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Lesson Overview

Brief Students had a lesson about visualizing this week and now we are practicing this strategy with | Lesson includes:
description a new read-aloud text.

O whole group
of planned M smatl group
lesson: ™M independent work

Text(s) The Kissing Hand

used:
1. Teach students how to use reading comprehension strategies.
The lesson includes: e gradual release e strategies taught individually or
e research-based reading comprehension strategies of responsibility in combination
. .. . Gradual release . .

Comprehension strategies included: (select 1-2 strategies) of responsibility: Format: [] Single O Multiple

ctivating prior Monitoring, clarifying, . Explicit description Multiple-strategy format:

O Activati i O itori larifyi %IEI"d ipti Itipl f
Icgowle.dfge/predlctmg ﬁxmgjup . 2. Teacher/stbfdent modeling O Reciprocal Om formed strategies
Visualizing Drawing Inferences 3. Collaborative use .

.2 . e . . for learning
Summarizing/Retelling O Questioning O 4. Guided practice O . O ;
5. Independent use Transactional Concept oriented

Describe where and how you will integrate the reading comprehension strategies you selected into your lesson plan(s). Include
student and teacher actions to support student use of the strategies.

| am incorporating visualizing into my lesson using a single-strategy format. | chose this strategy because it builds from what the students
have been working on and | noticed from my informal assessments that they need more practice with it.

Student actions: | will have students imagine the text by making pictures in their mind and reflecting on how it helps them understand the story.

Teacher actions: \We will practice this visualizing by using pictures and selections from the text that are visually descriptive.

Describe the resources, tools, and supports you will use to support student Describe your plan for gradual release

use of the reading comprehension strategy or strategies you selected. of responsibility.
Visually descriptive pictures and the Visualizing student handout from the | will use the | Do, We Do, You Do approach and will
toolkit. have students practice independent use of Visualizing
in pairs.

2. Teach students to identify and use the text’s organizational structure to comprehend, learn, and

remember content.
Instruction on the text’s organizational structure includes:
e how to identify and connect the parts of narrative texts e common structures of informational texts

Describe how you will teach students to use the text structure during your lesson plan(s). Include student and teacher actions to
support students’ identification and use of the text structure.

This will be our first read of the text. We are going to focus on characters—specifically identifying the characters and looking for what is
happening to the main character.

Student actions: Students will identify the main characters through discussion and later with a partner using a story map graphic organizer.

Teacher actions: | will explain that the characters are the “who” in a story, why characters are important elements in stories and how to identify
the main characters, such as by identifying who the story is mostly about. Early in the story after we identify a few characters, | will explicitly
model how to use visualizing to help us “see” and better understand the plot of the story. | will then support students in doing this as we
progress further into the text.

Note: This tool has been formatted for use based upon content in Teacher Modules 1 and 2. Teaching Strategies and related sections of this tool
to be covered in Teacher Modules 3 and 4 have been shaded. 1



Describe the resources, tools, and supports you will use to help students identify and remember story/text elements (e.g., graphic
organizer, mnemonic device, etc.).

We will use a story map graphic organizer, and | am going to create a simple table using chart paper during the read aloud to document key
places that we visualized and how that helped us better understand the plot.

3. Guide students through focused, high-quality discussion on the meaning of text.

Discussions on text will:

e complement the text, instructional purpose, and readers’ ability and | ¢ include discussion questions that require students to think deeply
grade level about text

e include follow-up questions to encourage and facilitate discussion e include student-led structured small-group discussions

What do you want students to reflect on about the text to deepen their understanding of it?

| want to use questions that attend to visualizing, character identification, and plot related to the main character.

Brainstorm questions you can use for discussion, organized by comprehension categories. Review and add follow-up questions.

Identify which questions will you use for discussions before, during, and after reading the text and their purpose.

Questions: Purpose:

Before:
* What do you think this book is about?

During:
* Who are the characters in this book? Who is the main character? How do you know this is the
main character?
* What are the characters doing?
» What is happening to the main character here? How does the main character feel here?
* How do you know this?

After:
» Where did you visualize? What images did you see in your head?
* How did this help you understand what was happening to the main character/how the main
character was feeling?

Describe how you will support all students to participate in discussions about text and plans for student-led discussions.

Student actions: We will have short movement breaks after each segment in the lesson (teacher modeling, read aloud, partner practice) to
help students stay focused on learning and strengthening new skills. | have 3 students whose special education plan includes this, but all my
students benefit from it.

Teacher actions: My students are at varied skill levels in reading. The texts in the partner practice are at varied levels that match to students’
skills levels. | have also included pictures to go with the words as a support. | will provide several different opportunities for students to
discuss text. | will scaffold questions that | ask to the whole group (read aloud) and they will have guidance when they discuss in pairs. | will
be listening in and supporting pairs as they talk too.

4. Select texts purposefully to support comprehension development.

The purpose of the lesson is: Text(s) selected for the lesson have:

e improving students’ application of reading comprehension strategies |  rich content e appropriate in textual demands
e building students’ knowledge of specific genres, structures, and texts | ¢ strong organization e appropriate in content demands
e developing students’ ability to engage in higher-order discussions e variation in richness in word choice and sentence structure

e other purpose:

Review the texts you selected. Does the structure of your texts support the practice you will teach? Is each text engaging?

Texts: The Kissing Hand Support for lesson purpose:

Yes, | think the structure is supportive of the practices | am going to teach. The book | selected is a narrative text with rich, deep characters
and language that will provide good opportunities for visualizing. The adventurous spirit of the main character will engage students and allow
for valuable practice in examining what is happening to the main character.

Note: This tool has been formatted for use based upon content in Teacher Modules 1 and 2. Teaching Strategies and related sections of this tool
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5. Establish an engaging and motivating context in which to teach reading comprehension.

Classroom environment to support engagement:
e helps students discover the purpose and benefits of reading e gives students reading choices
e creates opportunities for students to see themselves as successful readers | ¢ gives students the opportunity to learn by collaborating with peers

How will you create opportunities for students to see themselves as successful readers? How will you communicate that they are
all capable of engaging in intellectually challenging work? What choices will students have during the lesson?

Student actions: We can say an affirmation related to this work. | am thinking something like, “I can do hard work. | can ask for support when |
am confused or have a question. Challenging work helps me grow and learn.”

Teacher actions: In the introduction segment of the lesson | can incorporate examples of how well they have been doing with our narrative text
unit (including pointing out work products displayed on our class board) and then connect this to our work for today. | can use this as evidence
of what great work they will do today.

| can allow them to choose a short story during partner time. We have a collection of them in our class that students are familiar with, so |
could have 3 out and each set of partners can pick the one they want to use.

Evidence of student learning

Describe any artifacts or evidence of student learning (e.g., products created during lesson activities) you could collect. When in
the lesson will you collect them? What do you hope to learn from the evidence of student learning?

I am planning on collecting an artifact at the end of partner practice. | think | will ask partners to write and draw about a character in the story
and what happened to them. | could prompt them to share some visualizing they did with this character at this point in the story too. This
would help me see progress on all of the learning targets.

| could also do a quick check-for-understanding during the closure where | provide examples and non-examples of visualizations. | could
ask them to show with a thumbs up or down whether this could be a visualization or not. This would help me quickly see if students have an
understanding of what a visualization is—which is a prerequisite to being able to use it as a comprehension strategy.

Questions for Study Group

Note any questions you have about how to implement the recommendations from the practice guide to discuss with colleagues
during the Planning Study Group.

I'd like to ask my peers about how they help students move from visualizing to better understanding of the text. In the past, students have
picked up on how to visualize well, but then using that to help them better understand the story has been more complicated.

Note: This tool has been formatted for use based upon content in Teacher Modules 1 and 2. Teaching Strategies and related sections of this tool
to be covered in Teacher Modules 3 and 4 have been shaded. 3
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