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Transactional Strategy Instruction

Transactional Strategy Instruction (TSI) is a teaching approach that helps students become more active
and engaged readers becoming more aware of and effective in using their own reading strategies

while they read. In any multiple strategy format, you should spend time introducing and modeling the
selected reading comprehension strategies until students are familiar with them.

Good readers use multiple reading comprehension strategies as they read. The goal of any multi-
strategy approach is to foster students’ use of the strategies, as the strategies are the tools for
understanding the text. Unlike passive reading, TSI actively engages students, transforming them from
bystanders to active participants in the reading process. While TSI can include teaching students to use
any of the reading comprehension strategies, the strategies below are typically included, as identified
in the Practice Guide. Follow the steps below to try the Transactional Strategy Instruction approach:

1. Introduce the reasons for reading comprehension strategies.

Introduce the reasons for using reading comprehension strategies. You could introduce roles or
metaphors for each reading comprehension strategy to make them more personal and active.
Some examples may be:

e Having a conversation with the author (activating background knowledge)

e Using clues for sleuthing or detective work (predicting and inferencing)

e Wearing a scientist’s lab coat and seeking clarification while you read (monitoring and
clarifying)
e Creating pictures in your head like an artist or filmmaker (visualizing)

e Highlighting main points and key ideas like a teacher (summarizing)
You could impersonate each role as you model or use the corresponding strategy.

2. Introduce the reading comprehension strategies using a display or bulletin board with
each strategy:

Activating Prior Knowledge and Predicting: Using background knowledge to make predictions
about what will happen in the text.

Questioning: Generating questions that can be answered by the text.
Visualizing: Developing a mental image of what is described in the text.
Summarizing: Briefly identifying the main points of the text.

Monitoring and Clarifying: Using fix-up strategies to clear up unknown words or concepts in
the text.
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3. Model each reading comprehension strategy.

Model each of the comprehension strategies for students using a small portion or portions of the
text. For each strategy, explain how the strategy helps you understand the text better using the
bulletin board or display as a cue or reminder. Use the comprehension strategy student handouts

for each strategy or comprehension strategy cards for display.

a. Choose a text with opportunities to apply multiple strategies.

Texts can be any level of difficulty, from a simple story to a complex nonfiction article.
Follow the recommendations in this toolkit to guide your text selection

b. Lead a discussion about the text as you read.

Use the strategies collaboratively during a whole-group discussion. Demonstrate how
the different strategies can help with understanding the text differently. For example,
compare how visualizing enables the reader to form a clear picture in their head using
the descriptive words in the text while inferencing helps the reader fill in the gaps of
what is not explicitly in the text.

4. Provide opportunities for students to practice using the strategies in small groups or
independently.

Remind students to use the bulletin board or display as a reminder of the different strategies (or
roles) and how to apply them

5. Monitor and provide feedback.
Regularly monitor individual students and small groups and provide assistance on the strategies,
where needed. Use the tools on the following pages to assign and track students with strategies.
Students should get multiple opportunities to practice with each strategy

6. Repeat.

It will take a lot of practice for students to get the hang of each strategy. Repeat often and rotate
emphasis on specific strategies so students get multiple practice opportunities with each one.


https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod3_Strategy_Cards.pdf
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Use the tool below to assign students to groups and strategies:

Activating Prior

Knowledge and Monitoring and
Predicting Questioning Summarizing Clarifying

Group 1

Group 2

Group 3

Group 4

Group 5

Group 6

Group 7

Refresh regularly.
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This tool could be used to track students’ leading a small group using each strategy over time:

Activating
Prior Monitoring

Knowledge/ and
Student Predicting Questioning Summarizing Clarifying
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