
 

Regional 
Educational 
Laboratory West 
at WestEd Toolkit for Teaching K–3 Reading 

Comprehension 
Module 2 Participant Workbook 

REL 2026-010 
Companion for the What Works Clearinghouse Improving Reading Comprehension in Kindergarten through U.S. DEPARTMENT OF EDUCATION 
3rd Grade Practice Guide 

A Publication of the National Center for Education Evaluation and Regional Assistance at IES 



  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

Contents 

Module 2 Overview ��������������������������������������������������������������������������������������������������������������������������2 

Introduction ������������������������������������������������������������������������������������������������������������������������������������3 

Welcome ������������������������������������������������������������������������������������������������������������������������������������� 3 

Self-Refection ����������������������������������������������������������������������������������������������������������������������������� 5 

Learning Objective ���������������������������������������������������������������������������������������������������������������������� 6 

Learn About the Recommendations ������������������������������������������������������������������������������������������������7 

Focal Recommendations ������������������������������������������������������������������������������������������������������������� 8 

Teaching Reading Comprehension Strategies ������������������������������������������������������������������������������10 

Teaching Strategies from Recommendation 2 

Teaching Strategies from Recommendation 1 ����������������������������������������������������������������������������� 25 

Identifying and Using Narrative Text Structure ��������������������������������������������������������������������������� 26 

Tips for Teaching ���������������������������������������������������������������������������������������������������������������������� 29 

������������������������������������������������������������������������������32 

High-Quality Discussions ����������������������������������������������������������������������������������������������������������� 33 

Teaching Strategies from Recommendation 3 ����������������������������������������������������������������������������� 42 

See the Recommendations in Action ���������������������������������������������������������������������������������������������43 

Evidence of Student Learning ��������������������������������������������������������������������������������������������������� 44 

Classroom Instruction Videos ��������������������������������������������������������������������������������������������������� 

Classroom Case Study (optional) ������������������������������������������������������������������������������������������������52 

45 

Recommendations and Teaching Strategies from Module 2 �������������������������������������������������������� 47 

Teaching Strategies from Module 2 �������������������������������������������������������������������������������������������� 50 

Roadblocks and Solutions ���������������������������������������������������������������������������������������������������������� 53 

Plan ������������������������������������������������������������������������������������������������������������������������������������������������55 

Recommendations and Teaching Strategies from Module 2 �������������������������������������������������������� 56 

Implementation Goal ���������������������������������������������������������������������������������������������������������������� 

Planning TSG �����������������������������������������������������������������������������������������������������������������������������61 

58 

Prepare for the Planning TSG ����������������������������������������������������������������������������������������������������� 59 

i 



  

  

  

  

  

  

 

  

62

63

64

65

66

67

68

Apply ������������������������������������������������������������������������������������������������������������������������������������� 

Refect ������������������������������������������������������������������������������������������������������������������������������������ 

Refne ������������������������������������������������������������������������������������������������������������������������������������� 

Refning TSG ���������������������������������������������������������������������������������������������������������������������� 

Resources from the Module ��������������������������������������������������������������������������������������������������� 

Additional Resources �������������������������������������������������������������������������������������������������������������� 

Explanations for Checks for Understanding �������������������������������������������������������������������������� 

Module 2 References �������������������������������������������������������������������������������������������������������������� 70 

ii 



Toolkit for Teaching K–3 Reading Comprehension 

The Toolkit for Teaching K–3 Reading Comprehension is a comprehensive set of resources for 
engaging elementary school educators in facilitated professional learning to increase their 
knowledge and skills in efective reading comprehension� It also provides resources to help 
facilitators (e�g�, reading coaches, instructional leaders) and school leaders create and monitor 
a targeted plan for school improvement in reading comprehension� Finally, it provides 
resources for families and caregivers to support reading comprehension at home� 

The toolkit’s professional learning modules include a self-refection of teacher practice, 
teacher online learning modules with interactive activities and resources, tools to carry out 
teacher study groups, and lesson observation and refection tools to support efective reading 
comprehension instruction� 
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Participant Workbook 

Welcome to the participant activities and materials which accompany the Toolkit for Teaching 
K–3 Reading Comprehension� 

The professional learning modules can be found online here� 

The activities throughout the modules are intended to be either refective or planning 
oriented� As a fllable PDF, the participant workbook provides space to keep refections 
and notes as you work through the module by downloading and saving the PDF document� 
Because the participant workbook contains all the information and links to all the resources 
that are in the online modules, it can be used as a stand-alone or ofine copy of the modules� 

We hope you fnd the professional learning modules informative and enjoyable! 
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Module 2 Overview 
Introduction 15 min� 

Participants will refect on their Learning Objectives practice and review the module’s 
learning objectives� 

Individually 

Learn About the Recommendations 130 min� 

Participants will learn about Learn about the 
implementing three recommendations Recommendations 
from the Practice Guide with their 
students� Each section provides tips for 
teaching, student and teacher actions, 
as well as examples of tools or supports 
for use to try out the recommendations� 

See Recommendations in Participants will watch and 
Action refect on videos of classroom 

instruction demonstrating use of the 
recommendations and can opt to read 
and analyze a classroom case study� 
Participants will consider possible Roadblocks and Solutions 
solutions to address common 
roadblocks to implementing these 
practices in the classroom� 

Individually 

Plan ~90 min� 

Participants will create a personal Set Implementation Goal 
implementation goal and lesson plan(s) 
to integrate the recommendations and 

Planning Teacher Study implementation steps into existing or 
Group new lessons� 

Individually and 
collaboratively 

Apply Variable 

Participants will teach their new lesson Apply 
plan(s) and collect examples of student 
learning� 

Individually 

Refect 20 min� 
Participants will refect on their Refect 
teaching� Individually 

Refne ~90 min� 

Refning Teacher Study Participants will work collaboratively to 
Group refne the use of the recommendations 

and implementation steps in their 
practice� 

Individually and 
collaboratively 

Resources 
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Introduction 

Introduction 

Welcome 

Welcome to Module 2: Reading Comprehension Strategies with Narrative Text� This module 
will focus on evidence-based reading comprehension strategies for narrative texts and supporting 
high-quality classroom discussion� It will focus on Recommendations 1, 2, and 3 in the What Works 
Clearinghouse (WWC) Practice Guide, Improving Reading Comprehension in Kindergarten Through 3rd 
Grade� 

As described in the Introductory Module, you 
will engage in a learning cycle throughout the 
modules� 

First, you will engage in asynchronous learning� 
Through a variety of interactive activities 
including videos, case studies, and other 
tools, you will learn about the three focal 
Practice Guide recommendations covered in 
this module� You will learn about teaching 
strategies to carry out these recommendations, 
including how to support student use of reading 
comprehension strategies with narrative 
texts, how to support a gradual release of 
responsibility for using comprehension 
strategies from you to your students, how to 
teach the structure of narrative text, and how 
to foster high-quality classroom discussion� 
You will also examine common roadblocks 
to implementing the recommendations and 
explore possible solutions� You can expect to 
spend approximately 2–3 hours working through the content of this module� Additionally, you will be 
prompted to “Try it�” The “Try it” prompts encourage you to incorporate a teaching strategy from the 
recommendations into an upcoming lesson� These smaller opportunities to try the teaching strategies 
will help you identify a focus for more formal lesson planning later in the module� Please note, time 
to try out the strategies in your classroom are not included in the time estimates for each activity in 
the module� Pick a few strategies to try over the course of the week or two that you work through this 
module asynchronously� 

After your asynchronous learning, you will engage in collaborative learning through a Planning 
Teacher Study Group (TSG), which will focus on more formal planning of a lesson in your classroom 
to use one or more teaching strategies in this module� Next you will apply the strategies you’ve 
learned in a lesson you teach� During your teaching you will collect classroom artifacts, such as 
examples of student learning, to refect on for possible next steps� In the Refning TSG you will refne 
your use of the teaching strategies you tried� This will help you continue to strengthen your use of 
these strategies and more seamlessly integrate them into your instruction� 

The online version of the modules and activities can 
be found here� 

Toolkit for Teaching K–3 Reading Comprehension | Module 2 Participant Workbook 3 
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Introduction 

In this module you will focus on using the recommendations and teaching strategies with narrative 
texts� There are several reasons to guide students to read stories, as outlined in the video below� 

Hear from an Expert 

Watch as Practice Guide panelist Dr� Timothy Shanahan provides answers to the commonly asked 
question, “Why do we guide students to read stories?” 

Why do we guide students to read stories? (2:52 minutes) 

As noted in the video, guiding students to read narrative texts ofers several benefts to students� The 
content of a story can help students better understand themselves, others, and the world around 
them� Reading stories also helps students develop richer language skills� Finally, guiding students in 
how to read stories can help them take on more complex stories independently� 

This module will help you efectively guide students in strengthening their reading comprehension 
skills so they can remember, understand, and learn from narrative texts� Let’s get started! 

Toolkit for Teaching K–3 Reading Comprehension | Module 2 Participant Workbook 4 
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Introduction 

Self-Refection 

Revisit the Teacher Self-Refection you completed 
during the Introductory Module� Review how you 
rated your current approach to teaching reading 
comprehension and your use of the teaching 
strategies that are covered in Module 2� Note 
which strategies you rated as an Existing Strength, Progressing Strength, or Emerging Strength� 

8–10 min� 

Review the Module 2 portion of your Teacher 
Self-Refection and update your ratings as 
appropriate� 

You will revisit your refection towards the end of the module as you plan for incorporating the 
recommendations and teaching strategies from the Practice Guide into your lessons� 

Regional Educational Laboratory West 
Toolkit for Teaching K–3 Reading Comprehension 

Teacher Self-Refection 

My Refection on Practice 

Statement 
Existing 
Strength 

Progressing 
Strength 

Emerging 
Strength 

Not part 
of my 

practice 

Module 1: Engaging and Motivating Classrooms for Reading Comprehension 

I help students discover the purpose and benefts of 
reading. 

I create opportunities for students to see themselves 
as successful readers. 

I give students reading choices. 

I teach reading comprehension with multiple genres 
of text. 

I choose texts of high quality with richness and depth 
of ideas and information. 

Module 2: Reading Comprehension Strategies with Narrative Text 

I teach students how to use several research-based 
reading comprehension strategies, such as how to: 

a. Connect new learning to what they already 
know and use clues in the text to make 
predictions. (Activating Prior Knowledge/ 
Predicting) 

b. Visualize what is described in the text. 
(Visualizing) 

c. Summarize the main points of what they 
read. (Summarizing) 

Note: This excerpt of the self-refection tool only refects questions related to Module 2. 

Toolkit for Teaching K–3 Reading Comprehension | Module 2 Participant Workbook 5 
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Introduction 

Learning Objective 3-5 min� 

• Read the Learning Objectives for this 
module� 

• Complete the Learning Objectives table� 

Teachers will understand: 

• How to teach students to use three 
reading comprehension strategies 
(activating prior knowledge/predicting, 
visualizing, and summarizing/retelling) to 
support their understanding of narrative texts� 

• How to use a gradual release model to teach students to use reading comprehension strategies� 
• How to teach students to use narrative text structure to better learn and remember the content� 
• How to guide students through focused, high-quality discussions on the meaning of  

narrative text� 
• How to address common roadblocks to implementing the recommendations� 

Think about which learning objectives you already know and which objectives you want to work on� 
This will help guide you through the content and activities of this module� 

Learning Objectives 

Which learning objectives do you already know? Which learning objectives do you want to  
work on? 

Toolkit for Teaching K–3 Reading Comprehension | Module 2 Participant Workbook 6 



Learn About the Recommendations 

Learn About the Recommendations 

In this section, you will interact with key concepts from the three Practice Guide recommendations 
this module focuses on� You will learn information about each of the recommendations and how to 
use them with narrative texts� You will learn about how to implement the recommendations through 
teaching strategies and suggested student and teacher actions� As you engage with the content of this 
section, you will also identify teaching strategies you can try in your classroom to help deepen your 
learning about the recommendations� This will help prepare you for the Planning Teacher  
Study Group� 

As you engage with the activities in the Learn About section, consider how your learning aligns with 
the learning objectives you wanted to work on� 

Toolkit for Teaching K–3 Reading Comprehension | Module 2 Participant Workbook 7 



  

 

 
 

 

 

 

 

 

 

Learn About the Recommendations 

Focal Recommendations 5–10 min� 

In this section, you will interact with key Read the focal recommendations and teaching 
concepts from the three Practice Guide This strategies you will engage with in Module 2� 
module focuses on Recommendations 1, 2, and 
3 in the WWC Practice Guide, Improving Reading
Comprehension in Kindergarten Through 3rd Grade� The module highlights content in the Practice 
Guide related to evidence-based reading comprehension strategies for narrative texts and supporting 
high-quality classroom discussion� 

Guidance for selecting high-quality texts (Recommendation 4) was covered in Module 1 and is a 
critical aspect of integrating comprehension strategies and text structure instruction into lesson 
plans� Accordingly, you may notice some of those elements on selecting high-quality texts are woven 
throughout Modules 2 and 3� 

Recommendation 1: Teach students how to use reading comprehension 
strategies� 

There are three teaching strategies in the Practice Guide that support reading comprehension 
strategies� This module focuses on the following two strategies: 

• Teach students how to use several research-based reading comprehension strategies
• Teach reading comprehension strategies by using a gradual release of responsibility

Recommendation 2: Teach students to identify and use the text’s organizational 
structure to comprehend, learn, and remember content� 

There are two teaching strategies about using texts’ organizational structure� This module focuses on 
one strategy: 

• Explain how to identify and connect the parts of narrative texts

Recommendation 3: Guide students through focused, high-quality discussion 
on the meaning of text� 

There are four teaching strategies that help students comprehend the text through discussion� This 
module focuses on the following two strategies: 

• Structure the discussion to complement the text, the instructional purpose, and the readers’
ability and grade level

• Develop discussion questions that require students to think deeply about text

The recommendations in the Practice Guide are provided with a level of evidence (i�e�, strong, 
moderate, and minimal) based on WWC evidence standards� Recommendations with higher evidence 
ratings are based on studies with strong causal and generalizable evidence� Please see the Improving 
Reading Comprehension in Kindergarten Through 3rd Grade Practice Guide and introductory module for 
information on the evidence base for each of the recommendations� 

Toolkit for Teaching K–3 Reading Comprehension | Module 2 Participant Workbook 8 
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Learn About the Recommendations 

Throughout this Learn About section you will dive deeply into each of these three focal 
recommendations to learn about them and their application with narrative texts� Each 
recommendation section will include highlights from the Practice Guide and the teaching strategies 
to carry out the recommendations� You will read excerpts from the Practice Guide and watch videos 
that further explain the Practice Guide content� Throughout this section you will engage in refection 
questions and checks for understanding� 

For each recommendation you will also fnd “Try it” prompts� These prompts give suggestions for how 
to integrate teaching strategies from a recommendation into upcoming lessons� They provide ideas to 
help you more quickly and easily try using these strategies within your existing lesson plans� Later in 
the module you will draw from these “Try it” experiences to engage in more formal lesson planning 
before and during the Planning TSG� 

Toolkit for Teaching K–3 Reading Comprehension | Module 2 Participant Workbook 9 



 

 
  

 
 

 
 

 
 

 

 

 

Learn About the Recommendations 

Teaching Reading 
Comprehension Strategies 

As you read about teaching students how to 
identify and use narrative text structure to 
support reading comprehension, think about 
how you would use this strategy with your 
students� The “Try it” prompts will help you 
quickly integrate text structure instruction into  
your lessons� 

45-50 min� 

• Read pages 10–16 from the Practice Guide 
and review the highlights below� 

• Watch short videos about comprehension 
strategies� 

• Respond to the prompt on gradual release 
of responsibility� 

• Complete the check for understanding� 
• Try it with your students� 

Recommendation 1: Teach students how to use reading comprehension 
strategies. 

Teaching Strategies: 

• Teach students how to use several research-based reading comprehension strategies 

• Teach reading comprehension strategies individually or in combination 

• Teach reading comprehension strategies by using a gradual release of responsibility 

In this section of the module, you will focus on two of these teaching strategies: teaching students to 
use reading comprehension strategies and using a gradual release of responsibility� The strategy to 
teach reading comprehension individually or in combination will be covered in Module 3� 

For each teaching strategy you will learn about how the Practice Guide describes it� You will also learn 
about suggested teacher actions related to the teaching strategy, and, where applicable, the suggested 
student actions� 

Toolkit for Teaching K–3 Reading Comprehension | Module 2 Participant Workbook 10 



 

 
 

 

Learn About the Recommendations 

Teaching Strategy Teach students how to use several research-based reading 
comprehension strategies 

Description from Practice Guide 

Good readers use many forms of thinking and analyzing text as they read� It is therefore important to 
teach beginning readers strategies for constructing meaning from text� A strategy is the intentional 
application of a cognitive routine by a reader before, during, or after reading a text� 

There are six evidence-based strategies in the Practice Guide that improve reading comprehension in 
the primary grades: 

1� Activating Prior Knowledge or Predicting 
2� Questioning 
3� Visualizing 
4� Monitoring, Clarifying, and Fixing Up 
5� Drawing Inferences 
6� Summarizing/Retelling 

Teachers model and teach students how the reading comprehension strategies can help them as 
readers and how experienced readers use these strategies efectively� In the descriptions of the reading 
comprehension strategies below you will see examples of teacher actions to support student use of the 
strategies including the use of activities, questions, and prompts� 

Because all the reading comprehension strategies can be applied to understanding both narrative and 
informational texts, this toolkit divides the strategies across Modules 2 and 3� This module includes 
descriptions and resources for the reading comprehension strategies of Activating Prior Knowledge/ 
Predicting, Visualizing, and Summarizing/Retelling� Not only do these three comprehension 
strategies pair well with narrative text, focusing on three strategies in this module and three in the next 
module allows for more focused opportunities to learn and practice how to support students in using 
these strategies� 

Read the descriptions and watch the videos below for each evidence-based reading comprehension 
strategy� Identify a strategy (or multiple strategies) you would like to focus on and watch the 
corresponding video to learn more about it� 

Toolkit for Teaching K–3 Reading Comprehension | Module 2 Participant Workbook 11 



 

Learn About the Recommendations 

Activating Prior Knowledge/Predicting 

Description from Practice Guide 

Students think about what they already know and use that knowledge in conjunction with other 
clues to construct meaning from what they read or to hypothesize what will happen next in the text� 
It is assumed that students will continue to read to see if their predictions are correct� 

Activating Prior Knowledge/Predicting (4:22 minutes) 

Teach students to connect new learning to what they already know and to use clues in the text to make 
predictions� To support students in using this comprehension strategy, the following page includes 
suggested student and teacher actions� The tools and supports are for you to download and use in your 
planning and instruction� 

Toolkit for Teaching K–3 Reading Comprehension | Module 2 Participant Workbook 12 
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Learn About the Recommendations 

Student Actions Teacher Actions Tools and Supports 

Look for clues Help students fnd clues, such 
as pictures, that can help them 
predict what might happen 
in the story� Ask students 
questions like, “What does 
this picture make you think 
of? What do you think might 
happen in the story based on 
what you see in this picture?” 

Student handout of reminders 
to help them activate knowledge 
and make predictions 

Question prompts to use with 
students to activate prior 
knowledge 

Student handout for making and 
checking predictions Activate prior knowledge Help students draw from 

their knowledge, memory, or 
experience to predict what 
might happen in the story� Ask 
students questions like, “What 
does this remind you of? With 
that in mind, what do you think 
might happen next?” 

Pull out a main idea from the 
text and ask students a question 
that relates the idea to their 
experience� Ask them to predict 
whether a similar experience 
might occur in the text� 

Make predictions Ask students what they think 
might happen in a story and 
record their prediction� Provide 
a table or graphic organizer 
for them to record their 
predictions� Have them explain 
how they decided on their 
prediction� 

Check predictions Encourage students to review 
their predictions as they read to 
see if they were accurate� Use 
the table or graphic organizer 
with their recorded predictions 
and go back to it to check the 
accuracy of their predictions� 

Refect on how this helps think 
about the meaning of what  
you read 

Ask students questions like, 
“How did making predictions 
help you think about what 
you were reading? How did 
activating your prior knowledge 
help you think about the 
meaning of what you were 
reading? 

Toolkit for Teaching K–3 Reading Comprehension | Module 2 Participant Workbook 13 

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Predicting_Poster.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Predicting_Poster.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Predicting_Prompts.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Predicting_Organizer.pdf


Learn About the Recommendations 

Visualizing 

Description from Practice Guide 

Students develop a mental image of what is described in the text� 

Visualizing (5:37 minutes) 

Visualizing: Help students visualize what is described in the text� To help students use this 
comprehension strategy, below are some suggested student and teacher actions� The tools and 
supports are for you to download and use in your planning and instruction� 

Toolkit for Teaching K–3 Reading Comprehension | Module 2 Participant Workbook 14 
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Learn About the Recommendations 

Student Actions Teacher Actions Tools and Supports 

Make pictures in your mind as 
you read 

Point out visually descriptive 
language in stories� Provide 
prompts to ask students what 
they picture in their mind when 
they hear or read that language� 

Place a picture depicting a 
scene in front of students and 
ask them to examine it� Remove 
the picture and ask students to 
visualize and describe what  
they saw� 

Read a sentence and describe 
what you see to the students� 
Choose sections from the text 
and ask students to practice 
visualizing and discussing what 
they see� 

Student handout of reminders 
to help them visualize 

Refect on how this helps you 
better understand the story 

Ask students questions like, 
“How did visualizing help you 
remember what you read?” 

Toolkit for Teaching K–3 Reading Comprehension | Module 2 Participant Workbook 15 
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Learn About the Recommendations 

Summarizing and Retelling 

Description from Practice Guide 

Students briefy describe, orally or in writing, the main points of what they read� 

Summarizing/Retelling (5:49 minutes) 

Summarizing: Teach students to summarize the main points of what they read� To help students use 
this comprehension strategy, below are some suggested student and teacher actions� The tools and 
supports are for you to download and use in your planning and instruction� 
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Student Actions Teacher Actions Tools and Supports 

Summarize/retell what 
happened in the story 

Read a short narrative 
paragraph aloud� Model 
summarizing the key ideas in 
the paragraph in 1–2 sentences� 

Read another paragraph� Ask 
students to say the key ideas in 
the text in his or her own words 
to a partner or a teacher� 

If a student has trouble doing 
this, ask questions such as 
“What is the big idea?” or “How 
could we describe the important 
events in our own words?” 

Provide students with sentence 
stems or prompts to support 
summarizing/retelling of the 
main points of a story� 

Student handout of reminders 
to help them summarize/retell 

Sentence prompts to use 
with students to help them 
summarize/retell 

Summarizing Graphic Organizer 

Refect on how this helps you 
remember and think about 
what you read 

Ask students how summarizing 
the story helped them think 
about and remember what  
they read� 

As you work with teaching your students to use these three reading comprehension strategies, use the 
“Try it” prompt below to guide you in trying one or more of the strategies out with diferent narrative 
texts in your classroom� 
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Learn About the Recommendations 

Hear from an Expert 

Watch as Practice Guide panelist, Dr� Timothy Shanahan, provides suggestions to the commonly asked 
question, “What should teachers consider when selecting narrative text?” 

What should teachers consider when selecting narrative text? (2:19 minutes) 

As noted in the video, when selecting texts to use with your students, it is important to consider the 
decodability of the words in the text, the completeness of the story, what reading comprehension 
strategy you are teaching students to use, and what topics interest your students� 
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Check for Understanding 

Looking for clues in a text is most closely associated with which reading comprehension strategy? 
(Choose One) 

 Summarizing/Retelling 

 Visualizing 

 Activating Prior Knowledge/Predicting 

 All of the above 

Explanation 
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Learn About the Recommendations 

Try it! 

Try practicing teaching your students to use a reading comprehension strategy� Here are some 
suggested steps for trying it out: 

• Identify one reading comprehension strategy you want to try to teach to your students (e�g�, 
Visualizing)� 

• Pick a student action related to the reading comprehension strategy (e�g�, Make pictures in 
your mind as you read)� 

• Plan a teacher activity to support student use of the strategy, drawing from the suggestions, 
tools, and supports in this module� 

• Review your curriculum� Identify places in upcoming lessons where you could include the 
comprehension strategy with a short passage or an entire story� 

• Select a narrative text to use with your students� 
• Try it out! After you try it, refect on how it went and how you might do it the next time you try 

it out� 
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Learn About the Recommendations 

Teaching Strategy Teach reading comprehension strategies by using a gradual release of 
responsibility  

Description from Practice Guide 

Strategies should be taught through a gradual release of responsibility, in which the teacher frst 
explains how to use the strategy and then gives students more and more independence in practicing 
and applying the strategy over time� 

To help students be able to use comprehension strategies efectively, they need modeling and support� 
This can be done with a gradual release of responsibility for using the strategy from the teacher to 
the students� The Practice Guide recommends that reading comprehension strategy instruction 
incorporate some or all of the following steps to gradually release responsibility from the teacher to 
students: 

1� The teacher explicitly describes the strategy� 
2� The teacher models the strategy or has a student model the strategy� 
3� The teacher and students use the strategy collaboratively� 
4� The teacher provides guided practice of the strategy� 
5� The students use the strategy independently� 

This model is further illustrated in Figure 1 on page 15 of the Practice Guide� It demonstrates the 
changes in responsibility between teacher and student when using the gradual release model� Figure 
1 also provides a classroom example around student use of the reading comprehension strategy, 
Activating Prior Knowledge/Predicting� The table below describes the teacher actions in the example 
that support gradual release� 
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Task Teacher Actions Classroom Example 

Describe The teacher gives a defnition 
of prediction and encourages 
students to use it while they 
are reading to think about what 
might come next� 

“Predicting is making guesses 
about what will come next in 
the text you are reading� Make 
predictions often when you read 
by stopping and thinking about 
what might come next�” 

Model The teacher talks students 
through how to use the picture 
on the cover of the book to 
predict what the story is about� 

“I am going to predict using 
the cover of this book� I see 
a picture of an owl wearing 
pajamas and carrying a candle� 
I predict that this story is going 
to be about this owl, and that it 
is going to take place at night�” 

Collaborative Use As they read, the teacher and 
the students stop and think 
about what could happen next 
in the story and why they think 
that� Both the teacher and the 
students make predictions� 

“I want you to make predictions 
with me� Each of us should stop 
and think about what might 
happen next ��� Okay, now, let’s 
hear what you think and why�” 

Guided Practice The teacher provides an activity 
for students to help guide them 
in making predictions� After 
reading a certain page the 
teacher gives them to read, the 
students stop and write down 
their prediction� After they read 
the next page, they revisit the 
accuracy of their prediction or 
if they need to read more to 
determine that� This helps the 
students get into the practice 
of making and checking their 
predictions� 

“I have given you a list of pages 
in the book you are reading� 
After you read a page on the 
list, make a prediction and 
write it down� After you read 
the next page on the list, check 
of whether your prediction 
happened, will not happen, or 
still might happen�” 

Independent Use Instead of giving students 
the pages to read to make 
predictions, the teacher 
encourages the students to stop 
and check their predictions 
and make new ones every 
two pages� This builds their 
confdence in using the strategy 
on their own� 

“For now, you should stop 
every two pages, evaluate the 
predictions you have made, and 
then make some new ones for 
the next two pages�” 
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As you teach lessons, consider how you can use the gradual release model of describing a strategy, 
modeling the strategy, collaboratively using the strategy, guided practice to help students try out the 
strategy, and then student independent use of the strategy� This template can help plan for gradually 
releasing responsibility to students� 

Check for Understanding 

Which correctly lists the components of the gradual release of responsibility model?  (Multiple Choice) 

a� Explicit description of strategy, teacher modeling, formative assessment, collaborative use, 
independent use 

b� Teacher modeling, collaborative use, guided practice, independent use, formative assessment 
c� Explicit description of strategy, teacher read aloud, collaborative use, guided practice, 

formative assessment 
d� Explicit description of strategy, teacher modeling, collaborative use, guided practice, 

independent use 

Explanation 
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Try it! 

Try practicing teaching your students to use a reading comprehension strategy by gradually releasing 
responsibility for the strategy from you to your students� Here are some suggested steps for trying it 
out: 

• Identify one reading comprehension strategy you want to try to teach to your students� 
• Using the Gradual Release Teaching Plan template, craft a plan for how you could gradually 

release the responsibility for the strategy from you to your students, drawing from the content 
and examples in this module� The gradual release could be done over the course of one lesson, 
or several lessons� 

• Review your curriculum� Identify places in upcoming lessons where you could include the 
comprehension strategy and various stages of the gradual release process� 

• Try it out! After you try it, refect on how it went and how you might do it the next time you try 
it out� 
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Learn About the Recommendations 

Now that you have learned more about the key concepts included in this module for Recommendation 
1, refer back to your Teacher Self-Refection� Review how often you currently use the two teaching 
strategies described in this module for Recommendation 1� Think about which one(s) you want to try 
to use more often� 

Teaching Strategies from Recommendation 1 

Review this list of strategies and star* strategies that you want to try to strengthen in your practice� 

Teaching Reading Comprehension Strategies 

I teach students how to use several research-based reading comprehension strategies� 

 Connect new learning to what they already know and use clues in the text to make 
predictions (Activating Prior Knowledge/Predicting) 

Notes: 

 Visualize what is described in the text (Visualizing) 

Notes: 

 Summarize the main points of what they read (Summarizing) 

Notes: 

 I teach reading comprehension strategies by using a gradual release model� 

Notes: 
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Identifying and Using 
Narrative Text Structure 

20–30 min� 

• Read pages 17–22 from the Practice Guide 
and review the highlights and examples 
below� 

• Try it with your students� 

As you read about teaching students how to 
identify and use narrative text structure to 
support reading comprehension, think about 
how you would use this strategy with your 
students� The “Try it” prompts will help you 
quickly integrate text structure instruction into your lessons� 

Recommendation 2: Teach students to identify and use the text’s 
organizational structure to comprehend, learn, and remember content. 

Teaching Strategies: 

• Explain how to identify and connect the parts of narrative texts� 
• Provide instruction on common structures of informational texts� 

WWC  Practice Guide,  p� 1 

Note: This module focuses on narrative texts� 

In this section of the module, you will learn about the teaching strategy of explaining how to identify 
and connect the parts of narrative texts� You will learn about how the Practice Guide describes this 
teaching strategy� You will also learn about suggested teacher actions related to the teaching strategy, 
and, where applicable, the suggested student actions� You will learn about how to provide instruction 
on common structures of informational texts in Module 3� 
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Teaching Strategy Explain how to identify and connect the parts of narrative texts� 

Description from Practice Guide 

Teachers both model and explain how to identify and understand the aspects in every story that give 
it meaning and “shape,” and engage students in identifying these elements and using them to guide 
their understanding of the text� 

There is evidence that students comprehend and remember content better when they are taught to 
recognize the structure of a text� The structure can help students extract and construct meaning while 
reading� 

Understanding the texts’ organizational structure can help students distinguish between major and 
minor events and predict how a story may unfold� 
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What is a narrative text? 

Narrative texts portray a story, or sequence of related fctional or nonfctional events involving 
individuals or fctional characters� In elementary grades, narrative texts can include historical fction, 
fables, and autobiographies� 

What are the key elements of structure in a narrative text? 

Element Description Example of Story Element 

Characters who the story was about A girl named Little Red Riding 
Hood, her Grandmother, and  
the wolf 

Setting where and when the story 
happened 

The forest and Grandmother’s 
cabin, during the day 

Goal what the main character was 
trying to do 

Little Red Riding Hood set out to 
deliver a basket of food to her sick 
Grandmother 

Problem why the main character took 
certain actions 

Little Red Riding Hood was not 
aware that the wolf had eaten 
Grandmother 

Plot or Action what happened to the main 
character or what they did to try 
and solve a problem 

She met the wolf on her way to 
Grandmother’s, and the wolf 
pretended to be Grandmother 

Resolution how the problem was solved 
and how the story ended 

A nearby hunter rescued Little 
Red Riding Hood and her 
Grandmother from the wolf 

Themes general lessons or ideas You shouldn’t talk to strangers 

These key elements outlined in the Practice Guide can be taught to students in stages� For example, 
with younger students and less developed readers, teachers could focus on instructing students to 
identify just the characters, setting, and plot� Additional elements could be gradually introduced while 
reinforcing elements that already have been taught� 
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Tips for Teaching 

Narrative Text Structure 

• In some stories there are multiple events, so remind students that sometimes they must 
identify the same structural element in a story more than once� 

• You can adapt text structure instruction for younger or less developed readers by simplifying 
the structural elements you instruct students to identify� 

• As students progress in their understanding of narrative text structure and their ability to 
construct meaning from a story, encourage students to use a wider variety of structural 
elements such as multiple conficts and subplots� 

WWC Practice Guide, p� 18-19 

To help students learn how to identify and connect the parts of narrative texts, below are some 
suggested student and teacher actions� The tools and supports are for you to download and use in your 
planning and instruction� 
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Student Actions Teacher Actions Tools and Supports

Identify the key parts of a 
story.

Share a tool, such as a graphic 
organizer or mnemonic device, 
to pull out the key elements of 
a narrative text with students. 
Explain what the tool is, how to 
use it, and why the tool is useful 
for identifying the key parts of a 
story.

Help students practice 
identifying story elements by 
making up their own stories, 
illustrating parts of a story, 
or participating in a dramatic 
retelling of the story.

When introducing a new 
element of narrative text, begin 
with familiar text or stories, 
such as ones that you have read 
together in class.

With younger students, ask 
simple questions such as when 
and where the story took place, 
who the characters were, 
and what happened in the 
beginning, middle, and end of 
the story.

Story element chart

Graphic organizers to help 
students identify key parts of 
stories 

Reflect on how this helps you 
think about and remember 
what you are reading.

Ask students how identifying 
parts of the story helped them 
think about and remember what 
they read.

Learn About the Recommendations
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Try it! 

Try practicing how to identify and connect the elements of narrative texts with your students� Here are 
some suggested steps for trying it out: 

• Select a narrative text or story your students are familiar with� 
• Identify a tool from the table above (e�g�, story element chart, graphic organizer) that you want 

to try to use with your students to support their understanding of narrative text structure� 
• Re-read the story with your students and introduce the tool� Explain to students what the tool 

is, how to use it, and why the tool is useful for identifying the key parts of a story� Explain and 
model how to identify and connect each element in the narrative text using the tool� 

• Have students practice using the tool together or on their own� 
• After you try it, refect on how it went and how you might do it the next time you try it out� 

Note: Multiple texts can be used at diferent points during the lesson, such as during explanation and modeling 
and during independent practice� 
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Now that you have learned more about the key concepts included in this module for Recommendation 
2, refer back to your Teacher Self-Refection� Review how often you currently use the teaching strategy 
described in Recommendation 2� Think about whether you want to try to use it more often� 

Teaching Strategies from Recommendation 2 
Review this list of strategies and star* strategies that you want to try to strengthen in your practice� 

Teaching narrative text structures 

 I explain how to identify and connect the parts of narrative texts to my students� 

Notes: 
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High-Quality Discussions 10–15 min� 

• Read pages 23–29 from the Practice Guide 
and review the highlights and examples 
below� 

• Complete the check for understanding� 
• Try it with your students� 

As you read about high-quality discussions, think 
about how you can use these strategies with 
your students� You may want to have a text you 
are reading with students available as you learn 
about the teaching strategies and think about 
how you could use them with your students� The 
“Try it” prompts will guide you in trying some of 
the teaching strategies to help students engage in 
high-quality discussions� 

Recommendation 3: Guide students through focused, high-quality 
discussion on the meaning of text. 

Teaching Strategies: 

• Structure the discussion to complement the text, the instructional purpose, and 
the readers’ ability and grade level�Provide instruction on common structures of 
informational texts� 

• Develop discussion questions that require students to think deeply about text�Note: 
This module focuses on narrative texts� 

• Ask follow-up questions to encourage and facilitate discussion� 
• Have students lead structured small-group discussions� 

WWC  Practice Guide,  p� 1 

In this section of the module, you will learn about the frst two teaching strategies: structuring the 
discussion to complement the text, the instructional purpose, and the readers’ ability and grade level 
and developing discussion questions that require students to think deeply about text� You will learn 
about how the Practice Guide describes these teaching strategies� You will also learn about suggested 
teacher actions related to the teaching strategies, and, where applicable, the suggested student 
actions� You will learn about the teaching strategy of asking follow-up questions to encourage and 
facilitate discussion in Module 3� You will learn about having students lead structured small-group 
discussions in Module 4� 
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Teaching Strategy Structure the discussion to complement the text, the instructional 
purpose, and the readers’ ability and grade level� 

Description from Practice Guide 

Teachers should consider how the type and content of the text will afect the discussion they plan to 
hold� The text used will afect the goals of a discussion, the extent to which students are interested in 
the discussion, and the questions teachers use to stimulate discussion� 

Engaging students in high-quality discussions about texts requires intentional planning to select texts 
that will interest students, identify the goals of the discussion, develop diferent types of discussion 
questions to prompt students to think deeply about text, and help students at all diferent reading 
levels to thoughtfully explore text� 

When planning for high-quality discussions you want to select texts that students will want to discuss� 
Ask yourself if the story will be of interest to your students, if the content will engage them, and if it 
will provide a valuable learning experience� Texts that feature either a character who faces a confict 
or a real-world problem that presents a dilemma give students an opportunity to discuss diferent 
perspectives about the issues the character is facing� 

You also want to select texts that provide an appropriate level of difculty for your students� You will 
want to consider the: 

• word decodability – extent to which the text contains words that students cannot yet identify by 
sight alone 

• sentence complexity – extent to which sentence structure varies from simple to more difcult, 
such as containing multiple clauses 

• text organization – how the information within a text is organized, such as sequence, compare 
and contrast, cause and efect, etc� 

• clarity of formatting – refers to the layout of print on a page 
• amount of abstract or complex content that is present 

Refer back to Module 1 for more information about purposefully selecting texts, drawing from 
Recommendation 4 of the Practice Guide� 
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Key Point 

Guiding students through high-quality discussions takes intentional planning about the text, the goals 
of the discussion, the questions you will use, and the supports you will ofer to students at diferent 
reading levels� 

When you use texts with an appropriate level of text difculty, you will be better able to guide students 
to think about what they are reading� As you guide them in doing this, you want to ofer diferent types 
of questions to help students think deeply about text� As noted in the Practice Guide, the National 
Assessment of Educational Progress standards ofer three categories of comprehension that support 
students in thinking deeply about texts�ii 

Categories of Reading Comprehension 

Locate and Recall Students locate or recall information from what they 
read� Students may identify explicitly stated main ideas or 
they may focus on specifc elements of a story� 

Integrate and Interpret Students integrate and interpret what they read, making 
comparisons, explaining character motivation, or 
examining relations of ideas across the text� 

Critique and Evaluate Students critique or evaluate what they read, critically 
viewing the text by examining it from numerous 
perspectives or evaluating the overall text quality or the 
efectiveness of particular aspects of the text�

 Adapted from: https://nces�ed�gov/nationsreportcard/reading/whatmeasure�asp 

These categories describe the kinds of thinking that underlie reading comprehension and can be used 
to develop discussion questions� To structure the discussion to complement the text, the instructional 
purpose, and the readers’ ability and grade level, below are some suggested student and teacher 
actions� The tools and supports are for you to download and use in your planning and instruction� 
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Student Actions Teacher Actions Tools and Supports

Locate and Recall Identify multiple opportunities 
within a text you are using in 
class to stop and ask discussion 
questions that will prompt 
students to locate and recall 
information from what they 
read (or for younger students, 
heard) such as the main idea or 
main characters. For younger 
students, at different points 
during a read aloud, you could 
pause and ask students to 
discuss what is happening in the 
story and what they think it is 
about.

Model for students how to 
find different story elements 
that would help them answer 
discussion questions. For 
example, if a discussion 
question asks about where the 
main character lived and what 
role that played in the story, 
show students how you look for 
information in the text about 
the setting in different parts of 
the story. 

Student handout to compare 
and contrast characters

Student handout “You Be the 
Judge” to critique and evaluate 
aspects of stories 

Integrate and Interpret Identify opportunities 
throughout a text you are 
using in class to ask discussion 
questions that help students 
integrate and interpret what 
they read (or for younger 
students, heard).

Craft discussion questions 
that will prompt students to 
interpret what is happening in 
the story based on their own 
experience, their knowledge, or 
other parts of the text.

Develop discussion questions 
that help students pull ideas 
from various parts of the 
text, compare and contrast 
characters or events in a story, 
and/or think about alternative 
story lines.

Learn About the Recommendations
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Student Actions Teacher Actions Tools and Supports 

Critique and Evaluate Identify multiple opportunities 
within a text you are using in 
class to ask discussion questions 
that encourage students to 
critique and evaluate what they 
read from multiple perspectives 
(or for younger students, heard)� 
This could include opportunities 
to judge how well the story does 
something such as resolves a 
problem, shares a lesson, or 
describes a character� 

Model for students how to refer 
to the text to support their 
opinions� For example, if you 
assert that the story provides 
conficting details about the 
main character, then point to 
parts of the story that you see as 
in confict with each other and 
ask students for their opinion� 
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Teaching Strategy Develop discussion questions that require students to think deeply 
about text� 

Description from Practice Guide 

Teachers should develop higher-order questions that encourage students to think deeply about what 
the text means rather than simply recalling details� 

To help students develop a deeper understanding of what they read, discussions must go beyond 
asking and answering surface-level questions to a more thorough exploration of the meaning of a text� 
Asking students higher-order questions can help them think about what the text means, not just what 
it says� These types of questions ask students to wonder “why,” “how,” and “what if�” Higher-order 
questions can be developed from the three categories of comprehension: locate and recall, integrate 
and interpret, and critique and evaluate� Using these categories will help you ask students for more 
than their opinion (“Did you like the story?”) and more about the meaning of the story� 

When you plan for a discussion using higher-order questions, there are several things to consider  
such as: 

• Which questions are best to ask before, during, or after reading? 
• Which questions are best after students have read the story more than once? 
• Where in the text (a particular page or picture) should a question be asked? 
• How will the grade level of my students infuence how I introduce discussion questions? 

Younger students may need more teacher supports to be able to engage in discussion with 
higher-order questions such as adapting questions to their grade level and modeling how to 
think about and answer the questions� 

To develop discussion questions that require students to think deeply about text, below are some 
suggested student and teacher actions� The tools and supports are for you to download and use in your 
planning and instruction� 
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Student Actions Teacher Actions Tools and Supports

Consider why something 
happened in a story

Identify what you want 
students to reflect on about a 
text to help them deepen their 
understanding of the text. This 
includes information in the 
text that is directly stated, as 
well as implied. Draft a set of 
questions to help students think 
about why something happened 
in a story, drawing from the 
categories of comprehension.

Sample questions aligned with 
the categories of comprehension 

Reflect on “how” something 
connects and “what if” 
something happened to think 
deeply about a story

To help students think deeply 
about what the text means, 
guide them to ask “how” and 
“what if” questions. These 
could include questions about 
how parts of the story connect, 
how the story is similar to other 
stories they have read, or how 
the characters felt and why. It 
could also include questions 
to help students imagine and 
extend the story, like what 
would they do if they were the 
author, or what might happen 
to the characters if there was a 
sequel to the story.  

Learn About the Recommendations

Key Point

Students in kindergarten and first grade may need more supports to engage in discussions with 
higher-order questions. Teachers can adapt questions to the grade level and model how to think 
about the questions. For more information on adapting for younger students, please see page 26 of 
the Practice Guide.

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Sample_Questions.pdf
https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/readingcomp_pg_092810.pdf
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Check for Understanding 

After reading about the three categories of comprehension, try categorizing some sample discussion 
questions� 

Question Type 

Locate and Integrate and Critique and 
Recall Interpret Evaluate 

Who were the main characters of the story? 

How did the main characters feel when they 
confronted [a specifc challenge in the story]? 
Why did they feel that way? 
What are the diferences between how 
character X and character Y felt about that 
challenge? 
What do you think is the most important 
message in this story? 

Explanation 
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Try it! 

Try holding a high-quality discussion about narrative texts to deepen students’ comprehension� Here 
are some suggested steps for trying it out: 

• Identify a narrative text(s) you will read with your students in an upcoming lesson, keeping 
in mind that the questions you will ask students will difer depending on if this is your frst, 
second, or even third reading of the story� 

• Brainstorm questions you can use for discussion, drawing from the comprehension categories 
and what you want students to think deeply about in the text� 

• Devise a plan for when and how to ask the questions� 

ο Questions you will ask before, during, and after reading� 
ο Where in the text you will prompt students to discuss each question� 

• Review and revise your questions, ensuring that questions include opportunities for students to 
ask why, how, and what if as they refect on the meaning of the story� 

• Try it� After you try it, refect on how it went and how you might do it the next time you try  
it out� 
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Learn About the Recommendations 

Now that you have learned more about the key concepts included in this module for Recommendation 
3, refer back to your Teacher Self-Refection� Review how often you currently use these two teaching 
strategies described in Recommendation 3� Think about which one(s) you want to try to use  
more often� 

Teaching Strategies from Recommendation 3 

Review this list of strategies and star* strategies that you want to try to strengthen in your practice� 

Holding high-quality discussions 

 I structure the discussion to complement the text, the instructional purpose, and the readers’
ability and grade level�

Notes:

 I develop discussion questions that require students to think deeply about text�

Notes:
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See the Recommendations in Action 

See the Recommendations in Action 

2–3 min� 

Read the recommendations and teaching 
strategies covered in Module 2� 

In this section, you will explore examples of how 
the recommendations and teaching strategies 
described in this module are used and how 
teachers monitor evidence of student learning 
in their classrooms� As a reminder, these are 
the recommendations and teaching strategies 
covered in Module 2: 

Recommendations and Teaching Strategies from Module 2 

Recommendation 1: Teach students how to use reading comprehension strategies. 

Teach students how to use several research-based reading comprehension strategies� 

• Connect new learning to what they already know and use clues in the text to make predic-
tions (Activating Prior Knowledge/Predicting) 

• Visualize what is described in the text (Visualizing) 
• Summarize the main points of what they read (Summarizing) 

Teach reading comprehension strategies by using a gradual release model� 

Recommendation 2: Teach students to identify and use the text’s organizational structure to 
comprehend, learn, and remember content. 

Explain how to identify and connect the parts of narrative texts� 

Recommendation 3: Guide students through focused, high-quality discussion on the meaning 
of text. 

Structure the discussion to complement the text, the instructional purpose, and the readers’ ability 
and grade level� 

Develop discussion questions that require students to think deeply about text� 

As you engage with the activities to see the recommendations in action, consider how you can 
implement these recommendations and strategies into your own teaching� Use the prompts from the 
activities to deepen your understanding of the recommendations and to prepare for the Planning TSG 
which is focused on lesson planning to include specifc teaching strategies you want to use more in 
your classroom� 
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See the Recommendations in Action 

Evidence of Student Learning 

When you put the recommendations into 
action you want to monitor student learning 
by examining evidence of student learning� 
Evidence of student learning can provide 
important information on student growth and learning as well as next steps for instruction� When 
students apply their learning independently (or together), the product of that activity is evidence 
of student learning� For example, students’ completed graphic organizers and written summaries 
or teacher’s notes to capture which narrative elements students used in their oral retelling can be 
evidence of students’ application of the summarizing reading comprehension strategy and/or their 
understanding of text� Some lessons include activities that create physical products or learning 
artifacts� To be an artifact of learning it must be lasting and shareable� 

2–3 min� 

Read about Evidence of student learning in 
the examples� 

The teachers in the classroom instruction videos and case study activities that follow use diferent 
approaches to monitor their students’ use of comprehension strategies and their ability to understand 
the texts� As you engage with the activities, consider what types of evidence of student learning you 
could collect� 
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See the Recommendations in Action 

Classroom Instruction Videos 

Classroom instruction videos are an opportunity 
to see the recommendations and teaching 
strategies in action� There are two videos—one of 
a frst-grade classroom and one of a third-grade 
classroom—where the teachers demonstrate 
strategies to help students summarize narrative 
texts� After each video, there are prompts to help 
you refect on strategies the teachers used and 
how you might apply them in your classroom� 
We recommend you watch the video that aligns 
closest to your grade level or watch both videos� 

20–40 min� 

• Watch one or both videos that 
demonstrate teaching frst and third 
grade students to use the comprehension 
strategy Summarizing with narrative texts� 

• Note strategies you notice while watching 
the videos� 

• Respond to the prompts below the videos� 

Both videos focus on the frst two recommendations: Recommendation 1: Teach students how to 
use reading comprehension strategies and Recommendation 2: Teach students to identify and use 
the text’s organizational structure to comprehend, learn, and remember content� As you watch the 
video(s), look for the teaching strategies from Recommendations 1 and 2 covered in Module 2� 

You will be prompted to indicate which strategies you notice the teacher(s) using during the videos 
and record any notes you have about the teachers’ use of the strategies� 

Video 1: Teaching summarizing with narrative texts in frst grade 

In this video, Lorena Dominguez and her frst-grade students engage in summarizing narrative texts� 

Watch how Ms� Dominguez uses the text’s organizational structure and the elements of a narrative 
to help students create a summary that captures key details and helps students understand and 
remember what they read� 

For these lessons, the teacher selected two narrative texts to align with the themes of bravery and 
courage� As you watch the video, notice how Ms� Dominguez carefully scafolds her instruction on 
summarizing� She provides a gradual release of responsibility from direct instruction and modeling to 
gradually providing more independence in practicing and applying the comprehension strategy� 

Classroom Video 1 Student Handout 
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See the Recommendations in Action 

Teaching Summarizing with Narrative Texts in First Grade (11:53 minutes) 
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Recommendations and Teaching Strategies from Module 2 

Review this list of strategies and star* strategies that you want to try to strengthen in your practice� 

Recommendation 1: Teach students how to use reading comprehension 
strategies� 

Teach students how to use several research-based reading comprehension strategies� 

 Connect new learning to what they already know and use clues in the text to make
         predictions (Activating Prior Knowledge/Predicting)

 Notes: 

 Visualize what is described in the text (Visualizing)

Notes:

 Summarize the main points of what they read (Summarizing)

Notes:

 Teach reading comprehension strategies by using a gradual release model�

Notes:

Recommendation 2: Teach students to identify and use the text’s organizational 
structure to comprehend, learn, and remember content� 

 Explain how to identify and connect the parts of narrative texts�

Notes:
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See the Recommendations in Action 

What did you notice about the teaching strategies the teacher used? How did the strategies support 
reading comprehension? 

What ideas from this video might you try with your students? 
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Video 2: Teaching summarizing with narrative texts in third grade 

In this video, Theresa Malone and her third-grade students utilize the comprehension strategy of 
summarizing in preparation for comparing two narrative texts� 

For these lessons, the teacher selected two narrative texts about pets, a topic about which her students 
have background knowledge and interest� In the video, you will see how Ms� Malone frst reviews 
the purpose and comprehension strategy of summarizing� The class uses an organizer Somebody, 
Wanted, But, So, Then to create their summaries� This instructional practice helps students identify 
the elements of a narrative text as described under Recommendation 2� Ms� Malone provides a gradual 
release of responsibility from direct instruction and modeling to providing opportunities for practicing 
more independence as students apply the strategy while reading the second text with a partner� 
Students use their summaries to compare the main characters in each narrative� 

Classroom Video 2 Student Handout 

Teaching Summarizing with Narrative Texts in Third Grade (11:58 minutes) 
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See the Recommendations in Action 

Teaching Strategies from Module 2 

Review this list of strategies and star* strategies that you want to try to strengthen in your practice� 

Recommendation 1: Teach students how to use reading comprehension 
strategies� 

Teach students how to use several research-based reading comprehension strategies� 

 Connect new learning to what they already know and use clues in the text to make
predictions (Activating Prior Knowledge/Predicting)

Notes:

 Visualize what is described in the text (Visualizing)

Notes:

 Summarize the main points of what they read (Summarizing)

Notes:

 Teach reading comprehension strategies by using a gradual release model�

Notes:
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See the Recommendations in Action 

Recommendation 2: Teach students to identify and use the text’s organizational 
structure to comprehend, learn, and remember content� 

 Explain how to identify and connect the parts of narrative texts� 

Notes: 

What did you notice about the strategies the teacher used? How did the use of these strategies support 
reading comprehension? 

What ideas from this video might you try with your students? 
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See the Recommendations in Action 

Classroom Case Study 
(optional) 

Classroom case studies are an opportunity 

20–30 min� 

Read and Analyze the Kindergarten case 
study for Module 2� 

to look closely at classroom instruction and 
implementation of recommendations and 
teaching strategies in various classroom contexts� Within this Kindergarten case study, there will be 
prompts to help you refect and analyze on the teacher’s use of teaching strategies to support student 
reading comprehension with narrative texts� 

This case presents how the teacher, Ms� Baker, uses all three recommendations covered in this module 
with narrative texts to support her Kindergarten students’ reading comprehension� As part of her 
instruction, Ms� Baker elicits evidence of student learning with an Oral Retelling Evidence of Learning 
Tool: Stories to assess students’ progress and help her plan future lessons� 
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See the Recommendations in Action 

Roadblocks and Solutions 5–10 min� 

• Read the Roadblocks and Solutions for the
module recommendations (pp� 16,  
21–22, 29)� 

• Review the additional resources provided� 

For each recommendation the Practice Guide 
describes potential roadblocks and suggested 
approaches to overcome or address them (see 
pages 16, 21–22, and 29)� In this section you will 
engage with two of the roadblocks, potential 
approaches to overcome them, and additional 
information to address the roadblock� Additional roadblocks and solutions from the Practice Guide are 
explored in other modules� 

Roadblock 1�2� Our school’s reading assessments emphasize comprehension 
skills (e�g�, main idea, drawing conclusions), not strategies� 

Considerations and potential solutions: 

• Teaching students to use reading comprehension strategies helps them learn how to actively
think as they read a text� This helps students make meaning of and better understand what
they are reading� This will increase their performance on reading assessments�

• High-quality reading comprehension strategy instruction may help students learn other skills
outlined in state and local standards�

What is the diference between teaching reading comprehension skills and strategies? The box below 
provides more information� 

“Is this strategy instruction?” 

What the Practice Guide refers to as “student reading comprehension strategies” are not the same as 
comprehension skills typically listed in core reading programs, nor are they teaching activities� 

What a student reading comprehension strategy is: 

• Intentional mental actions during reading that improve reading comprehension�

• Deliberate eforts by a reader to better understand or remember what is being read�

What a student reading comprehension strategy is not: 

• Instructional activities such as completing worksheets� Worksheets rarely include instruction in
what students should do actively in their heads to improve comprehension�

• Exercises that are aimed at giving students practice with skills such as sequencing or drawing
conclusions, but that lack explicit instruction in how to think in these ways during reading�

WWC Practice Guide, p� 11 
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See the Recommendations in Action 

Roadblock 1�3� Students bring to the classroom a wide variety of abilities in 
reading and reading comprehension, so adapting reading comprehension 
strategy instruction to an individual student is a challenge� 

Considerations and potential solutions: 

• Working with small groups of students with similar needs and skills can help you provide
targeted support� Some students, when you are using a gradual release of responsibility, may
need you to model using the reading comprehension strategy you are trying to get them to use
independently more than once� Other students may need more time with you providing guided
practice� As you may have noticed in the classroom videos in this module, the teachers worked
closely with a small group of students while other students worked with partners� This allowed
the teachers to provide more customized support to students�

• Try reading a smaller section of text together so students can practice using the reading
comprehension strategies on a smaller scale� This can support students’ use of the strategies
and their understanding of the text� You may have done this during the “Try it” prompts with
the three reading comprehension strategies introduced in this module�

Explore additional roadblocks and suggested approaches that the Practice Guide 
panel identifed for the recommendations in this module: 

For Recommendation 1, see page 16 of the Practice Guide� 

For Recommendation 2, see pages 21–22 of the Practice Guide� 

For Recommendation 3, see page 29 of the Practice Guide� 
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Plan 

Plan 

In this section, you will engage in more formal lesson planning for integrating the recommendations 
and teaching strategies into your existing lessons� As you engage with the activities in this section, 
consider any refections you had from the “Try it” prompts and identify places in your lessons where 
you can add more focus on comprehension instruction� 

The Plan section of this module contains resources to help prepare you to integrate the 
recommendations and teaching strategies into a lesson� It also has materials that will help you prepare 
for and participate in the Planning TSG� 

Pause and identify 5–10 min� 

• Pause and consider new thoughts you
have about the learning objectives�

Take a moment to review your thinking and 
learning in Module 2: Reading Comprehension 
Strategies and Narrative Text� • Identify  strategies from each section of

the table that you would like to try and
those that you previously tried with any
notes about your experiences� 

Start by looking at your Teacher Self-Refection 
and the module learning objectives from the 
beginning of this module� 

What new thoughts do you have about the learning objectives you wanted to work on? 
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Read the statements from the Teacher Self-Refection and use the checkboxes to indicate which 
strategies you would like to try, which strategies you tried as you progressed through the Learn 
section, and any notes you had while trying them out� 

Recommendations and Teaching Strategies from Module 2 

Recommendation 1: Teach students how to use reading comprehension 
strategies�

 Teach students how to use several research-based reading comprehension strategies� 

• Connect new learning to what they already know and use clues in the text to make predictions 
(Activating Prior Knowledge/Predicting) 

 I tried this strategy  I want to try this strategy 

Notes: 

• Visualize what is described in the text (Visualizing) 

 I tried this strategy  I want to try this strategy 

Notes: 

• Summarize the main points of what they read (Summarizing) 

 I tried this strategy  I want to try this strategy 

Notes: 

Teach reading comprehension strategies by using a gradual release model� 

 I tried this strategy  I want to try this strategy 

Notes: 
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Plan 

Recommendation 2: Teach students to identify and use the text’s organizational 
structure to comprehend, learn, and remember content�

 Explain how to identify and connect the parts of narrative texts� 

 I tried this strategy  I want to try this strategy

Notes: 

Recommendation 3: Guide students through focused, high-quality discussion 
on the meaning of text� 

Structure the discussion to complement the text, the instructional purpose, and the readers’ ability 
and grade level� 

 I tried this strategy  I want to try this strategy

Notes: 

Develop discussion questions that require students to think deeply about text� 

 I tried this strategy  I want to try this strategy

Notes: 
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Plan 

Implementation Goal 

To support your implementation of these 
strategies in your classroom, use the Personal 
Action Plan to create a personal 
implementation goal for Module 2 to add to 
your action plan� 
Bring your updated action plan with your implementation goal for Module 2 to the Planning TSG� 

3–5 min� 

Create an implementation goal for 
implementing the recommendations and 
teaching strategies included in Module 2� 
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Plan 

Prepare for the Planning TSG 20-30 min�

• Complete the Planning Tool for
Narrative Texts�

• Develop your plan for collecting evidence
of student learning�

• Complete the checklist for the
Planning TSG�

Throughout this module you have had the 
opportunity to try out the recommendations 
and teaching strategies from the Practice Guide 
as you learned about them� Each of the “Try 
it” suggestions were an opportunity to become 
more familiar with a new teaching strategy� Now 
you will have time to come together with your 
colleagues to plan an entire lesson focused on 
one or more teaching strategies you would like to 
try using narrative text� 

To support your integration of the recommendations and teaching strategies into your lesson, use 
the Planning Tool for Module 2� As many schools require specifc lesson plan templates, this tool 
is designed to be a companion to any lesson plan template� Its purpose is to help you integrate 
the recommendations and teaching strategies into your lessons so that you can identify which 
strategies you will use, how, and when� Complete as much of the tool as you can, focusing on using  
Recommendations 1, 2, and 3 and the strategies discussed in this module with narrative text, so that 
you are well-prepared to work with your colleagues� There is space to record questions for your study 
group team at the bottom� It is okay to leave some prompts incomplete, since you can use time during 
the Planning TSG to fully develop your ideas� Please see the Example of Completed Planning Tool for 
Module 2 for an example of how one might complete the Planning Tool for narrative text� 

The resources linked below provide more supports for planning: 

• Check out this resource for text selection.
• Check out this video or this illustration on gradual release of responsibility�

As you develop your lesson plan, consider what evidence of student learning you are going to collect 
and when in the lesson you will collect it� You will need to bring it to the Refning TSG� Consider 
the type of data you are going to collect and how many students you will collect it from to keep your 
data collection and analysis manageable� For example, if you were using a tool like the Oral Retelling 
Evidence of Learning Tool: Stories, you may want to focus on three to six students to focus on and 
gather data from� On the other hand, if you were using students’ graphic organizers or written 
summaries, you may want to collect and review that information from most, if not all, students� 
Depending on your implementation goal and what you want to refect on, you may choose to focus on 
evidence from some of your students who struggle with reading comprehension� Or, you may decide 
to focus on students at a variety of levels� You could even randomly select which students to focus on� 
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Plan 

Use the checklist below to confrm you are ready for the Planning TSG� 

I am ready for the Planning TSG ���  Yes 

I have identifed teaching strategies that I’d like to include in my lessons� 

I have identifed what upcoming lesson(s) would be best for trying out the teaching 
strategies I identifed� 

I have identifed narrative texts to use during these lessons� 

I have considered how I will collect evidence of student learning during the 
lessons� 

I have reviewed the applicable sections of the Improving Reading Comprehension 
in K–3 Practice Guide� 

I have updated the Personal Action Plan with an implementation goal for Module 2� 

I have completed a draft of the Planning Tool related to the content of this module� 

I have reviewed the Example of Completed Planning Tool for Narrative Text� 
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Planning TSG 

Plan 

3-5 min� 

• Review the agenda for the Planning TSG� 
• Review the list of what to bring to 

the Planning TSG and ensure you are 
prepared� 

• Reach out to the facilitator if needed 
prior to the meeting� 

Your facilitator will schedule and invite you to 
the Planning TSG� At the meeting you will work 
with your colleagues to review and refect on 
the recommendations and teaching strategies 
in this module� You will also plan for how you 
will integrate them into your lesson planning� Be 
prepared to share your plan and give feedback to 
others on their plans� Here is a sample agenda: 

Planning TSG Agenda 

Opening 

• Welcome and community building 

Review and Refect 

• Review Recommendations & Teaching Strategies in Module 1 
• Refect and share emerging questions: What are you learning? What questions do you have? 

What do you want to try? 
Planning: Recommendations in Action  

• Integrating the recommendations and teaching strategies into our classrooms  

Closing 

• Preparing to teach 

• Next steps 

If there are particular aspects of the recommendations and teaching strategies you want to discuss, or 
if there are specifc questions you want to share ahead of time, be sure to reach out to your facilitator� 

Here is a list of what you need to bring to the Planning TSG: 

• Practice Guide (print or digital format) 
• Refections and questions you have from this module, including your refections on anything 

you tried from the “Try it” prompts 
• Your Personal Action Plan and implementation goal for Module 2 
• Your draft Planning Tool 
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Apply 

Apply 

-

10-15 min� 

• Schedule an observation with your 
facilitator� 

• Record brief notes about how the  
lesson went� 

• Collect evidence of student learning� 
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While trying out your lesson to use the 
recommendations and teaching strategies in this 
module to support student comprehension of 
narrative text: 

• Schedule an observation and debrief with 
your facilitator (if possible)� 

• Record brief notes as you teach the les
son about what went well and what was 
challenging� 

• Collect evidence of student learning� 



 

  

 
 

 

 

Refect 

Refect 

In this section, you will refect on your teaching 
and your use of the recommendations and 
teaching strategies you tried� Using prompts, you 
will refect on your learning and teaching to help • Review your evidence of student learning 

and lesson notes�  

15-20 min� 

you adjust your approach based on your insights, 
your experiences trying the strategies out, and • Complete the refection questions� your students� 

To prepare to refect on the lesson, review 
the evidence of student learning you collected� Depending on the type of evidence you collected, 
you may want to closely analyze evidence of student learning from three to six students to keep 
your analysis more manageable and to be able to look closely at the evidence� Your decision about 
how many of the examples to review should be informed by your implementation goal� Similar 
to decisions about data collection for evidence of student learning, you could choose to analyze 
evidence from students at various performance levels or a randomly selected group� 

In the Lesson Refection, refect on your lesson and the strategy(ies) you tried in your classroom, 
drawing from your evidence of student learning and the notes you recorded as you taught the lesson� 
The prompts are meant to focus your refection� You do not need to respond to each one� 

After you refect, revisit your Personal Action Plan and implementation goal for Module 2� Check 
your progress against your goals and revise and adjust, as necessary� 
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Refne 

Refne 

In this section you will refne the teaching 
strategies you tried in your lesson and you will 
prepare for and participate in the Refning TSG� 

Use the tools, templates, and resources from  
this module to help you identify how you 
want to refne your implementation of the 
recommendations and teaching strategies with 
narrative texts� 

10-15 min� 

• Review resources to help you consider 
how to refne your use of the practice(s) 
you tried� 

• Prepare for the Refning TSG� 

Use the checklist below to confrm you are ready to participate in the Refning TSG� 

I am ready for the Refning TSG …  Yes 

I have tried out at least one teaching strategy with a narrative text� 

I have identifed evidence of student learning I can discuss with my colleagues� 

I have been observed during one of my practice lessons (optional)� 

I have discussed the observation with the observer (if applicable)� 

I have completed the Lesson Refection� 

I have revisited my Personal Action Plan and checked my progress against my 
implementation goal for Module 2� 
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Refning TSG 

Your facilitator will schedule and invite you to 
the Refning TSG� At the meeting you will work 
with your colleagues to review and refect on 
your lesson� You will discuss how you tried to 
implement the recommendations and teaching 
strategies in this module� You will think about 
how you could refne your use of the strategies� 
Here is a sample agenda: 

Refne 

3-5 min�

• Review the agenda for the Refning TSG�
• Review the list of what to bring to the

Refning TSG and ensure you are prepared�
• Reach out to the facilitator if needed prior

to the meeting�

Refning TSG Agenda 

Opening 

• Welcome and community building

Refections on Student Learning 

• Student work protocol and sharing evidence of student learning

Refections on Teaching 

• Refecting on strengths and areas for refnement

Closing 

• Next steps

If there are particular aspects of the recommendations and teaching strategies or evidence of student 
learning you want to discuss, or if there are specifc questions you want to share ahead of time, be sure 
to reach out to your facilitator� 

Here is a list of what you need to bring to the Refning TSG: 

• Practice Guide (print or digital format)
• Refections and questions you have related to trying out the recommendations and strategies in

this module
• Your Action Plan and implementation goal for Module 2
• Your Lesson Refection

This concludes Module 2� Revisit sections of the module as needed to help you integrate these strat-
egies into your teaching� Resources from the module and additional resources related to the module 
topics are provided below� 
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Resources from the Module 

Resources from the Module 

Video: Why Do We Guide Students to Read Stories? 

Teacher Self-Refection 

Video: Activating Prior Knowledge/Predicting 

Student Handout of Reminders to Help Them Activate Knowledge and make Predictions 

Question Prompts to Use With Students to Activate Prior Knowledge 

Student Handout for Making and Checking Predictions 

Video: Visualizing 

Student Handout of Reminders to Help Them Visualize 

Video: Summarizing/Retelling 

Student Handout of Reminders to Help Them Summarize/Retell 

Sentence Prompts to Use with Students to Help Them Summarize/Retell 

Summarizing Graphic Organizer 

Video: What Should Teachers Consider When Selecting a Narrative Text? 

Gradual Release Planning Template 

Story Element Chart 

Graphic Organizers to Help Students Identify Key Parts of Stories 

Student Handout to Compare and Contrast Characters 

Student Handout “You Be the Judge” to Critique and Evaluate Aspects of Stories 

Sample Questions Aligned with the Categories of Comprehension 

Classroom Video 1 Student Handout 

Video: Teaching Summarizing with Narrative Texts in First Grade 

Classroom Video 2 Student Handout 

Video: Teaching Summarizing with Narrative Texts in Third Grade 

Kindergarten Case Study 

Oral Retelling Evidence of Learning Tool: Stories 
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https://www.youtube.com/watch?v=HOwchAoUV2k
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/IntroMod_Teacher_Self_Reflection.pdf
https://www.youtube.com/watch?v=vm5ghi-Nchs
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Predicting_Poster.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Predicting_Prompts.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Predicting_Organizer.pdf
https://www.youtube.com/watch?v=yKgMfXlxgco
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Visualizing_Poster.pdf
https://www.youtube.com/watch?v=hxyOkh_3Ewc
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Summarizing_Poster.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Summarizing_Prompts.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Summarizing_Organizer.pdf
https://www.youtube.com/watch?v=B-FNJjWE654
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Gradual_Release_Template.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Story_Element_Chart.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Story_Element_Organizer.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Compare_Contrast.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Be_The_Judge.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Sample_Questions.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Video1_Student_Handout.pdf
https://youtu.be/i1uWEKK9L8c?si=idzflS693t5O6GkL
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Video2_Student_Handout.pdf
https://youtu.be/Sem09tfYL2E?si=H_XPs_pwbdPy-Wh3
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Kindergarten_Case_Study.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Oral_Retelling_Tool.pdf


Personal Action Plan Template 

Planning Tool for Module 2 

Example of Completed Planning Tool for Module 2 

Lesson Refection 

Additional Resources 

Check out this resource for text selection� 

Check out this video or this illustration on gradual release of responsibility� 
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https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/IntroMod_Personal_Action_Plan.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Planning_Tool.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod2_Example_Planning_Tool.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/IntroMod_Lesson_Reflection.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/SelectingText.pdf
https://youtu.be/T-e6uHBDdNk
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/GradualReleaseModel.pdf


 

Explanations for Checks for Understanding 

Explanations for Checks for Understanding 

Check for Understanding, page 19 

Looking for clues in a text is most closely associated with which reading comprehension strategy? 
(Choose One) 

 Summarizing/Retelling

 Visualizing

 Activating Prior Knowledge/Predicting

 All of the above

The best choice is Activating Prior Knowledge/Predicting� Both the Activating Prior Knowledge 
and the Predicting strategies rely on identifying clues from the text to help understand it� 

Return to page 19 

Check for Understanding, page 23 

Which correctly lists the components of the gradual release of responsibility model?  (Multiple Choice) 

a� Explicit description of strategy, teacher modeling, formative assessment, collaborative use,
independent use

b� Teacher modeling, collaborative use, guided practice, independent use, formative assessment
c� Explicit description of strategy, teacher read aloud, collaborative use, guided practice,

formative assessment
d� Explicit description of strategy, teacher modeling, collaborative use, guided practice,

independent use

The best choice is d� Gradual release of responsibility follows the following sequence: Explicit de-
scription of strategy, teacher modeling, collaborative use, guided practice, independent use� 

Return to page 23 
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Explanations for Checks for Understanding 

Check for Understanding, page 40 

After reading about the three categories of comprehension, try categorizing some sample  
discussion questions� 

Question Type 

Locate and 
Recall 

 Integrate and 
Interpret 

Critique and 
Evaluate 

Who were the main characters of the story? ;

How did the main characters feel when they 
confronted [a specifc challenge in the story]? 
Why did they feel that way? 
What are the diferences between how 
character X and character Y felt about that 
challenge? 
What do you think is the most important 
message in this story? 

;

;

;

Return to page 40 
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Module 2 References 

i Everything in this module, unless otherwise noted, was developed for the toolkit and derived 
from the following source, except where noted: Shanahan, T�, Callison, K�, Carriere, C�, Duke, N� 
K�, Pearson, P� D�, Schatschneider, C�, & Torgesen, J� (2010)� Improving reading comprehension in 
kindergarten through 3rd grade: IES practice guide (NCEE 2010-4038)� What Works Clearinghouse� 
https://eric�ed�gov/?id=ED512029 

ii National Assessment Governing Board� (2008)� Reading framework for the 2009 National Assessment of 
Educational Progress� Washington, DC: U�S� Department of Education, p� 25� 
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