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Introduction

Welcome

Welcome to Facilitator Module 2. This module highlights the facilitator’s role and responsibilities in
supporting teacher practice through Goal Setting and Action Planning. This module will help you
prepare to work with teachers to use the Teacher Self-Reflection to guide their learning. It will also
help you prepare to support action planning and goal setting. Generating individual goals and a group
purpose is integral to supporting your schoolwide plan for toolkit implementation.

Getting Started: Module 2

Facilitator Learning Goals
By the end of this module, facilitators will be able to:

» Describe the function and purpose of the Teacher Self-Reflection Tool.

e Select tools and resources to support the initial Group Action Plan tasks during the Teacher
Study Group (TSG).

» Support teachers through ongoing goal setting and progress monitoring.

Reflection

Read the quote:

“When teachers determine their own goals, and when they emerge from a deep desire to feel
purposeful, resistance diminishes and commitment skyrockets.” — (Aguilar, 2020).

Read and Reflect:

Think about a previous professional learning experience where you have “determined your own goals”
or where “commitment skyrocketed.” Reflect on the critical factors or conditions that created success
in this previous experience. How can you support your teachers to set their own goals and build
agency throughout this learning experience?
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Roles and Responsibilities for the Teacher Self-Reflection and Group Action Plan

During the Teacher Introduction Module, all participants will complete the Teacher Self-Reflection
and begin the Group Action Plan. The Group Action Plan is a tool that teachers will use throughout the
learning experience during TSGs.

Below are the main roles and responsibilities for ensuring the team is prepared to set the foundation
for the toolkit.

Role Responsibilities

Facilitator Preview and complete the Teacher Self-Reflection to be a resource
to your team.

Plan the first TSG.

Lead Group Action Planning during the TSG.

Teacher Complete the Teacher Self-Reflection.

Contribute to the Group Action Plan.

School Leaders Ensure the facilitator and teachers have time to collaborate and
serve as a resource if needed.
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Teacher Self-Reflection
Why are we starting with self-reflection?

Self-reflection can help teachers reflect on their practice and consider their strengths and areas of
growth. Teachers can refer back to their initial self-reflection as they learn about evidence-based
strategies and deepen their use of them in the classroom. Teachers will be able to revise and update
their reflection as they move through the toolkit’s modules.

The Teacher Self-Reflection tool is not meant to serve as a test of knowledge or an evaluation of
teaching performance. It is a reflective exercise meant to guide future learning and practice.

What is the Teacher Self-Reflection?

The Teacher Self-Reflection is a tool that helps teachers reflect and assess their current practices
related to evidence-based K-3 reading comprehension instruction. Teachers will self-evaluate

their current use of the recommendations and teaching strategies described in the What Works
Clearinghouse Practice Guide. They will also record if their use of the strategies is existing,
progressing, or emerging in order to identify areas they would like to learn more about and inform
their action planning and goal setting.

Within the self-reflection, the recommendations and strategies are organized as they are presented in the
four Professional Learning Modules. For the initial assessment, teachers will complete all four sections.

The reflection is completed individually as one of the first exercises of the toolkit in the Introduction
Module. Teachers will revisit their initial reflection at the beginning and end of each module and can
revise it to reflect their current use of strategies. On-going reflections is key to writing implementation
goals for each module.

It is important for you as facilitator to be familiar with the Teacher Self-Reflection tool. Complete
the Teacher Self-Reflection now. Teachers will complete the Teacher Self-Reflection in the
Introduction Module.

How can facilitators support teachers’ use of the Teacher
Self-Reflection?

There are several ways for facilitators to support teachers:
e Encourage teachers to complete the reflection prior to the first TSG (and provide time to do this
if needed).

e Answer teachers’ questions about the Teacher Self-Reflection tool and how to connect it to their
goal setting for each module.

e Set aside time in the initial TSG during the Introductory Module to discuss teachers’ responses
to the Teacher Self-Reflection.
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Action Plans: Setting a Team Purpose

Action Plans: Setting a Team Purpose

Teachers want learning that is relevant and applicable. The toolkit is full of resources for teachers to
use in their classrooms. Through group and personal action planning, teachers will think about how to
apply their learning throughout the toolkit experience.

There are two different Action Planning documents:

e Group Action Plan

e Personal Action Plan

You will use the Group Action Plan in the first TSG to collectively write and capture a group purpose
statement. While the Teacher Self-Reflection will give individual teachers insight into their own ideas
and practices, your job as a facilitator is to help your team build a collective purpose. What does your
team want to accomplish? Why is improving reading comprehension important to your team?

The purpose statement is the beginning of the Group Action Plan. The Group Action Plan is a
living document.

Perception of relevancy is reported as the top factor that motivates teachers to engage with and
persevere during online learning experiences. — (Rabbit, Finegan, and Kellogg, 2019)

Setting a team purpose is one way of making the learning and work relevant to your team. For

some teams writing a purpose statement will be straightforward. Your teachers know the “why”

and can articulate why they want to use evidence-based recommendations for improving reading
comprehension. For other teams, this learning experience may feel like it is mandatory and they have
little agency. Most teams will be somewhere in between.

Where might your team be?

As noted in the Facilitator Guide for the Teacher Introduction Module, to develop the group purpose
statement you will invite teachers to individually write what they hope the group accomplishes and
then you will combine the statements. To support your team in doing this, select one or more of the
following strategies:

e Ask your team to take a strengths-based approach—what are the strengths that this team brings?
How can the team leverage those strengths to improve reading comprehension instruction at
our school?

e The strength of the whole is more powerful than each individual part, and so collective buy-in
and commitment is important. Use the purpose building activity to help teachers see where
they fit in the process both as a group and an individual.

e Explore data and make relevant data-informed decisions about the goal for the group, drawing
from and aligning with school-level goals.

e Establish a means of reaching an agreement (i.e., voting, consensus) on the group purpose
statement that the team sees as fair and acceptable.
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Personal Action Plan: Setting Implementation Goals

During each teacher module, after learning

about the recommendations teachers will set a Setting Implementation Goals

goal using their Personal Action Plan. Teachers ) ] )

will add their implementation goals to the action || Teachers will create implementation goals for
plan in each module. Implementation Goals are a | €ach module

routine practice of the toolkit.

Personal goal setting and individualized support improves learner perceptions and outcomes.
— (Rabbit, Finegan, and Kellogg, 2019)

The goals for each module are more specific and designed to support teachers to narrow down an
implementation goal for each module. This will happen in the “Plan” section of each module.

When teachers write these goals, they will also identify some of the supports they need. This could
involve a classroom visit with feedback from you or one of their peers. The next facilitator module will
provide you with more resources to be able to support classroom observations.

Helping your team set individualized goals can help with motivation and buy-in. As a facilitator, you
may need to orchestrate a shift from a compliance mindset towards an inquiry stance.

Teachers will use the following frame to write the implementation goals for each module:

e My goal is to (add in measurable objective) by (add in time).
e Iwill accomplish this goal by (list steps).
e I will know I met this goal when (list how you measure your progress)

* Accomplishing this goal will result in (add in result or benefit)

The implementation goals will help teachers commit to using the evidence-based practices they are
learning about. They can be a way for teachers to monitor how they are applying their new learning
and moving towards improving reading comprehension.

Before writing implementation goals teachers will complete a series of learning activities and “Try It”
practices. The implementation goal is where the teacher consolidates their learning and focuses their
attention before planning a lesson.

While the aim of professional learning is change in student outcomes through changes in
teacher practice, too often professional development experiences focus on time-on-task rather
than mastery (e.g., continuing education credits by the hour rather than by demonstrated
skill). — (Rabbit, Finegan, and Kellogg, 2019)

As a facilitator, it will be important to support teachers to write authentic implementation goals, ones
they are committed to trying in their classrooms. Teachers will complete their personal action plans
during their independent work for each module. During the Planning Teacher Study Group, they will
refer to their Personal Action Plan to support their lesson planning.

Your role as a facilitator is to help teachers set meaningful goals. You will serve as a support for
implementing goals and a thought partner for feedback on those goals.
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Consider the following approaches to support your team in setting personal goals. Select one or more
to use with your team.

[0 Emphasize the importance of goal setting in the process of learning. Generic goals are not
based on needs or interests, and therefore will not motivate teachers to strive to achieve them.
Name this for teachers and ask questions about what they are seeing in their classroom and
what they are curious about doing differently.

[0 Refer teachers back to their Teacher Self-Reflection, especially those who are struggling to
come up with goals that are meaningful. The Teacher Self-Reflection can help teachers uncover
areas for growth and illuminate areas to create meaningful goals around.

[0 Encourage teachers to connect their goals with classroom data. Data can provide concrete
evidence and can shape data-informed decision making that helps give meaning and shape to
learning and development goals.

O If a teacher is struggling to set personal goals, determine if this is related to a resource issue
(i.e., tools, insight, guidance, etc.), a confidence issue (i.e., if they know action needs to occur,
but are unsure if they can accomplish it), or a complacency issue (i.e., something needs
to change, but the way things are is better than something new, unknown, or unfamiliar);
knowing these things will help determine what additional support they may need from you, as
the facilitator.
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Supporting Teachers in their Learning Experience

What does the research say about teachers as learners? Or how can I get my team onboard with this
learning experience?

The Learning Accelerator, an organization that produces open resources, networks and tools for
educators, conducted an extensive review of the research (Rabbit, Finegan, and Kellogg, 2019)
about the design of learning experiences for working teachers and found that professional learning
experiences for these teachers should:

» leverage past experiences as resources for new learning;

» allow for choice in learning opportunities based on interest and motivation as well as specific
classroom experiences and needs;

e center reflection and inquiry in the learning and development process;

e be flexible with the timing and nature of tasks informed by the competing demands on time,
and responsive to the realities of teacher personal and professional schedules;

e clear and realistic understanding of workload.

In-service teachers, as opposed to novices, bring an existing “teaching body of knowledge” and
experiences that shape current practices and beliefs, so professional learning efforts must seek to
leverage and, as appropriate, adjust or reframe. This means that:

e Effective professional learning must activate prior knowledge,

e Changes in existing teacher practice are strongly tied to knowledge as well as beliefs about how
new approaches will lead to improved outcomes in their classrooms. Effective professional
development must address the need for change connected to a clear theory for how successful
implementation will meet that need, which requires provision of both new mental models as
well as actionable strategies.

e In some cases, to do this well, professional development experiences must surface
misconceptions and connections to challenge and alter core frames of reference that already
exist. One such mechanism for doing so is critical reflection.

As you support teachers through the toolkit modules and TSGs, consider how you are incorporating
these concepts into your work with teachers. The toolkit is designed to reflect these principles as well,
so additional supports that you provide will help further teachers’ learning.

Supporting Teachers
1. Based on what you know, what strengths might each teacher you are supporting bring to the
toolkit learning experience?
What specific supports might you need to put in place?

What can you do to increase a sense of belonging in the Teacher Study Group?
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Readiness Check

I am ready to move to the next facilitator module ... Yes
I have previewed and completed the Teacher Self-Reflection tool. O
I can describe the connection between the Teacher Self-Reflection tool and the toolkit O

learning experience.

I selected an approach for creating the group purpose statement. O

I have reviewed the Group Action Plan and the Personal Action Plan. O

Note: You will revisit these readiness statements at the end of Facilitator Module 3 to assess your
readiness to support implementation of the toolkit learning experience.
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