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INTRODUCTION TO THE TOOLKIT 
Purpose 
Welcome to the Toolkit for Differentiating Reading Instruction in Grades K–3 (Toolkit)! This 
Toolkit is designed for grades K–3 teachers who provide classroom reading instruction and the 
reading specialists and educational leaders who support them. 

Tier 1 reading instruction is one of the most important and complex tasks of a primary grade 
teacher. When core classroom (tier 1) instruction is strong, it increases the probability that most 
students in the classroom will master the foundational reading skills needed to become good 
readers (Fuchs & Vaughn, 2012), which helps decrease the number of students who will need 
tier 2 and 3 interventions (Gersten et al., 2008). Therefore, this Toolkit is designed to promote 
change in teacher practice and student outcomes by supporting teachers in how to differentiate 
tier 1 instruction to help improve reading instruction for ALL students. 

Your role as the facilitator of this Toolkit is extremely important and the purpose of this 
Facilitator Guide is to support your work as you: 

● Conduct team meetings with K–3 teachers as they participate in the modules of the 
Toolkit. 

● Provide ongoing support for teachers to implement and sustain the practices included in 
the Toolkit. 

It is important to note that this Toolkit is not a curriculum, but a suite of professional learning 
materials designed to enhance teachers' skills and abilities to differentiate tier 1 reading 
instruction. This includes their ability to use and interpret assessment data to group students 
and to use instructional materials to meet student needs. 

Background of the Toolkit 
The content of the Toolkit is based on the What Works Clearinghouse (WWC) practice guide, 
Assisting Students Struggling with Reading: Response to Intervention (RtI) and Multi-Tier 
Intervention in the Primary Grades from the Institute of Education Sciences (IES) at the U.S. 
Department of Education. A practice guide is a publication1 that presents recommendations for 
educators to address challenges in their classrooms and schools.

1 https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/How_can_the_WWC_Practice_Guides_Help_Teachers_508.pdf. 

 They are based on reviews of 
research, the experiences of practitioners, and the expert opinions of a panel of nationally 
recognized experts. Response to Intervention (RtI) is part of a Multi-tiered System of Support 
(MTSS) framework. RtI is a fluid, multistep approach to providing interventions to students who 
struggle with learning, delivered in increasing levels of intensity. The progress students make at 
each tier of intervention is closely monitored, and the results of the progress monitoring are 
used to make decisions about the need for further research-based interventions. 

 

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/rti_reading_pg_021809.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/rti_reading_pg_021809.pdf
https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/How_can_the_WWC_Practice_Guides_Help_Teachers_508.pdf
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There are five recommendations in this practice guide intended to help educators implement the 
components of the MTSS framework, including RtI, at a classroom level or school level. 
Improved student outcomes are expected if the recommendations included in the framework are 
enacted appropriately: 

1. Recommendation 1: Screen all students for potential reading problems at the beginning 
of the year and again in the middle of the year. Regularly monitor the progress of 
students who are at elevated risk of developing reading disabilities.  

2. Recommendation 2: Provide differentiated reading instruction for all students based on 
assessments of students’ current reading levels (tier 1, general education).  

3. Recommendation 3: Provide intensive, systematic instruction on up to three 
foundational reading skills in small groups to students who score below the benchmark 
score on universal screening. Typically, these groups meet between three and five times 
a week for 20 to 40 minutes (tier 2). 

4. Recommendation 4: Monitor the progress of tier 2 students at least once a month. Use 
these data to determine whether students still require intervention. For those students 
still making insufficient progress, schoolwide teams should design a tier 3 intervention 
plan. 

5. Recommendation 5: Provide intensive instruction on a daily basis that promotes the 
development of the various components of reading proficiency to students who show 
minimal progress after reasonable time in tier 2 small group instruction (tier 3). 

While the practice guide addresses the Multi-Tiered System of Supports (MTSS) and provides 
recommendations for that framework, this Toolkit focuses on Recommendation 2 from the 
practice guide: Provide differentiated reading instruction for all students based on 
assessments of students’ current reading levels (tier 1). Tier 1 instruction involves teachers 
meeting students’ instructional needs and abilities by using formative assessment data to 
differentiate instruction. When providing differentiated instruction, teachers determine the 
strengths and needs of students in the classroom and deliver instruction to address those 
strengths and needs. Differentiated instruction can be led by the teacher in a whole group 
setting and conducted with small groups of students. This instruction addresses grade-level 
standards (which differ from state to state) and includes foundational reading skills. 

Tier 1 instruction typically follows a core reading curriculum that guides instruction in whole and 
small group settings. Small group instruction should be differentiated to reflect the instructional 
needs of the students. Individual student needs are determined by formal screening 
assessments, progress monitoring assessments, classroom assessments, and teacher 
observations. The goal is to use assessment data to group students for teacher-led, small group 
instruction in a way that makes instruction in critical reading skills most efficient. 

The importance of tier 1 (Recommendation 2) is reflected by the panel of the practice guide, 
“Tier 1 provides the foundation for successful RtI overall, without which too many students 
would fall below benchmarks” (Gersten et al., 2008, p. 17). The Toolkit addresses 
Recommendation 2 because virtually all primary grade teachers provide tier 1 instruction to all 
students. Effective beginning reading instruction provided to all students (tier 1) can increase 
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reading abilities and reduce the need for tier 2 (Recommendation 3) and tier 3 
(Recommendation 5) interventions (Connor et. al., 2009; Coyne, 2013; Fein et. al., 2021). If 
fewer students need tiers 2 and 3, then instruction at those tiers can be more intensive and 
focused.2

2 Also, there is overlap between Recommendations 1 and 2 as the data collected from screening all students for 
potential reading problems in Recommendation 1 is used to plan for differentiated reading instruction for all students 
based on students’ current reading level noted in Recommendation 2. Therefore, while the Toolkit does not 
specifically focus on Recommendation 1, connections are made to it. 

 

It is important to consider alignment across tiers 1, 2, and 3 instruction. There is a connection 
between Recommendations 2 and 3 as classroom teachers can provide the intensive, 
systematic instruction on up to three foundational reading skills in small groups 
(Recommendation 3) during the time in which they implement differentiated instruction 
(Recommendation 2). In fact, the practice guide states, “Differentiated instruction applies to all 
students, while tier 2 instruction applies only to those at risk in key areas. The practice guide 
panel believes that, to be effective, a multi-tier approach can blur the lines between tier 1 and 
tier 2, and that sensible data-driven instruction should permeate all of the tiers of reading 
instruction” (p. 17). 

Tier 1 and differentiated instruction 
Tier 1 instruction is typically provided to virtually all students in a class and should be 
differentiated based on assessment data to ensure that all students develop strong foundational 
reading skills. Tier 1 instruction includes the critical components of literacy: phonological 
awareness, phonics, fluency, vocabulary, reading comprehension, and writing. Teachers should 
also provide instruction in oral language development to help prepare students to read and 
comprehend text (Foorman et al., 2016). 

To be most effective, the critical components must be taught explicitly within classrooms that 
are positive and engaging, using writing activities to support literacy, and incorporating authentic 
literature and rich conversations to build academic language and content knowledge. In 
addition, teachers should provide many opportunities for students to read challenging texts and 
complete authentic reading and writing assignments (Foorman et al., 2016). Importantly, these 
components of early reading instruction are grounded in both theory and research 
demonstrating the foundational skills required for students to advance in their literacy skills 
(Castles et al., 2018; Foorman 2023). A core reading curriculum that guides instruction in whole 
and small group settings is typically used to help teachers provide tier 1 instruction. While all 
these elements are important and should be included in tier 1 instruction, this Toolkit focuses on 
providing differentiated reading instruction in foundational reading skills. 

Although the research base on differentiating tier 1 instruction is limited, findings suggest that 
systematically adjusting instruction in response to student performance can be effective (for 
example, Coyne et al., 2013; Maki et al., 2022). Tier 1 instruction is complex because the range 
of instructional needs and abilities in one classroom can be so broad. Some students may not 
reach proficient levels in reading because they do not receive the amount and type of relevant 
instruction necessary for their success (Vellutino et al., 1996; Morrison et al., 2008; Foorman et 
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al., 1998). Research shows that the amount of instruction, which changes systematically over a 
school year based on assessment data, is associated with stronger reading outcomes (Connor 
et al., 2009; Foorman et al., 2006). This means that when teachers use assessment data to plan 
for the amount (for example, how many opportunities students receive to practice specific skills 
in whole group, small groups, or during one-to-one instruction and the time dedicated to each) 
and type (for example, specific reading skills) of instruction, students achieve stronger reading 
outcomes. 

Tier 1 instruction involves using formative assessment data to group students in a way that 
makes teacher-led instruction in essential reading skills most efficient. Teachers can meet 
students’ instructional needs and abilities by differentiating instruction. When providing 
differentiated instruction, teachers determine the strengths and needs of students in the 
classroom and deliver instruction to address those strengths and needs. Differentiated 
instruction can be led by the teacher in a whole group setting, as well as conducted with small 
groups of students. 

Ingredients for implementation 
This Toolkit for Differentiating Reading Instruction for Grades K–3 provides free, ready-to-use 
resources, including downloadable files for district and school leaders, facilitators, and grades 
K–3 teachers. The materials for participants are organized in K–1 and 2–3 grade bands. 
Districts and schools will need to provide personnel, materials, and other resources to 
implement the Toolkit. An overview of the ingredients for implementation is provided in table 1. 
The quantity of ingredients is based on the engagement with the entire Toolkit (up to 20 hours 
for teacher participants and facilitators, including knowledge building, team meetings, and 
application activities completed in between team meetings).3

3 The Toolkit provides 20 professional learning hours over approximately nine weeks during the school year. The Toolkit 
is designed to be implemented at any part of the school year, but implementation will be most useful near the beginning 
of the year (for example, after the first month or toward the end of the first quarter). 

 Facilitators and participants will be 
provided with opportunities to make strategic adaptations throughout the Toolkit, which may 
reduce the quantities of ingredients, particularly the time they may need to spend working in 
their facilitated team meetings or independently on knowledge building and application activities. 
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Table 1. Resources needed for full implementation of the Toolkit for Differentiating 
Reading Instruction for Grades K–3 

Resource Quantity Description 
Time for planning, professional learning, and supporting staff 
School or district 
leader time 

Per leader, 8-12 hours total for 
planning and implementation, 
which includes: 
• Identifying the facilitator and 

teacher participants, meeting 
with the facilitator, reviewing 
the Leader Guide and 
introductory videos, and 
completing the Self-Reflection 
Checklist for Leaders and 
Facilitators 

• Supporting, collaborating, and 
debriefing with facilitators and 
teachers 

Time for leader to plan for and support 
toolkit implementation 

Leaders could include a school principal, an 
assistant principal, a district literacy leader, 
or a district administrator. 

This planning time may include time to 
secure funding for teacher compensation or 
incentives, if toolkit activities occur outside 
the regular school day or require substitute 
coverage for classroom visits. 

This time might be part of the leader’s 
existing role or an additional responsibility.  

Facilitator time Per facilitator, approximately 
20 hours total, which includes: 
• Initial planning, such as 

meeting with the leader, 
reviewing the Facilitator 
Guide and introductory 
videos, and completing the 
Self-Reflection Checklist for 
Leaders and Facilitators 

• Planning team meetings 
• Facilitating team meetings 

Time for facilitator(s) to prepare for and lead 
seven team meetings 

There is an option to have two co-
facilitators. In this case, each co-facilitator 
may spend less time if they divide up tasks. 
Facilitators could be district or school 
literacy/reading coaches, specialists, 
administrators, or lead teachers. 

This time might be part of the facilitator’s 
existing role or an added responsibility. 

For sustainability purposes, the facilitator 
will also be on call to answer teacher 
questions during and after implementation 
of the toolkit. 

Teacher time Per teacher, approximately 
20 hours total, which includes 
approximately: 
• 10 hours for team meetings 
• 10 hours for independent 

work 

This time will be spread over 
approximately nine weeks during 
the school year. 

Time for participating reading teachers to 
attend facilitated team meetings and 
complete knowledge-building and 
application activities outside of team 
meetings 

Teachers may meet in individual grade-level 
teams, within K–1 and 2–3 grade bands, or 
as a combined K–3 team. Meetings may 
take place during existing scheduled 
times—such as grade-level meetings, 
professional learning communities, or 
professional development days—or at other 
times that align with teachers’ availability, 
including after school. 



Toolkit for Differentiating Reading Instruction for Grades K–3  
Facilitator Guide 

12 Introduction to the Toolkit 
 

Resource Quantity Description 
Materials, equipment, and facilities 

Computers or other 
devices, with 
internet connection 

One computer per participant 

Note: Not intended to indicate the 
need for a new computer; simply 
access to a computer with 
internet connection 

Facilitators, leaders, and teachers need 
internet access during meetings and when 
they are working independently (for 
example, to access downloadable materials 
and videos). 

Materials for in-
person facilitated 
team meetings 

• Meeting room with computer, 
projection device, and 
speakers to show videos 

Optional, but recommended: 
• Whiteboard or chart paper 

with markers 
• Highlighters and sticky notes 
• Binders and dividers 
• Printed versions of: 

o Leader Guide (one copy) 
o Facilitator Guide (one 

copy) 
o Participant Guide (one 

copy for facilitator and 
one copy for each 
teacher) 

Team meetings should be held in a large 
meeting room, in an area free of 
distractions, such as a classroom or media 
center. 

Facilitators may use a whiteboard or chart 
paper to post the session agendas, goals, 
norms, and other details. 

Teachers may wish to use highlighters and 
sticky notes to call attention to various 
sections of the content. 

Each leader, facilitator, and teacher may 
wish to have hard copies of the relevant 
guides placed in a binder with dividers.  

 

 



Toolkit for Differentiating Reading Instruction for Grades K–3  
Facilitator Guide 

Overview of the Toolkit Components 13 
 

OVERVIEW OF THE TOOLKIT 
COMPONENTS 

This section provides a snapshot of each component of the Toolkit. 

Toolkit components 
Administrators and literacy leaders, such as reading coaches, play an important role in 
supporting and providing teachers professional learning. Therefore, this Toolkit is designed for 
educational leaders, literacy leaders, and teachers. A snapshot of the Toolkit components and 
who each component was designed to support is provided in table 2. 

Table 2. Toolkit components 

Who Toolkit components 

Leaders 
(for example, school/district 
administrators) 

• Leader Guide 
• Introductory videos: Supporting Implementation of Effective 

Differentiated Instruction 
• Self-Reflection Checklist for Leaders and Facilitators  

Toolkit Facilitators  
(literacy leaders such as 
administrators, reading 
coaches, specialists, and lead 
teachers) 

• Facilitator Guide 
• Introductory videos: Supporting Implementation of Effective 

Differentiated Instruction 
• Self-Reflection Checklist for Leaders and Facilitators  

K–3 Teachers • Participant Guide (three Professional Development Modules) 
• Teacher Self-Reflection Checklist and Action Plan 
• Teacher Interviews and Classrooms-in-Action Videos 

 

Three professional development modules 
The Toolkit includes three professional development modules for kindergarten through grade 3 
teachers. The modules are organized by grade bands: grades K–1 and grades 2–3, with each 
grade band having its own Participant Guide. The modules are led by a facilitator who could be 
a reading coach, lead teacher, specialist, or administrator. This Facilitator Guide includes tools 
and resources for the facilitator to lead team meetings and guide teachers through completion of 
the three modules. 
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Self-reflection checklists 
The Teacher Self-Reflection Checklist is designed for teachers to use before, during, and after 
participating in the three modules of the Toolkit. The purpose is for teachers to determine how 
closely their differentiated instructional practice aligns to the practice guide, to identify how it 
changed, and to develop an action plan to further their professional learning and confidence in 
differentiating instruction. The Teacher Self-Reflection Checklist can be completed in written 
form if the Participant Guide is printed or on an electronic, fillable, Excel document. 

The Self-Reflection Checklist for Leaders and Facilitators is designed to support leaders (for 
example, school/district administrators) and literacy leaders (for example, reading coaches) in 
assessing school-level implementation of differentiated instruction (tier 1). The Self-Reflection 
Checklist for Leaders and Facilitators can be completed by school administrators or literacy 
leaders individually, or as a team, at any time to determine the aspects of differentiated 
instruction they need to specifically support, and to create an action plan to do so. The Self-
Reflection Checklist for Leaders and Facilitators can be completed in written form if the 
Facilitator or Leader Guide is printed or on an electronic, fillable, Excel document downloaded 
from the website. 

Videos 
The three professional development modules of the Toolkit include videos for K–3 teachers. The 
videos include teacher interviews and classrooms in action. The goal of the teacher videos is to 
illustrate how the objectives of the Toolkit can be met in real life classroom settings. The teacher 
videos for grades K–1 are listed in table 3, and the teacher videos for grades 2–3 are in table 4. 

Table 3. Grades K–1 teacher videos 
https://youtube.com/playlist?list=PLVHqsnePfULphCIZKef1D8t7KsTIXgveE&si=Tr9WKvciKVO8
zZks 

Module 1: Collect and interpret student data 

Video title  Duration 

Video 1: The Simple View of Reading 
https://youtu.be/OB2rta84XXY 

1:40 

Video 2: An Interview with Reading Expert, Linda Farrell 
https://youtu.be/23jRRq5-hW0 

4:50 

Video 3: Administer a Screening Assessment [Kindergarten] 
https://youtu.be/Oadb770gQK4 

4:21 

Video 4: Interpret Data [Kindergarten] 
https://youtu.be/P-div3TjPvg 

3:41 

Video 5: Form Small Groups [Kindergarten] 
https://youtu.be/vmZfIhSZ7W4 

3:35 

Video 6: Administer a Screening [Grade 1] 
https://youtu.be/Ce_yPQuV3Bw 

2:57 

https://youtube.com/playlist?list=PLVHqsnePfULphCIZKef1D8t7KsTIXgveE&si=Tr9WKvciKVO8zZks
https://youtube.com/playlist?list=PLVHqsnePfULphCIZKef1D8t7KsTIXgveE&si=Tr9WKvciKVO8zZks
https://youtu.be/OB2rta84XXY
https://youtu.be/23jRRq5-hW0
https://youtu.be/Oadb770gQK4
https://youtu.be/P-div3TjPvg
https://youtu.be/vmZfIhSZ7W4
https://youtu.be/Ce_yPQuV3Bw
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Module 1: Collect and interpret student data 

Video title  Duration 

Video 7: Interpret Data [Grade 1] 
https://youtu.be/_dK7V3fRERQ 

3:46 

Video 8: Form Small Groups [Grade 1] 
https://youtu.be/C1erbQD_XWE 

4:07 

Module 2: Determine data-driven decision rules and plan for teacher-led small group 
differentiated instruction 
Video title  Duration 

Video 9: Examples of Instructional Scaffolds 
https://youtu.be/QvM9liSit4g 

5:44 

Video 10: Manage Progress Monitoring in the Classroom 
https://dwwlibrary.wested.org/resources/338 

5:05 

Video 11: Plan for Small Group Differentiated Instruction [Kindergarten] 
https://youtu.be/ujU6GKc8cRg 

4:03 

 Video 12: Plan for Small Group Differentiated Instruction [Grade 1] 
https://youtu.be/7OmdYqFtUoI 

6:58 

Module 3: Plan and implement small group differentiated instruction and manage the classroom 

Video title Duration 

Video 13: Decodable Words in Isolation and in Text 
https://youtu.be/wsCMTpbiKq0 

7:43 

Video 14: Peer-Check Example 
https://youtu.be/C_pL3RyCon8 

1:13 

Video 15: Teacher Reflects on Teacher-Led Center [Grade 1] 
https://youtu.be/aSCw1m60BIw 

9:38 

Video 16: Teacher Reflects on Teacher-Led Center [Kindergarten] 
https://youtu.be/HRKcSXKEdw0 

7:36 

Video 17: Teacher Describes the Teacher-Led Center [Kindergarten] 
https://youtu.be/HuB65Kyan_E 

4:31 

Video 18: Student Reading Centers in Action [Kindergarten] 
https://youtu.be/N762Ppxg8xI 

10:17 

Video 19: Student Reading Centers in Action [Example for grades 2–3] 
https://youtu.be/pYqW1AldAPQ 

7:56 

Video 20: Student Reading Centers in Action [Grade 1] 
https://youtu.be/DBSHZnP-oag 

9:03 

Video 21: Teacher Reflects on Student Centers [Grade 1] 
https://youtu.be/er3hKc_WDbo 

6:25 

 

https://youtu.be/_dK7V3fRERQ
https://youtu.be/C1erbQD_XWE
https://youtu.be/QvM9liSit4g
https://dwwlibrary.wested.org/resources/338
https://youtu.be/ujU6GKc8cRg
https://youtu.be/7OmdYqFtUoI
https://youtu.be/wsCMTpbiKq0
https://youtu.be/C_pL3RyCon8
https://youtu.be/aSCw1m60BIw
https://youtu.be/HRKcSXKEdw0
https://youtu.be/HuB65Kyan_E
https://youtu.be/N762Ppxg8xI
https://youtu.be/pYqW1AldAPQ
https://youtu.be/DBSHZnP-oag
https://youtu.be/er3hKc_WDbo
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Table 4. Grades 2–3 teacher videos 
https://youtube.com/playlist?list=PLVHqsnePfULp3KKx_bRygQ6bqZKq-
dz82&si=4Ywt7Kmberu1oBzv 

Module 1: Collect and interpret student data 

Video title  Duration 

Video 1: The Simple View of Reading 
https://youtu.be/OB2rta84XXY 

1:40 

Video 2: An Interview with Reading Expert, Linda Farrell 
https://youtu.be/23jRRq5-hW0 

4:50 

Video 3: Administer a Screening Assessment [Grade 2] 
https://youtu.be/4PYeldVgZt0 

3:08 

Video 4: Interpret Data [Grade 2] 
https://youtu.be/-u9iPnTqtZg 

2:56 

Video 5: Form Small Groups [Grade 2] 
https://youtu.be/CebGmv_BIGQ 

3:19 

Video 6: Administer a Screening [Grade 3] 
https://youtu.be/34D9WMYVY-k 

3:28 

Video 7: Interpret Data [Grade 3] 
https://youtu.be/ATxqccCCmSg 

4:09 

Video 8: Form Small Groups [Grade 3] 
https://youtu.be/Vyg76UC5Uug 

3:15 

Module 2: Determine data-driven decision rules and plan for teacher-led small group 
differentiated instruction 

Video title  Duration 

Video 9: Examples of Instructional Scaffolds 
https://youtu.be/QvM9liSit4g 

5:44 

Video 10: Manage Progress Monitoring in the Classroom 
https://dwwlibrary.wested.org/resources/338 

5:05 

Video 11: Plan for Small Group Differentiated Instruction [Grade 2] 
https://youtu.be/4zmlZtXr8yU 

6:12 

Video 12: Plan for Small Group Differentiated Instruction [Grade 3] 
https://youtu.be/cj0HjCYWJWY 

3:52 

https://youtube.com/playlist?list=PLVHqsnePfULp3KKx_bRygQ6bqZKq-dz82&si=4Ywt7Kmberu1oBzv
https://youtube.com/playlist?list=PLVHqsnePfULp3KKx_bRygQ6bqZKq-dz82&si=4Ywt7Kmberu1oBzv
https://youtu.be/OB2rta84XXY
https://youtu.be/23jRRq5-hW0
https://youtu.be/4PYeldVgZt0
https://youtu.be/-u9iPnTqtZg
https://youtu.be/CebGmv_BIGQ
https://youtu.be/34D9WMYVY-k
https://youtu.be/ATxqccCCmSg
https://youtu.be/Vyg76UC5Uug
https://youtu.be/QvM9liSit4g
https://dwwlibrary.wested.org/resources/338
https://youtu.be/4zmlZtXr8yU
https://youtu.be/cj0HjCYWJWY
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Module 3: Plan and implement small group differentiated instruction and manage the classroom 

Video title  Duration 

Video 13: Decodable Words in Isolation and in Text 
https://youtu.be/wsCMTpbiKq0 

7:43 

Video 14: Peer-Check Example 
https://youtu.be/C_pL3RyCon8 

1:13 

Video 15: Explicit Instruction at the Teacher-Led Center [Example for grades 2–3] 
https://youtu.be/YZBFQuuZYK4 

9:37 

Video 16: Planning for Student Reading Centers [Example for grades 2–3] 
https://youtu.be/PjHQJ2Uf4Ng 

2:53 

Video 17: Description of Student Reading Centers [Example for grades 2–3] 
https://youtu.be/IQX6xoixvqw 

4:54 

Video 18: Student Reading Centers in Action [Example for grades 2–3] 
https://youtu.be/ZKB3K1gBpIo 

7:56 

Video 19: Elements of Implementing Small Group Differentiated Instruction 
https://youtu.be/9ETHi2S5Mao 

11:58 

 

Leader and facilitator videos are also included in the Toolkit. The goal of these videos is to 
share information about how leaders and facilitators can support tier 1 differentiated instruction 
in K–3 classrooms. The leader and facilitator videos are listed in table 5. 

Table 5. Leader and facilitator videos 

https://youtube.com/playlist?list=PLVHqsnePfULpeP_vriq7p2Bd6Ui5SEy92&si=zAqIr5nst8Wmf
6Lx 

Video title Duration 
Video A: Overview of Assisting Students Struggling with Reading: Response to 
Intervention (RtI) and Multi-Tier Intervention in the Primary Grades Practice Guide 
https://youtu.be/SxjQ6j95io4 

4:47 

Video B: An Introduction to the Toolkit 
https://youtu.be/e4mwud3FTyM 

3:12 

Video C: A Principal’s Perspective on Supporting Teachers in Collecting and Interpreting 
Student Data 
https://youtu.be/bjEYELgbYXU 

7:10 

Video D: A Principal’s Perspective on Supporting Teachers in Planning for Small Group 
Differentiated Instruction 
https://youtu.be/rv6ln3VuRmc 

7:53 

https://youtu.be/wsCMTpbiKq0
https://youtu.be/C_pL3RyCon8
https://youtu.be/YZBFQuuZYK4
https://youtu.be/PjHQJ2Uf4Ng
https://youtu.be/IQX6xoixvqw
https://youtu.be/ZKB3K1gBpIo
https://youtu.be/9ETHi2S5Mao
https://youtube.com/playlist?list=PLVHqsnePfULpeP_vriq7p2Bd6Ui5SEy92&si=zAqIr5nst8Wmf6Lx
https://youtube.com/playlist?list=PLVHqsnePfULpeP_vriq7p2Bd6Ui5SEy92&si=zAqIr5nst8Wmf6Lx
https://youtu.be/SxjQ6j95io4
https://youtu.be/e4mwud3FTyM
https://youtu.be/bjEYELgbYXU
https://youtu.be/rv6ln3VuRmc
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Video title Duration 
Video E: A Principal’s Perspective on Supporting Teachers in Planning for Small Group 
Differentiated Instruction 2 
https://youtu.be/6NtTRd3WjjE 

3:07 

Video F: A Principal’s Perspective on Supporting Teachers in Implementing and 
Managing Differentiated Instruction 
https://youtu.be/lnjEhfMpy04 

9:26 

 

Leader guide 
The Leader Guide was designed for educational leaders such as principals and district leaders. 
The Leader Guide is intended for use before, during, and after Toolkit implementation to provide 
ongoing support for teachers’ long-term implementation and sustainability of differentiated 
instruction. Information in the guide is aligned to the three modules for teachers and 
Recommendations from the practice guide. It contains a brief version of the participants’ self-
study reading along with considerations, guiding questions, and links to tools and resources to 
support implementation and sustainability. 

Facilitator guide 
This Facilitator Guide was designed for facilitators, such as reading coaches. The Facilitator 
Guide is intended for use before, during, and after Toolkit implementation. The information in 
this guide will support facilitators to prepare to guide teachers through the Toolkit modules, 
conduct team meetings with teachers, and provide ongoing support for teachers to deliver 
differentiated tier 1 reading instruction. 

 

https://youtu.be/6NtTRd3WjjE
https://youtu.be/lnjEhfMpy04


Toolkit for Differentiating Reading Instruction for Grades K–3  
Facilitator Guide 

Organization of the Professional Development Modules 19 
 

ORGANIZATION OF THE PROFESSIONAL 
DEVELOPMENT MODULES 

Objectives of the professional development 
modules 
The three professional development modules of this Toolkit focus on how teachers can use data 
to implement effective differentiated instruction. Each module is based on a How-To step from 
Recommendation 2 of the practice guide and includes related content, videos, activities, and 
connections to other recommendations and steps when appropriate. The objectives are:4

4 We have slightly adapted the language of the How-To steps, so it will be more familiar to teachers who may not yet 
be familiar with the WWC practice guides. 

 

● Collect and interpret student data on reading. 

● Determine data-driven decision rules for providing differentiated instruction to students at 
varied reading proficiency levels for part of the day. 

● Differentiate instruction—including varying time, content, and degree of support and 
scaffolding—based on students’ assessed skills. 

Through participation in the modules, teachers will complete activities collaboratively and 
independently, apply what was learned in their classrooms, visit each other’s classrooms, 
collaborate in team meetings about the content of the modules and classroom application, and 
explore additional resources to further build knowledge. 

Four-step process for each module 
Each module follows a four-step collaborative learning cycle that provides a structure for 
teachers to: Build Knowledge, Collaborate and Practice, Apply and Reflect, and Dig Deeper. An 
overview of the four-step process for each module is provided in table 6. 
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Table 6. Four-step process for each Toolkit professional development module 

Step Description and materials 

STEP 1 
Build 

Knowledge 

 

Independently: 
• Complete the Self-Study Reading to build or confirm background knowledge. 
• Watch Videos and complete the Video-Viewing Guide to link content of 

videos to current instructional practice. 

STEP 2 
Collaborate  
and Practice 

 

In a team meeting, complete Collaborative Activities to practice and debrief with 
colleagues using provided sample data. You will not need to administer any 
assessments for this step. The sample data for the activities are provided for you 
in the Toolkit materials. 

STEP 3 
Apply and 

Reflect 

 

Independently: 
• Complete Classroom Application Activities to apply what was learned from 

Steps 1 and 2 using your own assessments and students’ data. 
• Answer the Prepare to Share Activity questions to reflect and prepare for the 

next team meeting. 

STEP 4 
Dig Deeper 

 

Deepen knowledge and commitment to sustain successful implementation of 
differentiated instruction by engaging in vetted resources: research-based articles, 
IES products, and other resources. 

 

Objectives and schedule for the professional 
development modules 
The Toolkit Professional Development Modules are designed to be completed in approximately 
nine weeks. The Toolkit can be implemented at any part of the school year, but implementation 
is most useful near the beginning of the year (for example, after the first month or toward the 
end of the first quarter). Teachers will engage with the content of the professional development 
modules for up to 20 hours, which includes completing content and activities independently and 
collaborating in team meetings. The objectives and suggested schedule for the Toolkit 
Professional Development Modules are provided in table 7. Please note that the pacing of this 
Toolkit (in other words, the “week” column) is a suggestion from the Toolkit development team. 
Toolkit participants are encouraged to take more time to complete the modules if needed. 
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Table 7. Objectives and schedule for the professional development modules 

Module and objectives Week Teacher activity  Approximate time 

Module 1: Collect and Interpret 
Student Data 

• Deepen understanding of the 
various components of reading 
(phonological awareness, 
phonics, fluency, vocabulary, 
comprehension) that develop 
across kindergarten through 
grade 3, so that informed 
decisions can be made about 
appropriate assessment 
selection and use. 

• Understand screening and 
progress monitoring. 

• Interpret the data. 

1 Team Meeting: Toolkit orientation and prepare for Module 1. 60–75 minutes 

1 Independently: Complete the Teacher Self-Reflection Checklist (Pre). 15–30 minutes 

1 Step 1: Build Knowledge 
Read information and watch and reflect on videos.   

1 Independently: Complete the Self-Study Reading and Activity 1: Video-
Viewing Guide. 45–75 minutes 

2 Step 2: Collaborate and Practice 
Collaborate with colleagues to complete activities, share knowledge, and 
problem solve. 

  

2 Team Meeting: Complete Activities 2–4. 90–120 minutes 

3 Step 3: Apply and Reflect 
Complete classroom application and reflection activities. 

  

3 Independently: Complete Activities 5 and 6. 60 minutes 

3+ Step 4: Dig Deeper 
Deepen your knowledge and sustain successful implementation of 
differentiated instruction. 

  

3+ Independently: Complete Activity 7. 30 minutes + 
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Module and objectives Week Teacher activity  Approximate time 

Module 2: Determine Data-Driven 
Decision Rules and Plan for 
Teacher-Led Small Group 
Differentiated Instruction 

• Form small groups for teacher-
led instruction according to 
instructional strengths and 
needs based on data 
determined during Module 1. 

• Plan the content, time, and 
level of teacher scaffolding for 
each teacher-led small group 
based on student data. 

• Progress monitor and analyze 
data so groups are flexible 
based on the changing data. 

4 Team Meeting: Debrief Module 1 and prepare for Module 2 using the 
Prepare to Share activity from Module 1. 30–45 minutes 

4 Step 1: Build Knowledge 
Read information and watch and reflect on videos.   

4 Independently: Complete the Self-Study Reading and Activity 8: Video-
Viewing Guide. 75 minutes 

5 Step 2: Collaborate and Practice 
Collaborate with colleagues to complete activities, share knowledge, and 
problem solve. 

  

5 Team Meeting: Complete Activities 9–12. 90–120 minutes 

6 Step 3: Apply and Reflect 
Complete classroom application and reflection activities.   

6 
Independently: Complete Activities 13–15 and 17. 
In Pairs: Complete Activity 16. 105–165 minutes 

6+ Step 4: Dig Deeper 
Deepen your knowledge and sustain successful implementation of 
differentiated instruction. 

  

6+ Independently: Complete Activity 18. 30 minutes + 
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Module and objectives Week Teacher activity  Approximate time 

Module 3: Plan and Implement 
Small Group Differentiated 
Instruction and Manage the 
Classroom 

• Explicitly teach the content 
determined during Module 2 in 
teacher-led small groups. 

• Establish learning expectations 
for student-led small groups. 

• Manage small groups in the 
classroom. 

7 Team Meeting: Debrief Module 2 and prepare for Module 3 using the 
Prepare to Share activity from Module 2. 60 minutes 

7 Step 1: Build Knowledge 
Read information and watch and reflect on videos. 

  

7 Independently: Complete the Self-Study Reading and Activity 19: Video-
Viewing Guide. 105 minutes 

8 Step 2: Collaborate and Practice 
Collaborate with colleagues to complete activities, share knowledge, and 
problem solve. 

  

8 
Team Meeting: Complete Activities 20–22, including visiting a 
colleague’s classroom during differentiated instruction.  60–90 minutes + 

9 Step 3: Apply and Reflect 
Complete classroom application and reflection activities.   

9 
Independently: Complete Activities 23–25, including the Teacher Self-
Reflection Checklist (Post).  90–105 minutes 

9 
Team Meeting: Debrief Module 3 using the Prepare to Share activity 
from Module 3 and action plans from the Teacher Self-Reflection 
Checklist (Post).  

45–60 minutes 

9+ Step 4: Dig Deeper 
Deepen your knowledge and sustain successful implementation of 
differentiated instruction. 

  

9+ Independently: Complete Activity 26. 30 minutes + 
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The example schedule in table 8 provides a succinct version of the schedule just depicted in table 7. 

Table 8. Example schedule for implementation of the professional development modules 

Weeks 1–3 Weeks 4–6 Weeks 7–9 

Module 1 
• Team Meeting: Orientation to 

the Toolkit and Module 1 
• Read Introduction to the 

Toolkit Professional 
Development Modules for 
Teachers 

• Complete the Teacher Self-
Reflection Checklist (Pre) 

• Complete the Self-Study 
Reading and Video-Viewing 
Guide 

• Team Meeting: Collaborative 
Activities 

• Independently complete 
Classroom Application 
Activities 

Module 2 
• Team Meeting: Debrief 

Module 1 and Prepare for 
Module 2 

• Complete the Self-Study 
Reading and Video-Viewing 
Guide 

• Team Meeting: Collaborative 
Activities 

• Complete Classroom 
Application Activities 
(independently and in pairs) 

Module 3 
• Team Meeting: Debrief 

Module 2 and Prepare for 
Module 3 

• Complete the Self-Study 
Reading and Video-Viewing 
Guide 

• Team Meeting: 
Collaborative Activities 

• Peer Activity 
• Independently complete the 

Classroom Application 
Activities 

• Complete the Teacher Self-
Reflection Checklist (Post) 

• Team Meeting: Reflection 

 

Teachers must be able to interpret student data on reading efficiently and reliably, determine 
data-driven rules for providing differentiated instruction, and implement differentiated instruction 
based on students’ assessed skills. It is important for facilitators and leaders to support teachers 
as they build a clear understanding of the underpinning concepts of differentiated instruction 
presented in Modules 1 and 2. This will help ensure successful implementation of the entire 
Toolkit. 
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FACILITATING THE PROFESSIONAL 
DEVELOPMENT MODULES 

Role of the facilitator 
Your role as a facilitator is extremely important. Like any professional development, there is 
planning, communication, and responsibilities to complete before implementation can begin. As 
the facilitator, you will be the lead communicator, logistics coordinator, and coach for successful 
implementation. You will communicate with leadership to garner their support and with teachers 
to encourage their ongoing participation. You will coordinate logistics such as scheduling the 
team meetings and ensuring participants have their materials. You will also serve as a coach to: 

• Encourage participants to complete the self-study activities between team meetings; 

• Support a positive learning environment during and between team meetings; 

• Facilitate team meetings using this guide; and 

• Check-in with teachers as time allows to determine how you might support their 
differentiated instruction. 

You may consider having two facilitators, which will reduce the preparation and facilitation time 
for you. Whether you are the sole facilitator, or working with a co-facilitator, you will need to be 
well-prepared and flexible. It is important that you know your teachers well in terms of their 
experience, knowledge, and skills to differentiate tier 1 reading instruction. Knowing the 
teachers you work with will support your decisions about whether or not to make strategic 
adaptations to the Toolkit based on your context to enhance the professional learning 
experience. 

Delivery options 
Since the professional development modules are organized by grade bands: grades K–1 and 
grades 2–3, you can adapt implementation of the modules based on your context. For example, 
you can facilitate team meetings by individual grade level, by grade-level bands (K–1 and 2–3), 
or across grades K–3. The collaborative team meetings can take place during already 
scheduled times, such as grade-level meeting time, professional learning community time, or 
professional development days, or any other time that suits teachers’ schedules. 

The professional development modules for teachers were designed to be used as a complete 
set of materials. Because later modules use critical information from earlier ones, the delivery 
includes all three modules in sequential order during a nine-week period. However, because we 
understand that Toolkit users might have varying degrees of available time and varying 
experience levels implementing differentiated tier 1 reading instruction, we have built in strategic 
adaptation points to be considered by leaders, facilitators, and participants. 
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Strategic adaptation points 
Research evidence suggests that each of the components of the Toolkit will improve both 
teachers’ knowledge and ability to differentiate instruction in the classroom (Gersten et al., 
2009). Therefore, the Toolkit was designed to be used in its entirety in sequential order. 
However, we recognize there may be conditions that limit an individual’s ability to complete the 
modules and activities as intended. For example, teams and individuals may have limited time, 
and the experience levels across team members may vary greatly. Therefore, leaders, 
facilitators, and participants may choose to strategically adapt how this Toolkit is used. 

Adaptations are a normal part of the process of implementing a tool. Educators adapt instruction 
and interventions in their classrooms all the time to suit the needs of their students (Gersten et 
al., 2009). However, it is important that these adaptations are intentional and thoughtful. 
Sometimes, adaptations are beneficial, and they can have a positive outcome on the learner. 
Other times, adaptations are detrimental, and they can have a negative outcome on the learner. 
Haphazard alterations to the design or delivery of instruction or interventions in the classroom 
can minimize their intended impact on student outcomes. They can also make it difficult to 
determine if student performance is due to the instruction that was delivered or what was 
changed about the instruction. 

The same is true for you! To help you make informed decisions about your use of this Toolkit, 
we have created Strategic Adaptations. These adaptations represent decision-points, where 
teams or individuals can choose when to change the learning experience and have the ability to 
monitor the impact of those modifications. 

The strategic adaptations include If…Then…statements in call out boxes and are embedded at 
the beginning of Steps 1, 2, and 4 of each module. The statements are illustrated by a yellow 
snail indicating where to pause and a green car indicating where to move ahead. Strategic 
Adaptations that may be found throughout the Toolkit Professional Development Modules are 
listed in table 9. Importantly, these modifications are intended to help you decide how you will 
use the Toolkit with participants. 

Considerations for using strategic adaptations 
Some of the strategic adaptations for this Toolkit are related to activities completed during team 
meetings and others are related to activities completed independently. For the independent 
activities, it is up to the individual teacher to decide if they should adapt or do all the activities. 

For the activities completed during team meetings, the facilitator decides whether to adapt or do 
each activity. Considerations for team meetings include: 

● If you have a team of teachers with varying experience levels, consider leveraging the 
knowledge and abilities of the more experienced teachers to help newer teachers or 
those who do not have in-depth experience in the content of the activity. 

● If you have a team of teachers who knows all the information and implements the intent 
of the activity well, you may decide to skip that activity. 
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Table 9. Strategic adaptations 

Strategic adaptations: Module 1, Step 1 

Callout box text Section Implications for participants Implications for facilitators 

If you need to build or confirm your understanding 
of… 

• how reading develops and/or 
• core components of effective reading 

instruction and/or 
• how screening and progress monitoring 

assessments are used to plan for 
differentiated instruction and/or 

• how assessment data are used to create 
risk categories 

Then… 
• continue with the introduction and self-

study reading below. 

If you have a clear understanding of these 
concepts and ideas, then consider advancing 
to Activity 1: Video-Viewing Guide. 

Self-Study 
Reading 

You have the option of engaging 
with the entire content of the self-
study reading or advancing to 
Activity 1 depending on your 
knowledge level. You may return 
to the self-study reading anytime 
if you feel that you need to build 
or confirm your knowledge. 

The team members you are leading 
through the Toolkit may or may not 
have read the self-study reading, 
depending on their knowledge level. 
You may suggest at any time that 
they return to the self-study 
reading to build their knowledge.  
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Strategic adaptations: Module 1, Step 1 

Callout box text Section  Implications for participants Implications for facilitators 

If… 
• you would like to hear how other teachers 

interpret data to differentiate instruction 
Then… 

• watch the videos and complete Activity 1. 

If you would like to hear how other teachers 
interpret data to differentiate instruction at 
another time, then consider advancing to 
Activity 2. 

Watch Videos 
and Reflect 
Activity 1: 
Video-Viewing 
Guide 

You have the option of watching any or 
all of the videos to hear how other 
teachers interpret data to differentiate 
instruction. You may return to the 
videos at any time to gain insight 
from other teachers. 

The team members you are 
leading through the Toolkit may 
or may not have viewed any of 
the videos to hear how other 
teachers interpret data to 
differentiate instruction. You 
may suggest at any time that 
they return to the videos and 
video-viewing guide to watch 
any or all of the videos to gain 
insight from other teachers. 

Strategic adaptation: Module 1, Step 2 

If… 
• you or your team need to practice 

determining risk categories and/or 
• you or your team need to practice sorting 

student data by risk categories 
Then… 

• continue with Activities 2–4. 

If you or your team have data that is already 
sorted by risk categories and you have placed 
students into risk categories, then consider 
advancing to complete Activities 3 and 4. 
Then, advance to Step 3 to complete Activities 
5 and 6. 

Collaborate 
and Practice 
Activities 2–4 
that address 
how to sort 
students by risk 
category and 
how to use that 
information. 

If you are engaging with the Toolkit 
individually, you have the option to 
advance to Activities 3 and 4 if you 
already understand how to sort 
students by risk category and how 
those categories are determined. You 
may decide to return to Activity 2 if 
you begin Activity 3 and find you 
need to build your knowledge in 
this area. 

If you are working with a team, you will 
need to consult with your facilitator and 
other team members to decide if the 
team will engage in Activities 2–4 or 
only Activities 3 and 4. 

You will need to consult with the 
team members you are leading 
through the Toolkit to decide if 
you need to engage in Activities 
2–4 or only Activities 3 and 4. 
You may return to Activity 2 if 
you begin to conduct Activity 
3 or 4 and realize team 
members need a greater 
understanding of how data is 
sorted by risk categories and 
how those categories are 
determined. 
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Strategic adaptation: Module 1, Step 4 

Callout box text Section  Implications for participants Implications for facilitators 

If… 
• you or your team members want to learn 

more about collecting and interpreting 
student data to differentiate instruction 
and/or 

• you rated some areas of your 
instructional practice as having no or 
minimal evidence on the Self-Reflection 
Checklist for Module 1 

Then… 
• choose resources to review and 
• use Activity 7 to guide your learning. 

If you or your team members do not need to 
learn more about collecting and interpreting 
student data to differentiate instruction at this 
time, and you rated all areas of your 
instructional practice as having sufficient or 
ample evidence on the Self-Reflection 
Checklist for Module 1, then consider 
advancing to Module 2. 

Dig Deeper 
Activity 7 

If you are engaging with the 
Toolkit individually, you have the 
option to choose resources to 
explore using Activity 7 to guide 
your learning. You may decide 
to return to any of these 
resources at any time if you 
feel you need to deepen your 
knowledge. 

If you are working with a team, 
you may consult with your 
facilitator and other team 
members to decide if you will 
engage with additional resources, 
using Activity 7 to guide your 
learning.  

You have the option to consult with 
your team and decide whether to 
explore additional resources, and 
which resources to access, using 
Activity 7 to guide the participants’ 
learning. At any time, you may 
choose to direct team members 
back to any of these resources if 
you feel they need to deepen their 
knowledge. 
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Strategic adaptation: Module 2, Step 1 

Callout box text Section  Implications for participants Implications for facilitators 

If you need to build or confirm your understanding of … 
• how to form small groups for teacher-led 

differentiated instruction and/or 
• how to use data-driven decision rules and/or 
• how to determine the instructional focus for 

each small group and/or 
• the core information needed to plan different 

lessons for each small group 
Then… 

• continue with the introduction and self-study 
reading below. 

If you or your team members have a clear 
understanding of these concepts and ideas then 
consider advancing to Activity 8: Video-Viewing 
Guide. 

Self-Study 
Reading 

You have the option of 
engaging with the entire 
content of the self-study 
reading or advancing to 
Activity 8: Video-Viewing 
Guide depending on your 
knowledge level. You may 
return to the self-study 
reading anytime if you 
feel that you need to 
build or confirm your 
knowledge. 

The team members you are leading 
through the Toolkit may or may not 
have read the self-study reading, 
depending on their knowledge level. 
You may suggest at any time that 
they return to the self-study 
reading to build their knowledge.  

If… 
• you would like to hear how other teachers 

determine data-driven decision rules and plan 
for differentiated instruction 

Then… 
• watch the videos and complete Activity 8. 

If you would like to hear how other teachers 
interpret data to differentiate instruction at 
another time, then consider advancing to  
Activity 9. 

Watch Videos 
and Reflect 
Activity 8: Video- 
Viewing Guide 

You have the option of 
watching any or all of the 
videos to hear how other 
teachers determine data-
driven decision rules and 
plan for differentiated 
instruction. You may 
return to the videos at 
any time to gain insight 
from other teachers. 

The team members you are leading 
through the Toolkit may or may not 
have viewed any of the videos to hear 
how other teachers determine data-
driven decision rules and plan for 
differentiated instruction. You may 
suggest at any time that they 
return to the videos and video-
viewing guide to watch any or all of 
the videos to gain insight from 
other teachers. 
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Strategic adaptation: Module 2, Step 2 

Callout box text Section  Implications for participants Implications for facilitators 

If… 
• you or your team need practice analyzing 

data to form small groups for teacher-led 
instruction and/or 

• you or your team need practice 
determining the instructional focus for 
each small group and/or 

• you or your team need practice planning 
lessons for each small group 

Then… 
• continue with Activities 9–12. 

If you or your team already have an 
understanding of how to form small groups 
for teacher-led instruction, and an 
understanding of how to determine the 
instructional focus for each small group, and 
an understanding of how to plan lessons for 
each small group then you may consider 
advancing to Step 3, Activity 13. 

Collaborate 
and Practice 
Collaborative 
Activities 9–12 
that address 
how to analyze 
data to place 
students into 
small groups, 
determine the 
instructional 
focus for each 
group, and plan 
for each group. 

If you are engaging with the Toolkit 
individually, you have the option to 
consider advancing to Step 3 to 
complete Activity 13 if you already 
understand how to analyze data to 
form small groups for teacher-led 
instruction, determine the instructional 
focus for each small group, and plan 
lessons for each small group. You 
may decide to return to Activity 9 if 
you begin Activity 13 and find you 
need to build your knowledge in 
this area. 

If you are working with a team, you will 
need to consult with your facilitator and 
other team members to decide if the 
team will engage in Activities 9–12 or 
advance to Step 3, Activity 13. 

You will need to consult with the 
team members you are leading 
through the Toolkit to decide if 
you need to engage in Activities 
9–12 or advance to Step 3 for 
Activities 13–15. You may 
complete those activities 
together as a team with one or 
more teachers’ data, or the 
activities can be completed 
independently. You may return 
to Activity 9 if you begin to 
conduct Activity 13 and 
realize team members need a 
greater understanding of 
forming small groups and 
planning their instruction. 
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Strategic adaptation: Module 2, Step 4 

Callout box text Section  Implications for participants Implications for facilitators 

If… 
• you or your team members want to learn 

more about data-driven decision-making 
and planning for teacher-led small group 
differentiated instruction and/or 

• you rated some areas of your 
instructional practice as having no or 
minimal evidence on the Self-Reflection 
Checklist for Module 2 

Then… 
• choose resources to review and 
• use Activity 18 to guide your learning. 

If you or your team members do not need to 
learn more about data-driven decision-making 
and planning for teacher-led small group 
differentiated instruction and you rated all 
areas of your instructional practice as having 
sufficient or ample evidence on the Self-
Reflection Checklist for Module 2 then 
consider advancing to Module 3.  

Dig Deeper 
Activity 18 

If you are engaging with the Toolkit 
individually, you have the option to 
choose resources to explore using 
Activity 18 to guide your learning. You 
may decide to return to any of these 
resources at any time if you feel you 
need to deepen your knowledge. 

If you are working with a team, you 
may consult with your facilitator and 
other team members to decide if you 
will engage with additional resources, 
using Activity 18 to guide your 
learning.  

You have the option to consult 
with your team and decide 
whether to explore additional 
resources, and which resources 
to access, using Activity 18 to 
guide their learning. At any 
time, you may choose to 
direct team members back to 
any of these resources if you 
feel they need to deepen their 
knowledge. 
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Strategic adaptation: Module 3, Step 1 

Callout box text Section  Implications for participants Implications for facilitators 

If you need to build or confirm your understanding 
of … 

• how to provide effective explicit 
instruction during small group teacher-led 
differentiated instruction and/or 

• how to establish learning expectations for 
small group student-led differentiated 
instruction and/or 

• how to create a positive learning 
environment to manage small groups 
effectively 

Then… 
• continue with the introduction and self-

study reading below. 

If you or your team members have a clear 
understanding of these concepts and ideas 
then consider advancing to Activity 19: Video-
Viewing Guide. 

Self-Study 
Reading 

You have the option of engaging with 
the entire content in the self-study 
reading or advancing to Activity 19 
Video-Viewing Guide depending on 
your knowledge level. You may return 
to the self-study reading anytime if 
you feel that you need to build or 
confirm your knowledge. 

The team members you are 
leading through the Toolkit may 
or may not have read the self-
study reading, depending on 
their knowledge level. You may 
suggest at any time that they 
return to the self-study 
reading to build their 
knowledge.  
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Strategic adaptation: Module 3, Step 1 

Callout box text Section  Implications for participants Implications for facilitators 

If… 
• you would like to hear and see how other 

teachers plan and implement small group 
differentiated instruction and/or 

• you would like to hear and see how other 
teachers create positive learning 
environments to manage small groups in 
their classrooms 

Then… 
• watch the videos and complete Activity 

19. 

If you would like to hear how other teachers 
plan and implement small group differentiated 
instruction and create positive learning 
environments to manage their small groups at 
another time, then consider advancing to 
Activity 20. 

Watch Videos 
and Reflect 
Video and 
Activity 19: 
Video-Viewing 
Guide 

You have the option of watching any or 
all of the videos to hear how other 
teachers plan and implement small 
group differentiated instruction and 
create positive learning environments 
to manage their small groups. You 
may return to the videos at any time 
to gain insight from other teachers. 

The team members you are 
leading through the Toolkit may 
or may not have viewed any of 
the videos to plan and 
implement small group 
differentiated instruction and 
create positive learning 
environments to manage their 
small groups. You may suggest 
at any time that they return to 
the videos and video-viewing 
guide to watch any or all of 
the videos to gain insight from 
other teachers. 
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Strategic adaptation: Module 3, Step 2 

Callout box text Section  Implications for participants Implications for facilitators 

If… 
• you or your team need to practice 

implementing teacher-led small group 
instruction and/or 

• you or your team need to practice 
implementing student-led small group 
instruction and/or 

• you or your team need to practice 
creating a positive learning environment 
in the classroom to manage small group 
instruction 

Then… 
• continue with Activities 20–22. 

If you or your team have already implemented 
teacher-led small groups and student-led 
small group instruction and created positive 
learning environments to manage small group 
instruction then you may consider advancing 
to Step 3, Activity 23. 

Collaborate 
and Practice 
Collaborative 
Activities 20–
22 that address 
how to 
implement 
teacher-led 
small groups 
and student-led 
small groups, 
and create a 
positive 
learning 
environment to 
manage small 
group 
instruction. 

If you are engaging with the Toolkit 
individually, you have the option to 
consider advancing to Step 3 to 
complete Activity 23 if you already 
understand how to implement teacher-
led small groups and student-led small 
groups, and create a positive learning 
environment to manage small group 
instruction. You may decide to return 
to Activity 20 if you begin Activity 
23 and find you need to build your 
knowledge in this area. 

If you are working with a team, you will 
need to consult with your facilitator and 
other team members to decide if the 
team will engage in Activities 20–22 or 
advance to Step 3, Activity 23. 

You will need to consult with the 
team members you are leading 
through the Toolkit to decide if 
you need to engage in Activities 
20–22 or advance to Step 3 for 
Activity 23. You may return to 
Activity 20 if you begin to 
conduct Activity 23 and 
realize team members need a 
greater understanding of 
implementing small group 
instruction.  
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Strategic adaptation: Module 3, Step 4 

Callout box text Section  Implications for participants Implications for facilitators 

If… 
• you or your team members want to learn 

more about how to plan and implement 
small group differentiated instruction and 
manage the classroom and/or 

• you rated some areas of your 
instructional practice as having no or 
minimal evidence on the Self-Reflection 
Checklist for Module 3 

Then… 
• choose resources to review and 
• use Activity 26 to guide your learning. 

If you or your team members do not need to 
learn more about how to plan and implement 
small group differentiated instruction and 
manage the classroom and you rated all areas 
of your instructional practice as having 
sufficient or ample evidence on the Self-
Reflection Checklist for Module 3 then Module 
3 is complete. Consider revisiting the 
Activities and Resources in Module 1 and 2 as 
you continue your learning.  

Dig Deeper 
Activity 26 

If you are engaging with the Toolkit 
individually, you have the option to 
choose resources to explore using 
Activity 26 to guide your learning. You 
may decide to return to any of these 
resources at any time if you feel you 
need to deepen your knowledge. 

If you are working with a team, you 
may consult with your facilitator and 
other team members to decide if you 
will engage with additional resources, 
using Activity 26 to guide your 
learning. 

You have the option to consult 
with your team and decide 
whether to explore additional 
resources, and which resources 
to access, using Activity 26 to 
guide their learning. At any 
time, you may choose to 
direct team members back to 
any of these resources if you 
feel they need to deepen their 
knowledge. 
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Preparing for implementation 
The responsibilities described in this section were designed to support you in preparing for and 
implementing the Toolkit’s professional development modules. The Getting Started Checklist in 
table 10 is designed to help you prepare for successful implementation of the Toolkit. It is 
recommended that the responsibilities on the checklist be completed about two weeks before 
Toolkit implementation begins with teachers. 

Getting started 

Table 10. Getting started checklist 

Responsibility Notes Completed 

Partner with administrators to establish goals for the 
Toolkit implementation, promote the Toolkit, and 
ensure support for fostering teacher engagement. 
Confirm with leadership that Toolkit implementation 
is a priority given other competing professional 
learning initiatives and that teacher participation will 
be supported. 

    

Print (optional but recommended) and read this 
Facilitator Guide. 

    

Complete the Self-Reflection Checklist for Leaders 
and Facilitators (on your own or with your school’s 
reading leadership team/administrators) located in 
this Facilitator Guide and in the Leader Guide. 

    

Watch leader and facilitator videos.     

Read Recommendation 2 and skim the other 
recommendations from the What Works 
Clearinghouse (WWC) practice guide, Assisting 
Students Struggling with Reading: Response to 
Intervention (RtI) and Multi-Tier Intervention in the 
Primary Grades from the Institute of Education 
Sciences (IES) at the U.S. Department of Education.  

    

https://ies.ed.gov/ncee/wwc/practiceguide/3
https://ies.ed.gov/ncee/wwc/practiceguide/3
https://ies.ed.gov/ncee/wwc/practiceguide/3
https://ies.ed.gov/ncee/wwc/practiceguide/3
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Responsibility Notes Completed 

Identify the participants and decide on the grouping 
of teachers (for example specific grade level, grades 
K–1, grades 2–3, or across grades K–3) that will 
complete the three professional development 
modules. 

    

Secure a convenient and comfortable location for 
team meetings. 

    

Ensure an internet connected device with audio is 
available for each team meeting. 

    

Print (optional but recommended) the appropriate 
Participant Guide (grades K–1 and/or grades 2–3) 
for yourself and each participant. It is recommended 
to print in color and place in a binder with dividers 
inserted at the appropriate locations. 

    

Schedule time to prepare before each team meeting 
using the Team Meeting Agendas for Facilitators 
located in this guide. 

    

Check with educational leaders about the possibility 
and process of offering participants professional 
learning credits and follow that process, if feasible for 
your situation.  

    

Contact the participants to schedule a 60- to 75-
minute meeting to provide an orientation to the 
Toolkit, prepare them for Module 1, and finalize the 
implementation schedule. Use the Toolkit Team 
Meeting Schedule, located in the Appendix, as a 
resource. 
If your school has designated dates and times for 
team meetings, you can determine the Toolkit team 
meeting schedule and share it at your orientation 
meeting. If not, consider using part of the orientation 
meeting to determine the Toolkit team meeting 
schedule together. 
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Before team meetings 
Before each module’s team meeting: 

□ Read the appropriate Participant Guide (grades K–1 and/or grades 2–3) and watch the 
videos for the module. 

□ Review the section of the Facilitator Guide aligned to the module. 

□ Prepare the module’s materials needed for the team meetings. 

□ Send a reminder to participants before each team meeting with the date, time, location, 
and materials needed. 

During team meetings 
During each module’s team meeting: 

□ Create a warm and welcoming environment for participants (for example, play soft 
music, provide refreshments, and foster a relaxed atmosphere). 

□ Manage time to complete the module’s activities. 

□ Encourage engagement with the activities while balancing the amount of time 
participants engage in discussions to ensure progress through the module’s activities. 

□ Gauge the time spent on discussions based on teachers’ familiarity of the topic. For 
example, there tends to be longer discussions when concepts are new to participants 
and shorter conversations when concepts are already familiar to them. 

□ Complete as many of the activities as time allows but try not to rush through them. 
Instead, pause and pick up where you left off at the next team meeting. 

□ Schedule extra team meetings, when needed, focused on activities not yet completed or 
a particular topic that participants need more time to discuss. 

□ Ensure participants leave each team meeting with a plan of what they will do before the 
next team meeting. 

After team meetings 
After each module’s team meeting: 

□ Support participants between team meetings to strengthen differentiated instruction 
implementation. Support may include feedback, instructional materials, and resources 
(for example, Step 4: Dig Deeper in the Participant Guide) aligned with differentiated 
instructional practices. 

 



Toolkit for Differentiating Reading Instruction for Grades K–3  
Facilitator Guide 

40 Self-Reflection Checklist for Leaders and Facilitators 
 

SELF-REFLECTION CHECKLIST FOR 
LEADERS AND FACILITATORS 

Purpose 
This Self-Reflection Checklist for Leaders and Facilitators is designed to support leaders (for 
example, school/district administrators) and literacy leaders (for example, reading coaches) in 
assessing school-level implementation of differentiated tier 1 reading instruction. The Self-
Reflection Checklist for Leaders and Facilitators can be completed by leaders and facilitators 
individually, or as a team, at any time to determine which aspects of differentiated instruction on 
which to focus support and to create an action plan to do so. Ideally, the checklist would be 
completed at the beginning of the school year, at the end of the school year, or at any time 
teachers are completing the Toolkit modules. This checklist encompasses areas that are critical 
to ensuring school-level implementation of differentiated instruction, but it does not include 
every possible support that could be beneficial to this process. As a facilitator or leader, keep in 
mind that most schools have a few teachers who need a lot of support for various reasons and 
others who just need access to new ideas and information. 

Directions 
If you prefer, you can complete this electronically using a fillable Excel file downloaded from the 
website. 

1. Consider each statement and its relation to the support your school provides 
kindergarten through grade 3 teachers to implement differentiated reading instruction 
(tier 1). The statements are aligned to the How-To steps from Recommendation 2 of the 
practice guide (provide differentiated reading instruction for all students based on 
assessments of students’ current reading levels) and intended to encourage deeper self-
reflection about support provided to teachers. Research supporting the statements can be 
found in Appendix A. 

2. Use the example sources of evidence as a reference as you enter your sources of 
evidence in the my sources of evidence column. Keep in mind that these are only 
examples, and you most likely will have other sources to consider. Your sources of 
evidence will help you determine the rating you will record for each statement. 

3. Record your response to each statement in the my rating column using the following scale: 
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1–No evidence 
There are no examples of evidence that demonstrate my 
understanding. 

This is not in place in my school. 

2–Minimal evidence 

There are a few examples of evidence that partially demonstrate my 
understanding. 

My examples of evidence indicate that this is an area to develop or 
improve. 

3–Sufficient evidence 
There are some examples of evidence that clearly demonstrate my 
understanding. 

My examples of evidence indicate that this is in place in my school. 

4–Ample evidence 
There are many examples of evidence that demonstrate my 
understanding. 

My examples of evidence indicate that this is strong in my school. 
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Self-Reflection Checklist for Leaders and Facilitators 
The statements on this checklist are organized and aligned to the Toolkit modules. 
Module 1: Collect and Interpret Student Data 

• Understand different components of reading (phonological awareness, phonics, fluency, vocabulary, comprehension) that develop 
across kindergarten through grade 3 so that informed decisions can be made about appropriate assessment selection and use. 

• Understand screening and progress monitoring. 
• Interpret the data. 

 

Statement  Example sources of evidence My sources of evidence My rating 

M1.A. Teachers have access to 
instructional coaching or professional 
learning that is practical and aligned 
with the evidence that supports the 
process of learning to read. 

• Professional development plans for this school 
year reflect coaching or professional learning 
aligned with evidence that supports the 
process of teaching students how to read and 
an understanding of state standards 

• Coaching activity logs reflect support provided 
to teachers aligned with evidence of how to 
teach students to read 

    

M1.B. The school leadership team 
supports the implementation of tier 1 
reading instruction. 

• Schoolwide reading plan describes how tier 1 
reading instruction is implemented 

• Professional development plans focus on 
supporting teachers in differentiating tier 1 
reading instruction 

• Lesson plan template developed to include 
differentiation in tier 1 

    

M1.C. The school has a 
comprehensive tier 1 reading 
assessment plan, allocated time to 
interpret data, and personnel to 
support the plan. 

• Reading assessment plan reflects who 
administers assessments, who is assessed 
and when, when teachers will review the data, 
and how teachers will be supported in data 
interpretation 

• Reading assessment plan personnel 
organizational chart 
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Statement Example sources of evidence My sources of evidence My rating 

M1.D. Teachers have reliable and 
valid assessments (screening, 
progress monitoring, and diagnostic) 
to administer. 

• Reading assessment plan describes
administered screening, progress monitoring,
diagnostic, and outcome assessments

• Documentation of criteria used to select
assessments

• Documentation of assessments used to
identify students’ early literacy skills

M1.E. Teachers receive professional 
development on how to efficiently and 
reliably administer reading 
assessments. 

• Assessment training schedule for teachers on
how to efficiently and reliably administer
reading assessments

• Assessment training plans and materials
support efficiently and reliably administering
assessment

M1.F. There is an assessment plan 
that allows time for teachers or others 
to administer reliable and valid 
assessments that measure different 
components of reading and interpret 
results in a timely manner. 

• Reading assessment plan
• Assessment administration schedule

M1.G. Teachers are provided access 
to reading assessment results in a 
timely manner. 

• Assessment reports/results schedule indicates
how quickly teachers can access results after
assessment administration

M1.H. Teachers receive professional 
development on how to interpret data 
to determine instructional strengths 
and needs of students. 

• Documentation that professional development
plans include how to interpret data

• Documentation from PLCs that include data
chats with teachers

• Teacher reflection and next steps based on
data review
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The statements on this checklist are organized and aligned to the Toolkit modules. 
Module 2: Determine Data-driven Decision Rules and Plan for Teacher-Led Small Group Differentiated Instruction 

• Form small groups for teacher-led instruction according to instructional strengths and needs based on data determined during
Module 1.

• Plan the content, time, and level of teacher scaffolding for each teacher-led small group based on student data.
• Progress monitor and analyze data so groups are flexible based on the changing data.

Statement Example sources of evidence My sources of evidence My rating 

M2.A. Teachers are provided training 
and ongoing support in examining and 
interpreting assessment data. Data is 
used to form small groups for tier 1 
reading instruction and determining 
which skills need to be taught for each 
teacher-led small group. 

• Documentation that professional development
plans include ongoing support in examining
and interpreting data

• Coaching activity logs reflect that teachers
receive support in differentiating tier 1
instruction in whole group and small groups

• Rationale for student grouping submitted by
teacher

M2.B. Time is provided for grade-level 
teams to meet to organize and 
schedule grade-level reading 
instruction. 

• Grade-level team meeting schedule
• Grade-level team meeting notes reflect

discussions about organizing reading
instruction

• Sign-in sheets and minutes from meetings

M2.C. Teachers have access to high 
quality/evidence-based reading 
curriculum/materials/activities to 
implement in teacher-led small 
groups. 

• Schoolwide reading plan, shared with
teachers, that includes evidence-based
reading curriculum and materials

• Completed rubric for materials selection
• Completed walkthrough forms documenting

use of selected curriculum and materials

M2.D. Teachers have time to meet in 
grade-level teams to plan how to use 
data-based decision-making so 
groups are flexible based on the 
changing data. 

• Grade-level team meeting schedule
• Grade-level team meeting notes reflect data-

based decision-making discussions
• Sign-in sheets and minutes from meetings
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The statements on this checklist are organized and aligned to the Toolkit modules. 
Module 3: Plan and Implement Small Group Differentiated Instruction and Manage the Classroom 

• Explicitly teach the content determined during Module 2 in teacher-led small groups.
• Establish expectations for learning for student-led small groups.
• Manage small groups in the classroom.

Statement Example sources of evidence My sources of evidence My rating 

M3.A. Teachers provide daily 
instruction and practice in 
foundational word-reading skills to 
address the needs of all learners. 

• Lesson plans include foundational word-
reading skills

• Documentation of post walkthrough discussion
(with teachers) about instruction in word-
reading skills

• Samples of student work

M3.B. Teachers provide daily 
instruction and practice in 
comprehension (including read aloud 
and listening comprehension) to 
address the needs of all learners. 

• Lesson plans include comprehension
• Documentation of post walkthrough discussion

(with teachers) about comprehension
instruction

• Samples of student work

M3.C. Teachers provide intentional, 
differentiated, and explicit instruction 
(tier 1) in small groups. 

• Lesson plans specify how small group
instruction is differentiated during tier 1
instruction

• Grade-level team meeting agenda and notes
reflect discussions about tier 1 differentiated
instruction
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Statement Example sources of evidence My sources of evidence My rating 

M3.D. All students are meaningfully 
engaged in learning while the teacher 
leads small group instruction. 

• Lesson plans reflect purposeful learning
activities tied to academic targets for students
working independently of the teacher

• Documentation of post walkthrough discussion
(with teachers) about how students working
independently of the teacher were
academically engaged

M3.E. The school leadership team, 
including teachers, uses data to 
monitor the effectiveness of tier 1 
reading instruction. 

• Documentation of meeting notes
(schoolwide/grade-wide/grade-level) about
using data to monitor effectiveness of tier 1
reading instruction

• Grade-level team meeting agenda and notes
reflect uses of data to monitor tier 1 reading
instruction

 

 

 

 



Toolkit for Differentiating Reading Instruction for Grades K–3  
Facilitator Guide 

Self-Reflection Checklist for Leaders and Facilitators 47 
 

Use your results to develop an action plan 
Now that you have completed the Self-Reflection Checklist for Leaders and Facilitators, review the statements you rated 1 (no 
evidence) or 2 (minimal evidence). It is recommended that facilitators and leaders discuss their results and how to implement some 
of the actions informed by the checklist. Consider the current support your school provides teachers to implement differentiated 
instruction in relation to the statements on the checklist. Determine which areas your school can enhance, and collaborate to support 
teachers’ implementation of differentiated instruction to more closely align to the practice guide. These enhancements may include, 
for example, allocation of resources or scheduling instructional planning time. 

Develop an action plan to enhance support of teachers’ implementation of differentiated instruction using the provided Action Plan 
template. As you create the Action Plan, use the resources for leaders and facilitators included in the Toolkit. 

1. First, go back to the checklist and highlight or circle those statements you rated a 1 or 2. 
2. Then, in the first column of the table below, record the module number and letter (for example, M1.A.) for each statement that 

you rated a 1 or 2. 
3. In the next column, record the action(s) you will take that aligns with the statement. 
4. In the third column, estimate the time it will take to complete the action(s). 
5. In the last column, note any resources needed to complete the action(s). 

Statements I rated 1 
or 2 on the self-
reflection checklist  

Action 
What will I/we do? (Actions should align with 
the statement.) 

Timeline 
By when? 
(day/month/year) 

Resources 
(materials, personnel, financial, other) 
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Statements I rated 1 
or 2 on the self-
reflection checklist  

Action 
What will I/we do? (Actions should align with 
the statement.) 

Timeline 
By when? 
(day/month/year) 

Resources 
(materials, personnel, financial, other) 
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TEAM MEETING AGENDAS FOR 
FACILITATORS 

Introduction 
Once the items on the Getting Started Checklist (see table 10) have been addressed, you are 
ready to begin implementation of the Toolkit Professional Development Modules. The following 
team meeting agendas were designed for you, the facilitator, to guide productive team meetings 
and are not meant to be shared with participants. The time on the team meeting agendas is 
approximate and you can adjust the time as needed based on the knowledge, experience, and 
skills of the participants. For each team meeting, you will use a team meeting agenda in 
conjunction with a Participant Guide. Participants will use a Participant Guide. 

At the end of each agenda is space for you to take important notes titled “meeting notes.” When 
recording information for meeting notes, be as specific as possible. For example, as teachers 
engage in the debriefing discussions at the end of each activity, note key information. 
Information can include, for example, resources you may provide to participants or questions 
you may be able to explore so you can provide responses to participants later. 

 
  

There is one agenda for each team meeting:  

● Toolkit Orientation and Prepare for Module 1 

● Module 1, Step 2: Collaborate and Practice  

● Debrief Module 1 and Prepare for Module 2 

● Module 2, Step 2: Collaborate and Practice  

● Debrief Module 2 and Prepare for Module 3 

● Module 3, Step 2: Collaborate and Practice  

● Debrief Module 3 and Reflection 
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Toolkit orientation and prepare for Module 1 
Facilitator preparation 

Complete the following to prepare: 

● Review the team meeting agenda (table 11). 

● Ensure each participant has either a hard copy (recommended) or access to an 
electronic version of the appropriate Participant Guide (grades K–1 or grades 2–3). 

● Remind participants of this meeting’s date, time, location, and materials needed 
(Participant Guide). 

Gather materials: 

● Team meeting agenda (table 11) 

● Participant Guide 

● Toolkit Team Meeting Schedule (found in Appendix B) 

● Device with internet connection such as a laptop computer and a way to project the 
device if the team consists of more than three participants 

● An electronic version of Assisting Students Struggling with Reading: Response to 
Intervention (RtI) and Multi-Tier Intervention in the Primary Grades 

Facilitator agenda 
Use the agenda (table 11) to guide participants through the approximately 60- to 75-minute 
meeting. 

Table 11. Toolkit orientation and prepare for Module 1 team meeting agenda 

Topic Approx. 
time 

Key points 

Welcome 5 minutes Welcome the participants and thank them for participating in the team 
meeting, which will be approximately 60–75 minutes. 

Ground rules 3 minutes If you have established ground rules for team meetings, review them. 
If not, create them. For example: pay attention to self and others, 
presume positive intentions, and put cell phones on silent.  

https://ies.ed.gov/ncee/WWC/PracticeGuide/3
https://ies.ed.gov/ncee/WWC/PracticeGuide/3
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Topic Approx. 
time 

Key points 

Goals 2 minutes State the following goals for this meeting: 
• Get oriented to the professional development modules for the 

Toolkit for Differentiating Reading Instruction for Grades K–3. 
• Prepare to engage in Module 1: Collect and Interpret Student 

Data. 

Background and 
description of the 
Toolkit modules 

8 minutes Display the electronic version of Assisting Students Struggling with 
Reading: Response to Intervention (RtI) and Multi-Tier Intervention in 
the Primary Grades. Note all 5 recommendations from this practice 
guide. Emphasize that the Toolkit’s professional development 
modules are focused on Recommendation 2, which is providing 
differentiated reading instruction for all students based on 
assessments (tier 1). 
Explain that teachers are focusing on differentiated instruction 
because when core classroom (tier 1) instruction is strong, it 
increases the probability that most students in the classroom will 
master the foundational reading skills needed to become good 
readers, which helps decrease the number of students who will need 
tier 2 and 3 interventions (Gersten et al., 2008). 
Explain that there are three professional development modules 
focused on how to differentiate reading instruction based on 
assessment data: 
• Module 1: Collect and Interpret Student Data 
• Module 2: Determine Data-Driven Decision Rules and Plan for 

Teacher-Led Small Group Differentiated Instruction 
• Module 3: Plan and Implement Small Group Differentiated 

Instruction and Manage the Classroom 

Indicate to participants that they will read more about the background 
and development of the modules when they engage in Module 1.  

Participant Guide 
organization 

5–10 
minutes 

• The professional development modules are organized by grade-
level bands: grades K–1 and grades 2–3. Note how you plan to 
meet with teams to implement the modules (one grade level, 
grade-level bands, or across all grade levels). 

• Each participant needs either a grades K–1 or a grades 2–3 
Participant Guide. Distribute hard copies (recommended) or a 
link to the Participant Guide, if you have not already. 

• There are self-study activities for participants to complete before 
team meetings and collaborative activities participants will 
complete during team meetings. 

• Walk participants through their Participant Guide, noting how it is 
organized by each module. 

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/rti_reading_pg_021809.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/rti_reading_pg_021809.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/rti_reading_pg_021809.pdf
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Topic Approx. 
time 

Key points 

Four-step 
process 

5 minutes Describe the four-step process for each module: Build Knowledge, 
Collaborate and Practice, Apply and Reflect, Dig Deeper. 

Objectives and 
schedule 
overview 

5 minutes Share the overview of the modules’ objectives, activities, and 
approximate time for completion. Explain to participants that they will 
complete the 3 modules over a 9-week period, spending up to 20 
hours completing content and activities independently and 
collaborating in team meetings. Assignments completed in between 
meetings will provide opportunities to apply the content and 
knowledge gained from the professional development modules. 

Schedule team 
meetings 

5–10 
minutes 

As a team, discuss the dates and times for team meetings using the 
Toolkit Team Meeting Schedule. If you already determined the dates 
and times, share them. If you have not, determine the schedule 
together. 

Module 1 
objectives 

2 minutes Prepare to engage in Module 1: Collect and Interpret Student Data by 
reviewing the objectives: 
• Understand different components of reading (phonological 

awareness, phonics, fluency, vocabulary, comprehension) that 
develop across kindergarten through grade 3 so that informed 
decisions can be made about appropriate assessment selection 
and use. 

• Understand screening and progress monitoring. 
• Interpret the data. 

Module 1 
schedule 

1 minute Walk through each of the 4 steps (see the following topics and key 
points). We are currently participating in the team meeting: Toolkit 
Orientation and Prepare for Module 1. 

Teacher Self-
Reflection 
Checklist (Pre) 

10–15 
minutes 

Explain that this will be the first activity participants complete. It is 
completed independently before the next team meeting. Review the 
purpose, directions, one example item, and then use your results to 
determine priority area(s). 

Step 1: Build 
knowledge 

5 minutes Review the overview information in the box at the top of the page. 
Explain that the Self-Study Reading and the videos provide the 
background knowledge, examples, and resources needed to 
complete the activities during the next team meeting. 

Describe the Strategic Adaptations. These adaptations represent 
decision-points, where you can both choose when to change the 
learning experience and also monitor the impact of your 
modifications. Participants can read more about these adaptations in 
the overview. Table 4 in the Participant Guide lists strategic 
adaptations that are found throughout the Toolkit and implications for 
participants. These modifications are intended to help facilitators and 
participants decide how to use the Toolkit. 
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Topic Approx. 
time 

Key points 

Questions 3 minutes Answer participant questions. 

Review next 
steps on Module 
1 Schedule 

1 minute Display or ask participants to look at the Module 1 Schedule and 
review next steps. 
Participants will independently: 
• Complete the Teacher Self-Reflection Checklist (Pre) 
• Complete Module 1, Step 1: Build Knowledge (self-study reading 

and Activity 1) 
If not already completed, the Facilitator will: 
• Complete the Toolkit Team Schedule and share with 

participants. 
• Communicate (for example, via email) with participants noting 

the date, time, and place of the next team meeting, links for 
Module 1 videos, and a reminder that you are available between 
meetings if they have questions or concerns. 

Meeting notes: 
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Module 1, Step 2: Collaborate and practice 
Facilitator preparation 

Complete the following to prepare: 

● Review the team meeting agenda (table 12). 

● Review Strategic Adaptations (see table 9) for Module 1, Step 2 to determine if any 
adaptations will be made and implications for those adaptations. 

● Read the Module 1 Self-Study Reading from the Participant Guide. 

● Watch the videos for Module 1. 

● Prepare to describe and guide participants through Activities 2–4 in the Participant 
Guide. 

● Gather sets of pink, yellow, and green highlighters (each grade-level team will need one 
set of highlighters). 

● Ensure each participant has either a hard copy (recommended) or access to an 
electronic version of the appropriate Participant Guide (grades K–1 or grades 2–3). 

● Remind participants of this meeting’s date, time, location, and materials needed 
(Participant Guide). 

● Prepare to explain the directions for Activities 5–6 that participants will complete 
independently after this team meeting (Step 3: Apply and Reflect) in the Participant 
Guide. 

Gather materials: 

● Team meeting agenda (table 12) 

● Participant Guide 

● Device with internet connection such as a laptop computer and a way to project the 
device if the team consists of more than three participants 

Facilitator agenda 
Use the agenda (table 12) to guide participants through Activities 2–4 from Step 2: Collaborate 
and Practice. This meeting will be 90–120 minutes. If you use the Strategic Adaptation, guide 
participants through Activities 3 and 4 and the meeting will be 45–60 minutes. 
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Table 12. Module 1, Step 2: Collaborate and practice team meeting agenda 

Topic Approx. 
time 

Key points 

Welcome 2 minutes Welcome the participants and thank them for participating in the team 
meeting, which will be approximately 90–120 minutes. 

Ground rules 1 minute Review team meeting ground rules.  

Goal 1 minute State that the goals of this meeting are to discuss the Teacher Self-
Reflection Checklist (Pre) and complete Activities 2–4 for Step 2: 
Collaborate and Practice.  

Module 1 
objectives 
(reminder) 

1 minute • Understand different components of reading (phonological 
awareness, phonics, fluency, vocabulary, comprehension) that 
develop across kindergarten through grade 3, so that informed 
decisions can be made about appropriate assessment selection 
and use. 

• Understand screening and progress monitoring. 
• Interpret the data. 

Teacher Self-
Reflection 
Checklist (Pre) 

10–15 
minutes 

Ask for volunteers to share how they rated themselves using guiding 
questions such as: 
• What was an area you rated 3 or 4? Which sources of evidence 

did you record? 
• What was one of your priority area(s)? 
• What are some of the notes from your priority area? 

Facilitate a discussion about their notes and remind them to keep their 
priority area(s) in mind as they engage in the Toolkit. 
Record priority areas and common statements participants rated as a 
1 or 2 in the meeting notes section at the bottom of this agenda. 

Note: Plan to meet with the leader (school/district administrator) to 
discuss differentiation of the Toolkit content based on participants’ 
self-ratings and your knowledge of their varying skills and experience 
with differentiating reading instruction. 

Activity 2: 
Analysis and 
interpretation 
of sample data 

40–50 
minutes 

Activity 2 includes sample data from two different grade levels. 
Participants complete only the part of the activity that is focused 
on the grade level they teach. 

Note: Remind participants that the risk categories for minimal risk 
(green) and negligible risk (blue) are combined and named 
“minimal/negligible risk.” See the legend at the bottom of this 
document: DIBELS 8th Edition Administration and Scoring Guide 
(2020). 

https://dibels.uoregon.edu/sites/dibels1.uoregon.edu/files/2021-06/DIBELS8thEditionGoals.pdf
https://dibels.uoregon.edu/sites/dibels1.uoregon.edu/files/2021-06/DIBELS8thEditionGoals.pdf
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Topic Approx. 
time 

Key points 

Activity 3: 
Considering 
additional 
informal 
sample data 

15–20 
minutes 

Review the purpose of the activity and ask participants to work in 
grade-level teams to complete the activity. Then, ask participants to 
share their answers to the debrief Activity 3 questions. 

Activity 4: 
My reading 
assessments 

15–20 
minutes 

Review the purpose of the activity. Remind participants to follow the 
directions and work as a grade-level team to complete the reading 
assessment template (table 15 in the Participant Guide). Table 6 from 
the Self-Study Reading provides information on assessment types if 
needed. As a whole group, participants share answers to the debrief 
Activity 4 discussion questions. 

Review next 
steps on 
Module 1 
Schedule 

1 minute Display or ask participants to look at the Module 1 Schedule and 
review next steps. 

Participants will independently complete Module 1, Step 3: Apply and 
Reflect, which includes Activities 5 and 6: 
• Activity 5 — participants interpret their own students’ data and

categorize their students by risk level.
• Activity 6 — participants reflect on Module 1 content and prepare

to share what they have learned.

Facilitator will communicate (for example, via email) with participants 
noting the date, time, and place of the next team meeting. 
• Remind participants to be prepared to discuss Activity 6: Prepare

to Share at the next team meeting.
• Remind participants to keep completed activities throughout

Toolkit participation. The completed activities from Module 1 are
essential to complete Module 2.

Meeting notes: 
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After this team meeting, meet with the leader (school/district administrator) to discuss how the 
participants rated themselves on the Teacher Self-Reflection Checklist (Pre) and determine 
which content from the Toolkit to prioritize. It is recommended that you do not identify individual 
teachers when discussing how participants rated themselves. Plan to emphasize the Toolkit 
content related to participants’ priority areas by spending more time on it and ensuring that the 
related activities are completed. For participant content differentiation, consider teachers’ self-
ratings, their skills and experience in differentiating reading instruction, and the Strategic 
Adaptation implications (table 9). 
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Debrief Module 1 and prepare for module 2 
Facilitator preparation 

Complete the following to prepare: 

● Review team meeting agenda (table 13).

● Ensure each participant has either a hard copy (recommended) or access to an
electronic version of the appropriate Participant Guide (grades K–1 or grades 2–3).

● Remind participants of this meeting’s date, time, location, and materials needed
(Participant Guide including the completed Activity 6: Prepare to Share Insights from
Module 1).

Gather materials: 

● Team meeting agenda (table 13)

● Participant Guide

● Device with internet connection such as a laptop computer and a way to project the
device if the team consists of more than three participants

Facilitator agenda 
Use the agenda (table 13) to guide participants through the approximately 30–45 minutes team 
meeting. 

Table 13. Debrief Module 1 and prepare for Module 2 team meeting agenda 

Topic Approx. 
time 

Key points 

Welcome 1 minute Welcome the participants and thank them for participating in this team 
meeting, which will be approximately 30–45 minutes. 

Ground rules 1 minute Review team meeting ground rules. 

Goals 1 minute State that the goals are to: 
• Debrief Module 1 by discussing your completed Activity 6:

Prepare to Share Insights from Module 1.
• Prepare to engage in Module 2: Determine Data-driven Decision

Rules and Plan for Teacher-Led Small Group Differentiated
Instruction.
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Topic Approx. 
time 

Key points 

Activity 6: 
Prepare to 
share insights 
from Module 1 

15–25 
minutes 

The purpose of this debriefing is to share knowledge, questions, and 
problem-solve about collecting and interpreting student data. 

As participants refer to their completed Activity 6, facilitate a 
discussion by referring to one objective at a time from Module 1. 
Spend about 5–8 minutes on each objective. If there is not enough 
time to complete the debrief discussion, consider continuing the 
discussion at your next team meeting or possibly engaging in an 
online discussion using a common platform. The objectives for Module 
1 are: 

• Understand reading development to make informed decisions 
about appropriate assessment selection and use. 

• Understand screening and progress monitoring. 
• Interpret data. 

For each objective, ask volunteers to share their responses to any of 
the related questions. Guide a collaborative discussion based on their 
responses. Pay particular attention to topics that may be a high priority 
need. A high priority need may include anything that a participant(s) 
thinks they may need more support with, something they would like to 
change, or something they would like to explore further. High priority 
needs can include comments and questions from the participant(s). 
Take notes about the high priority needs in the meeting notes section 
at the bottom of this agenda. 

Potential next steps can include a variety of support including 
suggestions to review a resource from Step 4: Dig Deeper (Appendix 
D in the Participant Guide), another team meeting to discuss the high 
priority topic, discussions with administrators about screening and 
progress monitoring assessments, and coaching meetings to interpret 
data and determine student risk categories. 

Activity 6 
continued 
(video-viewing 
guide) 

4 minutes Ask volunteers to share their key takeaway from Activity 1: Video-
Viewing Guide. Participant key takeaways are recorded on Activity 6. 

Step 4: Dig 
deeper 
(optional) 

5 minutes Review the overview information about Step 4 in the box at the top of 
page. Explain that Activity 7: Dig Deeper Into Module 1 is optional. 
Review the purpose and directions for the activity and remind 
participants that there are more resources aligned to the content of the 
module in Appendix D of the Participant Guide. Allow a minute for 
participants to skim the resources. 
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Topic Approx. 
time 

Key points 

Module 2 
objectives 

1 minute Prepare to engage in Module 2: Determine Data-driven Decision 
Rules and Plan for Teacher-Led Small Group Differentiated Instruction 
by reviewing the objectives: 
• Form small groups for teacher-led instruction according to 

instructional strengths and needs based on data determined 
during Module 1. 

• Plan the content, time, and level of scaffolding for each teacher-
led small group based on student data. 

• Progress monitor and analyze data so groups are flexible based 
on the changing data.  

Module 2 
schedule 

2 minutes Ask participants to turn to the Schedule for Module 2. Provide a high-
level overview of each of the 4 steps noting activity and video titles 
and time allocations. 

Step 1: Build 
knowledge 

1 minute The Self-Study Reading and the videos provide the background 
knowledge, examples, and resources needed to complete the 
activities during the next team meeting (Step 2: Collaborate and 
Practice.) 

Questions 3 minutes Answer participant questions. 

Review next 
steps on 
Module 2 
Schedule 

1 minute Display or ask participants to look at the Module 2 Schedule and 
review next steps. 

Participants will independently complete Module 2, Step 1: Build 
Knowledge: 

• Self-Study Reading 
• Activity 8: Video-Viewing Guide 

The Facilitator will communicate (for example, via email) with 
participants noting the date, time, and place of the next team meeting, 
video links for Module 2 videos, and materials needed for the next team 
meeting (Participant Guide with completed activities from Module 1). 

Meeting notes: 
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Module 2, Step 2: Collaborate and practice 
Facilitator preparation 

Complete the following to prepare: 

● Review the team meeting agenda (table 14). 

● Review Strategic Adaptations (table 9) for Module 2, Step 2 to determine if any 
adaptations will be made and implications for those adaptations. 

● Read the Module 2 Self-Study Reading from the Participant Guide. 

● Watch the videos for Module 2. 

● Prepare to describe and guide participants through Activities 9–12 from the Participant 
Guide during this team meeting. 

● Ensure each participant has either a hard copy (recommended) or access to an 
electronic version of the appropriate Participant Guide (grades K–1 or grades 2–3). 

● Remind participants of this meeting’s date, time, location, and materials needed 
(Participant Guide including completed activities from Module 1). 

● Prepare to explain the directions for Activities 13–17 that participants will complete after 
this team meeting (Step 3: Apply and Reflect). 

Gather materials: 

● Team meeting agenda (table 14) 

● Participant Guide 

● Device with internet connection such as a laptop computer and a way to project the 
device if the team consists of more than three participants 

Facilitator agenda 
Use the agenda (table 14) to guide participants through Activities 9–12 from Step 2: Collaborate 
and Practice. This meeting will be 90–120 minutes. If you use the Strategic Adaptation, use 
‘Next steps’ from the agenda below to describe Activities 13–17, which will take approximately 5 
minutes. Activity 16 requires participants to work in pairs, so you may take a few extra minutes 
describing the logistics for this activity.  
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Table 14. Module 2, Step 2: Collaborate and practice team meeting agenda 

Topic Approx. 
time 

Key points 

Welcome 2 minutes Welcome the participants and thank them for participating in the team 
meeting, which will be approximately 90–120 minutes. 

Ground rules 1 minute Review team meeting ground rules. 

Goal 1 minute State that the goal is to complete the Activities 9–12 from Step 2: 
Collaborate and Practice.  

Module 2 
objectives 
(reminder) 

1 minute • Form small groups for teacher-led instruction according to
instructional strengths and needs based on data determined
during Module 1.

• Plan the content, time, and level of scaffolding for each teacher-
led small group based on student data.

• Progress monitor and analyze data so groups are flexible based
on the changing data.

Activity 9: 
Collaborative 
discussion 
about small 
groups formed 
for teacher-led 
instruction 

15 minutes Review the purpose of the activity. Remind participants to follow the 
directions and work as a grade-level team to complete the activity. 
After activity completion, ask for volunteers to share key points 
regarding the three discussion questions. Although answers may vary, 
potential answers about Students G and K (grades K–1) include: 

• Student G may have been placed in the less intensive group 3
(instead of group 2) because this student did not need extra
support in PA or P.

• Student K may have also been placed in a less intensive small
group (group 4 instead of group 3) because the student’s LNF
score was only one point away from the minimal/negligible risk
category and extra support in PA and P was not needed.

Emphasize that group placement is based on data and can be flexible. 
Explain that progress monitoring data along with the participant’s 
observation of how students respond to instruction in small groups 
may guide the placement of students in groups and any adjustments 
that may need to be made throughout the school year. 

Activity 10: 
Form small 
groups for 
teacher-led 
instruction 

20–30 
minutes 

Review the purpose and the background information. Remind 
participants to complete the activity as a grade-level team using the 
grade 1 sample data (for grades K–1) or the grade 3 sample data (for 
grades 2–3) from Module 1. Ask participants to share their small group 
placement decision summary (table 38 in the Participant Guide) to 
include their rationale for decisions made. If you have more than one 
team, have participants compare group placement decisions and 
discuss how decisions were made. 
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Topic Approx. 
time 

Key points 

Activity 11: 
Determine the 
instructional 
focus for each 
small group 

20–30 
minutes 

Review the purpose and background of the activity and ask 
participants to work in grade-level teams to complete the activity. Ask 
volunteers to share the instructional focus for each group and a 
rationale (table 39 in the Participant Guide).  

Activity 12: 
Plan a lesson 
for one small 
group 

20 minutes Review the purpose of the activity. Remind participants to use the 
background information provided if needed. Ask participants to work 
as a grade-level team to complete the activity, which is to complete a 
lesson plan for the group with the highest instructional need (see 
tables 37 and 39). Ask participants to share key ideas from their 
discussion about the debrief questions. 

Review next 
steps on 
Module 2 
Schedule 

5 minutes Display or ask participants to look at the Module 2 Schedule and 
review next steps. 

Participants will complete Module 2, Step 3: Apply and Reflect, which 
includes Activities 13–17: 

• Activity 13 — participants use their own students’ data to form
small groups for teacher-led instruction.

• Activity 14 — participants determine the instructional focus for
their small groups.

• Activity 15 — participants plan a lesson for one small group.
• Activity 16 — participants will meet with a colleague (work in

pairs) for 30 minutes for a classroom collaboration activity.
Provide a couple of minutes for participants to pair up and
schedule a time to meet. This meeting will take place after each
colleague has completed Activities 13–15.

• Activity 17 — participants reflect on Module 2 content and
prepare to share what they have learned.

Facilitator will communicate (for example, via email) with participants 
noting the date, time, and place of the next team meeting. 

• Remind participants to be prepared to discuss Activity 17:
Prepare to Share at our next team meeting.

Meeting notes: 
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Debrief Module 2 and prepare for Module 3 
Facilitator preparation 

Complete the following to prepare: 

● Review the team meeting agenda (table 15). 

● Ensure each participant has either a hard copy (recommended) or access to an 
electronic version of the appropriate Participant Guide (grades K–1 or grades 2–3). 

● Remind participants of this meeting’s date, time, location, and materials needed 
(Participant Guide including the completed Activity 17: Prepare to Share Insights from 
Module 2). 

Gather materials: 

● Team meeting agenda (table 15) 

● Participant Guide 

● Device with internet connection such as a laptop computer and a way to project the 
device if the team consists of more than three participants 

Facilitator agenda 
Use the agenda (table 15) to guide participants through the approximately 45- to 60-minute 
team meeting. 

Table 15. Debrief module 2 and prepare for Module 3 team meeting agenda 

Topic Approx. 
time 

Key points 

Welcome 1 minute Welcome the participants and thank them for participating in this team 
meeting, which will be approximately 45–60 minutes. 

Ground rules 1 minute Review team meeting ground rules.  

Goals 1 minute State that the goals are to: 
• Debrief Module 2 by discussing your completed Activity 17: 

Prepare to Share Insights from Module 2. 
• Prepare to engage in Module 3: Plan and Implement Small Group 

Differentiated Instruction and Manage the Classroom. 
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Topic Approx. 
time 

Key points 

Activity 17: 
Prepare to 
share insights 
from Module 2 

30 minutes State that the purpose of this debriefing is to share knowledge, 
questions, and problem-solve about determining data-driven decision 
rules and planning for teacher-led small group differentiated 
instruction. 

As participants refer to their completed table 47 (prepare to share), 
facilitate a discussion referring to one objective at a time from Module 
2. Spend about 10 minutes on each objective. If there is not enough 
time to complete the debrief discussion, consider continuing the 
discussion at your next team meeting or possibly engaging in an online 
discussion using a common platform. The objectives for Module 2: 

• Form small groups for teacher-led instruction according to 
instructional strengths and needs based on data determined 
during Module 1. 

• Plan the content, time, and level of teacher scaffolding for each 
teacher-led small group based on student data. 

• Progress monitor and analyze data so groups are flexible based 
on the changing data. 

For each objective, ask volunteers to share their responses to any of 
the related questions. Guide a collaborative discussion based on their 
responses. Pay particular attention to topics that may be a high priority 
need. A high priority need may include anything that a participant(s) 
thinks they may need more support with, something they would like to 
change, or something they would like to explore further. High priority 
needs can include comments and questions from the participant(s). 
Take notes about the high priority needs in the meeting notes section 
at the bottom of this agenda. 

Potential next steps can include a variety of support including 
suggestions to review a resource from Step 4: Dig Deeper (Appendix 
G in the Participant Guide), another team meeting to discuss the high 
priority topic, discussions with administrators, and coaching meetings 
to determine data-driven decision rules, analyzing data, and planning 
for teacher-led small group instruction.  

Activity 17 
continued 
(video-viewing 
guide) 

5–10 
minutes 

Ask volunteers to share their key takeaway from Activity 8: Video-
Viewing Guide. Participant key takeaways are on Activity 17. 

Step 4: Dig 
deeper 
(optional) 

3 minutes Review the overview information about Step 4 in the box at the top of 
page. Explain that Activity 18: Dig Deeper Into Module 2 is optional. 
Review the purpose and directions for the activity and remind 
participants that there are more resources aligned to the content of the 
module in Appendix G of the Participant Guide. Allow a minute for 
participants to skim the resources. 
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Topic Approx. 
time 

Key points 

Module 3 
objectives 

1 minute Prepare to engage in Module 3: Plan and Implement Small Group 
Differentiated Instruction and Manage the Classroom by reviewing the 
objectives: 
• Explicitly teach the content determined during Module 2 in 

teacher-led small groups. 
• Manage small groups in the classroom. 
• Establish expectations for learning. 

Module 3 
schedule 

5 minutes Ask participants to turn to the Schedule for Module 3 of the Participant 
Guide. Provide a high-level overview of each of the 4 steps noting 
activity and video titles and time allocations. 

Step 1: Build 
knowledge 

1 minute Remind participants that the Self-Study Reading and the videos 
provide the background knowledge, examples, and resources needed 
to complete the activities during the next team meeting (Step 2: 
Collaborate and Practice.) 

Review next 
steps on 
Module 3 
Schedule 

1 minute Display or ask participants to look at the Module 3 Schedule and to 
review next steps. 
Participants will independently complete Module 3, Step 1: Build 
Knowledge in the Participant Guide: 
• Self-Study Reading 
• Activity 19: Video-Viewing Guide. 

Facilitator will communicate (for example, via email) with participants 
noting the date, time, and place of the next team meeting, video links 
for Module 3 videos, and materials needed at the next team meeting 
(Participant Guide with completed activities from Modules 1 and 2).  

Meeting notes: 
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Module 3, Step 2: Collaborate and practice 
Facilitator preparation 

Complete the following to prepare: 

● Review the team meeting agenda (table 16). 

● Review Strategic Adaptations (see table 9) for Module 3, Step 2 to determine if any 
adaptations will be made and implications for those adaptations. 

● Read the Module 3 Self-Study Reading from the Participant Guide. 

● Watch the videos for Module 3. 

● Prepare to describe and guide participants through Activities 20–22 in the Participant 
Guide during this team meeting. 

● Ensure each participant has either a hard copy (recommended) or access to an 
electronic version of the appropriate Participant Guide (grades K–1 or grades 2–3). 

● Remind participants of this meeting’s date, time, location, and materials needed 
(Participant Guide including completed activities from Modules 1 and 2). 

● Prepare to explain the directions for Activities 23–25 in the Participant Guide that 
participants will complete after this team meeting (Step 3: Apply and Reflect). 

Gather materials: 

● Team meeting agenda (table 16) 

● Participant Guide 

● Device with internet connection such as a laptop computer and a way to project the 
device if the team consists of more than three participants 

Facilitator agenda 
Use the agenda (table 16) to guide participants through Activities 20–22 from Step 2: 
Collaborate and Practice. This meeting will be 60–90 minutes +. Activity 22 requires participants 
to work in pairs, so you may take a few extra minutes describing the logistics for this activity. If 
you use the Strategic Adaptation, use ‘Next steps’ from the agenda below to describe Activities 
23–25 (from Step 3), which will take approximately 5 minutes.  
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Table 16. Module 3, Step 2: Collaborate and practice team meeting agenda 

Topic Approx. 
time 

Key points 

Welcome 2 minutes Welcome the participants and thank them for participating in the team 
meeting, which will be approximately 60–90 minutes +. 

Ground rules 1 minute Review team meeting ground rules.  

Goal 1 minute State that the goal is to complete Activities 20–22 from Step 2: 
Collaborate and Practice.  

Module 3 
objectives 
(reminder) 

1 minute • Explicitly teach the content determined during Module 2 in 
teacher-led small groups. 

• Manage small groups in the classroom. 
• Establish expectations for learning. 

Video on 
managing 
differentiated 
small groups 

Video 18: 
Student 
reading centers 
in action 
(examples for 
grades 2–3) 
(7:56) 
https://youtu.be
/ZKB3K1gBpIo 

10–15 
minutes 

Before beginning the collaborative activities, both grades K–1 and 
grades 2–3 will watch the same video. The video shows a grade 2 
teacher facilitating four small groups including a teacher-led group. 
Although it is a grade 2 classroom, it is included for all grade levels 
because it shows all the important elements to include for 
differentiated instruction and how they can be “put together”. Note that 
the only difference is the number in the video title (Video 19 for grades 
K–1 and Video 18 for grades 2–3). 

While watching Video 18: Student Reading Centers in Action 
(examples for grades 2–3), ask participants to think about how the 
teacher established and implemented a center management system. 
Then, ask for volunteers to share their thoughts. Key points about the 
video include (there could be more): 
• Explained stations and uses a station management board. 
• Counted down to get settled in stations. 
• Used a timer that is visual to all. 
• Efficient transitions–students know how to clean up and where to 

go for their next station. 
• Students are actively engaged in various reading-related tasks 

using a variety of instructional materials. 
• Materials are organized (for example, books, whisper phones, 

stickers and chart). 
• Positive learning environment (for example, uses incentives when 

students come to the carpet at the end of stations, uses stickers 
for the book tower station).  

https://youtu.be/ZKB3K1gBpIo
https://youtu.be/ZKB3K1gBpIo
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Topic Approx. 
time 

Key points 

Activity 20: 
Collaborative 
video-viewing 
guide for 
differentiated 
small groups 

15–20 
minutes 

Review the purpose of the activity. Remind participants to follow the 
directions and work as a grade-level team to complete the activity. 
After activity completion, ask for volunteers to share key points they 
recorded in table 56: video-viewing guide for differentiated small 
groups. Based on the grade level participants teach, select one video 
below to view: 
• Grades K–1: Video 20: Student Reading Centers in Action (9:03) 

https://youtu.be/DBSHZnP-oag 
• Grades 2–3: Video 19: Elements of Implementing Small Group 

Differentiated Instruction (11:58) https://youtu.be/9ETHi2S5Mao 

Activity 21: 
Collaborative 
discussion and 
management 
plan for 
independent 
student work 

15–20 
minutes 

Review the purpose and the background information. Ask participants 
to complete the activity following the directions. Once the activity is 
completed, ask for volunteers to share responses to the questions 
from Step 3 of this activity: 
1. Which aspects of the plan do you see as challenging for you to 

implement and why? 
2. Which schoolwide procedures, policies, or support systems may 

be helpful for you to consider as you implement your plan? 
3. Which components of the plan do you think you could help others 

implement? 

https://youtu.be/DBSHZnP-oag
https://youtu.be/9ETHi2S5Mao
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Topic Approx. 
time 

Key points 

Activity 22: 
Peer checklist 
for 
differentiated 
small group 
reading 
instruction 

15–20 
minutes 

• Review the purpose and background of the activity. 
• Provide an overview of the entire activity: For this activity, your 

team will first review the peer checklist for differentiated small 
group reading instruction in table 58. Then, you and a peer will 
visit each other’s classroom during instruction, complete the 
checklist regarding differentiated small group reading instruction, 
and offer feedback. Afterward, reflect on the elements that are 
implemented well and consider those you may wish to implement 
in your classroom. 

• It is important to emphasize that classroom visits are not 
evaluative but meant to support each other in implementing 
differentiated instruction. Best practices for peer classroom visits 
are built into this activity, such as a pre-meeting to discuss what 
will be observed and a post meeting with guiding questions to 
discuss the visit. The guiding questions are focused on what the 
visitor can glean from the observed classroom to enhance their 
own differentiated instruction (not on providing evaluative 
feedback). Another best practice for visiting a colleague’s 
classroom is stick to the date and time agreed upon and be as 
unintrusive as possible during the visit. 

• Walk through the directions step-by-step with participants 
allowing time to answer any questions. The team discussion 
during Step 1 of this activity will allow for each team member to 
share their thoughts regarding how the items on the checklist are 
implemented in their classroom. This discussion will help 
individual team members write a response to each question. 

• Provide time for participants to select a peer, review and discuss 
their peer’s checklist with their peer, and schedule their 
classroom visits and follow-up conversations. This will help with 
the completion of the peer checklist, since each peer will have an 
idea of how their colleague plans to implement each area on the 
checklist. 
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Topic Approx. 
time 

Key points 

Review next 
steps on 
Module 3 
Schedule 

2 minutes Display or ask participants to look at the Module 3 Schedule and 
review next steps. 

• Participants will complete Activity 22: Peer Checklist for 
Differentiated Small Group Reading Instruction that was just 
planned (visit peer’s classroom and engage in the follow-up 
meeting). 

Participants will also independently complete Module 3, Step 3: Apply 
and Reflect, which include Activities 23–25: 

• Activity 23 — participants complete a self-checklist for 
differentiated small group reading instruction. 

• Activity 24 — participants plan next steps for their differentiated 
small group reading instruction. 

• Activity 25 — participants reflect on Module 3 content and 
prepare to share what they have learned. 

Participants will also complete the post Teacher Self-Reflection 
Checklist (Post) and Action Plan. 

Facilitator will communicate (for example, via email) with participants 
noting the date, time, and place of the next team meeting. 

• Remind participants to be prepared to discuss Activity 25: 
Prepare to Share at our next team meeting. 

Meeting notes: 
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Debrief Module 3 and reflection 
Facilitator preparation 

Complete the following to prepare: 

● Review the team meeting agenda (table 17). 

● Ensure each participant has either a hard copy (recommended) or access to an 
electronic version of the appropriate Participant Guide (grades K–1 or grades 2–3). 

● Remind participants of this meeting’s date, time, location, and materials needed 
(Participant Guide including the completed Activity 25: Prepare to Share Insights from 
Module 2 and Teacher Self-Reflection Checklist (post) and Action Plan). 

Gather materials: 

● Team meeting agenda (table 17) 

● Participant Guide 

● Device with internet connection such as a laptop computer and a way to project the 
device if the team consists of more than three participants 

Facilitator agenda 
Use the agenda (table 17) to guide participants through the approximately 45–60 minutes team 
meeting. 

Table 17. Debrief Module 3 and reflection team meeting agenda 

Topic Approx 
time 

Key points 

Welcome 3 minutes Welcome the participants and thank them for participating in this team 
meeting, which will be approximately 45–60 minutes. 

Ground rules 1 minute Review team meeting ground rules.  

Goals 1 minute State that the goals are to: 
• Share reflections about Activity 22: Peer Checklist for 

Differentiated Small Group Reading Instruction. 
• Debrief Module 3 by discussing your completed Activity 25: 

Prepare to Share Insights from Module 3. 
• Share reflections from the Teacher Self-Reflection Checklist 

(Post) and action plans. 



Toolkit for Differentiating Reading Instruction for Grades K–3  
Facilitator Guide 

Team Meeting Agendas for Facilitators 73 
 

Topic Approx 
time 

Key points 

Activity 22: 
Peer checklist 
for 
differentiated 
small group 
reading 
instruction 

10 minutes Ask for volunteers to share their reflections (table 58) about their 
classroom visit to a peer’s classroom. Use the reflection questions 
from the activity to guide the discussion: 
• Which elements of my peer’s differentiated small group reading 

instruction are implemented well? 
• Which elements of my peer’s differentiated small group reading 

instruction will I consider using to enhance what I’m doing now? 

Activity 25: 
Prepare to 
share insights 
from Module 3  

15–30 
minutes 

Explain that the purpose of this debriefing is to share knowledge, 
questions, and problem-solve about planning and implementing small 
group differentiated instruction and managing the classroom. 

As participants refer to their completed activity, facilitate a discussion 
referring to one objective at a time from Module 3. Spend 5–10 
minutes on each objective. If there is not enough time to complete the 
debrief discussion, consider continuing the discussion at your next 
team meeting or possibly engaging in an online discussion using a 
common platform. The objectives for Module 3: 
• Explicitly teach the content determined during Module 2 in 

teacher-led small groups. 
• Establish learning expectations for student-led small groups. 
• Manage small groups in the classroom. 

For each objective, ask volunteers to share their responses to any of 
the related questions. Guide a collaborative discussion based on their 
responses. Pay particular attention to topics that may be a high priority 
need. A high priority need may include anything that a participant(s) 
thinks they may need more support with, something they would like to 
change, or something they would like to explore further. High priority 
needs can include comments and questions from the participant(s). 
Take notes about the high priority needs in the next steps and meeting 
notes at the bottom of this agenda. 

Potential next steps can include a variety of support including 
suggestions to review a resource from Step 4: Dig Deeper (Appendix 
H in the Participant Guide), another team meeting to discuss the high 
priority topic, discussions with administrators, and coaching meetings to 
plan and implement small group instruction and manage the classroom.  

Activity 25 
continued 
(video-viewing 
guide) 

5 minutes Ask volunteers to share their key takeaway from Activity 19: Video-
Viewing Guide. Participant key takeaways are recorded on Activity 25. 
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Topic Approx 
time 

Key points 

Step 4: Dig 
deeper 
(optional) 

3 minutes Review the overview information for Step 4 in the box at the top of the 
page. Explain that Activity 26: Dig Deeper Into Module 3 is optional. 
Review the purpose and directions for the activity and remind 
participants that there are more resources aligned to the content of the 
module in Appendix H of the Participant Guide. Allow a minute for 
participants to skim the resources. 

Teacher Self-
Reflection 
Checklist 
(Post) and 
Action Plan 

15 minutes Ask for volunteers to share information from their action plans and 
discuss how to support next steps.  

Discuss next 
steps 

1 minute Participants will: 
• Take the next steps to implement their action plan. 

Facilitator will: 
• Take the next steps to support participants’ action plans. 
• Communicate (for example, via email) with participants noting the 

date, time, and place of the next team meeting, if one is 
scheduled.  

Meeting notes: 
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APPENDIX 
Appendix A. Research support for the Self-
Reflection Checklist for Leaders and Facilitators 
Module 1: Collect and Interpret Student Data 

Gersten, R., Compton, D., Connor, C. M., Dimino, J., Santoro, L., Linan-Thompson, S., & Tilly, 
W. D. (2008). Assisting students struggling with reading: Response to intervention and multi-
tier intervention for reading in the primary grades. A practice guide. (NCEE 2009-4045). U.S. 
Department of Education, Institute of Education Sciences, National Center for Education 
Evaluation and Regional Assistance, Regional Educational Laboratory Program. 
https://ies.ed.gov/ncee/wwc/practiceguide/3 

Recommendation 1 of the focus practice guide provides support for the content and 
activities in Module 1 which addresses efficiently and reliably collecting and interpreting 
student data on reading (the first How-To step for accomplishing Recommendation 2). 
Recommendation 1 indicates that all students should be screened for potential reading 
problems at the beginning of the year and again in the middle of the year to regularly 
monitor the progress of students at risk for developing reading disabilities. In addition, 
the recommendation reflects that district and school staff should understand how 
different aspects of reading develop across kindergarten to grade 3 so that informed 
decisions can be made about appropriate assessment selection and use. Table 3 in the 
practice guide provides recommended target areas for early screening and progress 
monitoring. This information is embedded in Module 1. 

Hamilton, L., Halverson, R., Jackson, S., Mandinach, E., Supovitz, J., & Wayman, J. (2009). 
Using student achievement data to support instructional decision making (NCEE 2009-
4067). U.S. Department of Education, Institute of Education Sciences, National Center for 
Education Evaluation and Regional Assistance, Regional Educational Laboratory Program. 
https://ies.ed.gov/ncee/wwc/PracticeGuide/12/ 

The recommendations from this practice guide align with and support How-To Steps 1 
and 2 of Recommendation 2 of the focus practice guide, which address collecting and 
preparing a variety of data about student learning and formulating a hypothesis about 
how to improve student learning based on interpretation of the collected data. 

The authors reflect that it is important to make data a part of an ongoing cycle of 
instructional improvement. This means that district and school staff should understand 
the various types of assessments and how to interpret their data. The authors state that 
“Using data systematically to ask questions and obtain insight about student progress is 
a logical way to monitor continuous improvement and tailor instruction to the needs of 
each student. Armed with data and the means to harness the information data can 
provide, educators can make instructional changes aimed at improving student 
achievement such as: 

https://ies.ed.gov/ncee/wwc/practiceguide/3
https://ies.ed.gov/ncee/wwc/PracticeGuide/12/
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● Prioritizing instructional time; 

● Targeting additional individual instruction for students who are struggling with 
particular topics; 

● Identifying individual students’ strengths and instructional interventions that can 
help students continue to progress; 

● Gauging the instructional effectiveness of classroom lessons; 

● Refining instructional methods, and; 

● Examining schoolwide data to consider whether and how to adapt the curriculum 
based on the information about students’ strengths and weaknesses.” 

Module 2: Determine Data-driven Decision Rules and Plan for Teacher-Led Small Group 
Differentiated Instruction 

Ankrum, J. W., & Bean, R. M. (2008). Differentiated reading instruction: What and how. Reading 
Horizons: A Journal of Literacy and Language Arts, 48(2), 6. 
https://eric.ed.gov/?id=EJ833886 

The authors describe a variety of elements that must be considered if a teacher is going 
to differentiate instruction effectively. These include data gathered from assessments; 
grouping formats which include the opportunity for whole group, small group, and 
individualized instruction; classroom management, materials, length and frequency of 
instruction, and the focus of the lesson itself. They reflect that differential pacing of the 
same materials and/or lesson does not work, but rather teachers must tailor instruction 
to the needs of their students. 

Planning is of utmost importance to effective differentiated instruction. The authors state, 
“The recurring message from research is that it is the teacher, not the programs or 
materials that make the difference; therefore, only a well-prepared teacher can 
effectively differentiate reading instruction for students” (p. 143). 

Connor, C. M., Morrison, F. J., Schatschneider, C., Toste, J. R., Lundblom, E., Crowe, E. C., & 
Fishman, B. (2011). Effective classroom instruction: Implications of child characteristics by 
reading instruction interactions on first graders’ word reading achievement. Journal of 
Research on Educational Effectiveness, 4(3), 173–207. 

The authors describe a cluster-randomized controlled field trial conducted in ten high to 
moderate poverty schools which explored the effects of individualizing literacy 
instruction. The results revealed that the most effective reading instruction may vary with 
children’s language and literacy skills. The more precisely the children received 
recommended amounts of instruction, the stronger their growth in literacy skills. 
Therefore, it is important that teachers have a clear understanding of assessment data 
to determine the abilities of their students, use that data to plan differentiated instruction, 
and establish flexible groups that change as strengths and needs in literacy skills are 
identified. 

https://eric.ed.gov/?id=EJ833886
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Coyne, M. D., Kame'enui, E. J., & Simmons, D. C. (2001). Prevention and intervention in 
beginning reading: Two complex systems. Learning Disabilities Research & Practice, 16(2),  
62–73. https://eric.ed.gov/?id=EJ630959 

The authors examine organizing principles to guide prevention and intervention in 
beginning reading. The first set of principles addresses the complexity of teaching 
reading and the importance of teacher planning to address the needs of students. It is 
noted that even as early as kindergarten there are meaningful differences in the literacy 
experiences of children. The diverse needs of students call for strategic and 
differentiated instruction in order to ensure limited instructional time is used wisely. The 
authors recommend that phonological awareness, alphabetic understanding, and 
automaticity with the code serve as the framework for beginning reading instruction. 
Teachers must have assessment data from these areas in order to differentiate 
instruction effectively. 

It is also important that the infrastructure in the school provides for differentiation, and 
that beginning reading instruction must be the top instructional priority. The authors state 
that “it is unrealistic to assume that individual teachers, working independently, can 
implement and sustain the host of research-based practices that we know are necessary 
to prevent reading failure” (p. 69). 

Gersten, R., Compton, D., Connor, C. M., Dimino, J., Santoro, L., Linan-Thompson, S., & Tilly, 
W. D. (2008). Assisting students struggling with reading: Response to intervention and multi-
tier intervention for reading in the primary grades. A practice guide. (NCEE 2009-4045). U.S. 
Department of Education, Institute of Education Sciences, National Center for Education 
Evaluation and Regional Assistance, Regional Educational Laboratory Program. 
https://ies.ed.gov/ncee/wwc/practiceguide/3 

Recommendation 1 of the focus practice guide provides support for the content and 
activities in Module 1 which addresses efficiently and reliably collecting and interpreting 
student data on reading (the first How-To step for accomplishing Recommendation 2). 
Recommendation 1 indicates that all students should be screened for potential reading 
problems at the beginning of the year and again in the middle of the year to regularly 
monitor the progress of students at risk for developing reading disabilities. In addition, 
the recommendation reflects that district and school staff should understand how 
different aspects of reading develop across kindergarten to grade 3 so that informed 
decisions can be made about appropriate assessment selection and use. Table 3 in the 
practice guide provides recommended target areas for early screening and progress 
monitoring. This information is embedded in Module 1. 

Puzio, K., Colby, G. T., & Algeo-Nichols, D. (2020). Differentiated literacy instruction: 
Boondoggle or best practice? Review of Educational Research, 90(4), 459–498. 
https://eric.ed.gov/?id=EJ1259298 

The authors provide the results of a systematic review and meta-analysis to determine 
the effects of tier 1 differentiation. They found that while teachers differentiated in a 
variety of ways, “students had significantly higher literacy achievement scores when 
teachers implemented tier 1 differentiation” (p. 461). It was clear that planning was an 

https://eric.ed.gov/?id=EJ630959
https://ies.ed.gov/ncee/wwc/practiceguide/3
https://eric.ed.gov/?id=EJ1259298
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important aspect of differentiation, and that collecting and interpreting assessment data 
was integral to that planning. Teachers, at times, differentiated content, process, and/or 
products in order to meet the needs of their students. 

Module 3: Plan and Implement Small Group Differentiated Instruction and Manage the 
Classroom 

Connor, C. M., Morrison, F. J., Fishman, B. J., Schatschneider, C., & Underwood, P. (2007). 
Algorithm-guided individualized reading instruction. Science, 315(5811), 464–465. 

The authors describe a randomized controlled trial conducted on individualized student 
instruction which found that this type of instruction is effective from kindergarten to grade 
3, and that the effects accumulate. They reflect that individualized student instruction 
has three parts which include planning, classroom organization, and implementation. 

Planning involves using assessment data to organize flexible learning groups, 
developing a schedule that provides for an uninterrupted block of time, and developing 
learning activities that are aligned with the needs of students. Groups should be re-
organized as data is collected throughout the course of the school year. 

Classroom organization involves developing classroom routines and procedures so that 
transitions are quick and efficient, ensuring that materials are easily accessible and are 
tools that can be used to meet the needs of students, and establishing flexible groups 
with expectations of learning. 

Implementation involves helping students to regulate their own learning, ensuring 
learning activities address the needs of all students, and adapting instruction as needed. 
Adapted instruction includes varying levels of explicitness and scaffolding when 
necessary and providing immediate and specific feedback. 

Foorman, B. R., & Torgesen, J. (2001). Critical elements of classroom and small‐group 
instruction promote reading success in all children. Learning Disabilities Research & 
Practice, 16(4), 203–212. https://eric.ed.gov/?id=EJ637166 

The authors indicate that while the components of effective reading instruction are the 
same for all students, it is important to differentiate instruction in small group and one-
on-one formats in order to meet the diverse needs of students. Instruction may need to 
be more explicit and comprehensive, more intensive, or more supportive depending on 
the student. The authors state that “The argument is made that by coordinating research 
evidence from effective classroom reading instruction with effective small group and 
one-on-one reading instruction we can meet the literacy needs of all children” (p. 203). In 
order to accomplish this, meaningful learning opportunities must be provided for 
students in teacher-led small groups, as well as for those working independently of the 
teacher. 

https://eric.ed.gov/?id=EJ637166
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Pressley, M., Wharton-McDonald, R., Allington, R., Block, C. C., Morrow, L., Tracey, D., Baker, 
K., Brooks, G., Cronin, J., Nelson, E., & Woo, D. (2001). A study of effective first-grade 
literacy instruction. Scientific Studies of Reading, 5(1), 35–58. 

The authors describe a study where they observed grade 1 teachers in five locales that 
were determined to be most effective and least effective based on student academic 
engagement and classroom literacy performances. They analyzed the teaching practices 
of those deemed most effective, including relating those practices to those deemed to be 
least effective. Characteristics of effective teachers included “excellent classroom 
management based on positive reinforcement and cooperation; balanced teaching of 
skills, literature, and writing; scaffolding and matching of task demands to student 
competence; encouragement of student self-regulation; and strong cross-curricular 
connections” (p. 36). The authors concluded that excellent grade 1 teaching involved a 
number of instructional components that interacted with one another. Therefore, it is 
necessary that teachers consider and implement a wide variety of practices to ensure 
that differentiated instruction can be both effective and efficient. 

Appendix B. Toolkit team meeting schedule 
template 
Week Team meeting Approximate time Date and time 

1 Toolkit orientation and prepare for 
Module 1 

60–75 minutes   

2 Module 1, Step 2: Collaborate and 
Practice  

90–120 minutes   

4 Debrief Module 1 and Prepare for 
Module 2 

30–45 minutes   

5 Module 2, Step 2: Collaborate and 
Practice 

90–120 minutes   

7 Debrief Module 2 and Prepare for 
Module 3 

60 minutes   

8 Module 3, Step 2: Collaborate and 
Practice 

60–90 minutes +   

9 Debrief Module 3 and Reflection 45–60 minutes   
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