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Toolkit for Teaching K-3 Reading Comprehension

The Toolkit for Teaching K-3 Reading Comprehension is a comprehensive set of resources for engaging
elementary school educators in facilitated professional learning to increase their knowledge and
skills in effective reading comprehension. It also provides resources to help facilitators (e.g., reading
coaches, instructional leaders) and school leaders create and monitor a targeted plan for school
improvement in reading comprehension. Finally, it provides resources for families and caregivers to
support reading comprehension at home.

The toolkit’s professional learning modules include a self-reflection of teacher practice, teacher online

learning modules with interactive activities and resources, tools to carry out teacher study groups, and
lesson observation and reflection tools to support effective reading comprehension instruction.
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Participant Workbook

Welcome to the participant activities and materials which accompany the Toolkit for Teaching K-3
Reading Comprehension.

The professional learning modules can be found online here.

The activities throughout the modules are intended to be either reflective or planning oriented. As

a fillable PDF, the participant workbook provides space to keep reflections and notes as you work
through the module by downloading and saving the PDF document. Because the participant workbook
contains all of the information and links to all of the resources that are in the online modules, it can be
used as a stand-alone or offline copy of the modules.

We hope you find the professional learning modules informative and enjoyable!
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Reading Comprehension Strategies with
Informational Text!



Module 3 Overview

Introduction —:::T\':; 15 min.

Participants will reflect on their practice

and set learning goals for the module.

They will also review the module’s learning Individually
objectives and the recommendations the

module covers.

@ Learning Objectives

Learn About the Recommendations 3k 150 min.
Learn About the Participants will learn about
Recommendations implementing three recommendations

from the Practice Guide with their
students. Each section provides tips for
teaching, student and teacher actions, as
well as examples of tools or supports for
use to try out the recommendations.

Participants will watch and reflect on videos Individually
of classroom instruction demonstrating use

of the recommendations and can opt to

read and analyze a classroom case study.

Roadblocks and Solutions Participants will consider possible solutions to
address common roadblocks to implementing

these practices in the classroom.

See Recommendations
in Action

Plan ;’\T\’; ~90 min.

Participants will create a personal

() Set Implementation Goal ; :
implementation goal and lesson plan(s)

X h dati d Individually and
@ Planning Teacher Study Group :co integrate t' e recommen a"ao'ns an collaboratively
implementation steps into existing or
new lessons.
Apply - Variable
@ Apply Participants will teach their new
lesson plan(s) and collect examples of Individually
student learning.
Reflect —:::T\':; 20 min.
e Reflect Participants will reflect on their teaching. Individually
Refine —:::T\':; ~90 min.
@ Refining Teacher Study Group Participants will work CollaboratiV(?ly to Individually and
refine the use of the recommendations and !
collaboratively

implementation steps in their practice.

Resources




Introduction

Introduction

Welcome

Welcome to Module 3: Reading Comprehension Strategies with Informational Text. This module
will focus on evidence-based reading comprehension strategies and purposefully selecting texts that
support reading comprehension development. While the teaching strategies apply to both narrative
and informational texts, this module focuses on applying them with informational texts. The module
will focus on Recommendations 1, 2, and 4 in the What Works Clearinghouse (WWC) Practice Guide,
Improving Reading Comprehension in Kindergarten Through 3rd Grade.

As described in the Introductory Module, you will engage in a learning cycle throughout the modules.

First, you will engage in asynchronous learning.
Through a variety of interactive activities

including videos, case studies, and other tools,

you will learn about the three focal Practice Guide
recommendations covered in this module. You will
learn about teaching strategies to carry out these
recommendations, including how to support student
use of reading comprehension strategies with
informational texts, approaches to teaching multiple
comprehension strategies, how to teach the structure
of informational text, and how to choose texts of
appropriate difficulty for the students’ reading ability
and the instructional activity, and use texts that
support the purpose of instruction. You will also
examine common roadblocks to implementing the
recommendations and explore possible solutions. Reflect
You can expect to spend approximately 2-3 hours
working through the content of this module.
Additionally, you will be prompted to “Try it.” The
“Try it” prompts encourage you to incorporate a
teaching strategy from the recommendations into an upcoming lesson. These smaller opportunities
to try the teaching strategies will help you identify a focus for more formal lesson planning later in
the module. Please note, time to try out the strategies in your classroom are not included in the time
estimates for each activity in the module. Pick a few strategies to try over the course of the week or
two that you work through this module asynchronously.

After your asynchronous learning, you will engage in collaborative learning through a Planning
Teacher Study Group (TSG), which will focus on more formal planning of a lesson in your classroom
to use one or more teaching strategies in this module. Next you will apply the strategies you’ve
learned in a lesson you teach. During your teaching you will collect classroom artifacts, such as
examples of student learning, to reflect on for possible next steps. In the Refining TSG you will refine
your use of the teaching strategies you tried. This will help you continue to strengthen your use of
these strategies and more seamlessly integrate them into your instruction.

The online version of the modules and activities can
be found here.

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 3
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Introduction

In this module you will focus on using the recommendations and teaching strategies with
informational texts. There are several differences between narrative and informational texts as well as
other considerations when using informational texts to teach reading comprehension, as outlined in
the video below.

Hear from an Expert

Watch as Practice Guide panelist Dr. Timothy Shanahan provides answers to the commonly asked
question, “What are some key considerations in teaching reading comprehension with informational text?”

Regional

Toolkit for Teaching Educational

K-3 Reading Comprehension

Module 3

What are some key considerations in
teaching reading comprehension with
informational text?

IES ;.\"//5 Institute of
’/II\{‘ Education Sciences

What are some key considerations in teaching reading comprehension
with informational text? (5:05 minutes)

As noted in this video, Dr. Shanahan explains the important differences in teaching with informational
texts versus teaching with narrative texts. He also describes key features of informational text to
consider when selecting texts for instruction, including:

e The decodability of the text.

e The clarity of the text structure.

e The amount and difficulty of the technical language.

e The use and quality of the graphics.

This module will help you effectively guide students in strengthening their reading comprehension skills so
they can remember, understand, and learn from informational texts. Let’s get started!

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 4
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Introduction

Self-Reflection and Warm-Up

Revisit the Teacher Self-Reflection you completed Read the descriptors of practice on the left of
during the Introductory Module. Review how you the table and use the checkboxes to indicate
rated your current approach to teaching reading the category that most describes how often
comprehension and your use of the teaching you use each practice in your teaching.

strategies that are covered in Module 3. Note
which strategies you rated as an Existing Strength,
Progressing Strength, or Emerging Strength.

You will revisit your reflection towards the end of the module as you plan for incorporating the
recommendations and teaching strategies from the Practice Guide into your lessons.

Institute of

Regional Educational Laboratory West Education Sciences

Toolkit for Teaching K-3 Reading Comprehension

Teacher Self-Reflection

My Reflection on Practice

Not part
Existing | Progressing | Emerging of my
Statement Strength Strength Strength practice

Module 3: Reading Comprehension Strategies with Informational Text

I teach students how to use several research-based
reading comprehension strategies, such as how to:

a. Develop and attempt to answer questions
about the important ideas in the text while
reading, using words such as where or why to
develop their questions. (Questioning)

b. Pay attention to whether they understand
(monitor) what they are reading, and when
they do not, to reread or use strategies
(clarify) to help them understand what is
unclear (fix up).

c. Construct meaning about what is not
explicitly stated in the text by using key
words, details, and their previous knowledge.
(Inferencing)

I teach students reading comprehension strategies
individually or in combination.

I provide instruction on common structures of
informational text.

I choose texts with word recognition and
comprehension difficulty appropriate for the
students’ reading ability and the instructional activity.

I use texts that support the purpose of instruction.

Note: This excerpt of the self-reflection tool only reflects questions related to Module 3.

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 5
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Introduction
After you complete this warm-up activity, you will be introduced to the learning objectives of this module.
Warm-Up

Many children enjoy reading information books. Why would teachers give children access to these
books to improve their comprehension?

O a. Children need to be able to decide fact from fiction.
O b. Children need access to wide domains of knowledge.
O c. Children are motivated to read all books not just some.

O d. Children need to compare and contrast to learn fiction from nonfiction.

Explanation

This Check for Understanding question was adapted from the Literacy Instruction Knowledge Scales (LIKS; Reutzel et al., 2009), a valid and
reliable instrument developed with funding from IES, with permission from the authors.

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 6



Introduction

Learning Objectives

Teachers will understand: + Read the Learning Objectives for

this module.
e How to teach students to use three

reading comprehension strategies
(questioning, monitoring/clarifying/fixing
up, and inferencing) to support their
understanding of informational texts.

e Complete the Learning Objectives table.

e How to teach reading comprehension strategies individually or using a multiple-strategy approach.

e How to teach students to use common structures of informational text to better learn and
remember the content.

* How to choose texts with word recognition and comprehension difficulty appropriate for the
students’ reading ability and the instructional activity.

* How to choose texts that support the purpose of instruction.
* How to address common roadblocks to implementing the recommendations.

Think about which learning objectives you already know and which objectives you want to work on.
This will help guide you through the content and activities of this module.

Learning Objectives

Which learning objectives do you want to

. . C )
Which learning objectives do you already know? work on?

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 7



Learn About the Recommendations

Learn About the Recommendations

In this section, you will interact with key concepts from the three Practice Guide recommendations
this module focuses on. You will learn information about each of the recommendations and how to

use them with informational texts. As you engage with the content of this section, you will also identify
practices you can try in your classroom to help deepen your learning about the recommendations.
This will prepare you for the next section where you will learn how to use the evidence-based practices
through classroom-based examples.

As you engage with the activities in the Learn About section, consider how your learning aligns with
the learning objectives you wanted to work on.

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 8




Learn About the Recommendations

Focal Recommendations

* 5-10 min.

This module focuses on Recommendations 1, 2, | Read the focal recommendations and teaching
and 4 in the What Works Clearinghouse (WWC) strategies you will engage with in Module 3.
Practice Guide, Improving Reading Comprehension

in Kindergarten Through 3rd Grade. The module

highlights content in the Practice Guide related to evidence-based reading comprehension strategies
for informational texts and purposeful selection of texts that support comprehension development.

Some guidance for teaching students how to use three reading comprehension strategies
(Recommendation 1) and how to use the organizational structure for narrative texts (Recommendation
2) was covered in Module 2. In addition, guidance for selecting high-quality texts (Recommendation

4) was covered in Module 1 and is a critical aspect of integrating comprehension strategies and

text structure instruction into lesson plans. This module will focus on three additional reading
comprehension strategies, multiple-strategy instruction, using informational text structures, and the
two remaining teaching strategies for Recommendation 4.

Recommendation 1: Teach students how to use reading comprehension strategies.

There are three teaching strategies in the Practice Guide that support reading comprehension
strategies. This module focuses on the following two strategies:
e Teach students how to use several research-based reading comprehension strategies.

e Teach reading comprehension strategies individually or in combination.

Recommendation 2: Teach students to identify and use the text’s organizational
structure to comprehend, learn, and remember content.

There are two teaching strategies about using a text’s organizational structure. This module focuses on
informational text structure:

e Provide instruction on common structures of informational text.

Recommendation 4: Select texts purposefully to support
comprehension development.

There are four teaching strategies that support purposeful text selection. This module focuses on two
of them:

e Choose texts with word recognition and comprehension difficulty appropriate for the students’
reading ability and the instructional activity.

e Use texts that support the purpose of instruction.

The recommendations in the Practice Guide are provided with a level of evidence (i.e., strong,
moderate, and minimal) based on WWC evidence standards. Recommendations with higher evidence
ratings are based on studies with strong causal and generalizable evidence. Please see the Improving
Reading Comprehension in Kindergarten Through 3rd Grade Practice Guide and Introductory Module for
information on the evidence base for these recommendations.

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 9
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Learn About the Recommendations

Throughout this section you will dive deeply into each of these three focal recommendations to learn
about them and their application with informational texts. Each recommendation section will include
highlights from the Practice Guide. You will read excerpts from the Practice Guide and watch videos
that further explain the Practice Guide content. Throughout this section you will engage in reflection
questions and checks for understanding.

For each recommendation you will also find “Try it” prompts. These prompts give suggestions for how
to integrate parts of a recommendation into upcoming lessons. They provide ideas to help you more
quickly and easily try using these practices within your existing lesson plans. Later in the module you
will draw from these “Try it” experiences to engage in more formal lesson planning before and during
the Planning TSG.

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 10



Learn About the Recommendations

Comprehension Strategies

* Read pages 10-16 from the Practice Guide

As you read about each teaching strategy and review the highlights below.

to help students learn how to use reading e Watch short videos about comprehension
comprehension strategies, think about how strategies.

you might try incorporating them into your
lessons. The “Try it” prompts will help you
quickly integrate the teaching strategies into e Try it with your students.
your lessons.

e Complete the check for understanding.

Recommendation 1: Teach students how to use reading
comprehension strategies.

e Teach students how to use several research-based reading comprehension strategies.
e Teach reading comprehension strategies individually or in combination.

e Teach reading comprehension strategies by using a gradual release of responsibility.

WWLC Practice Guide, p. 1

In this section of the module, you will focus on two of these teaching strategies: teaching
students to use reading comprehension strategies and teaching reading comprehension strategies
individually or in combination.

For each teaching strategy you will learn about how the Practice Guide describes it. You will also

learn about suggested teacher actions related to the teaching strategy, and, where applicable, the
suggested student actions.

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 11



Learn About the Recommendations

Teaching Strategy Teach students how to use several research-based reading
comprehension strategies.

Description from the Practice Guide

Good readers use many forms of thinking and analyzing text as they read. It is therefore important to
teach beginning readers strategies for constructing meaning from text. A strategy is the intentional
application of a cognitive routine by a reader before, during, or after reading a text.

There are six evidence-based strategies in the Practice Guide that improve reading comprehension
in the primary grades:

Activating Prior Knowledge or Predicting

Questioning

Visualizing

Monitoring, Clarifying, and Fixing Up

Inferencing

S S

Summarizing/Retelling

Teachers model and teach students how the reading comprehension strategies can help them

as readers and how experienced readers use these strategies effectively. In the descriptions of
the reading comprehension strategies below you will see examples of teacher actions to support
student use of the strategies including the use of activities, questions, and prompts.

Because all the reading comprehension strategies can be applied to understanding both

narrative and informational texts, this toolkit divides the strategies across Modules 2 and 3.

This module includes descriptions and resources for the reading comprehension strategies of
Questioning, Monitoring, Clarifying, and Fixing Up, and Inferencing. Not only do these three
comprehension strategies pair well with informational text, focusing on three strategies in this
module and three in the prior module allows for more focused opportunities to learn and practice
how to support students in using these strategies.

Read the descriptions and watch the videos below for each evidence-based reading comprehension

strategy. Identify a strategy (or multiple strategies) you would like to focus on and watch the
corresponding video to learn more about it.

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 12



Learn About the Recommendations

Description from the Practice Guide

Students develop and attempt to answer questions about the important ideas in the text while

reading, using words such as where or why to develop their questions.

00;00;00;00

. . Regional
Toolkit for Teaching Educational

K-3 Reading Comprehension Laboratory
West

Comprehension Strategy @
Questioning

IES ;.\‘I//} Institute of

’/II\Q" Education Sciences

Questioning (5:03 minutes)

To help students use this comprehension strategy, below are some suggested student and teacher
actions. The tools and supports are for you to download and use in your planning and instruction.

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook
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Student Actions

Ask yourself “why” questions
then try to answer them.

Teacher Actions

Help students ask themselves
questions about the text. Model
asking yourself the question,
“Why does this make sense?” after
encountering a new fact or idea in
an informational text.

Explain the answer in your
own words.

Help students explain or elaborate
on their answers in their own
words by asking them, “Can you
say more about why that makes
sense to you?” Help students draw
from what they already know
about the topic to connect with
the new information.

Reflect on how this helps you
better understand the text.

Ask students questions like, “How
did asking yourself questions
help you think about what you
were reading?”

Learn About the Recommendations

Tools and Supports
Student Questioning handout

Question index cards

Teacher prompts when using
Questioning

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook
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Learn About the Recommendations

Monitoring, Clarifying, and Fixing Up

Description from the Practice Guide

Students pay attention to whether they understand what they are reading, and when they do not,
they reread or use strategies that will help them understand what they have read.

. . Regional
Toolkit for Teaching Educational

K-3 Reading Comprehension Laboratory

Reading Comprehension Strategy @

Monitoring, Clarifying, and Fixing Up

IES 3"’4 Institute of

7/|\§" Education Sciences

Monitoring, Clarifying, and Fixing Up (5:08 minutes)

To help students use this comprehension strategy, below are some suggested student and teacher
actions. The tools and supports are for you to download and use in your planning and instruction.

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 15
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Learn About the Recommendations

Student Actions Teacher Actions Tools and Supports
Monitor your reading Help students monitor their Student Monitoring handout
comprehension by noting understanding as they read
parts of the text that you text. Ask students to mark parts | Student Fixing Up handout
understand and the parts that | of the text they do or do not
you don’t understand. understand using symbols (“v” | Teacher handout with
or “?”) or marking the text, such | Monitoring, Clarifying, and
as using underlining. Students Fixing-Up prompts

can also identify parts of text
they think is important, where
they’ve learned something new,
or parts that they enjoy.

Try to figure out why you Ask students to identify “why”
don’t understand that part of | they are not understanding by
the text. asking questions like, “Are you

having trouble with a big word?”
“Are you confused by an idea?”
“Are you confused by the whole
sentence (or page)?”

Help students to choose an
appropriate “fix-up” strategy.
When you don’t understand | Help students clarify their

what you are reading, make understanding by using “fix-up”
adjustments. strategy such as rereading, using
their background knowledge, or
by asking questions like, “What
should happen next?” or “What is
wrong in the picture?”

Reflect on how this helps Ask students questions like, “How

think about the meaning of did monitoring help you think

what you read. about what you were reading?
How did fixing up what you

didn’t understand help you think
about the meaning of what you
were reading?”

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 16
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Learn About the Recommendations

Description from the Practice Guide

Students generate information that is important to constructing meaning but that is missing from, or
not explicitly stated, in the text.

. . Regional
Toolkit for Teaching Educational

K-3 Reading Comprehension Laboratory

Reading Comprehension Strategy @
Inferencing

IES Q‘I// Institute of

-,;/"\\': Education Sciences
o

Inferencing (5:15 minutes)

Using the inferencing strategy while reading is similar to activating prior knowledge and making
predictions. In both strategies, students use clues from the text and relate them to what they already
know. The key difference is that when we use inferencing, we are drawing a conclusion about what we
have already read. When we activate prior knowledge to make predictions, we are using what we know
to make a guess about what will happen next, or what we haven’t read yet.

In informational text, inferencing helps students learn new information from text by connecting it to

their previous experiences or knowledge. With texts from content areas, such as science, students may
need teacher guidance to connect to what they know.

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 17
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Student Actions
Look for clues while you read.

Teacher Actions

Help students find clues, such

as pictures or key words, that
can help them understand the
text. Ask students questions like,
“What are some clues about what
is happening? What clues do you
see in this picture?”

Note or write down what you
already know.

Identify key words in a sample
passage of text and explain what
students can learn about the
passage from those words.

Help students draw from

their knowledge, memory, or
experience to explain a part of the
text. Ask students questions like,
“What do we already know about
this (topic, key word, or part of the
text) that the author hasn’t said?
What does this remind you of ?”

Make an inference based on
what you know.

Model making an inference based
on what you know using the
sentence stem below.

Ask students how they would
explain what is happening based
on what clues and what they know.

Use a sentence stem such as,
“Based on the fact that __, and what
I know about __, Iinfer that

Provide a table or graphic organizer
for them to record their inference.

Review inferences.

Encourage students to review
their inferences as they read
further to see if there is any new
information to support them. Use
the table or graphic organizer
with their recorded inferences
and go back to it to review and
update, as appropriate.

Learn About the Recommendations

Tools and Supports
Student Inferencing handout

Student handout for making and
checking inferences

Teacher handout with
Inferencing prompts

Reflect on how this helps
think about the meaning of
what you read.

Ask students questions like,
“How did making inferences help
you think about what you were
reading? How did drawing from
what you already know help you
think about the meaning of what
you were reading?”
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Learn About the Recommendations

[) Check for Understanding

What is the primary difference between the reading comprehension strategies of Inferencing and
Predicting? (Choose One)
O a. Readers only look for clues in the text when using Predicting.

O b. Readers make inferences about what they have already read and make predictions about what
they have yet to read.

O c. Readers should only use Inferencing with informational text and Predicting with narrative text.

O d. They are the same strategy.

Explanation

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 19



Learn About the Recommendations

* Try it!

>

Try practicing teaching your students to use a reading comprehension strategy. Here are some
suggested steps for trying it out:

e Identify one reading comprehension strategy you want to try to teach to your students
(e.g., Inferencing).

e Pick a student action related to the reading comprehension strategy (e.g., Look for clues while
you read).

e Plan a teacher activity to support student use of the strategy, drawing from the suggestions,
tools, and supports in this module.

e Review your curriculum. Identify places in upcoming lessons where you could include the
comprehension strategy with a short passage or an entire article.

e Select an informational text to use with your students.

e Try it out! After you try it, reflect on how it went and how you might do it the next time you try
it out.

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 20



Learn About the Recommendations

Teaching Strategy Teach reading comprehension strategies individually or in combination.

Description from the Practice Guide

Single-strategy instruction introduces each strategy individually and includes practice for some
period of time, usually a few weeks, before the next strategy is introduced.

Multiple-strategy instruction introduces several strategies simultaneously, and they are practiced in
combination so that readers learn to use them together as they read.

Reading comprehension strategy instruction aims to enable students to consciously apply the
strategies to make sense of texts. Whether taught individually or in related clusters, the goal is to equip
students with several strategies so that they can learn to use them effectively and also to learn when to
use each strategy.

Teachers less experienced with comprehension strategy instruction might consider first trying a single-
strategy approach. Teachers opting for a multiple-strategy approach should choose the approach that
best fits their experience and instructional materials.

A multiple-strategy approach may be more challenging for students at first; however, students get to
practice using strategies in combination from the start.

The Practice Guide summarizes four examples of multiple-strategy approaches:

Reciprocal Teaching
Transactional Strategy Instruction

Informed Strategies for Learning

N N

Concept-Oriented Reading Instruction

Each multiple-strategy format is briefly summarized in the section below. Handouts, which outline
the steps to applying each multiple-strategy approach in greater detail, are provided under Tools
and Supports.

While it is important for students to learn to choose from and use multiple strategies, it is advisable
not to mix-and-match among multiple-strategy approaches (e.g., Reciprocal Teaching, Transactional
Strategy Instruction, etc.) throughout the year to avoid confusing students.

With any multiple-strategy approach, teachers should follow the steps for gradually releasing
responsibility to students, as outlined in the Practice Guide and covered in Module 2.
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Multiple-Strategy Format
Reciprocal Teaching

Summary with Steps

Reciprocal Teaching involves
students taking turns teaching
each other about a text by
predicting, questioning, clarifying,
and summarizing. Here are the
basic steps:

1.

Introduce the reasons for
reading comprehension
strategies.

Introduce the three core
principles of Reciprocal
Teaching.

Choose texts to use.

Introduce the four
comprehension strategies.

Model the four
comprehension strategies.

Divide students into groups
of four and assign each
member one of the four
comprehension strategies
using reading comprehension
strategy cards.

Have students take turns
teaching each other using
their assigned strategy.

Monitor and provide feedback.

Repeat and rotate.

Learn About the Recommendations

Tools and Supports

Student Comprehension
Strategy Cards

Teacher Reciprocal Teaching
handout
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Multiple-Strategy Format

Transactional Strategy
Instruction

Summary with Steps

Transactional Strategy Instruction
(TSI guides students to use
different strategies before, during,
and after reading. Here are the
basic steps:

1.

Introduce the reasons for
reading comprehension
strategies.

Introduce the reading

comprehension strategies
using a display or bulletin
board with each strategy.

Model each reading
comprehension strategy.

Provide opportunities for
students to practice using the
strategies in small groups or
independently.

Monitor and provide
feedback.

Repeat.

Learn About the Recommendations

Tools and Supports
Teacher Transactional Strategy

Instruction handout
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Multiple-Strategy Format

Informed Strategies for
Learning

Summary with Steps

Informed Strategies for Learning
involves teachers explaining

and modeling several reading
comprehension strategies to
improve understanding of text.
Here are the basic steps:

1. Introduce the reasons for
reading comprehension.

2. Introduce the reading
comprehension strategies
using a display or bulletin
board with each strategy.

Choose a text.

4. Introduce the reading
comprehension strategy you
are going to model.

5. Model each reading
comprehension strategy.

6. Divide students into
small groups and provide
opportunities for students to
practice two or three pre-
selected strategies.

7. Monitor.

8. Summarize together.
9. Reflect together.
10. Repeat.

Learn About the Recommendations

Tools and Supports

Teacher Informed Strategies for
Learning handout
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Multiple-Strategy Format

Concept-Oriented Reading
Instruction

Summary with Steps

Concept-Oriented Reading
Instruction (CORI) helps students
learn about a concept, typically a
scientific subject, while exploring
nonfiction texts. Here are the
basic steps:

1. Select a topic to teach.

2. Map out a timeframe for a
squence of lessons.

3. Gather a collection of
nonfiction books about the
topic.

4. Introduce the topic to
students.

5. Have students read or
participate in a shared read-
aloud of the nonfiction books
about the concept.

6. Model each reading
comprehension strategy for
students, introducing one
strategy each week.

7. Provide opportunities for
students to collaborate with
others.

8. Provide opportunities for
students to share what they
have learned about the topic.

9. Repeat.

Learn About the Recommendations

Tools and Supports

Teacher Concept-Oriented
Reading Instruction handout
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Learn About the Recommendations

Additional Resources

Check out this video on Reciprocal Teaching, an instructional approach to student-led discussions of
text, or this video on using multiple techniques focused on questioning.

As a reminder, an overview and illustration of the Gradual Release of Responsibility model was

provided in Module 2 and is revisited again in Module 4. Additional guidance on having students lead
small-group discussions is provided in Module 4.

[) Check for Understanding

It is important for students to memorize the six comprehension strategies. (True/False)

O True
O False

Explanation
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Learn About the Recommendations

* Try it!

>

Try practicing these comprehension strategies with your students. Here are some suggested steps for
trying them out:

1. Identify one or more comprehension strategies to try. If you identify more than one, consider
how you will use a multiple strategy approach.

2. Review your curriculum. Identify places in upcoming lessons where you could include the
comprehension strategy.

Identify text(s) that would allow you to teach the comprehension strategy.

4. Practice explaining and modeling the comprehension strategy for the class, drawing from the
ideas and examples in the videos.

5. Have students practice using the comprehension strategy together or on their own.
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Learn About the Recommendations

Now that you have learned more about the key concepts included in this module for Recommendation
1, refer back to your Teacher Self-Reflection. Review how often you currently use the two teaching
strategies described in this module for Recommendation 1. Think about which one(s) you want to try
to use more often.

Practices from Recommendation 1

Review this list of strategies and star* strategies that you want to try to strengthen in your practice.

Teaching Reading Comprehension Strategies
I teach students how to use several research-based reading comprehension strategies.

0 Develop and attempt to answer questions about the important ideas in the text while
reading, using words such as where or why to develop their questions (Questioning).

Notes:

0 Pay attention to whether they understand what they are reading, and when they do
not, they reread or use strategies that will help them understand what they have read
(Monitoring, Clarifying, and Fixing Up).

Notes:

[0 Generate information that is important to constructing meaning but that is missing from,
or not explicitly stated, in the text (Inferencing).

Notes:

O Iteach reading comprehension strategies individually or in combination.

Notes:
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Learn About the Recommendations

Informational Text Structure

* Read pages 17-22 from the Practice Guide

As you read about teaching informational text and review the highlights below.

structure, think about how you would use « Complete the check for understanding
these strategies with your students. The “Try activity.
it” prompts will help you quickly integrate text

structure instruction into your lessons. * Try it with your students.

Recommendation 2: Teach students to identify and use the text’s
organizational structure to comprehend, learn, and remember content.

» Explain how to identify and connect the parts of narrative texts.

e Provide instruction on common structures of informational texts.

WWLC Practice Guide, p. 1
Note: This module focuses on informational texts.

In this section of the module, you will learn about the teaching strategy of providing instruction on
common structures of informational texts. You will learn about how the Practice Guide describes this
teaching strategy. You will also learn about suggested teacher actions related to the teaching strategy,
and, where applicable, the suggested student actions. Explaining how to identify and connect the parts
of narrative texts was covered in Module 2.
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Learn About the Recommendations

Teaching Strategy Provide instruction on common structures of informational texts.

Description from the Practice Guide: What is informational text?

The panel believes that teachers should introduce students not only to the structural elements
in narrative text, but also to the common structures of informational, or expository, text.
Informational text structures typically apply to paragraphs or passages, and the entire text may
contain multiple structures.

There is evidence that students comprehend and remember content better when they are taught to
recognize the structure of a text. Learning the structures of informational text can help students better
understand and recall key points while reading.

What is informational text?

Informational texts include expository writing, pieces that argue in favor of one position or another,
and procedural texts and documents. In the elementary grades, informational texts are often short
books or texts about topics, such as animals, people, or science topics. In later grades, informational
texts may also include other formats, such as news articles, speeches, and timelines.

What are some common structures of informational text?

Informational texts present information in a structured manner, but understanding this structure
can be challenging for students. This is where text structure comes in. It refers to the way an author
organizes the main body of an informational text.

Explicitly teaching students about different text structures equips them with the tools to identify them
while reading. Understanding the structure allows students to anticipate what information will come
next and monitor their comprehension.

By recognizing the text structure used by an author, students can focus their attention on key concepts
and relationships within the text. This enables them to identify the most important information and
gain a solid understanding of the topic.

The table below lists five common structures of informational text: description; sequence; problem
and solution; cause and effect; and compare and contrast.
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Learn About the Recommendations

Structure Description Example Common Clue Words
Description What something Characteristics of a

looks, feels, smells, hurricane

sounds, tastes like, or is

composed of
Sequence When or in what order A storm becomes a First, then, next, after,

things happen hurricane later, finally
Problem and Solution =~ What went wrong and  Hurricane Katrina Because, in order to, so
how it was or could be  destroyed homes and that, trouble if, problem
fixed stores, so groups like
the Red Cross had
to bring food and
medicine from other
parts of the US
Cause and Effect How one event leads to What happened to Because, therefore,
another the people who lived cause, effect, so

in Louisiana after
Hurricane Katrina

Compare and Contrast How things are alike

and different

How hurricanes are the
same as or different
from tornadoes

Both, alike, unalike,
but, however, than

Teachers should tell students to not rely only on clue words to identify structure because those words
may not always be present. Further, teachers should share with students that informational texts can
follow other structures in addition to the ones described here.
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Learn About the Recommendations

Tips for Teaching Informational Text Structure

e Use familiar ideas or topics when teaching students about the structure of informational text.
e Use text with clear, easy-to-recognize examples when initially teaching a new structure.

e Ask students to work collaboratively to organize information from a text using a graphic tool
(e.g., concept map, Venn diagram, fishbone chart, and sequence diagram or flow chart).

e Teach students clue words for different structures (e.g., alike, unlike, both, but, however)
and ask them to identify them in a passage.

e Use questions with leading clue words to help students identify the structure (e.g., “What
was the cause?”). Once students can more comfortably identify the structure, ask more
complex questions that do not contain clue words (“How did the author organize the

information in this passage?”).

WWC Practice Guide, pp. 19-21

To help students learn how to identify and use common structures of informational text to understand
what they read, below are some suggested student and teacher actions. The tools and supports are for
you to download and use in your planning and instruction.
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Student Actions

Identify the structure of
informational text.

Teacher Actions

Pick an idea or topic that is
familiar to your students.

When choosing a text, select one
that is a clear, easy-to-recognize
example of a common structure,
for example “compare and
contrast.”

Emphasize the importance of first
identifying the text structure.

With younger students, introduce
the text structure of the text you
will use.

Look for clue words to help
identify the structure.

Give students a list of common
clue words used with that
structure. For example, for
compare and contrast, share the
clue words: both, alike, unlike, but,
however, than.

Organize the information in

the text by using its structure.

Help students practice organizing
the information from the text that is
consistent with the corresponding
structure. For example, with
compare and contrast texts,
students can organize facts using

a Venn diagram or T-chart (alike,
shared, unlike).

Reflect on how this helps you
think about and remember
what you are reading.

Ask students how identifying the
structure of the text helped them
think about and remember what
they read.

Learn About the Recommendations

Tools and Supports

Student handout: Common
Informational Structures

Graphic organizers to help

students organize information
in common informational

structures

Informational Text Success
Criteria tool

Teachers should provide opportunities for students to use their text structure knowledge to read and
comprehend increasingly challenging texts, including those that incorporate multiple structures, cover
unfamiliar content, or diverge from the most common structures.
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Learn About the Recommendations

[) Check for Understanding

Match the clue words with their text structure.

Text Structure

Problem and Cause and Compare and
Clue Words Sequence Solution Effect Contrast

trouble, question, answer
both, unalike, however
first, next, later

O0O0OO
Oo0O0OnO
Oooan
O0O0OO

because, therefore, so

Explanation
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>

Learn About the Recommendations

Try it!

Try practicing how to provide instruction on informational text structures with your students. Here are
some suggested steps for trying it out:

1.
2.

Identify a common structure you want to teach to your students.

Select an informational text (e.g., short article or paragraph) with that structure on a topic your
students are familiar with.

Identify a tool from the table above (e.g., graphic organizer) that you want to try to use with
your students to support their understanding of that informational text structure.

Preview the text by describing its topic and explaining its structure. Introduce the clue words
students should listen for.

Read the text with your students, stopping to make note of clue words, and model how to
decide its structure using the clue words.

Introduce the tool and explain how it can help organize information from the text.

Reread the text with your students. Model organizing some information from the text using
the tool.

Have students practice using the tool together or on their own.

After you try it, reflect on how it went and how you might do it the next time you try it out.

Note: Multiple texts can be used at different points during the lesson, such as during explanation and modeling and during independent practice.
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Learn About the Recommendations

Now that you have learned more about the key concepts included in this module for Recommendation
2, refer back to your Teacher Self-Reflection. Review how often you currently use the teaching strategy
described in Recommendation 2. Think about whether you want to try to use it more often.

Teaching Strategy from Recommendation 2

Teaching Informational Text Structures
Review this list of strategies and star* strategies that you want to try to strengthen in your practice.
O I provide instruction on common structures of informational texts.

Notes:
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Learn About the Recommendations

Choosing High-Quality Texts

* 10-15 min.
Module 1 covered two of the four teaching « Read pages 30-33 from the Practice Guide
strategies for Recommendation 4. In this section and review the highlights below.

we will focus on the remaining two teaching
strategies. As you read about the strategies
featured in Module 3, think about how you might
try incorporating them into your lessons. The
“Try it” prompts will guide you in selecting texts that support students’ comprehension development.

» Try it with your students.

Recommendation 4: Select texts purposefully to support
comprehension development.

e Teach reading comprehension with multiple genres of text.
e Choose texts of high quality with richness and depth of ideas and information.

e Choose texts with word recognition and comprehension difficulty appropriate to
students’ reading ability and the instruction activity.

» Use texts that support the purpose of instruction.

WWC Practice Guide, p. 1

In this section of the module, you will learn about the second two teaching strategies: choose texts
with word recognition and comprehension difficulty appropriate to students’ reading ability and the
instruction activity, and use texts that support the purpose of instruction. You will learn about how the
Practice Guide describes these teaching strategies. You will also learn about suggested teacher actions
related to the teaching strategies.
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Learn About the Recommendations

Teaching Strategy Choose texts with word recognition and comprehension difficulty

appropriate to students’ reading ability and the instruction activity.

Description from the Practice Guide

Teachers should select text that is neither too simple nor too difficult for students. There are at least
two aspects to text difficulty: textual/linguistic demands and content demands.

As the Practice Guide says, “There is no such thing as ‘one-size-fits-all’ when it comes to selecting a
text for teaching reading comprehension.” When you select texts for your students, it is important to
consider both text difficulty and how it supports your instructional goals.

The Practice Guide identifies two aspects of text difficulty:

e Textual and Linguistic Demands

e Content Demands

Textual and linguistic demands include the decodability of words or whether the phonic elements
of the words follow regular decoding rules which are appropriate for the grade level of the students.
Textual and linguistic demands also include the complexity of the sentences (e.g., short sentences
with basic structure versus longer sentences using a variety of sentence structures), the organization
of the text (e.g., how information is organized), and the clarity of the formatting (e.g., highlighting or
emphasis for important key words or phrases).

Content demands refers to how complex, abstract, or subtle the information is in the text. Some
information in the texts may be unfamiliar or difficult for students to understand, making it less useful
for comprehension instruction.

It is important to consider both textual and content demands when choosing texts. The Practice Guide
panel notes that a text that is easy to decode may be difficult for students to understand. Conversely, a
conceptually simple text may not be easy to decode.

Understanding the demands of a text can help you design supports for your students. It is important
that all students have access to challenging texts and the opportunity to engage in productive struggle.
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Learn About the Recommendations

Teacher Actions Additional Details

Consider whether the textual and linguistic
demands of the text are appropriate for students
and lesson.

Review the decodability of the words in the text
and evaluate whether the majority of words are
decodable for your students.

Review the complexity of the sentence structures
in the text and evaluate whether the structures
are appropriate or confusing for your students.

Review the organization of the text and evaluate
whether the organization is appropriate for the
instructional activity.

Review the formatting of the text and evaluate
whether the formatting supports student
understanding of the text.

Consider whether the content demands of the
text are appropriate for students and lesson.

Review the content of the text and evaluate the
extent to which the content is familiar or known
to your students.

Support students as they engage with texts of
varying complexity.

Consider using texts that are highly challenging
for your students during shared reading and less
challenging texts during paired or individual
reading activities. As students gain interest or
background knowledge, increase the difficulty of
the texts used during paired or individual reading
to be somewhat challenging.
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Learn About the Recommendations

Teaching Strategy Use texts that support the purpose of instruction.

Description from the Practice Guide

The many purposes of reading comprehension lessons could include (1) improving students’
application of reading comprehension strategies; (2) building their knowledge of specific genres,
structures, and texts; or (3) developing their ability to engage in higher-order discussions about the text.

In addition to the complexity of the words and sentences, you should also consider the purpose of
the lesson and how the text will be used. The table below gives examples of purposes of reading
comprehension instruction and tips for selecting texts to support each activity. As you review the
examples, consider texts that you have already introduced to your students that offer opportunities
to revisit.
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Purpose of Instruction

Introducing students to the
Questioning strategy

Tips for Selecting
Informational Texts

Select a text that lends itself to
asking questions, such as one
with an intriguing title or about
a topic somewhat unfamiliar to
your students.

Introducing students to the
Monitoring, Clarifying, and
Fixing Up strategy

Select a text that is organized or
could be organized into short
segments. Use the breaks to
pause for monitoring and fixing
up, if necessary.

Introducing students to the
Inferencing strategy

Select a text that has detailed
pictures with some words. Detailed
pictures with small amounts of
text can be useful for modeling
inferring and introducing the
concept. As students become more
familiar with using the Inference
strategy, practice this with students
using more rigorous texts.

Text structure instruction with
informational text

Select a text about a familiar topic
with a structure that is easy to

recognize. Add texts of increasing
complexity or less familiar topics.

Building students’ depth of
understanding or background
knowledge on a topic

Select a text about a topic that

is somewhat unfamiliar to your
students. Avoid texts that only
reinforce a student’s knowledge of
sound-letter relationships, as they
are more suitable for practicing
decoding and word recognition.

Developing students’ ability
to engage deep discussions
about a text.

Select a text that is organized or
could be organized into short
segments. Use the breaks to pause
for asking discussion questions

or practicing a comprehension
strategy.

Learn About the Recommendations

Tools and Supports

Anatomy of an Informational
Text - Part 2

Anatomy of a Narrative Text -
Part 2

Page 3 of this resource includes
features to consider when
choosing informational text for
strategy instruction.

* While the focus of this module is on informational text, the teaching strategies apply to both informational and narrative texts. We have

included a parallel resource to use with narrative texts.
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Learn About the Recommendations

* Try it!

>

Try practicing teaching reading comprehension with multiple types of informational text. Here are
some suggested steps for trying it out:

1. Identify an upcoming lesson focused on reading comprehension with informational text. Use
the table above to identify the purpose of the lesson.

2. Use the “Anatomy of an Informational Text - Part 2” tool to identify a text that supports the
purpose of the lesson.

3. Plan how you will read the text with students and how you will introduce the text to support
the purpose of the lesson (e.g., introducing a reading comprehension strategy or build
students’ understanding of a text structure or topic).

Reflect on the text’s difficulty and extent to which it supports the purpose of the lesson.

5. Try it out! After you try it, reflect on how it went and how you might do it the next time you try
it out.
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Learn About the Recommendations

Now that you have learned more about the key concepts for selecting texts purposefully to support
comprehension development, refer back to your Teacher Self-Reflection. Review how often you
currently use the following two strategies described in Recommendation 4. Think about which one(s)
you want to try to use more often.

Teaching Strategies from Recommendation 4

Selecting Texts Purposefully
Review this list of strategies and star* strategies that you want to try to strengthen in your practice.

O Iselect texts with word recognition and comprehension difficulty appropriate for students’
reading levels and the instructional activity.

Notes:

[0 Iselect texts that support the purpose of my lesson.

Notes:
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See the Recommendations in Action

In this section, you will explore how teachers
monitor evidence of student learning in their
classrooms and see examples of how the
recommendations and teaching strategies Read the recommendations and teaching
described in this module are used. As a reminder, | Strategies covered in Module 3.

these are the recommendations and teaching
strategies covered in Module 3:

Teaching Strategies from Module 3

Recommendation 1: Teach students how to use reading comprehension strategies.

Teach students how to use several research-based reading comprehension strategies.

a. Develop and attempt to answer questions about the important ideas in the text while
reading, using words such as where or why to develop their questions (Questioning).

b. Pay attention to whether they understand what they are reading, and when they do
not, they reread or use strategies that will help them understand what they have read
(Monitoring, Clarifying, and Fixing Up).

c. Generate information that is important to constructing meaning but that is missing from, or
not explicitly stated, in the text (Inferencing).

Teach reading comprehension strategies individually or in combination.

Recommendation 2: Teach students to identify and use the text’s organizational structure to
comprehend, learn, and remember content.

Provide instruction on common structures of informational texts.

Recommendation 4: Select texts purposefully to support comprehension development.

Choose texts with word recognition and comprehension difficulty appropriate for the students’
reading ability and the instructional activity.

Use texts that support the purpose of instruction.

As you engage with the activities to see the recommendations in action, consider how you can
implement these recommendations and strategies into your own teaching. Use the prompts from the
activities to deepen your understanding of the recommendations and to prepare for the Planning TSG
which is focused on lesson planning to include specific teaching strategies you want to use more in
your classroom.
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Evidence of Student Learning

When you put the recommendations into Read about collecting evidence of
action you want to monitor student learning student learning.

by examining evidence of student learning.
Evidence of student learning can provide
important information on student growth and learning as well as next steps for instruction. When
students apply their learning independently (or together), the product of that activity is evidence

of student learning. For example, teachers’ notes about students’ use and application of reading
comprehension strategies or students’ understanding of informational text structures can be evidence
of student learning. Some lessons include activities that create physical products or learning artifacts,
such as completed graphic organizers. When lessons don’t create physical products or students are
asked to respond orally, a tool like the Sequencing Success Criteria tool, can also serve as evidence

of student learning. To be an artifact of learning it must be lasting and shareable. The teachers in the
classroom instruction videos and case study activities that follow use different approaches to monitor
their students’ use of comprehension strategies and their ability to understand the texts. As you
engage with the activities, consider what types of evidence of student learning you could collect.
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See the Recommendations in Action

Classroom Instruction Videos

* 20-40 min.

Classroom instruction videos are an opportunity e Watch one or both videos that

to see evidence-based practices in action. Below demonstrate teaching first and third-grade
are two videos—one of a first-grade classroom students to use the comprehension strategy
and one of a third-grade classroom—where the Questioning with informational texts.

teachers demonstrate strategies to help students

understand informational texts. After each video,
there are prompts to help you reflect on practices
the teachers used and how you might apply them | « Respond to the prompts below the videos.
in your classroom. We recommend you watch

the video that aligns closest to your grade level.
Optionally, you may choose to watch the second video.

* Note teaching strategies you notice while
watching the videos.

Video 1: Teaching Questioning with Informational Texts in First Grade

In this video, you’ll see Lorena Dominguez teach her first-grade students how to use questioning to
better understand and learn from informational text. Questioning is one of the six comprehension
strategies highlighted under Recommendation 1: Teach students how to use reading comprehension
strategies. The class uses a focal question: How does this fit with what I already know? to focus their
reflection and dialogue with their peers.

Ms. Dominguez also utilizes Recommendation 2: Teach students to identify and use the text’s
organizational structure to comprehend, learn, and remember content, to help students know when
to pause and reflect on what they have read.

As you watch the video, notice how Ms. Dominguez carefully scaffolds her instruction on questioning.
She provides a gradual release of responsibility from direct instruction and modeling to gradually
providing more independence in practicing and applying the comprehension strategy.
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See the Recommendations in Action

Teaching Strategies from Module 3

Review this list of strategies and star* strategies that you notice in the video.

Recommendation 1: Teach students how to use reading comprehension strategies.
Teach students how to use several research-based reading comprehension strategies.

[0 Develop and attempt to answer questions about the important ideas in the text while
reading, using words such as where or why to develop their questions (Questioning).

Notes:

[0 Pay attention to whether they understand what they are reading, and when they do
not, they reread or use strategies that will help them understand what they have read
(Monitoring, Clarifying, and Fixing Up).

Notes:

O Generate information that is important to constructing meaning but that is missing from,
or not explicitly stated, in the text (Inferencing).

Notes:

[ Teach reading comprehension strategies individually or in combination.

Notes:
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Recommendation 2: Teach students to identify and use the text’s organizational
structure to comprehend, learn, and remember content.

O Provide instruction on common structures of informational texts.

Notes:

Recommendation 4: Select texts purposefully to support
comprehension development.

0 Choose texts with word recognition and comprehension difficulty appropriate for students’
reading ability and the instructional activity.

Notes:

[0 Use texts that support the purpose of instruction.

Notes:

What did you notice about how the teacher supported questioning? How did the use of
questioning support reading comprehension?

What ideas and practices from this video might you try with your students?
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Video 2: Teaching Questioning with Informational Texts in Third Grade

In this video, you’ll see Theresa Malone engage her third-grade students in using questioning to better
comprehend and learn from informational text. Questioning is one of the six comprehension strategies
highlighted under Recommendation 1: Teach students how to use reading comprehension strategies.
The instruction utilizes a single, focal question: What is the author telling us? to deepen and extend
their learning.

Ms. Malone encourages text discussion (Recommendation 3) using the focal question and three
response stems to support the students’ deeper analysis of the text. She asks follow-up questions in
whole-class and small-group settings to encourage and facilitate student discussion. Over the two days
of instruction, Ms. Malone provides a gradual release of responsibility from direct instruction and
modeling to progressively providing more independence as students apply the strategy while reading
and discussing the second text with a partner.
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See the Recommendations in Action

Teaching Strategies from Module 3

Review this list of strategies and star* strategies that you notice in the video.

Recommendation 1: Teach students how to use reading comprehension strategies.
Teach students how to use several research-based reading comprehension strategies.

O Develop and attempt to answer questions about the important ideas in the text while
reading, using words such as where or why to develop their questions (Questioning).

Notes:

[1 Pay attention to whether they understand what they are reading, and when they do
not, they reread or use strategies that will help them understand what they have read
(Monitoring, Clarifying, and Fixing Up).

Notes:

O Generate information that is important to constructing meaning but that is missing from,
or not explicitly stated, in the text (Inferencing).

Notes:

[0 Teach reading comprehension strategies individually or in combination.

Notes:
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Recommendation 2: Teach students to identify and use the text’s organizational
structure to comprehend, learn, and remember content.

O Provide instruction on common structures of informational texts.

Notes:

Recommendation 4: Select texts purposefully to support
comprehension development.

0 Choose texts with word recognition and comprehension difficulty appropriate for students’
reading ability and the instructional activity.

Notes:

[0 Use texts that support the purpose of instruction.

Notes:

What did you notice about how the teacher supported questioning? How did the use of
questioning support reading comprehension?

What ideas and practices from this video might you try with your students?
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Classroom case studies are an opportunity
to look closely at classroom instruction and
implementation of evidence-based strategies
in various classroom contexts. Within this

See the Recommendations in Action

Classroom Case Study (optional)

Read and Analyze the First-Grade case study
for Module 3.

first-grade case study, there will be prompts to help you reflect and analyze on the teacher’s use of
practices to support student reading comprehension with informational texts.

This case presents how the teacher, Mrs. Diaz, uses reading comprehension strategies and high-quality
discussions with purposefully selected informational texts with her first-grade students. As part of her
instruction, Mrs. Diaz elicits evidence of student learning with a Sequencing Success Criteria tool to
assess students’ progress and help her plan future lessons.

After completing the case study you will review common roadblocks that teachers may encounter
when implementing the Practice Guide recommendations.
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See the Recommendations in Action

Roadblocks and Solutions

* 5-10 min.
For each recommendation the Practice Guide e Read the Roadblocks and Solutions for the
describes potential roadblocks and suggested module recommendations (pp. 16, 21-22, 33).

approaches to overcome or address them (see
pages 16, 21-22, and 33). In this section you will
engage with two of the roadblocks, potential
approaches to overcome them, and additional
information to address the roadblocks. Please see earlier modules to see how additional roadblocks
and solutions from the Practice Guide are explored.

* Review the additional resources provided.

Roadblock 2.1. Teachers may not have time to analyze texts to determine how
they are structured and how learning that structure contributes to students’
reading comprehension.

Considerations and potential solutions:
e Ask colleagues, and librarians, about certain books or favorite books that model structures,
structural elements, and/or key words.

e Perform an online search of books to use for teaching specific informational text structures to
get an idea of various books, their structures, structural elements, and key words. Or explore
online to learn how specific books in your classroom library may highlight those key features.

e Plan to use portions of the text rather than the whole book for lessons. A single informational
text may use different organizational structures throughout. Identifying and using smaller
portions will help focus the lesson on the specific purpose.

Roadblock 2.2. Students can apply text structure knowledge in classroom
assignments but may not do so independently or with more complex texts.

Considerations and potential solutions:

e Encourage students to pay attention to text structure across a wide variety of reading experiences.
e Provide a reminder of the value of structure just as reading is about to begin.
» Encourage students to bring texts whose structure they cannot figure out.

e Integrate the idea of text structure beyond Reading, and into other content areas to
demonstrate its applicability broadly and continually reiterate the ways it helps readers
understand texts.

e Ensure students are successful at each step of gradual release of responsibility.
o Practice the strategy as a whole class and establish checkpoints where students must

articulate their understanding. Determine where things may be unclear, then fix up any
misunderstandings as a class.

o Walk around while students are partnering and determine students’ understanding by
listening and asking questions to gauge their conceptual understanding and/or identify
where you may need to reteach.

o Provide several quick opportunities to assess individual understanding. Identify patterns
and pull small groups accordingly to support individual students.
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See the Recommendations in Action

e Provide structural support initially, such as anchor charts, and allow students to use them.
Remove them as they gain more comfort and understanding in identifying text structures.

e Offer opportunities for students to be successful independently, with simpler texts where you
can continually monitor their readiness.

e Learn from the students. Review their responses, but when they are correct or unclear, ask
them to identify where they misunderstood. This can help you understand how to refine
your instruction.

Explore additional roadblocks and suggested approaches that the Practice Guide
panel identified for the recommendations in this module:

For Recommendation 1, see page 16 of the Practice Guide.

For Recommendation 2, see pages 21-22 of the Practice Guide.

For Recommendation 4, see page 33 of the Practice Guide.
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Plan

In this section, you will engage in more formal lesson planning for integrating the recommendations
and teaching strategies into your existing lessons. As you engage with the activities in this section,
consider any reflections you had from the “Try it” prompts and identify places in your lessons where
you can add more focus on comprehension instruction.

The Plan section of this module contains resources to help prepare you to integrate the
recommendations and teaching strategies into a lesson. It also has materials that will help you prepare
for and participate in the Planning TSG.

Take a moment to review your thinking and e Pause and consider new thoughts you
learning in Module 3: Reading Comprehension have about the learning objectives.

Strategies with Informational Text. . . .
& o Identify strategies from each section of

the table that you would like to try and
those that you previously tried with any
notes about your experiences.

Start by looking at your Teacher Self-Reflection
and the module learning objectives from the
beginning of this module.

What new thoughts do you have about the learning objectives you wanted to work on?
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Plan

Read the statements from the Teacher Self-Reflection and use the checkboxes to indicate which
strategies you would like to try, which strategies you tried as you progressed through the Learn
section, and any notes you had while trying them out.

Recommendations and Teaching Strategies from Module 3

Recommendation 1: Teach students how to use reading comprehension strategies.
e Teach students how to use several research-based reading comprehension strategies.

a. Develop and attempt to answer questions about the important ideas in the text while
reading, using words such as where or why to develop their questions (Questioning).

O I tried this strategy O I want to try this strategy

Notes:

b. Pay attention to whether they understand what they are reading, and when they do
not, they reread or use strategies that will help them understand what they have read
(Monitoring, Clarifying, and Fixing Up).

L I tried this strategy U1 I want to try this strategy

Notes:

c. Generate information that is important to constructing meaning but that is missing
from, or not explicitly stated, in the text (Inferencing).

O I tried this strategy O I want to try this strategy

Notes:

e Teach reading comprehension strategies individually or in combination.

O I tried this strategy I I want to try this strategy

Notes:
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Plan

Recommendation 2: Teach students to identify and use the text’s organizational
structure to comprehend, learn, and remember content.

e Provide instruction on common structures of informational texts.
LI I tried this strategy LI I want to try this strategy

Notes:

Recommendation 4: Select texts purposefully to support
comprehension development.

e Choose texts with word recognition and comprehension difficulty appropriate for the students’
reading ability and the instructional activity.

LI I tried this strategy L1 I want to try this strategy

Notes:

e Use texts that support the purpose of instruction.
[ I tried this strategy L1 I want to try this strategy

Notes:
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Plan

Implementation Goal

To support your implementation of these Create an Implementation Goal for
strategies in your classroom, use the Personal implementing the recommendations and
Action Plan to create a personal implementation teaching strategies included in Module 3.

goal for Module 3 to add to your action plan.

Bring your updated action plan with your implementation goal for Module 3 to the Planning TSG.
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Plan

Prepare for the Planning TSG

* 20-30 min.

Throughout this module you have had the « Complete the Planning Tool for
opportunity to try out the recommendations Narrative Texts.

and teaching strategies from the Practice Guide
as you learned about them. Each of the “Try
it” suggestions were an opportunity to become
more familiar with a new teaching strategy. Now « Complete the checklist for the Planning TSG.
you will have time to come together with your
colleagues to plan an entire lesson focused on
one or more teaching strategies you would like to try using informational text.

e Develop your plan for collecting evidence
of student learning.

To support your integration of the recommendations and teaching strategies into your lesson, use

the Planning Tool for Module 3. As many schools require specific lesson plan templates, this tool

is designed to be a companion to any lesson plan template. Its purpose is to help you integrate

the recommendations and teaching strategies into your lessons so that you can identify which
strategies you will use, how, and when. Complete as much of the tool as you can, focusing on using
Recommendations 1, 2, and 4 and the strategies discussed in this module with informational text, so
that you are well-prepared to work with your colleagues. There is space to record questions for your
study group team at the bottom. It is okay to leave some prompts incomplete, since you can use time
during the Planning TSG to fully develop your ideas. Please see the Example of Completed Planning
Tool for Module 3 for an example of how one might complete the Planning Tool for informational text.

As you develop your lesson plan, consider what evidence of student learning you are going to collect
and when in the lesson you will collect it. You will need to bring it to the Refining TSG. Consider the
type of data you are going to collect and how many students you will collect it from to keep your data
collection and analysis manageable. For example, if you were using a tool like the Informational Text
Success Criteria, you may want to focus on three to six students to focus on and gather data from. On
the other hand, if you were using students’ graphic organizers or written summaries, you may want to
collect and review that information from most, if not all, students. Depending on your implementation
goal and what you want to reflect on, you may choose to focus on evidence from some of your students
who struggle with reading comprehension. Or, you may decide to focus on students at a variety of
levels. You could even randomly select which students to focus on.

Use the checklist below to confirm you are ready for the Planning TSG.

I am ready for the Planning TSG ... Yes
I have identified teaching strategies that I'd like to include in my lessons.

I have identified what upcoming lesson(s) would be best for trying out the teaching
strategies I identified.

I have identified informational texts to use during these lessons.
I have considered how I will collect evidence of student learning during the lessons.

I have reviewed the applicable sections of the Improving Reading Comprehension in K-3
Practice Guide.

I have updated the Personal Action Plan with an implementation goal for Module 3.
I have completed a draft of the Planning Tool related to the content of this module.

ooo0O o oo o d

I have reviewed the Example of Completed Planning Tool for Informational Text.
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Plan

Planning TSG

Your facilitator will schedule and invite you to
the Planning TSG. At the meeting you will work
with your colleagues to review and reflect on
the recommendations and teaching strategies
in this module. You will also plan for how you * Reach out to the facilitator if needed
will integrate them into your lesson planning. Be prior to the meeting.

prepared to share your plan and give feedback to
others on their plans. Here is a sample agenda:

Planning TSG Agenda

Opening

Review the agenda for the Planning TSG.

e Review the list of what to bring to the
Planning TSG and ensure you are prepared.

e Welcome and community building
Review and Reflect

¢ Review Recommendations & Teaching Strategies in Module 3

¢ Reflect and share emerging questions: What are you learning? What questions do you have?
What do you want to try?

Planning: Recommendations in Action
e Integrating the recommendations and teaching strategies into our classrooms
Closing

e Preparing to teach

e Next steps

If there are particular aspects of the recommendations and teaching strategies you want to discuss, or
if there are specific questions you want to share ahead of time, be sure to reach out to your facilitator.

Here is a list of what you need to bring to the Planning TSG:

e Practice Guide (print or digital format)

* Reflections and questions you have from this module, including your reflections on anything
you tried from the “Try it” prompts

e Your Personal Action Plan and implementation goal for Module 3

e Your draft Planning Tool
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Apply

While trying out your lesson to use the .
recommendations and teaching strategies in this & 10-15 min.

module to support student comprehension of . )
informational text: e Schedule an observation with
your facilitator.

¢ Schedule an observation and debrief with e Record brief notes about how the
your facilitator (if possible). lesson went.

* Record brief notes as you teach the e Collect evidence of student learning.
lesson about what went well and what
was challenging.

e Collect evidence of student learning.
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Reflect

In this section, you will reflect on your teaching

and your use of the recommendations and @ 15-20 min.

teaching strategies you tried. Using prompts, you . ) )
will reflect on your learning and teaching to help * Review your evidence of student learning
you adjust your approach based on your insights, and lesson notes.

your experiences trying the strategies out, and « Complete the reflection questions.

your students.

To prepare to reflect on the lesson, review the evidence of student learning you collected. Depending
on the type of evidence you collected, you may want to closely analyze evidence of student learning
from three to six students to keep your analysis more manageable and to be able to look closely at
the evidence. Your decision about how many of the examples to review should be informed by your
implementation goal. Similar to decisions about data collection for evidence of student learning,

you could choose to analyze evidence from students at various performance levels or a randomly
selected group.

In the Lesson Reflection, reflect on your lesson and the strategy or strategies you tried in your
classroom, drawing from your evidence of student learning and the notes you recorded as you taught
the lesson. The prompts are meant to focus your reflection. You do not need to respond to each one.

After you reflect, revisit your Personal Action Plan and implementation goal for Module 3. Check your
progress against your goals and revise and adjust, as necessary.
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Refine

In this section you will refine the teaching .
strategies you tried in your lesson and you will @ 10-15 min.

prepare for and participate in the Refining TSG. . )
e Review resources to help you consider

Use the tools, templates, and resources from how to refine your use of the practice(s)
this module to help you identify how you you tried.
want to refine your implementation of the « Prepare for the Refining TSG.

recommendations and teaching strategies with
informational texts.

Use the checklist below to confirm you are ready to participate in the Refining TSG.

I am ready for the Refining TSG ... Yes
I have tried out teaching at least one comprehension strategy with an informational text.
I have identified evidence of student learning I can discuss with my colleagues.

I have been observed during one of my practice lessons. (optional)

OooOoao

I have completed the lesson reflections above.
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Refine

Refining TSG

Your facilitator will schedule and invite you to
the Refining TSG. At the meeting you will work
with your colleagues to review and reflect on
your lesson. You will discuss how you tried to
implement the recommendations and teaching * Reach out to the facilitator if needed prior
strategies in this module. You will think about to the meeting.

how you could refine your use of the strategies.
Here is a sample agenda:

Refining TSG Agenda

Opening

Review the agenda for the Refining TSG.

e Review the list of what to bring to the
Refining TSG and ensure you are prepared.

e Welcome and community building
Reflections on Student Learning

e Student work protocol and sharing evidence of student learning
Reflections on Teaching

¢ Reflecting on strengths and areas for refinement
Closing

e Next steps

If there are particular aspects of the recommendations and teaching strategies or evidence of student
learning you want to discuss, or if there are specific questions you want to share ahead of time, be sure
to reach out to your facilitator.

Here is a list of what you need to bring to the Refining TSG:

e Practice Guide (print or digital format)

» Reflections and questions you have related to trying out the recommendations and strategies in
this module

e Your Action Plan and implementation goal for Module 3
* Your Lesson Reflection
This concludes Module 3. Revisit sections of the module as needed to help you integrate these

strategies into your teaching. Resources from the module and additional resources related to the
module topics are provided below.
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Resources from the Module

Video: What are some key considerations in teaching reading comprehension with informational text?

Teacher Self-Reflection

Video: Questioning
Student Questioning handout

Question index cards

Teacher prompts when using Questioning
Monitoring, Clarifying, and Fixing Up
Student Monitoring handout

Student Fixing Up handout

Teacher handout with Monitoring, Clarifying, and Fixing-Up prompts

Video: Inferencing

Student Inferencing handout

Student handout for making and checking inferences
Teacher handout with Inferencing prompts

Student Comprehension Strategy Cards

Teacher Reciprocal Teaching handout

Teacher Transactional Strategy Instruction handout

Teacher Informed Strategies for Learning handout

Teacher Concept-Oriented Reading Instruction handout

Student handout: Common Informational Structures

Graphic organizers to help students organize information in common informational structures
Informational Text Success Criteria tool

Anatomy of an Informational Text - Part 2

Anatomy of a Narrative Text - Part 2

Sequencing Success Criteria tool
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https://youtu.be/5C2bdmpOdnE?si=e1Z-o29-dTksxAqW
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Questioning_Poster.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Question_Cards.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Questioning_Prompts.pdf
https://youtu.be/tcB2sigWvvQ?si=F6FUZ_yK3biS2Yb8
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Monitoring_Poster.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Clarifying_Poster.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Monitoring_Prompts.pdf
https://youtu.be/k8VI0QBGSAU?si=v_j9Sh-E0LEaHKYU
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Inferencing_Poster.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Checking_Inferences.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Inferencing_Prompts.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Strategy_Cards.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Reciprocal_Teaching.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Transactional_Strategy_Instruction.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Strategies_For_Learning.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_CORI.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Informational_Structures.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Informational_Organizers.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Informational_Success_Criteria.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Anatomy_Informational2_Text.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Anatomy_Narrative_2.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Informational_Success_Criteria.pdf

Resources

Teaching Questioning with Informational Texts in First Grade
Teaching Questioning with Informational Texts in Third Grade

First-Grade Case Study

Personal Action Plan

Planning Tool for Module 3

Example of Completed Planning Tool for Module 3

Lesson Reflection

Additional Resources

Page 3 of this resource includes features to consider when choosing Informational text for strategy
instruction.

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 66


https://youtu.be/yi_heROwyOs?si=28g3Wtjzz5Mr6toq
https://youtu.be/Zijcy27TETg?si=GsX1XdFT5PNkdu8f
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Grade1_Case_Study.pdf
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Explanations for Checks for Understanding

Check for Understanding, page 6

Many children enjoy reading information books. Why would teachers give children access to these
books to improve their comprehension?

Children need to be able to decide fact from fiction.

Children need access to wide domains of knowledge.

Children are motivated to read all books not just some.

a0 oo

Children need to compare and contrast to learn fiction from nonfiction.

The best choice is b. Children need access to wide domains of knowledge because access and
exposure to a variety of books helps children learn about how texts work. This helps them become
more familiar with different books’ features, structures, and purposes, which supports comprehension.

Return to page 6

Check for Understanding, page 19

What is the primary difference between the reading comprehension strategies of Inferencing and
Predicting? (Choose One)
a. Readers only look for clues in the text when using Predicting.

Readers make inferences about what they have already read and make predictions about what
they have yet to read.

c. Readers should only use Inferencing with informational text and Predicting with narrative text.
d. They are the same strategy.
The best choice is b. Readers make inferences about what they have already read and make
predictions about what they have yet to read. While both Predicting and Inferencing are similar
because they require students to look for clues, connect to what they already know, and make guesses

about the text, the Inferencing strategy asks students to make connections in order to explain what
they have already read. Both strategies can be applied to narrative and informational text structures.

Return to page 19

Check for Understanding, page 26

It is important for students to memorize the 6 comprehension strategies. (True/False)

False. It is more important for teachers to help students understand and use the strategies, rather
than memorizing them. Handouts or posters can serve as visible reminders of the different strategies

and can help students while practicing or encourage them to try different ones.

Return to page 26
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Explanations for Checks for Understanding
Check for Understanding, page 34
Match the clue words with their text structure.

Text Structure

Problem and Cause and Compare and
Clue Words Sequence Solution Effect Contrast

trouble, question, answer
both, unalike, however
first, next, later

OXx OO
000X~
NOOAO
O00XO

because, therefore, so

Return to page 34
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Module 3 References

i Everything in this module, unless otherwise noted, was developed for the toolkit and derived
from the following source, except where noted: Shanahan, T., Callison, K., Carriere, C., Duke, N.
K., Pearson, P. D., Schatschneider, C., & Torgesen, ]J. (2010). Improving reading comprehension in
kindergarten through 3rd grade: IES practice guide (NCEE 2010-4038). What Works Clearinghouse.

https://eric.ed.gov/?id=ED512029

Toolkit for Teaching K-3 Reading Comprehension | Module 3 Participant Workbook 69



https://eric.ed.gov/?id=ED512029

	Module 3 Overview
	Introduction
	Welcome
	Self-Reflection and Warm-Up
	Learning Objectives

	Learn About the Recommendations
	Focal Recommendations
	Teaching Reading Comprehension Strategies
	Practices from Recommendation 1
	Identifying and Using Informational Text Structure
	Teaching Strategy from Recommendation 2
	Choosing High-Quality Texts
	Teaching Strategies from Recommendation 4

	See the Recommendations in Action
	Evidence of Student Learning 
	Classroom Instruction Videos
	Teaching Strategies from Module 3
	Teaching Strategies from Module 3
	Classroom Case Study (optional)
	Roadblocks and Solutions

	Plan
	Pause and Identify
	Recommendations and Teaching Strategies from Module 3
	Implementation Goal
	Prepare for the Planning TSG
	Planning TSG

	Apply
	Reflect
	Refine
	Refining TSG 

	Resources from the Module
	Additional Resources
	Explanations for Checks for Understanding
	Module 3 References




Accessibility Report





		Filename: 

		Mod3_Teacher_Workbook.pdf









		Report created by: 

		



		Organization: 

		







[Enter personal and organization information through the Preferences > Identity dialog.]



Summary



The checker found no problems in this document.





		Needs manual check: 0



		Passed manually: 2



		Failed manually: 0



		Skipped: 0



		Passed: 30



		Failed: 0







Detailed Report





		Document





		Rule Name		Status		Description



		Accessibility permission flag		Passed		Accessibility permission flag must be set



		Image-only PDF		Passed		Document is not image-only PDF



		Tagged PDF		Passed		Document is tagged PDF



		Logical Reading Order		Passed manually		Document structure provides a logical reading order



		Primary language		Passed		Text language is specified



		Title		Passed		Document title is showing in title bar



		Bookmarks		Passed		Bookmarks are present in large documents



		Color contrast		Passed manually		Document has appropriate color contrast



		Page Content





		Rule Name		Status		Description



		Tagged content		Passed		All page content is tagged



		Tagged annotations		Passed		All annotations are tagged



		Tab order		Passed		Tab order is consistent with structure order



		Character encoding		Passed		Reliable character encoding is provided



		Tagged multimedia		Passed		All multimedia objects are tagged



		Screen flicker		Passed		Page will not cause screen flicker



		Scripts		Passed		No inaccessible scripts



		Timed responses		Passed		Page does not require timed responses



		Navigation links		Passed		Navigation links are not repetitive



		Forms





		Rule Name		Status		Description



		Tagged form fields		Passed		All form fields are tagged



		Field descriptions		Passed		All form fields have description



		Alternate Text





		Rule Name		Status		Description



		Figures alternate text		Passed		Figures require alternate text



		Nested alternate text		Passed		Alternate text that will never be read



		Associated with content		Passed		Alternate text must be associated with some content



		Hides annotation		Passed		Alternate text should not hide annotation



		Other elements alternate text		Passed		Other elements that require alternate text



		Tables





		Rule Name		Status		Description



		Rows		Passed		TR must be a child of Table, THead, TBody, or TFoot



		TH and TD		Passed		TH and TD must be children of TR



		Headers		Passed		Tables should have headers



		Regularity		Passed		Tables must contain the same number of columns in each row and rows in each column



		Summary		Passed		Tables must have a summary



		Lists





		Rule Name		Status		Description



		List items		Passed		LI must be a child of L



		Lbl and LBody		Passed		Lbl and LBody must be children of LI



		Headings





		Rule Name		Status		Description



		Appropriate nesting		Passed		Appropriate nesting










Back to Top

	P6Radio: Off
	P7Text2: 
	P7Text1: 
	P19Radio: Off
	P28Check1: Off
	P28Check2: Off
	P28Check3: Off
	P28Check4: Off
	P26Radio: Off
	P34Sequence1: Off
	P34Problem1: Off
	P34Cause1: Off
	P34Compare1: Off
	P34Sequence2: Off
	P34Problem2: Off
	P34Cause2: Off
	P34Compare2: Off
	P34Sequence3: Off
	P34Problem3: Off
	P34Cause3: Off
	P34Compare3: Off
	P34Sequence4: Off
	P34Problem4: Off
	P34Cause4: Off
	P34Compare4: Off
	P28Text1: 
	P28Text2: 
	P28Text3: 
	P28Text4: 
	P36Check1: Off
	P36Text1: 
	P43Check2: Off
	P43Text2: 
	P43Check1: Off
	P43Text1: 
	P47Check1: Off
	P47Text1: 
	P47Check4: Off
	P47Text4: 
	P48Check1: Off
	P48Text1: 
	P48Text2: 
	P48Text3: 
	P48Text4: 
	P47Check2: Off
	P47Text2: 
	P47Check3: Off
	P47Text3: 
	P50Check1: Off
	P50Text1: 
	P50Check2: Off
	P50Text2: 
	P50Check3: Off
	P50Text3: 
	P50Check4: Off
	P50Text4: 
	P48Check2: Off
	P48Check3: Off
	P48Text5: 
	P51Check1: Off
	P51Text1: 
	P51Check2: Off
	P51Text2: 
	P51Text5: 
	P51Text4: 
	P55Text1: 
	P51Check3: Off
	P51Text3: 
	P56Checka1: Off
	P56Checka2: Off
	P56Texta: 
	P56Checkb1: Off
	P56Checkb2: Off
	P56Textb: 
	P56Checkc1: Off
	P56Checkc2: Off
	P56Textc: 
	P56Checkd1: Off
	P56Checkd2: Off
	P56Textd: 
	P57Check1a: Off
	P57Check1b: Off
	P57Text1: 
	P57Check2a: Off
	P57Check2b: Off
	P57Text2: 
	P57Check3a: Off
	P57Check3b: Off
	P57Text3: 
	P59Check1: Off
	P59Check5: Off
	P59Check6: Off
	P59Check7: Off
	P59Check8: Off
	P59Check2: Off
	P59Check3: Off
	P59Check4: Off
	P63Check1: Off
	P63Check2: Off
	P63Check3: Off
	P63Check4: Off


