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Regional Educational Laboratory West

Kindergarten Classroom Case Study

Introduction
The following case study tells the story of a week in the life of Ms. Baker and her kindergarten class. 
The case study illustrates three recommendations from WWC Improving Reading Comprehension in 
Kindergarten Through 3rd Grade Practice Guide:

Recommendations and Teaching Strategies From Module 2

Recommendation 1: Teach students how to use reading comprehension strategies

Teach students how to use several research-based reading comprehension strategies. 

a. Connect new learning to what they already know and use clues in the text to make
predictions (Activating Prior Knowledge/Predicting)

b. Visualize what is described in the text (Visualizing)
c. Summarize the main points of what they read (Summarizing)

Teach reading comprehension strategies by using a gradual release model.

Recommendation 2: Teach students to identify and use the text’s organizational structure to 
comprehend, learn, and remember content.

Explain how to identify and connect the parts of narrative texts.

Recommendation 3: Guide students through focused, high-quality discussion on the meaning 
of text.

Structure the discussion to complement the text, the instructional purpose, and the readers’ ability 
and grade level.

Develop discussion questions that require students to think deeply about text.

Instances of each recommendation are called out throughout the case study.

Background 
The students in Ms. Baker’s kindergarten class enjoy daily shared book reading experiences with 
different types of books, including storybooks, books about science concepts, rhyming books, 
counting books, alphabet books, and wordless books. The students love to “read” with Ms. Baker 
when she reads aloud books with repetitive patterns and rhyming, such as Bee-bim Bop! by Linda Sue 
Park and Ho Baek Lee. They enthusiastically chime in when Ms. Baker comes to predictable phrases 
they have memorized, such as “Hurry, Mama, hurry. Gotta shop, shop, shop! Hungry, hungry, hungry 
for some BEE-BIM-BOP!” Ms. Baker recognizes that this type of joyful reading experience is not only 

https://ies.ed.gov/ncee/wwc/PracticeGuide/14
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engaging for students, but it also grows their identities as readers and familiarizes them with new 
language and knowledge of the world.

Lesson Context and Text Selection
Ms. Baker also engages the students in interactive read alouds using storybooks that are well beyond the 
independent reading level of most kindergarteners: books that have complex plots, beautiful illustrations, 
and rich language. Ms. Baker carefully selects storybooks that reflect her students’ and their families’ 
cultures, communities, and daily lives. The books she chooses are those that will spark the students’ 
interest, they will be eager to interact with multiple times, and will want to talk about with their peers. 
Examples include I Am Every Good Thing, by Derrick Barnes and Gordon C. James; Drawn Together, by 
Minh Lê and Dan Santat; and Mango, Abuela, and Me, by Meg Medina and Angela Dominguez.

For each storybook, Ms. Baker plans a sequence 
of lessons she will use to read the book aloud 
several times over the course of a few days, with 
a different purpose each time. These repeated 
readings prepare the students to orally retell 
the story and also write their own versions of 
it. For the read alouds, her lesson plans include 
stopping points where she will ask the students 
to discuss comprehension questions that require 
them to think deeply about the text, visualize 
passages, and where she will explain words 
and phrases that are critical for understanding 
and talking about the story. For each of these 
stopping points, she intentionally plans how she 
will ensure each student has an opportunity to 
talk about their ideas. For example, she plans 
open-ended sentence frames (e.g., CJ probably 
feels _____ because ______) that she will ask the 
students to discuss with a partner using a 
predictable think-pair-share routine. Ms. Baker also plans activities to do after each read aloud—such as 
vocabulary lessons, oral retellings, creative writing tasks, or art projects—that will extend the students’ 
understanding of the events and concepts in the book and expand their literacy skills.

Recommendation 1

•	 Teach students how to use reading 
comprehension strategies.

•	 Strategies: 
	○ Visualizing
	○ Summarizing

Recommendation 3 

•	 Guide students through focused, high-
quality discussion on the meaning of text.

•	 Strategy: Develop discussion questions that 
require students to think deeply about text.

Because it is the beginning of the school year, and the students are still learning to engage in the read 
aloud routine they will use all year, which involves discussing higher-order comprehension with peers, 
Ms. Baker conducts read alouds in small groups while parent volunteers engage with the rest of the 
students in their independent learning centers. Soon, when the students have learned the routine, Ms. 
Baker will begin reading books aloud to the whole class, while the parent volunteers sit amongst them 
to support their discussions.

In what ways does Ms. Baker create an engaging and motivating context for reading?
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What teaching strategies do you see related to reading comprehension? How does Ms. Baker 
use them?

Lesson Excerpts
This week, the class has been enjoying the 
storybook Last Stop on Market Street, by Matt 
de la Peña and Christian Robinson. Ms. Baker 
sits on a comfortable chair facing the students, 
who form a semi-circle around her so that each 
student can see the pages of the book and Ms. 
Baker can easily prompt, observe, and listen to 
the students and provide additional support to 
those who may need it.

Recommendation 1

•	 Teach students how to use reading 
comprehension strategies.

•	 Strategy: 
	○ Activating Prior  

Knowledge/Predicting

On Monday, Ms. Baker reads the book aloud to 
the students for the first time. Before reading, she begins by providing a preview of the story, which is 
about a little boy named CJ and his Nana who took a trip on a bus through their neighborhood. CJ is 
having a hard time seeing the beauty in his neighborhood, and he feels that some things are not fair, 
like having to ride the bus. Ms. Baker asks the students if they ever felt like something was unfair. She 
asks them to share with a partner and acknowledge their feelings. She then invites them to make a 
prediction about what CJ and Nana would do about this problem. 

As she reads the beginning of the story for the 
first time, Ms. Baker focuses her comprehension 
questions on the students’ understanding of the 
narrative elements, main characters, and setting. 
After reading the first few pages, she pauses to 
ask, “Who are the main characters? Where is the 
story taking place? What’s happening now?” As 
she continues to read, she pauses periodically to 
explain a few new words and phrases critical for 
understanding important ideas or events. 

Recommendation 2

•	 Teach students to identify and use the text’s 
organizational structure to comprehend, 
learn, and remember content.

•	 Strategy:
	○  Explain how to identify and connect 

the parts of narrative texts.

Ms. Baker: Students, let’s listen to the beginning of the story and see if we can figure out who 
are the main characters and the story’s setting. Remember, main characters are who the story 
is about and the setting is where the story happens.  

Ms. Baker reads the first few pages of the book and pauses. 

Ms. Baker: A story can have more than one main character. Who do you think are the main 
characters in this story?

Sophia: I think CJ is a main character.

Ms. Baker: Thank you, Sophia! (To the class) Are there any other main characters? 
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Noah: Nana? 

Ms. Baker: Thank you, Noah! I agree, I think Nana is a main character too. (To the class) So far 
we think CJ and Nana are the main characters. Where do you think this story takes place? 

Mateo: New York? 

Ms. Baker: Thank you, Mateo! It could be. 

Ms. Baker: (nodding in agreement) Could be New York. Could it be San Francisco or Chicago? 
Mateo, why do you think they are in New York?

Mateo: Because New York has buses. 

Ms. Baker: Excellent. New York, San Francisco, Chicago are all big cities, but we have buses in 
our city. Could the story be taking place in our city? Let’s make note of our main characters, CJ 
and Nana, and our setting, a city with buses, and keep reading. 

She also asks the students to visualize at key 
points in the story. For example, after reading 
the first several pages, Ms. Baker stops at 
the page where CJ and Nana are on the bus, 
traveling through their community. A blind 
man is playing his guitar and singing. He tells 
CJ and Nana that to feel the magic of music, he 
likes to close his eyes. So, CJ and Nana close 
their eyes and listen.

Recommendation 1

•	 Teach students how to use reading 
comprehension strategies.

•	 Strategy: 
	○ Visualizing

Ms. Baker: Students, why don’t you all close your eyes, too. As I read the next page to you, imagine 
what you see, hear, or feel when I say the words. Remember that we call that visualizing.

“And in the darkness, the rhythm lifted CJ out of the bus, out of the busy city. He saw sunset colors 
swirling over crashing waves. Saw a family of hawks slicing through the sky. Saw the old woman’s 
butterflies dancing free in the light of the moon. CJ’s chest grew full and he was lost in the sound and 
the sound gave him the feeling of magic.”

Ms. Baker: Okay, students, you can open your eyes now. When you share with your partner 
about what you visualized, you can start by saying, “I saw … ” “I heard … ” or “I felt … ” Let’s all 
say those sentence starters together.

Ms. Baker and the students: I saw … I heard … I felt …

Ms. Baker: Before you turn to your partners, take a moment and practice what you will tell 
your partner quietly to yourself. (She pauses to let the students practice.) OK, now let’s tell our 
partners what we visualized. 

As the students share their ideas with their partners, Ms. Baker listens. When she pulls the students’ 
attention back to her, she invites a few students to share. She reminds the students that they can use 
some language frames they frequently use, if they wish to: I told my partner that … My partner told me 
that …

Jade: I told my partner that I saw colors.
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Ms. Baker: Oh, that’s lovely, Jade. What colors did you see?

Jade: I saw orange and red and yellow! And water! I saw the water!

Ms. Baker: Oh, yes. (Pointing to a sentence in the book) Right here it says, “He saw sunset 
colors swirling over crashing waves.” Is that what you were thinking about when you saw the 
colors and water? 

Jade: Yeah!

Ms. Baker: How beautiful that language is. Let’s all close our eyes and say, “He saw sunset colors 
swirling over crashing waves” together so we can feel how beautiful it is to say it and see it!

As always, Ms. Baker made sure to remind the students that using comprehension strategies, like 
stopping to ask oneself questions, visualize, and be curious about unfamiliar words is something good 
readers do.

What teacher actions did Ms. Baker use to support students as they used the comprehension 
strategy of visualizing?

On Tuesday and Wednesday, now that the 
students have a basic understanding of the 
narrative elements in the story, Ms. Baker 
focuses on asking higher-order questions, 
which support the students to interpret, make 
inferences, and draw conclusions about things 
that are not explicitly stated, based on the 
words, event sequences, or illustrations in the 
story. After reading the same page in the story 
where on Monday, the students had visualized, 
she asked them a question that would allow 
them to make an inference.

Recommendation 3

•	 Guide students through focused, high-
quality discussion on the meaning of text.

•	 Strategies: 

	○ Structure the discussion to complement 
the text, the instructional purpose, and 
the readers’ ability and grade level.

	○ Develop discussion questions that 
require students to think deeply about 
text.

Ms. Baker: Hmm … I’m noticing that 
the author doesn’t tell us how CJ is 
feeling, but there are some clues in the words to help us figure it out. I’ll read the passage again. 
Listen carefully for any clues in the words about how CJ might be feeling.

After reading the passage, Ms. Baker provides the students with the language frame (a simple sentence 
that supports students’ expression of ideas), “I think CJ feels … because… ” The students prepare and 
then share with a partner (think-pair-share), and then Ms. Baker asks one or two students to share with 
the group, which gives her an opportunity to check their understanding.

Janelle: Umm … I think, I think CJ felt happy and free because it says his chest was full and he 
felt like magic. 
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Rosa: He’s happy.

Ms. Baker: Rosa, can you say more? Can you start with “I think CJ feels … because …?”

Rosa: I think CJ feels so happy because he saw some butterflies.

Ms. Baker: He did see some butterflies.

Rosa: And, and … the butterflies were dancing in the moonlight and … umm … he saw some 
birds flying. That made him feel happy because that’s beautiful.

Ms. Baker asks several higher-order questions on Tuesday and Wednesday and makes sure to invite the 
students to ask their own questions in order to promote their meaningful interaction with the story.

How does Ms. Baker provide support for the students to engage in higher-order thinking and 
make inferences about the story? What strategies do you use to engage students in higher-
order thinking and inference-making?

On Thursday, Ms. Baker asks the students to 
orally retell the story together as she shows 
them the illustrations. First, she asks the 
students to recall who the characters were, 
what the setting was, and what the big problem 
was, and she writes their responses on a piece 
of chart paper she calls “story ingredients” to 
convey the idea that good stories need to have 
each of these elements.

Recommendation 1

•	 Teach students how to use reading 
comprehension strategies.

•	 Strategy: 
	○ Summarizing

Recommendation 2

•	 Teach students to identify and use the text’s 
organizational structure to comprehend, 
learn, and remember content.

•	 Strategy: 
	○ Explain how to identify and connect the 

parts of narrative texts.
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Story Ingredients

Characters CJ, Nana, the bus driver, the guitar man

Setting CJ and Nana’s community, on a bus

Problem CJ thinks everything is unfair.

Life Lesson (Theme) There is beauty all around, if we just take the time to notice it.  

Next, Ms. Baker shows the students a Story Recipe chart depicting the way stories are organized. She 
uses the idea of recipes to convey the idea that ingredients need to be combined in an ordered way.

Story Recipe

Opening Introducing the characters and setting.

Problem The big problem happens.

Solution How the big problem is worked out.

The students refer to the story ingredients and story structure charts to orally retell the story while 
Ms. Baker writes what they offered, prompting and recasting as needed to support the students’ 
recollection of important events, important details, figurative language, dialogue, and vocabulary 
they had talked about during the three read alouds Monday through Wednesday. Ms. Baker pauses 
frequently and asks the students to orally retell with a partner before asking a student to offer the 
next event.

Figure. Opening, Problem, Solution
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Once the students had orally retold the story together as a class, and Ms. Baker had captured their 
retelling on the chart paper with words and pictures, she asks the students to remember all of the 
reading, talking, charting, orally retelling, and other ways they had interacted with the storybook 
throughout the week, to now retell the story in their own words using writing and drawing. The 
students eagerly begin drawing their own retellings. 

Once the students complete their written and illustrated retellings, Ms. Baker places the students in 
two circles: an inner circle and an outer circle. The students share their stories with their peers, one-
by-one, as the inner circle rotates and the outer circle remains in place, forming new partnerships 
each time. Ms. Baker chooses four students randomly to listen to as they retell the story. She uses the 
Oral Retelling Evidence of Learning: Stories tool to note the narrative elements each student includes. 
She also notes any figurative language students use to describe places or events. 

Figure. Example of Oral Retelling Evidence of Learning Tool: Stories 

What might it look like to collect this evidence? How would Ms. Baker know if students are 
having difficulty with visualizing?

How can Ms. Baker support students who are struggling with the visualizing reading 
comprehension strategy? (Some suggested approaches are provided in response to 
Roadblock 1.3 on page 16 of the Practice Guide.)

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Oral_Retelling_Tool.pdf
https://ies.ed.gov/ncee/wwc/PracticeGuide/14
https://ies.ed.gov/ncee/wwc/PracticeGuide/14
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Monitoring and Next Steps
Over the next few days as the students 
interact with new narrative texts, Ms. Baker 
observes closely. She is interested in better 
understanding how the students are applying 
the strategies they have learned in order to 
support their continuing literacy development 
through strategic lesson planning. Ms. Baker 
reads aloud a new story with the class just 
once, stopping to ask comprehension questions 
and prompting the students to close their eyes and picture what is happening in the story. In one of 
their literacy centers, the students listen to the story again and then practice their visualizing skills by 
drawing a picture representing an important part of the story.

Recommendation 1

•	 Teach students how to use reading 
comprehension strategies.

•	 Strategy: 
	○ Visualizing, Summarizing
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