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Regional Educational Laboratory West 

First-Grade Case Study 

Introduction 
In the case study below, you will read about Mrs. Diaz and her frst-grade class. The case study 
illustrates three recommendations from the WWC Improving Reading Comprehension in Kindergarten 
through 3rd Grade Practice Guide: 

Recommendations and Teaching Strategies from Module 4 

Recommendation 1: Teach students how to use reading comprehension strategies. 

Recommendation 2: Teach students to identify and use the text’s organizational structure to 
comprehend, learn, and remember content. 

Recommendation 4: Select texts purposefully to support comprehension development. 

Instances of each recommendation are called out throughout the case study.  

Background 
The students in Mrs. Diaz’s frst-grade class enjoy 
daily shared book reading experiences with 
diferent types of books, including narrative and 
informational texts. This week they focused on 
informational texts by exploring books about 
insects and animals. The students love to learn 
about content that interests them. To engage 
their interests Mrs. Diaz not only takes inventory of topics that piqued their interest but allows them 
to go to the library to select their own informational texts! Mrs. Diaz recognizes that this type of joyful 
reading experience is not only engaging but also motivating—which fuels the desire to read to gain 
access to knowledge about our world. 

Recommendation 4 

• Select texts purposefully to support 
comprehension development. 

Mrs. Diaz teaches a frst-grade class of 25 students with a wide range of backgrounds, languages, and 
learning strengths. In the classroom, there are 15 English-dominant speakers and 10 bilingual students 
of whom eight qualify as English learner students. Within this student population, the class also has 
varied learning strengths and needs. Three students have an Individualized Education Plan due to 
noted learning disabilities. Mrs. Diaz recognizes that all students are capable of rigorous learning and 
prioritizes diferentiation and multiple ways of presenting new information. 

Lesson Context and Text Selection 
Mrs. Diaz reads informational texts aloud to her students during their daily integrated science and 
ELA instruction. Next week, in an interdisciplinary project-based unit, Mrs. Diaz’s class will study 
how both insects and humans have unique roles and responsibilities that contribute meaningfully 
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to their community. In preparation, she takes this week to activate their prior knowledge by giving 
her students time to discuss their own roles and responsibilities within their homes. Some students 
groaned as they discussed helping their parents cook, clean, wash the dishes, and watch their siblings. 
Some discussed doing those things on their own! She then asked them what would happen if they 
and their families didn’t contribute to their home responsibilities. The kids laughed and described the 
chaos and mess that would ensue! Mrs. Diaz knows that activating prior knowledge not only gets her 
class engaged, but it also prepares them to make predictions and draw connections between their lives 
and the text—thus increasing their ability to comprehend. 

Presently, the class is studying bees and their roles and responsibilities to their hives and how bees 
impact our lives too. She asked the kids about how bees contribute meaningfully to their lives, “To 
sting us!” and the class laughed! Another student said, “To make honey!” Mrs. Diaz smiled and added, 
“Yes, that’s true! They are responsible for 80% of all fowering plants and 75% of our staple crops, 
which require insects, like bees, to complete the pollination process! Without bees we would not have 
many foods we eat every day, including honey!” The students gasped and appeared to have more 
questions than answers!  

Mrs. Diaz capitalized on this instructional 
opportunity to select an informational text 
for her students to learn more about bees 
and pollination, and teach about the unique 
features of informational texts, such as the text’s 
organizational structure. Although there are 
several structures, she decided to focus on “sequencing” because pollination is a process. She looked 
at several texts, but purposefully selected texts that were rich in content and engaging according to 
students’ interests. She selected texts that met all of her instructional needs—in this case, one that 
provides a rich opportunity to teach and model the reading comprehension strategy—monitoring, 
clarifying, and fxing up—and provides opportunities to identify and use the texts’ organizational 
structure—sequencing—to enhance their reading comprehension. She creates a pile of the remaining 
text and leaves it for her students to explore. 

Recommendation 4 

•  Select texts purposefully to support  
comprehension development. 

To build on their background knowledge and investigate more about what was previously discussed, 
she allowed the students to choose from the pile of informational texts and other media that provided 
a description of bees and fowering plants. The students were instructed to make note of unfamiliar 
words and challenge them to ask and answer their own questions as they perused the resources. To 
support their reading and comprehension and domain-specifc vocabulary, Mrs. Diaz and the class 
began generating a “Pollination Process word wall” with key vocabulary describing the bee’s anatomy 
such as antennae, forelegs, middle legs, and hind legs, and parts of a fower such as stamen, stigma, 
and pollen. Finally, they journeyed to the school garden to observe, if lucky, a few bees in the process 
of pollination! 

Her goal for the end of the unit is for the students to write and create their own informational public 
service announcement about the importance of bees in our daily lives and how certain human actions 
threaten their existence. 
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In what ways did Mrs. Diaz activate prior knowledge and prepare her students for the text? 
How is this important for both engagement and access to learning? 

Lesson Excerpts 
On Monday, during the carpet reading time, Mrs. Diaz continues their unit on bees and pollination 
by reviewing the domain-specifc vocabulary with a bee and fower diagram. She presents all of the 
students’ previously noted words as labels. As she reads the labels aloud, the students listen and repeat 
chorally, while she places each word at the bottom of the designated diagram. This way, the students 
can visually see each word and listen for it in the text. 

Bee Terms: 
antennae, forelegs, middle legs, hind legs 

Flower Terms: 
stamen, stigma, pollen 

She explains that when reading they are likely to 
come across words that they don’t understand 
and sometimes they may be unclear about certain 
parts of the text. She mentions the reading 
comprehension strategy “monitoring, clarifying, 
and fxing up” and gives an overview of how it 
can be used when they don’t understand the text 
or important vocabulary. She points to each word and explains that even though it may be unclear 
now, they can often continue reading, or reread, to provide clarity. 

Recommendation 1 

• Teach students how to use reading 
comprehension strategies. 

Then, Mrs. Diaz briefy reviews various 
organizational structures of nonfction texts. She 
writes “Sequence” on the board and defnes it 
as, “When or in what order things happen.” She 
draws 4 boxes and tells the students that she is 
going to leave those there for later and gives them 
a wink! She knows her students are somewhat 
familiar with sequencing, so she primes them for 
an upcoming opportunity to feel a sense of success by building upon what they already know! 

Recommendation 2 

• Teach students to identify and use the text’s 
organizational structure to comprehend, 
learn, and remember content. 
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Mrs. Diaz reviews the objectives, comprehension strategy, and text organizational structure of focus 
for the day. Then, begins modeling how to read a section of the informational text closely and use 
questions to monitor understanding. She will then guide students to practice utilizing this reading 
comprehension strategy with partners as she reads the text aloud. 

Mrs. Diaz: OK, Class, aka my busy bees! [The students chuckle.] In our informational text 
today, Buzzy Bees, A text about Bees, we will notice how the author uses key words to write 
about sequence (she winks again). Can someone tell me more about that organizational text 
structure? 

Devon: It’s when they use words that tell us the order that something is happening! 

Alejandro: Yes, and they use certain words that give us a clue like frst, then, next, and fnally! 

Mrs. Diaz: Yes! You are both correct! [She writes those words on the 4 squares] 

First Finally Next Then 

Mrs. Diaz: Who can explain why it is important to understand the text’s structure? 

Catera: It helps us to know the purpose of the text and helps us to understand and remember 
it better! 

Mrs. Diaz: Excellent! Just as the structure can help us understand and remember it better, 
we can also use strategies to make sure that we are understanding what we are reading while 
reading it—not just at the end! Today, as we read, we are going to practice monitoring, which 
means checking in to make sure we are understanding, clarifying which is asking questions and 
rereading portions to get more information, and fxing up any misunderstandings to make sure 
we are clear about what we’re reading. [She points to a poster that illustrates this.]  We should 
practice making sure we’re understanding as we learn more about bees! Who’s ready to begin? 

Mrs. Diaz’s students are engaged and ready to go! She briefy activates the students’ background 
knowledge about bees. 

Mrs. Diaz: Students, we’ve been learning a lot about bees! Today we’re going to read a very 
interesting informational text about their role in the pollination process and how they make 
a diference in our lives too! [Students are visibly excited!] I’m going to give you a moment 
to turn and talk with your partner and share at least three observations or facts that you 
remember about bees based on the resources we examined or from what we observed in our 
school garden! [The students quickly turn to their partners and animatedly share ideas! Some 
even turn to the “Pollination Process word wall” and other anchor charts around the room 
as a reference. Mrs. Diaz listens to the conversations to determine which ideas students are 
expressing and how they are expressing them.] 

Mrs. Diaz: Wow! It sounds like each of you are highlighting something unique and important 
about bees! I also appreciate the way you are using our key vocabulary on our “Pollination 
Process word wall” when talking to your partner. Today, we are going to read the introduction 
of an informational text called Buzzy Bees. [Mrs. Diaz opens the book, shares the pictures, and 
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starts to read.] “Pollination is a very important part of the life cycle of plants. Most plants need pollination 
to reproduce and grow our fruits and vegetables. Pollination is when pollen is transferred from one plant to 
another, but there is much more to this process and ‘buzzy’ bees are here to help!” 

Kira: We saw that in our garden! 

Mrs. Diaz: Yes, we did, good connection—who else saw that? [The students enthusiastically raised their 
hands.] We will be reading about how bees 
help in the pollination process. The author 
writes this section in a sequence—or what 
happens frst, second, third, and so on—so 
that we understand the special order that 
pollination happens! Before we continue, 
Let’s talk about why sequences matter! For 
example, when we put on our shoes does it 
matter if we put on our socks or shoes frst? 

Recommendation 2 

• Teach students to identify and use the text’s 
organizational structure to comprehend, 
learn, and remember content. 

The students laugh as they think about putting on shoes and then their socks. They nod and say, “YEEES!!!” Mrs. 
Diaz provides individual think time and then asks the students to call out one or two other things that must be 
done in a sequence such as riding a bike or making Pad Thai. To reinforce this structure of the informational 
text, the class co-creates an action to represent the organizational text structure and chorally chants, “Sequence, 
sequence, sequence!” They commit to using that action every time Mrs. Diaz or another student says “sequence” 
in their discussion or using a sequencing word. She has the students use the anchor chart with sequencing 
words clearly displayed, to write the sequence for putting on shoes. She gives a few moments, and then asks for 
volunteers to share their sequence for putting on shoes: 

Sam: First, put your socks and shoes on your feet. [Mrs. Diaz grabs her socks and sneakers and places 
them directly on top of her feet. The students laugh, “Noooo, not like that!”] 

David: Let me try… First, put your foot inside 
of your sock. [Mrs. Diaz does just that and 
waits for the next set of instructions.] Then, 
put your foot and sock, with the sock on, 
inside of the shoe” [Mrs. Diaz removes the 
sock from her foot and puts the sock inside of 
her shoe.] The students laugh, “Noooo!” 

Recommendation 1 

• Teach students how to use reading 
comprehension strategies. 

The students collaboratively practiced sequencing using key words that indicate an order or process. Mrs. Diaz 
lets them know that tomorrow they are going to search for those key words within the text to learn the sequence 
[the kids smile, do the action, and chant the word] of how bees help pollinate fowers that produce fruits and 
seeds! 

What method does Mrs. Diaz use to highlight the importance of sequencing? 
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How does she make the concept of sequencing fun? 

What support was provided to ensure that students could successfully sequence, 
independently? 

On Tuesday, the class revisits the learning target, reads it aloud together, and spends a few minutes 
restating it in their own words. Then, Mrs. Diaz jumps into the text.  

Mrs. Diaz: As mentioned yesterday, today 
you are going to listen, and together we’ll 
point out how the author uses language 
to show us the sequence of the text. (The 
class smiles and repeats the sequence 
actions from yesterday.) Reading about 
the pollination process may get tricky, so 
I will use our class trafc light to help us monitor our understanding. I’ll be sure to pause every 
once in a while, and make sure I understood what I read. (The class has already practiced this 
reading comprehension strategy and recognizes the stop light next to Mrs. Diaz which has a 
red, yellow, and green light. The students know that when on RED they stop to monitor and 
check for understanding, YELLOW they ask/answer questions to clarify, and on GREEN they fx 
up their understanding and proceed). She begins reading the purposefully highlighted passage 
following the introduction of Buzzy Bees. She purposefully selected that passage because it 
allows an easy-to-recognize example and thus application of the reading comprehension 
strategy. Mrs. Diaz continues reading. 

Recommendation 1 

• Teach students how to use reading 
comprehension strategies. 

Mrs. Diaz: “First, the fowers with the brightest colors and most fragrant smells attract busy bees 
and other insects. The bees are lured into the fower to collect its sweet nectar which it uses to make 
food, or honey.” 

As Mrs. Diaz reads the few sentences in the passage, she points to diagrams with the domain-specifc 
vocabulary and begins to model the reading comprehension strategy. She points to the red stop light. 

Mrs. Diaz: Wow! The author gives us a lot of information here. I’m going to pause to monitor 
my comprehension and make sure I understand what the text is saying about the important 
process or sequence of pollination. After reading, I am a bit unsure about why bees are 
attracted to the fower in the frst place? Hmmm. When I am unsure, I use the strategy of going 
back to reread the text to clarify. (Mrs. Diaz points to the yellow light.) I’m going to reread 
the sentence with the phrase, “the bees are lured into the fower…” and see if I can answer my 
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question. (Mrs. Diaz rereads the last 
sentence.) Talk to your partners to see if 
anyone can help answer my question. 

Sarah: I can answer your question, Mrs. 
Diaz! It says it’s attracted by the bright 
colors! Attracted means it likes it a lot and 
so it goes there! We saw bright colors in the garden too! 
Mrs. Diaz: I think I agree, Sarah. Does anyone agree or disagree with Sarah and can explain 
why? 

Recommendation 1 

• Teach students how to use reading 
comprehension strategies. 

Mrs. Diaz: I think I agree, Sarah. Does anyone agree or disagree with Sarah and can explain 
why? 

Dante: Sarah, I agree. But I want to add that the bees like the smell a lot too, so they also go to 
the fower because of that. 

[Marly has her hand up patiently trying to contain her enthusiasm] 

Mrs. Diaz: I think I agree with you both, but … Marly, what would you like to add? 

Marly: I agree with everyone! First, they go to the fower because of the colors and they like the 
smell. But then they go to it to collect the nectar to make food, to make honey! 

Mrs. Diaz: YES! You all helped me fx 
up my confusion behind why bees are 
attracted to the fower! Marly, you used a 
few important words! I heard you use the 
frst and then. You helped me identify the 
frst parts of the pollination process. Great 
job, class! 

Recommendation 2 

• Teach students to identify and use the text’s 
organizational structure to comprehend, 
learn, and remember content. 

Mrs. Diaz: Thank you for helping me 
answer my question! The author uses the key words to help us understand the sequence of the 
pollination process. Let’s continue to look for more key words as we read. [Mrs. Diaz writes the 
language frame “First _____, then ______...” 
on the board as a key reminder. She 
points to the green light as an indication 
that she answered her question, and 
her understanding is clear enough to 
proceed.] 

Recommendation 1 

• Teach students how to use reading 
comprehension strategies. 

Mrs. Diaz: I’m beginning to understand 
what happens frst during pollination. Let’s draw together what we’ve read so far.  

Mrs. Diaz draws two new squares on the whiteboard and encourages the students to do the same on 
their personal whiteboards. She summarizes what they’ve read and illustrates the process in the boxes: 
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First Then 

As students complete their drawings, she asks students to narrate to one another what happens in the 
frst two boxes and encourages them to use the sequencing words. 

On Wednesday, the class continues to read while focusing on sequencing the pollination process and 
applying monitoring, clarifying, and fxing up as a strategy to understand what they read. They work 
on completing their whiteboard sequencing squares and illustrations: 

Mrs. Diaz: Let’s continue reading more of the text and try monitoring, clarifying, and fxing 
up as a strategy to make sure we all understood what we read. “Then, As the bees gather nectar 
the bee rubs against the fower’s anthers and gets pollen on its antennae, forelegs, middle legs, 
and hind legs. After the bees are fnished feeding on that fower’s nectar, they get hungry again 
and are attracted by the colors and scent of a new fower. Next, the bees feed on the nectar from the 
new fower as the pollen on its body and legs rubs of onto the tall stigma of the new fower. Finally, 
the pollen brought from the other fower travels down into the new fower and fertilizes it so it can 
reproduce a new seed and fruit!” 

Okay, red light! Let’s pause here to make sure we understood what we just read. With an elbow 
partner, talk about any other questions you both might have. Try using a question word to start. 
[She points to the language frames on the word wall with accompanied questioning frames: 
Who… What… When... Where… Why… How… After fve minutes she asks the students to share 
a few of the questions they still had about the passage and writes them down on the board. She 
makes sure to provide support and opportunities to practice oral expression for students with 
speech delays or who are learning two languages.] What questions did you all have as you were 
reading? 

Rachel: My partner Lin had some good questions. She wanted to know what several words 
meant. And we saw them on our Pollination Process word wall too! 

Mrs. Diaz: Would you like to try asking your questions, Mai? 

Mai: (Nods and looks over at the word wall.) What do the words An-thers, an-ten-nae, fore-leg, 
middle leg, hin leg, and st-st-stig-ma, mean? I didn’t understand the text because I didn’t know 
what those words meant. 

Mrs. Diaz: Thank you, Mai and Rachel. 
Excellent! You were monitoring 
your understanding, Mai—one of our 
comprehension strategies! You checked 
for understanding and recognized that 
you couldn’t understand the text without 
knowing the meaning of those words. 
Who else had difculty making sense of the text with those words? [Several students raised 
their hands.] Yes, me too! 

Recommendation 1 

• Teach students how to use reading 
comprehension strategies. 
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You also asked excellent follow-up questions! I love how you remembered some of the new 
words we came across in our investigation. I like the way you sounded out the new words! I 
want to revisit one word (points to the word). This one is pronounced hind legs. Can everyone 
say hind legs? (the class chorally responds) Excellent class! Let’s also practice saying the other 
words. 

The class repeats the content-specifc vocabulary after Mrs. Diaz as she makes her way over to the 
Pollination Process word wall. She picks up the previously labeled words from Monday and holds them 
in-hand, prepared to place them in the proper location on the diagram. 

Mrs. Diaz: Let’s move to the yellow light and reread as a technique to clarify our understanding 
of these words. Let’s look at each sentence with an unfamiliar word to see if we can reread to 
make sense of them and answer your questions, Mai. (She rereads each one at a time from the 
page.) Can anyone answer Mai’s question? 

Dorian: The text says, “Then, As the bees gather nectar the bee rubs against the fower’s 
anthers and gets pollen on its antennae, forelegs, middle legs, and hind legs.” It’s talking about 
two things—fower parts and bee parts. 

Mrs. Diaz: Dorian, great observation! [She engages the class to put the proper work on the 
fower side or bee side.] Now, let’s see. Based on the text, where do you think the fower’s 
anthers are? Can you recall from the text and what we learned, to help us understand what that 
means? 

Dorian: I remember that the bees frst go to the brightest fowers with the best smell, for the 
nectar. In our garden, the bees just landed on the fower and stayed for a bit. Maybe this (comes 
to point to the diagram) is the anther? Where it gets the pollen on itself…. 

Mrs. Diaz: Excellent! That is correct! The anthers are the part of the fower that makes the 
pollen. So, the pollen is right there! Please place our anther and pollen label on the proper 
place on the diagram. 

Mrs. Diaz: Dorian, can you please reread the next sentence for us so we can clarify the bee 
parts? 

Dorian: “As the bees gather nectar the bee rubs against the fower’s anthers and gets pollen on 
its antennae, forelegs, middle legs, and hind legs.” I know what antennae are, they are like 
this…” [Wiggles his fngers near the top of his head.] I see the bees’ legs, so these must be the 
“middle legs” because they’re in the middle of the others. So, those must be the forelegs  
and hindlegs.” 
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Mrs. Diaz: Great job, Dorian. I like how you use the text and what you know to clarify your 
understanding—and draw an inference, which we’ll talk more about later! (Mrs. Diaz winks, and 
hands over the labels for Dorian to place them on the bee diagram.) 

Mrs. Diaz acknowledges Dorian and Darwin’s contributions. She guides the whole class to place the 
fnal bee word stigma, rereading the sentence that mentions “tall.” As the class read that sentence, they 
noticed they incorrectly placed the anther label, and took a moment to fx up the diagram and their 
understanding. They review the parts of the fower and bee using the content-specifc language and 
continue sequencing the pollination process on their whiteboards. 

Mrs. Diaz: Excellent class. Now that we’ve monitored, clarifed, and fxed up our 
understanding of the new vocabulary, we have answered Mai’s questions and made it easier 
to understand the text! I think we’re moving into the green light and that we all have a better 
understanding. 

Mai’s question is also helping us to understand what happens in the sequence of pollination. 
[The class makes their special motion. Mrs. Diaz references back to the whiteboard squares.] 
What happens next? She calls on one student who correctly responds, “Then, as the bee gets 
the nectar, and its body bumps into the fower’s [she turns to the word wall] anthers with all 
the pollen on it!” Mrs. Diaz afrms her response and then challenges the class to turn and 
talk with their neighbor to try to complete the remaining squares of pollination sequence. 
She encourages them to do three things: complete the sequencing words, illustrate what 
is happening in each square, and write 1–2 sentences describing what is happening in the 
sequence—using content-specifc language as a BONUS! 

On Thursday, and to wrap up this lesson, Mrs. Diaz rereads the section one more time so that 
students can discuss the major events and share the sequence of the remaining three boxes that they 
completed from yesterday. With the students’ help, Mrs. Diaz flls in the remaining sequencing words 
from the text and completes the sequence of the pollination process. 

After the class is fnished, Mrs. Diaz strategically creates pairs of students to orally retell the process 
using the transition words. Once students have practiced, they will come back together as a whole 
group where some students act like bees, others act like fowers (not much acting!) and the rest of the 
class will narrate each step using the sequencing words to retell the entire pollination process. She is 
sure to include students whom she noticed might need additional support, so they have another varied 
opportunity for understanding when either acting, listening, watching, or reading aloud. 

Teacher Refection and Next Steps 
Over the course of the unit, Mrs. Diaz observes her students carefully. She is particularly interested in 
seeing if the students understand the science concepts they are learning and whether they use the new 
vocabulary and text structures in their discussions and writing. 

On Friday, and over the next few days, students will have an opportunity to apply their new 
knowledge of bees, what they observed in their school garden, and what they learned from Buzzy Bees 
about pollination. She described the fnal task as a public service announcement. She explained that 
they are to discuss the importance of bees, the process of pollination, and conclude with how bees are 
important to each of us. All of her students felt like experts and were excited to incorporate the text 
organizational strategy into their writing. Some returned to their previous book selection to fnd fun 
facts of their own. Others needed additional structures and were provided a template with squares and 
sentence frames to support. Mrs. Diaz worked with that small group to fll in the transition words and 
monitored their progress and be accessible to scafold, as needed. 
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Over the next few weeks, Mrs. Diaz strategically introduces other organizational structures of 
informational texts such as cause and efect or 
problem and solution, while using the same 
text. For example, the next section of Buzzy 
Bees explains implications for the decreased 
population of bees and how humans’ behavior 
can have a positive or negative impact over the 
next few decades. She can purposely leverage 
these sections to illustrate cause and efect 
and problem and solution. Using familiar texts 
allow students to recognize organizational structures as they move toward independent reading 
and gives them ample opportunities to practice reading comprehension strategies to monitor their 
understanding when reading informational texts on their own. 

Recommendation 2 

• Teach students to identify and use the text’s 
organizational structure to comprehend, 
learn, and remember content. 

Name: 

Sequencing Success Criteria 
Informational Text Structure: The student can… 

� understand when or in what order things happen from statements, pictures, numbers,  
or patterns. 

� understand the link between their sequence illustrations and the ideas and processes in  
the text. 

� use or apply words that indicate sequential order or an ordered process (e.g., frst, then, next, 
after, later, fnally). 

Use of sequencing tools: The student can… 

� use a sequencing square to retell the main ideas of an informational text. 
� use a sequencing square to create an outline for their writing. 

Language Features: The student included… 

� use or apply content-specifc vocabulary. 

Notes: 
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Mrs. Diaz wants to try another approach for gathering evidence of student learning related to 
the sequencing of informational texts. What other factors might she attend to while assessing 
their public service announcement illustrations and writing? 

How would Mrs. Diaz know if students were still having difculty with sequencing? How else 
might Mrs. Diaz support students who are struggling? 
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