K., Pearson, P. D., 
Schatschneider, C., & Torgesen, J. 
(2010). Improving reading 
comprehension in kindergarten through 
3rd grade: A practice guide (NCEE 
2010-4038). U.S. Department of 
Education, Institute of Education 
Sciences, National Center for Education 
Evaluation and Regional Assistance, 
Regional Educational Laboratory 
Program. 
https://ies.ed.gov/ncee/wwc/practicegui
de/14 

The purpose of this practice guide is to support educators in 
teaching students to be better at reading comprehension. 
Students who read with understanding at an early age gain 
access to a broader range of texts, knowledge, and 
educational opportunities, making early reading 
comprehension instruction particularly critical. This guide 
recommends five specific steps that teachers, reading 
coaches, and principals can take to successfully improve 
reading comprehension for young readers. 

What Are Academic Parent-Teacher 
Teams 

The Academic Parent-Teacher Teams (APTT) model is 
grounded in the idea that students can thrive when families 
and teachers work together as partners to maximize 
learning beyond the classroom. The model provides 
opportunities for parents and teachers to collaborate and 
learn how to have effective data conversations. Teachers 
meet with families to share and discuss grade-level learning 
priorities, progress data, tools, and strategies that families 
can apply at home to reinforce student learning. The APTT 
model serves as a bridge connecting educators and families 
to support student academic success and well-being. 

https://ies.ed.gov/ncee/edlabs/regions/southeast/plc.asp
https://ies.ed.gov/ncee/edlabs/regions/southeast/plc.asp
https://ies.ed.gov/ncee/wwc/practiceguide/14
https://ies.ed.gov/ncee/wwc/practiceguide/14
https://ies.ed.gov/ncee/rel/regions/northeast/pdf/6.2.6_PR_APTT_Factsheet_final.pdf
https://ies.ed.gov/ncee/rel/regions/northeast/pdf/6.2.6_PR_APTT_Factsheet_final.pdf
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Resource Description 

Research-based articles 

Ankrum, J. W., & Bean, R. M. (2008). 
Differentiated reading instruction: What 
and how. Reading Horizons: A Journal 
of Literacy and Language Arts, 48(2), 6. 
https://eric.ed.gov/?id=EJ833886 

The authors describe a variety of elements that must be 
considered if a teacher is going to differentiate instruction 
effectively. These include data gathered from assessments; 
grouping formats which include the opportunity for whole-
group, small group, and individualized instruction; 
classroom management; materials; length and frequency of 
instruction; and the focus of the lesson itself. They reflect 
that differential pacing of the same materials and/or lesson 
does not work, but rather teachers must tailor instruction to 
the needs of their students. 

Arias-Gundín, O., & García Llamazares, 
A. (2021). Efficacy of the RTI model in 
the treatment of reading learning 
disabilities. Education Sciences, 11(5), 
209. 
https://files.eric.ed.gov/fulltext/EJ12972
15.pdf 

This systematic review shares the different methods used to 
identify struggling readers and finds that implementation of 
the RtI model often occurs in a flexible way adapted to the 
circumstances of each moment. It provides participants with 
an analysis of effective measures used to identify struggling 
readers and the most effective practices of the RtI model in 
reading for grades K–3. 

Puzio, K., Colby, G. T., & Algeo-
Nichols, D. (2020). Differentiated 
literacy instruction: Boondoggle or best 
practice?. Review of Educational 
Research, 90(4), 459–498. 
https://eric.ed.gov/?id=EJ1259298 

The authors provide the results of a systematic review and 
meta-analysis to determine the effects of tier 1 
differentiation. They found that while teachers differentiated 
in a variety of ways, “students had significantly higher 
literacy achievement scores when teachers implemented 
tier 1 differentiation” (p. 461). It was clear that planning was 
an important aspect of differentiation, and that collecting 
and interpreting assessment data were integral to that 
planning. Teachers at times differentiated content, process, 
and/or products in order to meet the needs of their students.  

Other resources 

IRIS Center (IRIS Resource Locator) The IRIS Center website provides course modules, case 
studies, interviews, video vignettes, activities, and more 
focused on developing data-driven decision rules for 
differentiated instruction in RtI implementation.  

Essentials for reading success from the 
Florida Center for Reading Research 

This website provides content to support teachers in 
delivering evidence-based reading instruction. 

Kosanovich, M., Ladinsky, K., Nelson, 
L., & Torgesen, J. (2007). Differentiated 
reading instruction: Small group 
alternative lesson structures for all 
students. Guidance Document for 
Florida" Reading First" Schools. Florida 
Center for Reading Research. 

This document was prepared to provide guidance to reading 
coaches and teachers regarding alternative lesson 
structures for providing small group, differentiated 
instruction to students in grades K–3.  

https://eric.ed.gov/?id=EJ833886
https://files.eric.ed.gov/fulltext/EJ1297215.pdf
https://files.eric.ed.gov/fulltext/EJ1297215.pdf
https://eric.ed.gov/?id=EJ1259298
https://iris.peabody.vanderbilt.edu/resources/iris-resource-locator/
https://fcrr.org/reading-success
https://files.eric.ed.gov/fulltext/ED498777.pdf
https://files.eric.ed.gov/fulltext/ED498777.pdf
https://files.eric.ed.gov/fulltext/ED498777.pdf
https://files.eric.ed.gov/fulltext/ED498777.pdf
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Resource Description 

The Florida Center for Reading 
Research Student Center Activities 

The Student Center Activities from the Florida Center for 
Reading Research (FCRR) can be used as teacher-directed 
lessons. The suggestions for extensions and adaptations 
listed on each Student Center Activity can further support 
differentiated instruction. The Student Center Activities are 
organized by grade level bands (Preschool, K–1, 2–3, and 
4–5) and reading components (phonological awareness, 
phonics, fluency, vocabulary, and comprehension). 

Five features of differentiated 
instruction from the Meadows Center 
for Improving Educational Risk 

This resource gathers effective evidence-based strategies 
for reaching students with various learning abilities onto one 
cue card or bookmark that is portable and easy to use. 
These strategies can help reach all students in diverse 
classrooms across grade levels and content areas. The 
front lists the features of differentiated instruction, and the 
back has examples of what to do or say for each feature. 

Supporting Your Child’s Reading 
at Home 

These Family Activities include easy-to-follow plans to help 
parents and caretakers support children’s foundational 
reading skills at home. Materials needed for each Family 
Activity, such as letter cards, are included. They begin with 
simpler activities and progress to more difficult ones. The 
Family Literacy Videos show families engaging their 
child(ren) in the Family Activities. 

Student Progress Monitoring Tool for 
Data Collection and Graphing (Excel) 

This Excel tool is designed to help educators collect 
academic progress-monitoring data across multiple 
measures as a part of the data-based individualization (DBI) 
process. This tool allows educators to store data for multiple 
students (across multiple measures), graph student 
progress, and set individualized goals for a student on 
specific measures. 

Teacher's Guide to Support Family 
Involvement in Foundational Reading 
Skills 

Kindergarten Teacher’s Guide 
Kindergarten Videos 

First Grade Teacher’s Guide 
First Grade Videos 

Second Grade Teacher’s Guide 
Second Grade Videos 

Third Grade Teacher’s Guide 
Third Grade Videos 

These Teacher’s Guides are companions to the What 
Works Clearinghouse (WWC) practice guide, Foundational 
Skills to Support Reading for Understanding in Kindergarten 
through 3rd Grade. The guides are organized according to 
the four recommendations and How-To steps from the 
WWC practice guide. The activities follow the typical 
developmental progression through which students learn to 
read. Teachers can select activities to share with families 
based on each student's instructional needs. Videos show 
families engaging in the activities at home. 
 
The introduction of each Teacher’s Guide provides tips on 
how to select activities based on assessment data. 

 

 

https://fcrr.org/student-center-activities
https://fcrr.org/student-center-activities
https://meadowscenter.org/wp-content/uploads/2022/04/Differentiating_Instruction1.pdf
https://meadowscenter.org/wp-content/uploads/2022/04/Differentiating_Instruction1.pdf
https://ies.ed.gov/ncee/rel/Products/Region/southeast/Resource/100679
https://ies.ed.gov/ncee/rel/Products/Region/southeast/Resource/100679
https://intensiveintervention.org/resource/student-progress-monitoring-tool-data-collection-and-graphing-excel
https://intensiveintervention.org/resource/student-progress-monitoring-tool-data-collection-and-graphing-excel
https://ies.ed.gov/ncee/edlabs/regions/southeast/pdf/REL_2020016.pdf
https://www.youtube.com/playlist?list=PLVHqsnePfULqzbnu1BZf50y7HFgGNZp6v
https://ies.ed.gov/ncee/edlabs/regions/southeast/pdf/REL_2021042.pdf
https://www.youtube.com/playlist?list=PLVHqsnePfULrjkTeS-jvVIQeP-HKRWpry
https://ies.ed.gov/ncee/rel/regions/southeast/pdf/REL_2021053.pdf
https://www.youtube.com/playlist?list=PLVHqsnePfULpRHSxmamfx8ZDgPLuqgQ0A
https://ies.ed.gov/ncee/rel/regions/southeast/pdf/REL_2021086.pdf
https://www.youtube.com/playlist?list=PLVHqsnePfULpQeqIT3ZfWcSBsAJJa1b0x
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