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MODULE 3 SCHEDULE

Step 1: Build Knowledge (about 2.5-3 hours)
Read information and watch and reflect on videos.

Team Meeting: Debrief Module 2 and prepare for Module 3 60 minutes
using completed Activity 17: Prepare to Share Insights from

Module 2.

Independently: Complete the self-study reading. 60 minutes

Independently: Watch videos and reflect.
7 Activity 19: Video-Viewing Guide 45 minutes
Video 15: Teacher Reflects on Teacher-Led Center [Grade 1]

Video 16: Teacher Reflects on Teacher-Led Center
[Kindergarten]

Video 17: Teacher Reflects on Teacher-Led Center 2

[Kindergarten]

Video 18: Student Reading Centers in Action [Kindergarten]
Step 2: Collaborate and Practice (about 1-1.5 hours +)

Collaborate with colleagues to complete activities, share knowledge, and problem solve.

Team Meeting: Complete Activities 20-22. )
Activity 20: Collaborative Video-Viewing Guide for 15-20 minutes
Differentiated Small Groups

Activity 21: Collaborative Discussion and Management Plan for | 15-20 minutes

8 Independent Student Work
Activity 22: Peer-Checklist for Differentiated Small Group 15-20 minutes
Reading Instruction
Peer Classroom Visit Will vary

Step 3: Apply and Reflect (about 2-3 hours)
Complete classroom application and reflection activities.

Independently: Complete Activities 23—-25.
Activity 23: Self-Checklist for Differentiated Small Group 30 minutes
Reading Instruction
Activity 24: Planning Next Steps for Your Differentiated Small 30 minutes
Group Reading Instruction

9 Activity 25: Prepare to Share Insights from Module 3 15 minutes
Independently: Complete the Teacher Self-Reflection Checklist | 15—-30 minutes
(Post).
Team Meeting: Debrief Module 3 and reflect on Toolkit 45-60 minutes
experience.

Step 4: Dig Deeper (about 30 minutes +)
Deepen your knowledge and sustain successful implementation of differentiated instruction.

Independently: Complete Activity 26: Dig Deeper into Module | 30 minutes +
3, using resources as needed.

O+

6 | Schedule Module 3: Plan and Implement Small Group
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STEP 1: BUILD KNOWLEDGE

Read information and watch and reflect on videos.

Independently: Complete the Self-Study Reading and Activity 19: Video-Viewing
Guide.

Total Approximate Time: 1.5 hours

SELF-STUDY READING

Strategic adaptations

If you need to build or confirm your understanding of...

e how to provide effective explicit instruction during small group teacher-
led differentiated instruction and/or

PAUSE e how to establish learning expectations for small group student-led
differentiated instruction and/or

e how to create a positive learning environment to manage small groups
effectively

Then...

e continue with the introduction and self-study reading below.

MOVE
AHEAD If you have a clear understanding of these concepts and ideas...

- Then...
- e consider advancing to Watch Videos and Reflect.

Introduction

You are now ready to engage with the self-study reading and activities in Module 3. The
knowledge building and activities you experienced in Modules 1 and 2 have helped prepare you
for this module. The Build Knowledge step of Module 3 includes self-study reading, videos, and
a video-viewing guide that address how to plan and implement small group differentiated
instruction, while managing the classroom to support differentiated tier 1 instruction.

Intentional planning is the key for successful implementation of tier 1 differentiated instruction in
small groups. The purpose of this self-study reading is to build or confirm background
knowledge. It sets the stage, so your team has a shared understanding of how to
simultaneously provide explicit instruction in teacher-led small groups, establish learning

Module 3: Plan and Implement Small Group Step 1: Build Knowledge | 7
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expectations for student-led small groups, and manage the classroom. The three objectives for
this module overlap, occurring at the same time during tier 1 reading instruction (see figure 9).

Figure 9. Three objectives for Module 3

Provide

explicit Manage small
instruction groups in the
in teacher- ) classroom.
led small Esta bl_mh
learning
groups.

expectations
for student-
led small

groups.

After reading the sections of this self-study reading, you will be asked to note your key
takeaways in table 53. The sections are: Explicit Instruction in Teacher-Led Small Groups,
Establish Learning Expectations for Student-Led Small Groups, and Manage Small Groups.

Explicit instruction in teacher-led small groups

Explicit instruction is a “structured, systematic, and effective methodology for teaching academic
skills. It is called explicit because it is an unambiguous and direct approach to teaching that
includes both instructional design and delivery procedures” (Archer & Hughes, 2010, p. 1).
Explicit instruction is the step-by-step process for teaching a skill or concept with the goal of
teaching the content to mastery. Explicit instruction supports reading achievement for all
students and is critical when teaching students to read (Gersten et al., 2009; NRP, 2000; Rupley
et al., 2009; Snow et al., 1998). Importantly, explicit instruction can be used to effectively teach
students from a range of backgrounds and skill levels (Archer & Hughes, 2010; Coyne et al.,
2016; Fletcher et al., 2019). Research shows dramatic reductions in the incidence of reading
failure when explicit instruction in the components of reading is provided by the classroom
teacher (Foorman & Torgesen, 2001). In fact, the focus practice guide includes studies that
found a positive effect on at least one component of reading (for example, phonemic
awareness, phonics, fluency) when explicit instruction in small groups was implemented
(Gersten et al., 2009).

When a skill or concept is explicitly taught, the actions of the teacher are clear, specific,
engaging, and related to the learning objective. Explicit instruction is highly interactive and
provides opportunities for students to practice the new skill or concept as well as previously
taught skills and concepts, which is referred to as cumulative review (Fletcher et al., 2019).

8 | Step 1: Build Knowledge Module 3: Plan and Implement Small Group
Differentiated Instruction and Manage the Classroom
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Instructional routine for explicit instruction

Using a consistent instructional routine when implementing explicit instruction can make
learning a new skKill easier for students. Instructional routines are tasks enacted in classrooms
that structure the relationship between the teacher and the students around content in ways that
consistently maintain high expectations of student learning (Kazemi et al., 2009). Instructional
routines are designed to provide predictability that decreases your planning time and increases
students’ participation. Instructional routines often include:

e Modeling including think-aloud techniques

e Appropriate levels of teacher talk dependent upon the task

e A brisk pace

e Nonverbal and verbal signals

e Scaffolded instruction including using prompts and asking clarifying questions

e A transfer of the responsibility for the task from the teacher to the student (i.e., gradual
release of responsibility)

Explicit instruction can follow an instructional routine referred to as | Do, We Do, You Do
(Pearson & Gallagher, 1983). This instructional routine can be used to explicitly teach any skill
or concept by gradually shifting responsibility from the teacher to the student. The three steps in
the | Do, We Do, You Do instructional routine are:

1. | Do: The teacher explains and models the skill or concept while providing examples.
2. We Do: The teacher provides guided and supported practice.

3. You Do: Students engage in independent practice with feedback and cumulative
review.

This instructional routine for explicit instruction is described in table 48.

Table 48. Instructional routine for explicit instruction

Step Description

| Do e Set a purpose for learning by explaining the skill or concept using clear and direct
language.

¢ Include clear visual and/or auditory examples (and non-examples when needed) to
illustrate specific application of content, concept, or skill. For instance, in vocabulary,
an example of tactful feedback may be, “I'm not sure that someone would be able to
understand what you said here,” while a non-example might be, “Your writing is
terrible.”

e Model the skill or concept. Modeling is a teaching strategy that effective teachers use
to help students see how to apply reading skills and concepts (Rupley et al., 2009).

Module 3: Plan and Implement Small Group Step 1: Build Knowledge | 9
Differentiated Instruction and Manage the Classroom
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Step Description

We Do e Provide guided and supported practice through multiple opportunities for students to
practice the skill, concept, or strategy.

e Support students’ application of the skill or concept by using prompts, asking clarifying
questions, and providing timely, specific feedback.

You Do e Engage students in independent activities using newly learned skills or strategies for
short periods of time so that they can demonstrate that they have learned the skill or
concept while you continue to scaffold instruction as needed.

¢ Include cumulative review, which provides students opportunities to practice what you
have previously taught them while incorporating the new skill or concept just learned.

¢ Note that You Do (Step 3) also occurs when the students are not working directly with
you, at student centers for example, so that they have opportunities to independently
practice what they have learned.

Guided and supported praCtlce Central to explicit instruction is

Providing students guided and supported practice is a the active communication and
key feature of effective, explicit instruction (Archer & interaction between teacher
Hughes, 2010; Fletcher et al., 2019; Rupley, Blair, & and students. This includes
Nichols, 2009; Watkins & Slocum, 2004). Guided and explaining, modeling, and
supported practice provides students with opportunities providing guided and supported
to apply their reading skills in the areas that have been practice with frequent student
assessed. responses.

Oftentimes during explicit instruction in small groups,

| Do (Step 1) and You Do (Step 3) are implemented, but We Do (Step 2) is omitted. We Do
(Step 2) is crucial because it allows students to practice skills and concepts while receiving
immediate feedback in the form of instructional scaffolds from you to the group. This way,
students do not practice errors but, instead, practice the skill or concept the way it is intended.
Although it is important to implement all three steps of this instructional routine during teacher-
led small group instruction, the We Do (Step 2) component is a major focus in these materials
because it is often overlooked.

Frequent student responses

One effective way to provide students with guided and supported practice during explicit
instruction is to design We Do (Step 2) so that it includes frequent student responses (Archer &
Hughes, 2010; Coyne et al., 2006). Eliciting frequent student responses is an effective
instructional strategy that can increase the overall efficiency of student practice (Archer &
Hughes, 2010) because it can increase student engagement and retention (Brophy, 1986;
Sutherland & Wehby, 2001). It is important to provide students with the opportunity to respond
all at once, or chorally, versus providing staggered responses. Otherwise, students may simply
repeat what another student has already said. This eliminates the opportunity for all students to
practice and receive appropriate, immediate feedback.

10 | Step 1: Build Knowledge Module 3: Plan and Implement Small Group
Differentiated Instruction and Manage the Classroom
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Use choral responses when there is only one short answer to your question, for example, while
practicing letter-sounds. When students respond chorally, you can provide all students within
the small group frequent, guided, and supported practice opportunities, checks for
understanding, and immediate feedback and scaffolding (Archer & Hughes, 2010). As described
in Module 2, scaffolding is the support provided to students by teachers, materials, and tasks
(Coyne et al., 2001). A scaffold provided by the teacher helps students demonstrate a skill or
concept that they could not have otherwise done on their own (Coyne et al., 2001).

Video 13 shows a grade 1 teacher explicitly teaching (7:43) decodable words in isolation and in
text in a small group. The instructional materials include letter cards, pocket charts, word lists,
and decodable text. This video is part of the Professional Learning Communities Facilitator’s
Guide for the What Works Clearinghouse Practice Guide: Foundational Skills to Support
Reading for Understanding in Kindergarten through 3rd Grade (Kosanovich & Foorman, 2016).

% In table 53, note your key takeaways about forming small groups for teacher-led
© == instruction.

Establish learning expectations for student-led
small groups

It is important to establish learning expectations for students in small groups. This means that
teachers set high expectations for student learning, even when students are working
independently or in student-led small groups. When developing lessons for activities, teachers
can ensure that rigorous opportunities for student practice are provided, so that learning
expectations are achieved. In addition, teachers provide students with clear direction on how to
check their work during independent activities to monitor their own learning and understanding
for success (Foorman et al., 2016). Providing productive learning experiences during small
group time requires you to intentionally plan, communicate, and implement purposeful learning
activities and practice opportunities. Time that students spend working independently of the
teacher should be maximized for learning and not be spent engaged in busy work or activities
that do not promote learning (i.e., word searches, games not aligned with instruction).

Purposeful learning activities at student-led reading centers

Academic learning time is when a student is provided the time and opportunity to learn, is
actively engaged and succeeding with a task, typically, at or above a success rate of 80 percent
(Lekwa et al., 2019; Rupley, 2009; Taylor et al., 1999, 2005). Effective kindergarten through
grade 3 teachers spend more time per day in small group instruction in reading and maintaining
students’ academic learning time than less effective teachers (Taylor et al., 1999, 2005).
Purposeful learning activities, which include opportunities for students to use newly learned
skills or strategies for short periods of time and enhance student learning, should be included in
student-led reading centers. These activities, along with the other tasks students engage in
throughout the reading block, should support them in becoming skilled readers. It is important to

Module 3: Plan and Implement Small Group Step 1: Build Knowledge | 11
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emphasize that the purposeful learning activities included in the student-led centers are
designed to enhance student learning and are not simply busy work.

During explicit instruction, students are engaged in purposeful learning activities with the
teacher. At the same time, students working independently of the teacher, at student-led centers
for example, are engaged in instructional activities that support the targeted reading skills they
are learning, such as decoding, phonemic awareness, and vocabulary. They also need to
practice reading skills and be engaged in activities where they discern the meaning of what they
have just read. You can ensure that all students are appropriately engaged throughout the
reading block by identifying and preparing activities based on instructional need (Connor et al.,
2009).

Selecting activities for student-led centers

In Module 2 of this Toolkit, you used assessment data to determine the instructional focus and
develop lessons to implement at the teacher-led center for each small group. Using those same
data, you can plan purposeful learning activities for student-led centers. Oftentimes, you can
use the same activity at a student-led center and differentiate it for each small group. Here are
two examples of this using the sample kindergarten data and the reading block schedule

(table 28) from Module 2.

e At the phonological awareness center, group 1 sorts the picture cards by the number of
syllables in the word, group 2 sorts the picture cards by the initial sound in the word,
while groups 3 and 4 segment each sound of the word on the picture card.

e At the listening comprehension center, students follow along in a book while listening to
a recorded read aloud using headphones. After listening to the story, group 1 tells a
partner what happened at the beginning, the middle, and the end of the story; group 2
draws the beginning, middle, and end of the story on a prepared graphic organizer; and
groups 3 and 4 use the same graphic organizer and also write a sentence for each of the
three drawings.

Other examples may be found in the Student Center Activities from the Florida Center for
Reading Research (FCRR). The suggestions for extensions and adaptations listed on each
Student Center Activity describe how to use the same activity in different ways to further support
differentiated instruction.

Planning and evaluating purposeful learning activities at student-led reading centers

Like everything else that takes place during small group time, planning and evaluating what
occurs while students work independently from the teacher takes intentional preparation. A list
of questions (adapted from Rupley et al., 2009) to ask yourself to ensure you have purposeful
learning activities at student-led reading centers can be found in table 49. These questions are
organized in two categories for your consideration for planning (before) and evaluating (after)
implementation.

12 | Step 1: Build Knowledge Module 3: Plan and Implement Small Group
Differentiated Instruction and Manage the Classroom
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Table 49. Questions to ensure purposeful learning activities at student-led reading
centers (before and after)

When Questions to ask

Planning
(before)

Is the planned activity related to the students’ needs based on assessment
results?

Have | explicitly taught the activity’s target skill or concept?

Are the materials to complete the activity at the appropriate level and interesting
for the students?

Have | explicitly taught how to engage in and complete the activity?
Are the activity’s directions and examples clear to the students?

Is the amount of practice included in the activity appropriate for the allotted time
and the attention span of students?

Have | determined criteria for successful completion of the activity and
communicated it to students?

How will | monitor students’ progress?

Evaluating
(after)

What are the students’ patterns of correct and incorrect responses?
Did the activity accomplish its goal?
How will the results of this completed activity modify the next activity?

We want to highlight the planning question in table 49, How will | monitor students’ progress?
because ensuring that student-led activities are monitored will help answer the evaluating
questions. This question refers to monitoring how students performed on the activity in which
they engaged at the student-led center, which takes careful planning and can be done in a
variety of ways including:

e Self-check — answers are included at the back of the activity.

e Peer-check — students work in pairs and each student has the answers in the form of
an answer key, for example, for the questions the other student answers. Video 14:
Peer-Check Example (1:33) shows two students playing a multisyllabic word game.

They read the word, determine how many syllables are in the word, and check the
answer on the back. Notice how the students help each other read multisyllabic words.

e Teacher-check — students submit their work to you to check and provide feedback in a

timely manner.

e Group-check — you reserve some time at the end of the reading block to review as a
whole class what students did at the student-led centers.

In planning how students’ progress will be checked at student-led centers, you are
communicating to students that what they do when working independently from you is
important. This type of monitoring and timely feedback can encourage student engagement,
prevent students from practicing the same errors, and allow you to adjust instructional support
based on student performance. Finally, this monitoring will provide answers to the evaluating

questions in table 49.

Module 3: Plan and Implement Small Group Step 1: Build Knowledge | 13
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% In table 53, note your key takeaways about forming small groups for teacher-led
(0 == instruction.

Manage small groups

A critical aspect of differentiating instruction requires you to manage the classroom to ensure
that teacher-led small group instruction is uninterrupted and that the students working
independently of the teacher are academically engaged in purposeful learning activities that
support the explicit instruction they have received (Coyne et al., 2016; Gage et al., 2015). This
section of the self-study reading addresses the roadblock from the focus practice guide that
states, “Using multiple small groups is difficult when some students have difficulty paying
attention, working independently, and interacting with peers” (Gersten et al., 2008, p. 18).
Teachers typically know their students very well, so they are well-equipped to manage their
classrooms in ways that support student learning. There are many evidence-based positive and
proactive practices that you can put in place to respond to students’ needs and protect valuable
time for instruction (Center on PBIS, 2022).

Classroom management system

Broadly defined, classroom management is any action a teacher takes to create an environment
that supports and facilitates academic, social, and emotional learning (Evertson & Weinstein,
2006; Oliver et al., 2011). Challenges with classroom management can create barriers to
efficiently implementing differentiated reading instruction in small groups (Ankrum & Bean,
2008; Moody et al., 1997; Moffett & Morrison, 2020; Schumn et al., 2000). However, a well-
managed classroom can promote student engagement (Epstein et al., 2008) and academic
learning (Moffett & Morrison, 2020; Pressley et al., 2001).

A strong classroom management system requires interactions with students that guide positive
behaviors and create classroom environments that help all students learn (Everston et al.,
1983). While instructional routines, such as | Do, We Do, You Do, are important to the
classroom environment, this section focuses on the practices and routines teachers can put in
place to support and respond to their students’ social, emotional, and behavioral needs.

Classroom routines are an evidence-based practice that teachers can use to reinforce positive
student behaviors and create positive learning environments. Classroom routines are exercises
that students will engage in regularly, such as transitioning from one activity to another. By
establishing routines, teachers help students understand their expectations as they engage in
learning activities. This section includes several routines and other practices that teachers can
use in the classroom.

There is not one classroom management system that fits all classrooms so develop one that
works for you and your students. Just like providing effective instruction, creating and
implementing an effective classroom management system requires:

1. Planning to anticipate and proactively reduce challenging behaviors

2. Establishing positive relationships with students, so that positive behaviors emerge

14 | Step 1: Build Knowledge Module 3: Plan and Implement Small Group
Differentiated Instruction and Manage the Classroom




Toolkit for Differentiating Reading Instruction for Grades K-1
Participant Guide

3. Communicating expectations and classroom routines of the classroom management
system actively and frequently

In addition, any classroom management system that aims to support purposeful learning
activities in small groups includes evidence-based practices for:

e creating positive learning environments,
e center management, and
e classroom organization.

These three aspects of a classroom management system will be described individually;
however, in practice, they work simultaneously to promote student engagement and learning.

Creating positive learning environments

The practice guide titled Reducing Behavior Problems in the Elementary Classroom (Epstein et
al., 2008) provides strong evidence for modifying the classroom learning environment to
decrease problem behavior (Recommendation 2). Decades of research show that consistent
implementation and reinforcement of well-defined expectations and rules are associated with
positive student behavior (for example, Kounin, 1970; Brophy, 1983; Collier-Meek et al., 2020;
Walker, 1995; Axelrod & Matthews, 2003). Evidence-based, positive, and proactive practices
help educators prioritize instruction; promote meaningful outcomes for all students; discourage
and avoid disruptive behaviors; and support students’ social, emotional, and behavioral needs in
the classroom along with their academic growth (PBIS, 2022). When creating positive learning
environments, teachers use:

e techniques to prevent challenging behaviors within the classroom environment (lalongo
et al., 2001; Kern et al., 1994, 2001, 2002; Davis et al., 2004; Kern and Clemens, 2007);
and

e instruction that is explicit and differentiated to increase student engagement and
decrease challenging behaviors (DuPaul et al., 1998; Heller & Fantuzzo, 1993; Nelson,
et al., 1996).

When developing a classroom management system, create expectations, rules, routines,
positive reinforcements, and consequences (Greenberg et al., 2014; PBIS, 2022; Simonsen et
al., 2015). Examples of strategies to create a positive learning environment can be found in
table 50.
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Table 50. Examples of strategies for creating positive learning environments*

Create

Establish positive
relationships

Description

Incorporate activities that provide opportunities to
establish positive relationships among students,
families, and teachers.

Authentically engage families as partners in learning.

Learn about students, their families, and their
communities.

Use formal and informal approaches to learn about
students and incorporate their preferences into
learning opportunities.

Provide structured and unstructured opportunities for
students to engage with each other and practice
positive behaviors.

Example

Positively greet each student as they enter the
classroom.

Try to personalize your interactions with each student
(e.g., say their names, mention a shared interest,
prompt an anticipated behavior).

Communicate regularly so both families and you can
share information, feedback, positive news, how to
support reading at home, and problem solve (e.g.,
newsletters, meetings, classroom visits, classroom
website).

Offer students choice in classroom activities,
classroom décor, and other fun experiences.
Include peer-to-peer opportunities for collaborative
learning (e.g., peer tutoring, morning meeting).

Define and teach
positively stated
expectations and
rules

Develop positively stated expectations and rules for
the classroom that are fair, consistent, and age
appropriate.

Co-develop expectations and rules with students to
reinforce shared values and student voice. Collaborate
with students to define them in ways that are
observable, measurable, understandable, and
relevant.

Explicitly teach expectations and rules through
discussion, examples and non-examples, modeling,
and student practice opportunities at the beginning of
the school year and revisit as needed.

Post expectations and rules in the classroom and
provide specific feedback and praise when
opportunities arise.

Expectations: Be safe, be respectful, be responsible.

Classroom Rules: Listen when the teacher is talking;
follow directions; keep hands and feet to yourself.

Define the rules and expectations with students: Being
safe means hands and feet to yourself while working
at your desk.

Have students design posters that illustrate the
expectations and rules.

Refer to the rules and expectations regularly: | like the
way my friends used their inside voices during center

time; Thank you for being kind when you shared your

pencil.
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Create Description Example
Develop e Develop and post classroom routines, which are sets e Morning arrival — place your coat on the hook and
predictable of procedures to follow for activities that occur daily. your lunchbox in your cubby, be seated at your desk,
classroom e Make explicit links between the routines and the and read your book until class begins.
routines expectations and rules you have co-developed with e During small group: find your seat, read the
your students. instructions, complete the activity, use your inside
« Consider routines for times when unwanted behaviors voice to ask friends for help, draw a picture when you
may be more likely to occur (e.g., during transitions; finish, wait quietly for our friends to finish.
when asking others for help; when independent work
is completed).
o Explicitly teach classroom routines through discussion,
examples and non-examples, modeling, and student
practice opportunities at the beginning of the school
year and revisit as needed.
e Practice classroom routines throughout the year and
provide specific feedback to students on their use of
the routines.
Incorporate e Reinforce positive behavior with tangible rewards e Use a variety of prompts, including visual (e.g., poster
prompts and (e.g., stickers, homework pass, Fun Friday) and non- of rules and expectations) and verbal (e.g., “remember
positive contingent reinforcers (e.g., breaks). we show our friends respect by...”).

reinforcements

Reinforce positive behavior with specific praise.
Effective specific praise names the skill/behavior,
provides sincere and positive feedback, and matches
the students’ preferences.

Encourage students to provide specific praise to each
other and themselves.

Remind students of key rules and expectations
beforehand to increase the likelihood that students will
use them. Provide more individualized prompts for
students who need more intensive support.

Teach and emphasize self-managed prompts.

Make explicit links between the prompts and
reinforcements and the expectations and rules you
have co-developed with your students.

Create picture schedules and checklists to help
students self-manage their time in centers.

Help students set a personal goal and celebrate when
the goal is met.

Provide specific praise: “I like how my friend found her
seat and got right to work!”

Link to rules and expectations: “Thank you for being
kind. It was thoughtful of you to give your friend a
pencil to use.”

Module 3: Plan and Implement Small Group
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Create

Incorporate
appropriate
corrections and
consequences

Description

Establish consequences for misbehavior that are fair,
consistent, and age appropriate.

Discourage undesirable behaviors with specific
correction. Effective specific correction briefly signals
the problem, redirects the student to the contextually
appropriate skill/lbehavior, and provides an opportunity
to practice with positive feedback.

Try to provide corrections privately. Provide
corrections in a calm and supportive manner.

Provide more praise statements than correction
statements for students who need more intensive
support. This way, all students have an opportunity to
experience praise.

Establish consequences that increase in severity
according to the level of misbehavior. Differentiate
consequences for students who need more intensive
support.

Teach consequences through discussion.

Example

Use a variety of consequences, such as whole-class
reminder, individual student reminder, parent contact,
office referral.

Use a variety of corrections, including visual (e.g.,
hand signal; ignore behavior to praise the desired
behavior being exhibited by another student) and
verbal (e.g., “let's remember to read a book while we
wait for our friends to finish their work”).

Provide specific correction with feedback: “Please ask
3 friends before you ask me.” Then later, “I like how
my friend used her inside voice to ask a friend for
help.”

Create a checkbox card to help individual students or
small groups track their behaviors. Regularly meet
with students to acknowledge their progress, provide
support, and provide praise.

*Adapted from PBIS (2022).
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These practices are utilized throughout the entire school day and may include tangible
reinforcers, like stickers, toys, a homework pass, or a fun activity, that reward students for
demonstrating expected behaviors. Token or point systems can also be used, such as giving
individuals, small groups, or the entire class points for demonstrating specific behaviors. As you
work to develop a positive learning environment, it is important that you still hold students
accountable for their behaviors by:

e being consistent;

e establishing reasonable positive reinforcements and consequences that students can
understand and achieve;

e allowing students to provide input to ensure the reinforcements and consequences are
meaningful and motivating;

e explaining, modeling, and reviewing the rules, positive reinforcements, and
consequences throughout the school year;

e providing students with prompts, corrections, and frequent opportunities to practice; and
e developing a student seating chart.

Center management system

In addition to creating a positive learning environment, it is also important to design a center
management system that is specific to small group time. A center management system uses
consistent practices to protect instructional time while students are working at centers. A center
management system assists teachers and students in coordinating the:

e center time schedule;

e student group formation;

e center location/areas; and

e systematic movement of student groups.

To implement differentiated instruction in small groups efficiently, students need to be on-task
so you can focus on instruction at the teacher-led center. So, it is essential to spend time at the
beginning of the school year explicitly teaching, discussing, and practicing your center
management system with students. Students may also benefit from refreshers about your
center management system, especially after extended school breaks.

Spending a few weeks at the beginning of the year implementing the student centers, without
the teacher-led center, allows time for you to roam the room to monitor and provide feedback to
students as they practice the center management practices you set in place for your center
management system. Another technique is to introduce one student center at a time (for a few
days) to get students used to the center management practices before introducing several
centers at once.

Center management practices that help students know how to problem solve while working
independently of the teacher can support successful implementation of your center
management system (Pressley et al., 2001). Examples of center management practices can be
found in table 51.
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Table 51. Examples of center management practices

Students need to know... Examples of center management practices

How to get help when stuck | The “ask three before me” center management practice requires the
student to ask three classmates before asking the teacher.

What to do if they finish the Teach and practice consistent activities students can do if they finish
activity early the activity at a center before it is time to transition. Examples include
selecting a book to read from the books at that center and writing a
short note to the teacher about what they learned so far today.

How to clean up Organize materials in a consistent manner using for example,
containers/baskets, color-coding, and labels.

Teach and practice how to put materials away and not transition to the
next center until the current center area is clean.

How to transition Use signals, such as a timer, to ensure a quick pace during transitions.

Even in the best managed classrooms, there are many reasons why students may not be
academically engaged while working independently from the teacher at student centers. To
prevent this, you may want to periodically use the teacher-led center time to “roam the room”
while students are at student centers to monitor and provide feedback to them about your center
management system.

Questions that you can ask yourself when the center management system is not working during
implementation can be found in table 52. You will know your center management system is not
working when you notice things such as students working independently of you are off-task or
you are continuously interrupted at the teacher-led center. Answering these questions may help
you determine how to revise your center management system.

Table 52. Questions to ensure purposeful learning activities at student-led reading
centers (during)

When Questions to ask

Implementation e Are there additional center management practices that | could implement to
(during) keep students on-task?

e Are the skills too easy and students need to move on?
e Are the skills too difficult to do independently?
e Did | introduce too many centers at one time?

e Are there activities at some of the centers that don’t seem interesting to the
students?

e Do | need to consider reorganizing some of the members in groups?
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Center management boards are graphic organizers that display the center management
system. They can be digitally or manually created but need to be large enough to be seen by all
students from different areas of the classroom. Center management boards let students know
where they should be and when they should be there, which allows the teacher to focus on
explicit instruction at the teacher-led center without interruption. Explicitly teach students,
through modeling, discussion, and student practice, how to use the center management board,
so that they can use it independently. Use matching words and pictures on the center
management board and in the center areas to help students quickly locate center areas.
Whether your center management board is digitally or manually made, the ability to form flexible
groups where students can move from group to group based on the changing data is necessary.
See figures 10 and 11 for examples of center management boards and center expectations.

Figure 10. Sample center management board Figure 11. Sample center
expectations

Centers

Teacher Center| Sensory Bin | Grammar Bee |Write the Room| Sight Words

. o A5 Center Expectati
m Kﬁj !! = OO enter Expectations

.y = ’ Follow directions,
Ontask talk.
Carrie Adam Bryce Claire Dallas
. Cullen Holden Cole ! Ask 3 before the teacher.
Malachi ) Madeline
; Marly Kylynn Ellie - Leave the centers neaf,
Thorin , William
Siya Rosemary Luca

Classroom organization

The third aspect of a classroom management system is classroom organization, which refers to
both how the classroom is physically arranged and how the classroom materials are organized.

The goal of classroom organization is to design a safe classroom environment to promote
positive social, emotional, and behavioral interactions as well as support academic growth
(PBIS, 2022). Organized classrooms can protect instructional time which maximizes student
academic learning. An organized classroom enables students to locate materials easily, focus
on academic tasks, and use center time productively (Simonsen et al., 2015).

The thoughtful planning of the physical arrangement of the classroom provides opportunities for
students to engage in reading activities successfully and efficiently. Students should have easy
access to print-related materials and be able to transition easily between activities.
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The physical arrangement of the classroom promotes a smooth traffic flow, avoids unsupervised
areas, considers unique student needs, ensures accessibility, and supports different grouping
formats such as (Epstein et al., 2008; PBIS, 2022; Pressley, 2001; Simonsen et al., 2015)

e Whole group — an area that may contain a rug that supports the whole class
comfortably.

e Teacher-led center — an area that includes a round table for the teacher and a small
group of students to sit comfortably. The table has adequate workspace for the teacher
and students. The table is positioned where the teacher can view the entire classroom
while at the teacher-led center.

e Student centers — areas where students can work in small groups, pairs, or
independently (depending on the learning goals). These areas may be on the floor, at a
small table, or at student desks that are arranged to accommodate small group work.
Separate desks or identified areas in the room, such as beanbags in the classroom
library, can be available for independent work.

An example of the physical arrangement of an organized grade 1 classroom is provided in figure 12.

Figure 12. Example of the physical arrangement of a grade 1 classroom
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22 | Step 1: Build Knowledge Module 3: Plan and Implement Small Group
Differentiated Instruction and Manage the Classroom



Toolkit for Differentiating Reading Instruction for Grades K-1
Participant Guide

When classroom materials are well organized and students cooperate in taking care of the
materials, classroom disruptions are limited. Examples of classroom materials typically used
during small group time include books, magnetic letters, picture cards, mini dry-erase boards
and markers, word sorts, letter-tiles, chart paper and markers, and hardware such as tablets,
headphones, and earbuds. These and any other classroom materials need to be organized and
easily accessible to students. To organize materials, many teachers use containers that are
labeled and often color-coded. Teach students how materials are organized, how to keep them
organized, and how to replace materials when needed. Organized classroom materials help
students know what to do at each center and promote efficient clean up during center time.

Summary

To summarize this self-study reading:

e Explicit instruction supports reading achievement for all students and is critical when
teaching students to read.

e Explicit instruction is highly interactive and provides opportunities for students to practice
the new skill or concept as well as previously taught skills and concepts (cumulative
review).

e Explicit instruction often follows an instructional routine, such as | Do, We Do, You Do,
which can be used to explicitly teach any skill or concept by gradually shifting
responsibility from the teacher to the student.

e Engage students in productive learning that aligns to their instructional needs when
working independently from the teacher.

e Communicate the importance of student work when working independently of the
teacher.

e Create a classroom management system that creates a positive learning environment
and includes practices, routines and systems for center management and classroom
organization.

e Explicitly teach the expectations, rules, routines, positive reinforcements, and
consequences for your classroom management system and revisit as needed.

% In table 53, note your key takeaways about forming small groups for teacher-led
(© == instruction.
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My key takeaways

In table 53, note your key takeaways about how each topic from this self-study reading supports
implementing differentiated instruction.

/‘ Table 53. My key takeaways from Module 3 self-study reading

My key takeaways about differentiated instruction

Explicit instruction in teacher-led
small groups

Establish learning expectations
for student-led small groups

Manage small groups
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Key takeaways

Compare your key takeaways from table 53 to those in table 54.

Table 54. Key takeaways from Module 3 self-study reading

My key takeaway about differentiated instruction

Explicit instruction in If | provide explicit instruction using an instructional routine such as |
teacher-led small groups Do, We Do, You Do in my small groups, this will help ensure that | am
providing the instruction that each group needs. The We Do step in
particular helps me respond to the needs of my students as we work on
a task together. | can provide immediate and specific feedback to guide
their learning. It is important to solicit student responses during
instruction. Ideally, the student responses should often occur as
unstaggered choral responses so | can ensure that all students are
correctly practicing and understanding the concepts and skills being

taught.
Establish learning | need to ensure that | know my students’ strengths and needs, so that |
expectations for student-led | can set high learning expectations for them and design purposeful
small groups learning activities that help them meet those expectations. | will need

different lesson plans for different groups. | need to be sure that
students know how to check their own work when working in student-
led small groups, so they know when they are being successful.

Managing small groups If | create a positive learning environment with practices, routines, and
systems to ensure classroom efficiency, and communicate learning
expectations to students, | can reduce interruptions and time off task.
This will allow me to effectively work with small groups, provide
purposeful, differentiated learning opportunities to students who are
working independently from me, and in doing so, provide the
differentiated instruction they need.
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WATCH VIDEOS AND REFLECT

Strategic adaptations

If...

e you would like to hear and see how other teachers plan and
PAUSE implement small group differentiated instruction and/or

e you would like to hear and see how other teachers create positive
learning environments to manage small groups in their classrooms

e watch the videos and complete Activity 19.

e you would like to hear and see how other teachers plan and
MOVE implement small group differentiated instruction and/or

AHEAD e you would like to hear and see how other teachers create positive

learning environments to manage small groups in their classrooms at
another time

Then...

e advance to Step 2: Collaborate and Practice.

Activity 19: Video-viewing guide

Directions for Activity 19

Read and complete Activity 19: Video-Viewing Guide on the next page.
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Before video viewing

Since schools and teachers use different assessments and curricula, planning and implementing small
group differentiated instruction and managing the classroom will not be the same for each classroom.
The goal of these videos is to see how the featured teachers met the objectives of this module as they
provide explicit instruction in small groups, establish learning expectations for student-led small groups,
and manage small groups in the classroom. You will also hear teachers reflect on their instruction. The
videos across the three modules of this Toolkit tell the story of these teachers’ classrooms and it is
anticipated that you will glean key takeaways for your classroom.

This video-viewing guide includes videos to view and related questions for you to answer. A self-check
follows the activity.

During video viewing

Decide if you will watch the kindergarten videos or the grade 1 video. You may decide to watch both
grade-level videos. Review the reflection questions below, watch the video(s), and write your answers to
the questions.

E] Video 15: Teacher Reflects on Teacher-Led Center [Grade 1] (9:38)

" https://youtu.be/g3vAp8U7i2l

Video 16: Teacher Reflects on Teacher-Led Center [Kindergarten] (7:36)
https://youtu.be/hQKIWo0A19INA

Video 17: Teacher Reflects on Teacher-Led Center 2 [Kindergarten] (4:31)
https://youtu.be/HuB65Kyan E

/‘ 1. What evidence did you see of implementation of an instructional routine?

2. Why do you think Mrs. Stinson (kindergarten) used hand taps on her arm for part of this
lesson? Do you think this was an effective technique? (Answer if you watched kindergarten
videos.)

3. How did the teacher(s) provide opportunities for frequent student responses?

4. What are examples of how the teacher(s) scaffolded instruction when a student made an error
or needed extra support?

5. Did you notice anything else about the lesson that worked well?
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During video viewing

In the video below, Mrs. Stinson describes, and her students show us, how student reading centers are
implemented and managed in this kindergarten classroom. Review the reflection questions for this
video, and as you watch, consider the elements (listed below) of implementing and managing small
group differentiated instruction. Then, write your answers to the questions below. The grade 1 video
showing student centers in action will be viewed and discussed during Step 2: Collaborate and
Practice. You may choose not to watch the video below and only watch the grade 1 video with your
team, or you may choose to watch both.

Elements
e Instructional materials
e Purposeful learning activities
e Positive learning environment
e Center management system
e Classroom organization elements

[>] Video 18: Student Reading Centers in Action [Kindergarten] (10:17)
https://youtu.be/N762Ppxg8xI

/‘ 6. What are some similarities and differences between the way this teacher manages her student
centers and the way you manage student centers in your classroom?

7. What are some similarities and differences between the way this teacher assigns students to
small groups for differentiated instruction and the way you do, and how they choose which
skills to focus on for small group instruction?

8. What is an example of how Mrs. Stinson differentiates her student reading centers?

9. What are one or two tips from the video that you might use as you manage student centers in
your classroom?

After video viewing

After watching the videos, record a key takeaway and or a question that you would like to share with
your colleagues. You will share your thoughts at a team meeting after the completion of this module
when you discuss Activity 25: Prepare to Share Insights from Module 3.
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Self-check for Activity 19

Some example responses for the questions you responded to in Activity 19 are found in table
55. These are a sampling of responses that apply, and there may be others that are not
included in the table.

Participant Guide

Table 55. Example responses for Activity 19

Element

Mrs. Tharpe (grade 1)

Mrs. Stinson (kindergarten)

1. Instructional
routine

e Explained the skill using clear
language.

e Included examples (header cards).

e Provided guided and supported
practice.

The teacher modeled how to write
each letter.

The teacher modeled how to put the
three magnets together.

2. Taps on arm

¢ Not applicable.

The teacher showed students how
to segment CVC words by tapping
her arm for each sound heard.
Students did this too. It was effective
because it helped the students
isolate and hear the middle sound in
the word.

3. Opportunities
for frequent

e Students had multiple opportunities
to practice reading words with short

Students had multiple opportunities
to identify the first sound of a picture

e The teacher focused students’
attention on the spelling pattern
(magic e) when an error was made.

e Once the error was corrected, the
student had another opportunity to
practice that skill.

student and long “a@” both on their own and card and write the associated letter.
responses. in unison. Students had multiple opportunities
to spell CVC words.
4. Scaffolded e As students practiced the skill, the When writing a g, the teacher said,
instruction teacher provided specific feedback. “Make that circle and then make that

tail.”

When identifying /t/, the teacher and
students sang their familiar /t/ song.

The teacher asked the students to
say each sound “on their arm”
before writing each letter in the
word.

The teacher used the familiar /x/

gesture when one student had
difficulty with /x/.

5. Anything else
that worked
well?

e [Answers will vary.]

[Answers will vary.]
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Example responses for Activity 19 (Video 18: student reading centers in action)

[Answers will vary for questions 6, 7, and 9.]

8. What is an example of how Mrs. Stinson differentiates her student reading centers?

e Write the room: Trace the word or write the word independently.

e Grammar bee: Spell CVC words using letter cards or identify the first sound in a CVC word.

Sensory bin: Identify the first sound of the picture card and/or discuss other labels for each
picture.

» Step 1 is now complete. Please proceed to Step 2.
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STEP 2: COLLABORATE
AND PRACTICE

Collaborate with colleagues to share knowledge, problem solve, and complete
activities.

Team Meeting: Complete Activities 20-22, including visiting a colleague’s classroom
during differentiated instruction.

Total Approximate Time: 1-1.5 hours +

Activity 20: Collaborative Video-Viewing Guide for Differentiated Small Groups (15-20
minutes)

Activity 21: Collaborative Discussion and Management Plan for Independent Student Work
(15-20 minutes)

Activity 22: Peer-Checklist for Differentiated Small Group Reading Instruction (15-20
minutes)

Peer Classroom Visit (Time will vary)

Strategic adaptations

If...

e you or your team need to practice implementing teacher-led small
group instruction and/or

PAUSE e you or your team need to practice implementing student-led small
group instruction and/or
e you or your team need to practice creating a positive learning
environment in the classroom to manage small group instruction
Then
e continue with Activities 20-22.
If...
e you or your team have implemented teacher-led small groups and/or
MOVE e you or your team have implemented student-led small group
AHEAD

instruction and/or

- & e you or your team have created positive learning environments to
- manage small group instruction

Then...

e consider advancing to Step 3 to complete Activities 23-25.
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Note:

e Step 2 was designed to be completed collaboratively with your colleagues. However,
if that is not feasible, Activities 20-21 can be completed independently.

e Arrange to visit a colleague’s classroom to complete Activity 22.

e Once Step 2 is complete, proceed to Step 3 to complete Activities 23—-25.

Video on managing differentiated small groups

> | Much of Step 2 focuses on managing differentiated small groups. Before you begin the
—o0- activities, you will watch Video 19: Student Reading Centers in Action (Example for
Grades 2-3) (7:56) that shows a teacher facilitating four small groups including a teacher-led
group. Watch the video and then discuss how this teacher established and implemented a
center management system.

Activity 20: Collaborative video-viewing guide for
differentiated small groups

Purpose of Activity 20

The purpose of this activity is for you to consider and discuss elements of planning and
implementing small group differentiated instruction with your team. After watching the video,
your team will think about, discuss, and take notes on important considerations for planning and
implementing explicit instruction in teacher-led small groups, establishing learning expectations
for student-led small groups, and managing small groups in the classroom.

Directions for Activity 20

Step 1: For this activity, watch Video 20: Student Reading Centers in Action [Grade 1] (9:03)
which demonstrates students transitioning to small group instruction, explicit instruction
occurring in a teacher-led small group, and student-led small groups in action. You may have
viewed parts of these clips previously; however, this video depicts all of these essential
elements together. The video assists with discerning specific techniques to use in the classroom
and will be helpful during the discussion with your team.

Step 2: After watching the video, discuss with your team the important components that you
noticed for explicit instruction within the teacher-led small group, purposeful learning activities in
the student-led small groups, and overall aspects of small group management in the classroom.

Step 3: Collaborate with your team to write notes about what you all found most important to
consider for each area on table 56, the video-viewing guide for the small group instruction video.
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/’ Table 56. Video-viewing guide for differentiated small groups

Instructional materials used with this small group

Explicit instruction at the teacher-led small group center

Purposeful learning activities
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Creating a positive learning environment

Center management system

Classroom organization elements

Activity 21: Collaborative discussion and
management plan for independent student work

Purpose of Activity 21

The purpose of this activity is for you to examine important considerations for the independent
work the rest of the class will complete while you deliver small group instruction. You and your
team will discuss these considerations and how best to ensure that both small group instruction
and independent student work are purposeful and organized with high student engagement.

Background information for Activity 21

In Step 1: Build Knowledge of this module, you learned about the importance of developing a
plan for independent student work. In Module 2, you determined the instructional focus for each
of your small groups and created a lesson plan for one of your small groups. To complete this
activity, you will need to review tables 44 (instructional focus for each small group using my
data) and 45 (lesson plan for group with most significant needs) that you completed in Module 2.
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Directions for Activity 21

Use your instructional focus for each small group from Module 2 to determine what those
students are doing while you teach a small group at the teacher-led center (the group
with most significant instructional needs from Module 2). You may wish to revisit Module
3 Step 1—Establish learning expectations for student-led small groups—for ideas.

For this activity, you will review the lesson that you created in Module 2 and think about how you
would plan for students working independently of the teacher while you implement small group
instruction. Which purposeful learning activities, instructional materials, center management
system, and classroom organization elements will be put in place to create a positive learning
environment that will support this effort? It may be helpful to look back at each of these areas in
the self-study reading for a quick review and discussion before completing this activity as a
team.

Collaborate with your team to discuss what is most important to include for students working
independently while you are providing small group instruction to your student group with the
most significant instructional needs.

/’ Step 1: Individually (thinking about your students) respond in writing to the questions
below.

1. Which purposeful learning activities and instructional materials will you use for the
independent student activities in small groups? How will they be differentiated to meet
specific student needs? How will learning expectations be established for student-led
small groups?

2. Which practices, routines, and systems will need to be in place to ensure students are
independently engaged and that you are able to focus on small group instruction with
minimal interruptions?

3. What do | need to do to make sure students are aware of how, when, and where to
transition to centers efficiently and effectively?

4. Which classroom organization elements need to be in place to ensure that students are
actively engaged in reading activities successfully and efficiently?
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Step 2: Use table 57 to describe your plan for students working independently of you during
small group time. While you will be completing this step independently, feel free to consult
with your colleagues for suggestions or to validate your thinking.

\J

group time

Table 57. Plan for other students working independently of the teacher during small

Purposeful learning activities

Instructional materials

Creating a positive learning environment

Center management system

Classroom organization elements
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/’ Step 3: After each team member has completed table 57, debrief by discussing and
providing a written response to the questions below.

1. Which aspects of the plan do you see as challenging for you to implement and why?

2. Which schoolwide procedures, policies, or support systems may be helpful for you to
consider as you implement your plan?

3. Which components of the plan do you think you could help others implement?

Activity 22: Peer-checklist for differentiated
small group reading instruction

Background information for Activity 22

In Step 1: Build Knowledge of this module, you learned about the importance of differentiated
small group reading instruction. In Activity 19, you viewed a video showing elements of teacher-
led small group instruction. In Activity 20, your team watched a video and identified elements of
teacher-led small group instruction. In Activity 21, you then considered how you would use this
knowledge to plan for each of your teacher-led small groups. Now, you are ready to observe a
peer’s classroom and look for these same elements. The checklist below was developed to
align with the elements of differentiated small group reading instruction shared in Step 1.

Purpose of Activity 22

The purpose of this activity is for you and a colleague to discuss and then complete a peer-
checklist of the important elements of differentiated small group reading instruction.
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Directions for Activity 22

Complete the peer-checklist for differentiated small group reading instruction.

For this activity, your team will first review the peer checklist for differentiated small group
reading instruction in table 58. Then, you and a peer will visit each other’s classroom during
instruction, complete the checklist regarding differentiated small group reading instruction, and
offer feedback. Afterward, reflect on the elements that are implemented well and consider those
you may wish to implement in your classroom.

Step 1: The facilitator will lead you through considerations for this activity by reviewing the peer
checklist in table 58 and discussing the questions below as a team. After the team discussion,
independently write your answer to the same questions.

/’ My responses to discussion questions.

1. How do you ensure that instructional routines for explicit instruction are in place for
teacher-led small groups?

2. How do you ensure that purposeful learning activities are in place for students working
independently?

3. How do you ensure that you have high quality instructional materials in place aligned to
student need?

4. What are important considerations for creating a positive learning environment in your
classroom?

5. What does your center management system look like?

6. Which classroom organization elements are in place to successfully implement small
group instruction?
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Step 2: Schedule time to visit a peer’s classroom to complete the peer checklist and for your
peer to visit yours. If you prefer, you may decide to focus on one or two specific elements (for
example, creating a positive learning environment and the center management system) instead
of all the elements. Exchange your completed responses to the questions above with your peer
to review before your visit. This should help with the completion of the peer checklist since each
peer will have an idea for how their fellow teacher expects to implement each of these elements.

s After the classroom visits and the checklists are completed, schedule a date/time for a
/ post peer checklist debriefing discussion.

Table 58. Peer checklist for differentiated small group reading instruction

Peer name

Date and time of scheduled peer checklist visit:

Purposeful learning activities
Every item may not be observed during the peer visit.

For all small groups

[ Instructional activities are aligned with previously taught skills and concepts from tier 1, whole
class instruction.

[] Instructional activities are aligned with student instructional needs.

[] Differentiated scaffolds included for students as needed to increase student engagement and
success.

For teacher-led small groups
[] Instructional routines for explicit instruction are used.

|:| A different lesson plan is used for each teacher-led small group specific to students’ strengths
and needs.

[] Different skills were taught to different small groups.
For student-led small groups
|:| Learning expectations are established.
[[] Able to be completed successfully by students independently.
|:| Clear directions are provided on student activities for how to check work.

Notes/evidence:
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Instructional materials
Every item may not be observed during the peer visit.

|:| Focused on evidence-based foundational reading skills.
|:| Aligned with tier 1 instructional materials used for reading.
[] Well organized.

Notes/evidence:

Creating a positive learning environment
Every item may not be observed during the peer visit.

Well-defined rules for classrooms and small groups.

Consistent implementation and reinforcement of rules for classrooms and small groups.
Clear classroom routines that are clearly communicated with students.

Positive reinforcements including appropriate praise and rewards.

Fair and consistent consequences for off task or misbehavior.

Students within groups work well together.

I

Notes/evidence:

Center management system
Every item may not be observed during the peer visit.

Posted center time schedule.
Students have a clear understanding of which group they are in.
Organized and labeled center location/areas.
Systematic movement of student groups.
Posted routines and procedures for small group management including
= How to get help when stuck.
= What to do if they finish the activity early.
= How to clean up.
= How to transition.
|:| Completed center management board

0

Notes/evidence:
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Classroom organization elements

[] Physical arrangement of the classroom provides opportunities for students to engage in
reading activities successfully and efficiently.

=  Promotes smooth traffic flow.
= Avoids unsupervised areas.

=  Supports different grouping formats (whole group, teacher-led small group,
independent small group).

Easy access to print-related materials.
Allows for easy transition between activities.
Includes a whole-group area.

Includes a teacher-led center area.

Includes space for student centers.

|

Notes/evidence:

Peer reflection:

Which elements of my peer’s differentiated small group reading instruction are implemented well?
(Do you have compliments to share?)

Which elements of my peer’s differentiated small group reading instruction will | consider using to
enhance what I’'m doing now? (Do you have questions to ponder in relation to the observation or to
discuss with the observed teacher?)

Date and time of scheduled peer checklist follow-up discussion:

Notes/outcomes:
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1 Step 3: Review the peer checklist responses in table 58 with your peer during the
- scheduled date/time for a post peer checklist debriefing discussion and talk about the

questions below.

1. Are there any questions or comments to share regarding the peer checklist or your
classroom visits?

2. What tips or points can your peer share about implementing elements of their
differentiated small group reading instruction that you would like to enhance and/or
incorporate in your own classroom?

» Step 2 is now complete. Please proceed to Step 3.
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STEP 3: APPLY AND REFLECT

Complete classroom application and reflection activities.

Independently: Complete Activities 23-25 and
the Teacher Self-Reflection Checklist (post).

Total Approximate Time: 1.5-2 hours

Activity 23: Self-Checklist for Differentiated Small Group Reading Instruction (30 minutes)

Activity 24: Planning Next Steps for Your Differentiated Small Group Reading Instruction (30
minutes)

Activity 25: Prepare to Share Insights from Module 3 (15 minutes)
Teacher Self-Reflection Checklist (Post) (15-30 minutes)

Activity 23: Self-checklist for differentiated small
group reading instruction

Purpose of Activity 23

The purpose of this activity is for you to complete a self-checklist for the important elements of
your differentiated small group reading instruction. This checklist contains the same elements as
the peer checklist you used when visiting your peer’s classroom. This will help you consider
which elements you feel are implemented well in your classroom, and which you wish to
enhance.

Directions for Activity 23

Complete the self-checklist for differentiated small group reading instruction.

For this activity, you will use the self-checklist for differentiated small group reading instruction in
table 59 to review your current differentiated small group reading instruction.

Complete the self-checklist in table 59 and answer the reflection questions based on typical
instruction in your classroom. You may wish to consider implementing elements you noted from
your peer’s classroom as well.
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Table 59. Self-checklist for differentiated small group reading instruction

Purposeful learning activities

For all groups

[] Instructional activities are aligned with previously taught skills and concepts from tier 1, whole
class instruction.

[ Instructional activities are aligned with student instructional needs.

|:| Differentiated scaffolds included for students as needed to increase student engagement and
success.

For teacher-led small groups
|:| Instructional routines for explicit instruction are used.

A different lesson plan is used for each teacher-led small group specific to students’ strengths
and needs.

[[] Different skills were taught to different small groups.
For student-led small groups
|:| Learning expectations are established.
[[] Able to be completed successfully by students independently.
|:| Clear directions are provided on student activities for how to check work.

Instructional materials
[[] Focused on evidence-based foundational reading skills.
[] Aligned with tier 1 instructional materials used for reading.
[] Well organized.

Creating a positive learning environment

Well-defined rules for classrooms and small groups.

Consistent implementation and reinforcement of rules for classrooms and small groups.
Clear classroom routines that are clearly communicated with students.

Positive reinforcements including appropriate praise and rewards.

Fair and consistent consequences for off task or misbehavior.

Students within groups work well together.

I [ |

Center management system
Posted center time schedule.
Students have a clear understanding of which group they are in.
Organized and labeled center location/areas.
Systematic movement of student groups.
Posted routines and procedures for small group management including:
= How to get help when stuck.
= What to do if they finish the activity early.
= How to clean up.
= How to transition.
Completed center management board.

|

[
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Classroom organization elements

|:| Physical arrangement of the classroom provides opportunities for students to engage in
reading activities successfully and efficiently.

* Promotes smooth traffic flow.
= Avoids unsupervised areas.

= Supports different grouping formats (whole group, teacher-led small group,
independent small group).

Easy access to print-related materials.
Allows for easy transition between activities.
Includes a whole-group area.

Includes a teacher-led center area.

Includes space for student centers.

| |

Self-reflection debrief questions

Which elements of my differentiated small group reading instruction are implemented well? How do |
know? Examples of positive implementation may include evidence such as using data to form small
groups, having few interruptions during small group instruction, ensuring smooth transitions, etc.

Which elements of my differentiated small group reading instruction do | want to enhance?

Activity 24: Planning next steps for my
differentiated small group reading instruction

Purpose of Activity 24

The purpose of this activity is for you to consider and complete the planning next steps form for
your differentiated small group reading instruction now that you have completed both peer and
self-checklists for the important elements of differentiated small group reading instruction. This
form will help you consider which next steps you need to take to successfully implement areas
of your differentiated small group reading instruction that you wish to enhance from visiting your
colleague’s class and completing your self-checklist.

Module 3: Plan and Implement Small Group Step 3: Apply and Reflect | 45
Differentiated Instruction and Manage the Classroom



Toolkit for Differentiating Reading Instruction for Grades K-1
Participant Guide

Directions for Activity 24

Complete the planning next steps form for your differentiated small group reading
instruction.

For this activity, you will use the planning next steps form in table 60 to consider priorities and
next steps to implement enhancements to your differentiated small group reading instruction.

Step 1: Review the results of your peer and self-checklist in tables 58 and 59 and then preview
the planning next steps form in table 60.

Step 2: Consider which area(s) of your differentiated small group reading instruction are a
priority for changes, additions, deletions, and/or enhancements and then determine next steps,
activities, potential challenges, timelines, and resources to make these changes. Outline these
in the planning next steps form in table 60.

After the Peer and Self-checklist for differentiated small group reading instruction have
been completed, complete this Planning Next Steps Form by considering priorities and
next steps for enhancements to your differentiated small group reading instruction.
There is overlap between the priority areas, but reflect on which area you would consider
to be the most important priority. Next steps may include reaching out to a colleague
such as a lead teacher, literacy coach, or administrator for support.

f Table 60. Planning next steps form

1. Select a priority area.

Based on earlier team discussions and findings from your peer and self-checklist, select one priority
area to enhance implementation of your differentiated small group reading instruction:

O purposeful learning activities

O instructional materials

O creating a positive learning environment
O center management system

O classroom organization elements

2. Determine next steps and activities.

Record next steps and activities that are needed to change/add/omit/enhance the selected priority.
For example, if the center management system is your priority area, an activity may be to ask a
colleague to describe their center management system, visit a peer classroom, and/or ask for
feedback from a peer visitor.
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3. Consider challenges.

What challenges do you anticipate?

How will you address these challenges?

4. Record person(s) responsible, timeline, and resources. You may need to consult with a
colleague such as a lead teacher, literacy coach, or administrator for support.

Who may assist you in monitoring progress?

What is the timeline for implementation?

What budget and resources (if any) are needed?

Activity 25: Prepare to share insights from
Module 3

Purpose of Activity 25

The purpose of Activity 25: Prepare to share insights from Module 3 is to reflect on the content,
activities, and debriefing discussions you engaged in during this module. The questions in this
activity were designed to prompt you to think more deeply about planning and implementing
small group differentiated instruction and managing the classroom. Completing this reflection
activity will prepare you to engage in a debriefing discussion with colleagues at your team
meeting (debrief and reflection). It may also help you identify topics related to differentiated
instruction that you may still want to learn more about.

Directions for Activity 25

1. Review and think about the reflection questions in table 61 that are aligned to the
objectives of Module 3.

2. Record a response for at least one question listed under each objective.

3. Bring this completed activity to your team meeting.
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# Table 61. Prepare to share insights from Module 3

Question Teacher response

Explicitly teach the content determined during Module 2 in teacher-led small groups.

When | implement explicit instruction with small
groups, what part of the | Do, We Do, You Do
instructional routine do | do well? Which part do
| want to enhance, and how will | do so (Step 1
and Activity 20)7?

How can | provide more practice opportunities
for students at the teacher-led center (Step 1)?

Establish learning expectations for student-led small groups.

How do | ensure that the activities in each
reading center are differentiated and purposeful
for each student-led small group so that
students aren’t just rotating (Step 1 and
Activities 20 and 21)?

What am | doing to set students up to meet high
learning expectations? How do | ensure their
success in student-led small groups (Step 1 and
Step 3)?

Do | have any questions about planning
purposeful learning activities for student-led
small groups that could be discussed with the
rest of my team (Step 3)?

Manage small groups in the classroom.

How does switching a student from one group to
another impact my management of small groups
(Step 1 and Activity 21)?

Is there any way to change the physical
arrangement of furniture in my classroom to
help facilitate small group management (Step 1
and Activities 20, 22, and 23)?

Does my school or grade-level team have any
specific rules, expectations, routines, or
practices that may be helpful to consider for
small group management?
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Question Teacher response
Activity 19: Video-viewing guide.

After reflecting on the series of videos, what is a
key takeaway that | would like to share with my
colleagues? (See Activity 19: Video-Viewing
Guide)

After you complete Activity 25, complete the Teacher Self-Reflection Checklist
(Post) and Action Plan.
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TEACHER SELF-REFLECTION CHECKLIST (POST)

Purpose

The purpose of revisiting the Teacher Self-Reflection Checklist (Pre) after finishing each module
was to determine how closely your differentiated instructional practice is aligned to the practice
guide and to see how it changed as you engaged in the content. Now, after you have completed
Module 3, the final Toolkit module, you will complete the Teacher Self-Reflection Checklist
(Post) to determine how closely your differentiated instructional practice overall aligns to the
practice guide and to develop an action plan to further your professional learning and
confidence in differentiating instruction. Research to support the statements found in the
Checklist are in Appendix A in Module 1.

Directions

If you prefer, you can complete this electronically using a fillable Excel file downloaded from the
website.

1. Consider your instructional practice and its relation to each statement. Each statement
supports the How-To Steps from Recommendation 2 of the practice guide (provide
differentiated reading instruction for all students based on assessments of students’
current reading levels) and is intended to encourage deeper self-reflection about the
steps.

2. Use the example sources of evidence as a reference as you enter your sources of
evidence from your instructional practice in the my sources of evidence column. Keep
in mind that these are only examples, and you most likely will have other sources to
consider. Your sources of evidence will help you determine the rating you will record for
each statement.

3. Record your response (1, 2, 3, or 4) to each statement in the my rating column using
the following scale:

Module 3: Plan and Implement Small Group
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There are no examples of evidence that demonstrate my
1-No evidence understanding.

This is not in place in my classroom.

There are a few examples of evidence that partially demonstrate my

2—-Minimal evidence understanding.

My examples of evidence indicate that this is an area to develop or
improve.

There are some examples of evidence that clearly demonstrate my

T TNPRR ey understanding.

My examples of evidence indicate that this is in place in my
classroom.

There are many examples of evidence that demonstrate my
understanding.

4—-Ample evidence

My examples of evidence indicate that this is strong in my
classroom.
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Teacher Self-Reflection Checklist (Post)

e Interpret the data.

The statements on this checklist are organized and aligned to the Toolkit modules.
Module 1: Collect and Interpret Student Data

e Understand different components of reading (phonological awareness, phonics, fluency, vocabulary, comprehension) that develop
across kindergarten through grade 3 so that informed decisions can be made about appropriate assessment selection and use.

e Understand screening and progress monitoring.

Statement

M1.A. | understand different
components of reading and how they
develop across kindergarten through
grade 3, so that | can make informed
decisions about appropriate
assessment selection. If not, | know
who to ask for support.

Example sources of evidence

Lesson plans that reflect instruction in the
development of the components of reading
over time and are connected to state standards

Walkthrough discussions with literacy leaders
focused on instruction in the development of
the components of reading over time

Student work samples showing that instruction
has been provided in the development of the
components of reading over time

My sources of evidence My
rating

M1.B. | understand the types of
assessment (screening, progress
monitoring, diagnostic) that measure
different components of reading and
support differentiated instruction.

Assessment schedules showing that the
teacher administered the different types of
assessment

Data analysis chats/charts showing that data

were analyzed from various types of
assessments

M1.C. | have been provided
professional development on how to
efficiently and reliably administer
assessments that measure different
components of reading.

Assessment training schedule
Assessment training materials
Assessment record

Pre and Post PD evaluations
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Statement Example sources of evidence

M1.D. | administer assessments that .
measure different components of

Documentation of assessments used to identify
students’ early literacy skills

Participant Guide

My sources of evidence My
rating

reading. e Assessment schedules
e Assessment reports showing different
components of reading measured
M1.E. | have timely access to e Data reports received soon after assessment

synthesized/organized data for
efficient interpretation.

administration

M1.F. | interpret data to determine .
instructional strengths and needs of .
my class.

Assessment curriculum decision tree
Completed grouping template
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The statements on this checklist are organized and aligned to the Toolkit modules.
Module 2: Determine Data-driven Decision Rules and Plan for Teacher-Led Small Group Differentiated Instruction

e Form small groups for teacher-led instruction according to instructional strengths and needs based on data determined during Module
1.

e Plan the content, time, and level of teacher scaffolding for each teacher-led small group based on student data.
e Progress monitor and analyze data so groups are flexible based on the changing data.

Statement Example sources of evidence My sources of evidence My
rating

M2.A. | examine and interpret the
data for tier 1 instruction and use
data-driven decision rules to form
teacher-led flexible small groups.

Documentation of eligibility requirements (cut
points) for receiving support through a multi-
tiered system of support using response to
intervention data

Completed grouping templates based on
students’ instructional needs

M2.B. | use the results of my data
interpretation to determine the
reading skills needed for each
teacher-led small group.

Curriculum decision tree

Color-coded (categorized by aspects of
reading) data reports

M2.C. | use the results of data
interpretation to select
supplemental/additional instructional
materials/activities needed for each
teacher-led small group.

Lesson plans for each teacher-led small group
that reflect the components of reading needed
for each small group

Rubric for selecting instructional materials

M2.D. | use the results of my data
interpretation to determine the
amount of time needed for each
teacher-led small group.

Lesson plans reflect groups with a higher
instructional need meet more frequently and/or
for longer periods of time than other groups
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My sources of evidence My

M2.E. | monitor student progress .
regularly (for example, monthly,
weekly, or in real time during
instruction) and analyze the data to
alter flexible teacher-led small groups
based on the changing data.

Assessment schedule that reflects regularly
scheduled assessments across the year

Placement and pacing guidelines from current
curricula or other sources

Progress monitoring data sheets

rating
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The statements on this checklist are organized and aligned to the Toolkit modules.
Module 3: Plan and Implement Small Group Differentiated Instruction and Manage the Classroom
o Explicitly teach the content determined during Module 2 in teacher-led small groups.
o Establish expectations for learning for student-led small groups.
¢ Manage small groups in the classroom.

Statement

Example sources of evidence

My sources of evidence

My
rating

M3.A. | provide explicit instruction
specific to students’ strengths and
needs in teacher-led small groups.

A different lesson plan for each teacher-led
small group

Student work samples after instruction reflect
different components of reading were taught in
each small group

M3.B. | plan and teach classroom
routines and procedures intentionally
for students to use when working
independently from me.

Documented center management system

Posted routines and procedures for small
group management

M3.C. | efficiently manage transitions
during teacher-led small group
instruction.

Post walkthrough discussion about efficiently
managing transitions to protect instructional
time

Lesson plans noting how to manage transitions

M3.D. | establish and communicate
expectations for student learning
during small group instruction.

Lesson plans noting how expectations will be
addressed

Directions on student activities for how to
check work
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Use your results to develop an action plan

Now that you completed the Toolkit Professional Development Modules and the Teacher Self-Reflection Checklist for a second time,
consider your current differentiated instructional practice in relation to these statements. Then, develop an action plan to further your
professional learning and confidence in differentiating instruction. It is recommended to focus on one or two statements. Use the
Action Plan template below as a guide.

1. First, go back to the checklist and highlight or circle those statements you rated a 1 or 2.

2. Then, in the first column of the table below, record the module number and letter (for example, M1.A) for each statement that
you rated a 1 or 2.

In the second column, record the action(s) you will take that aligns with the statement.

In the third column, estimate the time it will take to complete the action(s).

In the fourth column, note any resources needed to complete the action(s).

In the fifth column, determine a communication plan.

In the final column, record how you will know that you reached your goal.

3.
4.
5.
6.
7.

Statements | Action Timeline Resources Communication plan Evaluation
rated1or2  What will l/'we do? (Actions By when? (materials, (who, how, when) (How will I know that |

on the self-  should align with the (day/month/year) personnel, reached my goal?)

reflection statement.) financial, other)
checklist
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Statements | Action Timeline
rated1or2  What will l/'we do? (Actions By when?

on the self-  should align with the (day/month/year)

reflection statement.)
checklist

Resources Communication plan Evaluation

(materials, (who, how, when) (How will I know that |
personnel, reached my goal?)
financial, other)

» Step 3 is now complete. Please proceed to Step 4.
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STEP 4: DIG DEEPER

Deepen your knowledge and sustain successful implementation of differentiated
instruction.

Independently: Complete Activity 26 using the resources.

Total Approximate Time: 30 minutes +

Strategic adaptations

If...
e you or your team members want to learn more about how to plan and
implement small group differentiated instruction and manage the
PAUSE classroom and/or
e you rated some areas of your instructional practice as having no or
minimal evidence on the Self-Reflection Checklist for Module 3
Then
e choose resources to review and
e use Activity 26 to guide your learning.
If...
e you or your team members do not need to learn more about how to
MOVE plan and implement small group differentiated instruction and manage
the classroom and/or
AHEAD
e you rated all areas of your instructional practice as having sufficient or
:& ample evidence on the Self-Reflection Checklist for Module 3
Then...
e Module 3 is complete. Consider revisiting the Activities and Resources
in Module 1 and 2 as you continue your learning.
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Activity 26: Dig deeper into Module 3

Purpose of Activity 26

The Dig Deeper step includes evidence-based resources aligned to the content of Module 3
with a particular focus on how to implement small group differentiated instruction and manage
the classroom while students are working independently at reading centers (Recommendation
2, How-To Step 3 of the focus practice guide). The purpose of the resources is to support and
sustain successful implementation of differentiated instruction. The resources provide
opportunities for you to access additional guidance for support in between team meetings and
after completion of the Toolkit Modules. While a few of the Dig Deeper resources, which include
IES products, research-based articles, and other resources, are highlighted in this section, a
more extensive list is found in table H1 (Appendix H). Note that reviewing the resources will
require varying amounts of time.

Directions for Activity 26

1. Select a resource to review from the list below. While some of the documents on the list
are lengthy, you only need to get a sense of the contents so you can truly use it as a
resource. You may want to consider your responses in the previous activity (Prepare to
Share Insights from Module 3) and your ratings for Module 3 on the Teacher Self-
Reflection Checklist to help you decide which resource(s) to review.

2. Read/view your selected resource(s).
g
/ 3. Record answers to the following questions about each selected resource.

e Which resource did you read/review?
o What is the most useful thing you learned from this resource?

¢ Would you recommend this resource to a team member and why or why not?

A few Dig Deeper resources

Tips for Intensifying Instruction at Tier 1

This infographic is from the Center on Multi-Tiered System of Supports at the American
Institutes for Research. It describes ways to intensify instruction at tier 1 and
recommends steps and resources for how to do so.
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Managing Differentiation with Small Groups

Hear a second-grade teacher explain how she differentiates instruction daily for four
learning skills groups and monitors student progress through frequent informal and
formal assessments. She demonstrates small group reading lessons focused on
phonics, vocabulary, and comprehension skills, and discusses scaffolding and corrective

feedback.

Supporting and Responding to Student’s Social, Emotional, and Behavioral Needs: Evidence-
Based Practices for Educators

This practice guide is an updated version of Supporting and Responding to Behavior:
Evidence-based Classroom Strategies for Teachers (Office of Special Education
Programs, 2015) that replaces, rather than supplements, the first version. The guide
includes: an expanded focus on support for students’ social, emotional, and behavioral
(SEB) growth; additional practice areas (e.g., establishing positive connections, planning
relevant instruction, fostering positive relationships); a stronger link to targeted and
individualized SEB supports; an enhanced focus on staff implementation (e.g., an action
planning tool, resources to monitor fidelity and access training, coaching, and feedback);
and updated resource links and references to empirical support throughout.

Module 3 is now complete. Please revisit the activities and resources in Modules 1
and 2 as you continue your learning.
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MODULE 3 APPENDIX

Appendix H: Resources for Step 4: Dig deeper

Table H1. Dig deeper resources

Resource Description

Practice guides and related resources from IES

Epstein, M., Atkins, M., Cullinan, D.,
Kutash, K., & Weaver, R. (2008).
Reducing Behavior Problems in the
Elementary School Classroom: A
Practice Guide (NCEE 2008-012). U.S.
Department of Education, Institute of
Education Sciences, National Center for
Education Evaluation and Regional
Assistance, Regional Educational
Laboratory Program.
https://ies.ed.gov/ncee/WWC/PracticeG
uide/4

This guide is intended to help elementary school educators
as well as school and district administrators develop and
implement effective prevention and intervention strategies
that promote positive student behavior. Specifically,
Recommendations 2 and 3 from this practice guide align to
the content of Module 3 of this Toolkit. Recommendation 2:
Modify the classroom learning environment to decrease
problem behavior. Recommendation 3: Teach and reinforce
new skills to increase appropriate behavior and preserve a
positive classroom climate.

Managing Differentiation with Small
Groups from The Doing What Works
Library

Hear a grade 2 teacher explain how she differentiates
instruction daily for four learning skills groups and monitors
student progress through frequent informal and formal
assessments. She demonstrates small group reading
lessons focused on phonics, vocabulary, and
comprehension skills, and discusses scaffolding and
corrective feedback.

Foorman, B., Beyler, N., Borradaile, K.,
Coyne, M., Denton, C. A., Dimino, J.,
Furgeson, J., Hayes, L., Henke, J.,
Justice, L., Keating, B., Lewis, W.,
Sattar, S., Streke, A., Wagner, R., &
Wissel, S. (2016). Foundational skills to
support reading for understanding in
kindergarten through 3rd grade (NCEE
2016-4008). U.S. Department of
Education, Institute of Education
Sciences, National Center for Education
Evaluation and Regional Assistance,
Regional Educational Laboratory
Southeast.
https://ies.ed.gov/ncee/WWC/PracticeG
uide/21

The purpose of this practice guide is to provide educators
with four recommendations for teaching foundational
reading skills to students in kindergarten through grade 3.
Each recommendation includes implementation steps and
solutions for common obstacles. The recommendations also
summarize and rate supporting evidence. This guide is
geared towards teachers, administrators, and other
educators who want to improve their students’ foundational
reading skills, and is a companion to the practice guide,
Improving Reading Comprehension in Kindergarten through
3rd Grade
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Resource Description

Kosanovich, M., & Foorman, B. (2016).
Professional learning communities
facilitator's guide for the What Works
Clearinghouse practice guide:
Foundational skills to support reading
for understanding in kindergarten
through 3rd grade. (REL 2016-277).
U.S. Department of Education, Institute
of Education Sciences, National Center
for Education Evaluation and Regional
Assistance, Regional Educational
Laboratory Southeast.
https://ies.ed.gov/ncee/edlabs/regions/s
outheast/plc.asp

This professional learning suite of materials supports
educators in the implementation of recommendations from
the practice guide, titled Foundational skills to support
reading for understanding in kindergarten through 3rd
grade. The practice guide focuses on the foundational
reading skills that enable students to read words, relate
those words to their oral language, and read connected text
with sufficient accuracy and fluency to understand what they
read. This suite of professional learning community (PLC)
materials includes a facilitator's guide, participant activities,
and videos. The facilitator's guide includes a framework for
facilitators to conduct each of the 10 PLC sessions. It also
includes participant activities, discussion questions, small-
and whole-group activities, and implementation and
reflection activities. The participants’ activities include
reflection questions, lesson plan examples and templates,
video-viewing guides, and sharing opportunities. The videos
illustrate practices presented in the foundational reading
skills practice guide.

Specifically, videos that illustrate small group explicit
instruction may be helpful. Examples include Video 15:
Phonemes Linked to Letters, Video 18: Word-Building,
Video 30: High-Frequency Words, and Video 33: The Fix It
Game

Lane, K. L., Baldy, T., Becker, T.,
Bradshaw, C., Dolan, V., Dymnicki, A.,
Freeman, B., Holian, L., Lemire, S.,
Mclintosh, K., Moulton, S., Nese, R.,
Payno-Simmons, R., Porowski, A., &
Sutherland, K. (2024). Teacher-
Delivered Behavioral Interventions in
Grades K-5 (WWC 2025001). U.S.
Department of Education, Institute of
Education Sciences, National Center for
Education Evaluation and Regional
Assistance, Regional Educational
Laboratory Program.
https://ies.ed.gov/ncee/WWWC/PracticeG
uide/31

This practice guide provides teachers with seven
recommendations for implementing low-intensity behavioral
interventions in grade K-5 classrooms to support students
in demonstrating expected behaviors in the classroom so
that students and their classmates can engage in learning.
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Shanahan, T., Callison, K., Carriere, C.,
Duke, N. K., Pearson, P. D.,
Schatschneider, C., & Torgesen, J.
(2010). Improving reading
comprehension in kindergarten through
3rd grade: A practice guide (NCEE
2010-4038). U.S. Department of
Education, Institute of Education
Sciences, National Center for Education
Evaluation and Regional Assistance,
Regional Educational Laboratory
Program.
https://ies.ed.gov/ncee/wwc/practicegui
de/14

The purpose of this practice guide is to support educators in
teaching students to be better at reading comprehension.
Students who read with understanding at an early age gain
access to a broader range of texts, knowledge, and
educational opportunities, making early reading
comprehension instruction particularly critical. This guide
recommends five specific steps that teachers, reading
coaches, and principals can take to successfully improve
reading comprehension for young readers.

Video 21: Teacher Reflects on Student
Centers [Grade 1]

In this video (6:25), Mrs. Tharpe, the grade 1 teacher
featured in this Toolkit, reflects on managing student
reading centers when she is teaching at the teacher-led
center.

Supporting Your Child’s Reading at
Home

These Family Activities include easy-to-follow plans to
help parents and caretakers support children’s foundational
reading skills at home. Materials needed for each Family
Activity, such as letter cards, are included. They begin with
simpler activities and progress to more difficult ones. The
Family Literacy Videos show families engaging their
child(ren) in the Family Activities.

Supporting Young English Learners at
Home

These family and caregiver activities are designed to
provide simple, fun activities families and caregivers can
use with young English learner children at home to leverage
their knowledge to strengthen language development in
either the home language or English. The resources are
based on the What Works Clearinghouse practice guide
Teaching Academic Content and Literacy to English
Learners in Elementary and Middle School. They are
available in multiple languages.

School & Family Collaboration for
Literacy Support | National Center on
Improving Literacy

These resources are intended to help families and schools
work together to support children’s literacy success in and
out of school.
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Resource Description

Teacher's Guide to Support Family
Involvement in Foundational Reading
Skills

Kindergarten Teacher’'s Guide
Kindergarten Videos

First Grade Teacher's Guide
First Grade Videos

Second Grade Teacher’'s Guide
Second Grade Videos

Third Grade Teacher’s Guide
Third Grade Videos

These Teacher’s Guides are companions to the What
Works Clearinghouse (WWC) practice guide, Foundational
Skills to Support Reading for Understanding in Kindergarten
through 3rd Grade. The guides are organized according to
the four recommendations and how-to steps from the WWC
practice guide. The activities follow the typical
developmental progression through which students learn to
read. Teachers can select activities to share with families
based on each student's instructional needs. Videos show
families engaging in the activities at home.

The introduction of each Teacher’s Guide provides tips for
how to select activities based on assessment.

Research-based articles

This video podcast includes an
interview with the three authors of the
2020 article, Maximizing Small Group
Reading Instruction.

In this video podcast, the hosts talk to a team of authors
about a recent article they published on small group
instruction, titled Maximizing Small Group Reading
Instruction. The hosts ask and answer important questions
about small group instructional time: What is the appeal of
small group reading instruction? Why has it been popular?
What does the research say? What do we need to know
about effective small group reading instruction? What are
some best practices?

Foorman, B. R., & Torgesen, J. (2001).
Critical elements of classroom and
small-group instruction promote reading

success in all children. Learning
Disabilities Research & Practice, 16(4),
203-212.

The components of effective beginning reading instruction
are the same whether the focus is prevention or
intervention: phonemic awareness and phonemic decoding
skills, fluency in word recognition and text processing,
construction of meaning, vocabulary, spelling, and writing.
Findings from research show dramatic reductions in the
incidence of reading failure when explicit instruction in these
components is provided by the classroom teacher. To
address the needs of children most at risk of reading failure,
the same instructional components are relevant, but they
need to be made more explicit and comprehensive, more
intensive, and more supportive in small group or one-on-one
formats. This article makes the argument that by
coordinating research evidence from effective classroom
reading instruction with effective small group and one-on-
one reading instruction we can meet the literacy needs of all
children.
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Coyne, M. D., Oldham, A., Leonard, K., | Although there is widespread agreement about the practices
Burns, D., & Gage, N. (2016). Delving associated with multitiered systems of support (MTSS)

Into the Details: Implementing frameworks in beginning reading, we often underestimate
Multitiered K-3 Reading Supports in the systems and infrastructure that schools need to
High-Priority Schools. New Directions implement and sustain these practices. The real work of
for Child and Adolescent Development, | developing these systems often happens in the detail-
2016(154), 67-85. oriented and often messy world of schedules, routines,

meetings, and materials. The purpose of this article is to
describe a K-3 reading initiative where school teams
serving high percentages of students at risk for reading
difficulties “delved into the details” to work to overcome the
complexities inherent in implementing multitiered reading
supports in high-priority schools.

Gage, N. A., MacSuga-Gage, A. S., Effective behavior management is necessary to ensure
Prykanowski, D., Coyne, M., & Scott, T. | students are engaged with instruction. Students cannot
M. (2015). Investigating the collateral learn if they are not engaged. Although the relationship
effects of behavior management on between effective behavior management and positive
early literacy skills. Education and student behavior is well established, the relationship

Treatment of Children, 38(4), 523-540. between behavior management and increased academic
achievement, including early literacy sKills, is still
developing. This study examined the collateral effects of
high-quality implementation of evidence-based behavior
management strategies on early literacy growth for students
considered at risk for reading difficulties receiving targeted
early intervention. Results indicate that students receiving
targeted early literacy skills instruction from very good
behavior managers performed statistically significantly
better than students receiving instruction from poor behavior
managers. Implications and future directions are discussed.
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Other

How to Build Better Small Group
Reading Instruction

As part of an Education Week webinar with educators,
professor Matthew Burns talked about how to improve the
effectiveness of small group instruction. Burns, the director
of the University of Missouri Center for Collaborative
Solutions for Kids, Practice, and Policy, said effective small
group reading instruction can cut across different grades
and subject areas, but students should be arranged based
on the specific skills they need to hone in comprehension,
fluency, phonics, and phonemic awareness—rather than
overall reading levels.

The Florida Center for Reading
Research Student Center Activities

The Student Center Activities from the Florida Center for
Reading Research (FCRR) can be used as teacher-directed
lessons. The suggestions for extensions and adaptations
listed on each Student Center Activity can further support
differentiated instruction. The Student Center Activities are
organized by grade-level bands (Preschool, K-1, 2-3, and
4-5) and reading components (phonological awareness,
phonics, fluency, vocabulary, and comprehension).

Tips for Intensifying Instruction at Tier 1

This infographic is from the Center on Multi-Tiered System
of Supports at the American Institutes for Research. It
describes ways to intensify instruction at tier 1 and
recommends steps and resources in how to do so.

Center on PBIS. (2022). Supporting and
Responding to Student’s Social,
Emotional, and Behavioral Needs:
Evidence-Based Practices for
Educators (Version 2). Center on PBIS,
University of Oregon. www.pbis.org.

This practice guide is an updated version of Supporting and
Responding to Behavior: Evidence-based Classroom
Strategies for Teachers (Office of Special Education
Programs, 2015) that replaces, rather than supplements,
the first version. The guide includes: an expanded focus on
support for students’ social, emotional, and behavioral
(SEB) growth; additional practice areas (e.g., establishing
positive connections, planning relevant instruction, fostering
positive relationships); a stronger link to targeted and
individualized SEB supports; an enhanced focus on staff
implementation (e.g., an action planning tool, resources to
monitor fidelity and access training, coaching, and
feedback); and updated resource links and references to
empirical support throughout.
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