
Regional Educational Laboratory West
Toolkit for Teaching K–3 Reading Comprehension

Lesson Observation Tool

This tool provides a set of criteria to help you as Toolkit Facilitator, School Leader, or Teacher Study 
Group peer examine the extent to which the research-based recommendations for improving reading 
comprehension in kindergarten through 3rd grade students are evident in a classroom during content-
area instruction in order to identify implementation strengths and needs as you engage in the toolkit 
learning experience. 

Observer: Toolkit Facilitator, School Leader, or Teacher Study Group peer. 

Time: At least 30 minutes per observation, depending on the length and structure of the lesson and 
how many recommendations are being observed. Some lessons can be broken into several parts, and 
multiple observations might be required. Similarly, if information is to be collected on more than one 
recommendation, it might be necessary to observe several lessons.

When: Classroom observations can occur anytime during the professional learning modules. It is 
recommended that at least one member of the Teacher Study Group have a lesson observed sometime 
between the Planning TSG and Refining TSG. 

Individual Use: The Lesson Observation Tool is designed to provide objective and constructive 
feedback about the observed teachers’ use of the teaching strategies from the Practice Guide. It is not 
designed to be evaluative or to assign ratings or rankings to individual teachers.  

Group Use: The Toolkit Facilitator can summarize data from all completed lesson observations to 
identify promising practices or areas of strength as well as teaching strategies to revisit with the 
Teacher Study Group. During Teacher Study Groups, facilitators and teachers can use generalized data 
from the Lesson Observation and Teacher Self-Reflection tools to help determine and monitor group 
professional learning needs. 

Guidance for Peer Observers Using the Tool: Conducting a lesson observation and providing feedback 
to peers may be a new practice for peer observers. Peer observation helps support learning for both 
the teacher being observed and the teacher doing the observation. As a peer observer you will use the 
same tools as the facilitator to prepare for, conduct, and reflect on the observation with the teacher 
being observed. Before conducting lesson observations, peer observers should review Facilitator 
Module 3: Supporting Classroom Practice Through Classroom Visits. It may take 20–30 minutes to 
review the entire module. If you are short on time, you may find the following resources useful:

Resources for Pre-Visit Conversation

• Planning a Pre-Visit Conversation
• Steps to Building Trust

Resources for Post-Visit Conversation

• Facilitative Coaching Stems
• General Coaching Stems

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/facilitator-facilitator-module3-intro
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/facilitator-facilitator-module3-intro
https://ntc.widen.net/s/6vtbnldqmn/facilitativecoachingstemschart_rb24
https://content.app-us1.com/ZzEmW/2025/02/20/ef00a240-7453-43ae-b335-4effcb8b7041.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Facilitators_Pre_Visit_Resource.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Facilitators_Steps_To_Building_Trust.pdf
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In addition to these tools and resources, use your Personal Action Plan to help you think about how to 
use what you learned from conducting the peer observation to improve your practice.

Directions:

Action Description

Prepare to use the tool Use the Teacher Study Group’s group implementation goal from the 
Group Action Plan and teacher action plans to determine who will 
observe and which teachers will be observed.

Plan observations Discuss with each teacher which part or parts of a lesson will be 
observed, how long the observation will last, and whether multiple 
observations are needed, and obtain any necessary lesson materials 
or plans.

Distribute and collect 
cover page

Have each teacher being observed complete the lesson observation 
cover page and give it to the lesson observer.

Review teaching 
strategies

Carefully review the classroom indicators for teachers and students in 
the tool below for each teaching strategy that will be observed.

Complete the 
observation

Observe a lesson or lessons (for at least 30 minutes, depending 
on the length of the lesson and the number of teaching strategies 
being observed). Using the Classroom Observation Tool provided 
below, record whether classroom practice indicators were evident 
by underlining key words and phrases in the observed sections of 
indicators and by taking notes in the evidence column for the indicators 
you observe.

Document Either during or after the observation, for each teaching strategy 
review the notes and underlined sections of the indicators to determine 
whether the indicators from both teachers and students were 
evident during your observation or observations (indicating that the 
recommendation was carried out).

Summarize Summarize observations by answering the lesson summary questions 
on the final page.
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Cover page

Lesson Information Teaching Strategies to look for during lesson

Teacher: 

Grade:

Name of
curriculum

in use: 
 

Lesson:

Topic:

Lesson goals: 

Observation Details

Observer:  

Date:      Time: 

Teach students how to use reading comprehension strategies.
� Teach students how to use several research-based reading comprehension strategies.
� Teach reading comprehension strategies individually or in combination.
� Teach reading comprehension strategies by using a gradual release of responsibility.

Teach students to identify and use the text’s organizational structure to comprehend, learn, and remember content.
� Explain how to identify and connect the parts of narrative texts.
� Provide instruction on common structures of informational texts.

Guide students through focused, high-quality discussion on the meaning of text.
� Structure the discussion to complement the text, the instructional purpose, and the readers’ ability and grade level.
� Develop discussion questions that require students to think deeply about text.
� Ask follow-up questions to encourage and facilitate discussion.
� Have students lead structured small-group discussions.

Select texts purposefully to support comprehension development.
� Teach reading comprehension with multiple genres of text.
� Choose texts of high quality with richness and depth of ideas and information.
� Choose texts with word recognition and comprehension difficulty appropriate for the students’ reading ability and the

instructional activity.
� Use texts that support the purpose of instruction.

Establish an engaging and motivating context in which to teach reading comprehension.
� Help students discover the purpose and benefits of reading.
� Create opportunities for students to see themselves as successful readers.
� Give students reading choices.
� Give students the opportunity to learn by collaborating with their peers.
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Teacher:  
School:  
Grade:  

	Observer: 
Date:  

	 Time: 

Recommendation 1. Teach students how to use reading comprehension strategies.
Evidence

Teacher indicator Student indicator Notes
1.1 Teacher explicitly teaches students how 

to use several research-based reading 
comprehension strategies.

Present:   Y    N         N/A

Students practice using the target reading 
comprehension strategy or strategies.

Present:   Y         N         N/A

Target strategy or strategies:
� Activating prior knowledge or predicting
� Questioning
� Visualizing
� Monitoring, Clarifying, and Fixing Up
� Inferencing
� Summarizing/Retelling

1.2 Teacher explicitly teaches reading 
comprehension strategies individually or in 
combination.

Present:   Y         N         N/A

With a single-strategy approach, students 
practice using the current strategy or any 
previously learned strategy, as appropriate. 

With a multiple-strategy approach, 
students practice using several strategies 
simultaneously. 

Present:   Y         N         N/A

Approach:
� Single
� Multiple

1.3 Teacher gradually releases responsibility to 
students for using reading comprehension 
strategies.

Present:   Y         N         N/A

A majority of students use reading 
comprehension strategies while reading texts 
with teachers, with peers, and independently.

Present:   Y         N         N/A

Included step(s) for gradual release:
� Explicit description of strategy
� Teacher and/or student modeling
� Collaborative use
� Guided practice
� Independent use
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Teacher:  
School:  
Grade:  

	Observer: 
Date:  

	 Time: 

Recommendation 2. Teach students to identify and use the text’s organizational structure to 
comprehend, learn, and remember content.

Evidence
Teacher indicator Student indicator Present during observation Notes

2.1 Teacher explicitly explains how to identify 
and connect the parts of narrative texts.

Present:   Y         N         N/A

Students practice identifying the parts of 
narrative texts which may include using 
tools, such as graphic organizers and 
story maps to help them remember or 
understand the text. 

Present:   Y         N         N/A

Narrative texts used:

Includes resources, tools, and 
supports to help students identify 
and remember story elements:
� Graphic organizer
� Mnemonic device
� Other _____________________

2.2 Teacher explicitly provides instruction on 
common structures of informational texts.

Present:   Y         N         N/A

Students practice identifying common 
structures of informational texts and 
engage in activities for using the structure 
to help them remember or understand 
the text. 

Present:   Y         N         N/A

Informational texts used:

Includes resources, tools, and 
supports to help students identify and 
remember text structure elements:

□ Graphic organizer
□ Mnemonic device
□ Other _____________________
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Teacher:  
School:  
Grade:  

	Observer: 
Date:  

	 Time: 

Recommendation 3. Guide students through focused, high-quality discussion on the meaning of text.
Evidence

Teacher indicator Student indicator Present during observation Notes
3.1 Teacher explicitly structures discussion 

to complement the text, the instructional 
purpose, and the readers’ ability and 
grade level.

Present:   Y         N         N/A

Students participate in discussions that 
complement the text, the instructional 
purpose, and their ability and grade level. 

Present:   Y         N         N/A

Text used:

Questions asked:

3.2 Teacher leads discussion using discussion 
questions that require students to think 
deeply about the text.

Present:   Y         N         N/A

Students participate in discussions that 
require them to think deeply about the 
text.

Present:   Y         N         N/A

Text used:

Discussion questions include 
categories of comprehension:
� Locate and recall
� Integrate and interpret
� Critique and evaluate

3.3 Teacher explicitly asks follow-up questions 
to encourage and facilitate discussion 
about the meaning of the text.
Present:   Y         N         N/A

Students deepen their discussion and 
understanding of the text as a result of 
teacher’s follow-up questions. 
Present:   Y         N         N/A

Text used:

Follow-up questions asked:

3.4 Teacher provides opportunity for students 
to lead structured small-group discussions 
about the meaning of the text.

Present:   Y         N         N/A

Students practice leading structured 
small-group discussions focused on the 
meaning of the text.

Present:   Y         N         N/A

Text used:

Structures and techniques used:
� Assigned roles and responsibilities
� Discussion protocol
� Question stems
� Other ______________________
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Teacher:  
School:  
Grade:  

	Observer: 
Date:  

	 Time: 

Recommendation 4. Select texts purposefully to support comprehension development.
Evidence

Teacher indicator Student indicator Present during observation Notes
4.1 Teacher explicitly teaches reading 

comprehension strategy or strategies with 
multiple genres of text.*

Present:   Y         N         N/A

Students practice the application of 
reading comprehension strategy or 
strategies with multiple genres of text.*

Present:   Y         N         N/A

Texts used:

Target strategy or strategies:
� Activating prior knowledge

or predicting
� Questioning
� Visualizing
� Monitoring, Clarifying, and

Fixing Up
� Inferencing
� Summarizing/Retelling

4.2 Teacher chooses texts of high quality 
with richness and depth of ideas and 
information.

Present:   Y         N         N/A

Students engage with texts that contain 
rich content, strong organization, 
and varied word choice and sentence 
structure.

Present:   Y         N         N/A

Texts used:

4.3 Teacher chooses texts with word 
recognition and comprehension difficulty 
appropriate for the students’ reading level 
and the instructional activity.
Present:   Y         N         N/A

Students practice reading texts that are 
neither too simple nor too difficult for 
their reading levels. 

Present:   Y         N         N/A

Texts used:

4.4 Teacher uses texts that support the 
purpose of instruction.

Present:   Y         N         N/A

Students engage with texts that are 
aligned with the instructional purpose of 
the lesson.

Present:   Y         N         N/A

Texts used:

Purpose of instruction:

* Use of multiple genres may occur across multiple lessons. An observer could ask about use of different genres in other lessons.
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Teacher:  
School:  
Grade:  

	Observer: 
Date:  

	 Time: 

Recommendation 5. Establish an engaging and motivating context in which to teach reading comprehension.
Evidence

Teacher indicator Student indicator Present during observation Notes
5.1 Teacher helps students discover the 

purpose and benefits of reading.

Present:   Y         N         N/A

Students see value in the purpose and 
benefits of reading by making connections 
to their daily lives and helping them learn 
about the world.

Present:   Y         N         N/A

Connections made by teachers:

Connections made by students:

5.2 Teacher creates opportunities for students 
to see themselves as successful readers.

Present:   Y         N         N/A

Students see themselves as capable 
readers who have strategies to engage 
with challenging texts.

Present:   Y         N         N/A

Texts used:

Independent student use of strategy 
or strategies:
� Activating prior knowledge

or predicting
� Questioning
� Visualizing
� Monitoring, Clarifying, and

Fixing Up
� Inferencing
� Summarizing/Retelling

5.3 Teacher explicitly gives students 
reading choices.

Present:   Y         N         N/A

Students have choices about what texts 
they read, how they read, and who they 
read with.
Present:   Y         N         N/A

Choices provided:

5.4 Teacher gives students the opportunity to 
learn by collaborating with their peers.

Present:   Y         N         N/A

Students collaborate with their peers to 
deepen their understanding of text.

Present:   Y         N         N/A

Student groupings:
� Small groups
� Pairs
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	Teacher:  
School:  
Grade:  

	Observer: 
Date:  

	 Time:  

Lesson Summary

Impressions of student learning

1. Describe how students used the reading
comprehension strategies selected for the
lesson (as applicable).

2. Describe how students used the text’s
structure to understand it.

3. Describe how students engaged during
discussions.

4. If a learning artifact was produced during
the lesson, what did you notice about each
student’s learning? Is there evidence of new
learning and thinking?

5. What supports are in place or could be
added to ensure learning opportunities are
accessible to all students?

6. Describe student engagement. Are
there ways to encourage more student
involvement?

Impressions of the lesson

1. What was the most successful aspect of the
lesson?

2. Can the lesson be revised to further develop
the parts that went well or add new or more
challenging concepts?

3. What surprised you most about the way the
teacher implemented the recommendations
and teaching strategies?

4. What was not successful in the lesson? Why
do you think it wasn’t successful?

5. Can the lesson be revised to further develop
the parts that did not go well or add
different approaches? What support could
be provided to help revise?
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