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Toolkit for Teaching K–3 Reading Comprehension

The Toolkit for Teaching K–3 Reading Comprehension is a comprehensive set of resources for engaging 
elementary school educators in facilitated professional learning to increase their knowledge and 
skills in effective reading comprehension. It also provides resources to help facilitators (e.g., reading 
coaches, instructional leaders) and school leaders create and monitor a targeted plan for school 
improvement in reading comprehension. Finally, it provides resources for families and caregivers to 
support reading comprehension at home.

The toolkit’s professional learning modules include a self-reflection of teacher practice, teacher online 
learning modules with interactive activities and resources, tools to carry out teacher study groups, and 
lesson observation and reflection tools to support effective reading comprehension instruction.
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Participant Workbook
Welcome to the participant activities and materials which accompany the Toolkit for Teaching K–3 
Reading Comprehension.

The professional learning modules can be found online here. 

The activities throughout the modules are intended to be either reflective or planning oriented. As 
a fillable PDF, the participant workbook provides space to keep reflections and notes as you work 
through the module by downloading and saving the PDF document. Because the participant workbook 
contains all of the information and links to all of the resources that are in the online modules, it can be 
used as a stand-alone or offline copy of the modules. 

We hope you find the professional learning modules informative and enjoyable!

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/toolkit-intro
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Module 4: 

Moving Towards Independencei
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Module 4 Overview
Introduction 15 min.

Learning Objectives Participants will reflect on their practice and 
review the module’s learning objectives. Individually

Learn About the Recommendations 120 min.

Learn About the 
Recommendations

Participants will learn about 
implementing three recommendations 
from the Practice Guide with their 
students. Each section provides tips for 
teaching, student and teacher actions, as 
well as examples of tools or supports for 
use to try out the recommendations.

See Recommendations  
in Action

Participants will watch and reflect on a 
video with practitioners sharing their use of 
the recommendations and can opt to read 
and analyze a classroom case study.

Individually

Roadblocks and Solutions Participants will consider possible solutions to 
address common roadblocks to implementing 
these practices in the classroom.

Plan ~90 min.

Set Implementation Goal

Planning Teacher Study Group

Participants will create a personal 
implementation goal and lesson plan(s) 
to integrate the recommendations and 
implementation steps into existing or  
new lessons.

Individually and 
collaboratively

Apply Variable

Apply Participants will teach their new  
lesson plan(s) and collect examples  
of student learning.  

Individually

Reflect 20 min.

Reflect Participants will reflect on their teaching.  
Individually

Refine ~90 min.

Refining Teacher Study Group Participants will work collaboratively to 
refine the use of the recommendations and 
implementation steps in their practice. 

Individually and 
collaboratively

Toolkit Closure ~20 min.

Reflect Participants will reflect on their experiences 
with the toolkit.  Individually

Resources
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Introduction

Welcome

Welcome to Module 4: Moving Towards Independence. This module will focus on extending 
evidence-based strategies to support student independence and student-led activities for reading 
comprehension. It will focus on Recommendations 1, 3, and 5 in the What Works Clearinghouse 
(WWC) Practice Guide, Improving Reading Comprehension in Kindergarten Through 3rd Grade. 

As described in the Introductory Module, you will engage in a learning cycle throughout the modules. 

First, you will engage in asynchronous learning 
through this module. Through a variety of interactive 
activities including videos, case studies, and other 
tools, you will learn about the three focal Practice 
Guide recommendations covered in this module. 
You will learn about teaching strategies to carry out 
these recommendations, including how to support 
students’ independent use of reading comprehension 
strategies, their collaboration with peers, and 
student-led classroom discussion. You will also 
examine common roadblocks to implementing the 
recommendations and explore possible solutions. 
You can expect to spend approximately 2–3 hours 
working through the content of this module. 
Additionally, you will be prompted to “Try it.” The 
“Try it” prompts encourage you to incorporate a 
teaching strategy from the recommendations into an 
upcoming lesson. These smaller opportunities to try 
the teaching strategies will help you identify a focus 
for more formal lesson planning later in the module. 
Please note, time to try out the strategies in your classroom are not included in the time estimates for 
each activity in the module. Pick a few strategies to try over the course of the week or two that you 
work through this module asynchronously. 

After your asynchronous learning, you will engage in collaborative learning through a Planning 
Teacher Study Group (TSG), which will focus on more formal planning of a lesson in your classroom 
to use one or more teaching strategies in this module. Next you will apply the strategies you’ve 
learned in a lesson you teach. During your teaching you will collect classroom artifacts, such as 
examples of student learning, to reflect on for possible next steps. In the Refining TSG you will refine 
your use of the teaching strategies you tried. This will help you continue to strengthen your use of 
these strategies and more seamlessly integrate them into your instruction.

Introduction

The online version of the modules and activities can 
be found here.

https://ies.ed.gov/ncee/WWC/PracticeGuide/14
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/teacher-pd-module4
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Self-Reflection

Revisit the Teacher Self-Reflection you completed 
during the Introductory Module. Review how you 
rated your current approach to teaching reading 
comprehension and your use of the teaching 
strategies that are covered in Module 4. Note 
which strategies you rated as an Existing Strength, Progressing Strength, or Emerging Strength.

You will revisit your reflection towards the end of the module as you plan for incorporating the 
recommendations and teaching strategies from the Practice Guide into your lessons. 

Introduction

8–10 min.

Review the Module 4 portion of your 
Teacher Self-Reflection and update your 
ratings as appropriate. 

3

 
Regional Educational Laboratory West
Toolkit for Teaching K–3 Reading Comprehension

Teacher Self-Reflection

My Reflection on Practice

Statement
Existing 
Strength

Progressing
Strength

Emerging 
Strength

Not part 
of my 

practice

Module 4: Moving Towards Independence 

I teach reading comprehension strategies by using a 
gradual release of responsibility model.

I ask follow-up questions to encourage and facilitate 
discussion.

I have students lead structured small-group 
discussions.

I create opportunities for students to see themselves 
as successful readers.

I give students the opportunity to learn by 
collaborating with their peers.

Note: This excerpt of the self-reflection tool only reflects questions related to Module 4.

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/IntroMod_Teacher_Self_Reflection.pdf
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Learning Objectives

Introduction

3–5 min.

•	 Read the Learning Objectives for  
this module.

•	 Complete the Learning Objectives table.

Teachers will understand: 

•	 How to use a gradual release model 
to teach students to use reading 
comprehension strategies.

•	 How to support students to lead structured small-group discussions. 
•	 How to create opportunities for students to see themselves as successful readers.
•	 How to provide students with opportunities to learn by collaborating with their peers.
•	 How to address common roadblocks to implementing the recommendations.

Think about which learning objectives you already know and which objectives you want to work on. 
This will help guide you through the content and activities of this module.

Learning Objectives

Which learning objectives do you already know? Which learning objectives do you want to  
work on?
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Learn About the Recommendations

In this section, you will interact with key concepts from the three Practice Guide recommendations In 
this section, you will interact with key concepts from the three Practice Guide recommendations this 
module focuses on. You will learn information about each of the recommendations and how to use 
them to release responsibility to your students and help them move towards becoming independent 
readers. You will learn about how to implement the recommendations through teaching strategies 
and suggested student and teacher actions. As you engage with the content of this section, you will 
also identify teaching strategies you can try in your classroom to help deepen your learning about the 
recommendations. This will help prepare you for the Planning Teacher Study Group.

As you engage with the activities in the Learn About section, consider how your learning aligns with 
the learning objectives you wanted to work on.

Learn About the Recommendations
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Focal Recommendations

Learn About the Recommendations

5–10 min.

Read the focal recommendations and teaching 
strategies you will engage with in Module 4. 

This module focuses on Recommendations 
1, 3, and 5 in the What Works Clearinghouse 
(WWC) Practice Guide, Improving Reading 
Comprehension in Kindergarten Through 
3rd Grade. The module highlights content in the Practice Guide related to the gradual release of 
responsibility model, supporting student-led classroom discussion, and establishing an engaging and 
motivating context in which to teach reading comprehension.

Guidance for establishing an engaging and motivating context by creating opportunities for students to 
see themselves as successful readers (Recommendation 5) was covered in Module 1 while information 
on the gradual release of responsibility model (Recommendation 1) was covered in Module 2. These 
topics will be further explored in this module with additional strategies.

Recommendation 1: Teach students how to use reading comprehension strategies. 

There are three teaching strategies in the Practice Guide that support reading comprehension 
strategies. In this module we will focus on one strategy:

•	 Teach reading comprehension strategies by using a gradual release of responsibility.

Recommendation 3: Guide students through focused, high-quality discussion 
on the meaning of text. 

There are four teaching strategies that help students comprehend the text through discussion. This 
module focuses on two of them:

•	 Ask follow-up questions to encourage and facilitate discussion.
•	 Have students lead structured small-group discussions.

Recommendation 5: Establish an engaging and motivating context in which to 
teach reading comprehension.

There are four teaching strategies in the Practice Guide that support creating and maintaining an 
engaging and motivating context in which to teach reading comprehension. This module focuses on 
the following two strategies:

•	 Create opportunities for students to see themselves as successful readers.
•	 Give students the opportunity to learn by collaborating with their peers.   

The recommendations in the Practice Guide are provided with a level of evidence (i.e., strong, 
moderate, and minimal) based on WWC evidence standards. Recommendations with higher evidence 
ratings are based on studies with strong causal and generalizable evidence. Please see the Improving 
Reading Comprehension in Kindergarten Through 3rd Grade Practice Guide and Introductory Module for 
information on the evidence base for these recommendations.

Throughout this Learn About section you will dive deeply into each of these three focal 
recommendations to learn about them and their application to students moving towards 
independence. Each recommendation section will include highlights from the Practice Guide and the 

https://ies.ed.gov/ncee/WWC/PracticeGuide/14
https://ies.ed.gov/ncee/WWC/PracticeGuide/14
https://ies.ed.gov/ncee/WWC/PracticeGuide/14
https://ies.ed.gov/ncee/WWC/PracticeGuide/14
https://ies.ed.gov/ncee/WWC/PracticeGuide/14
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/teacher-pd-intro-module
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teaching strategies to carry out the recommendations. You will read excerpts from the Practice Guide 
and watch videos that further explain the Practice Guide content. Throughout this section you will 
engage in reflection questions and checks for understanding.

For each recommendation you will also find “Try it” prompts. These prompts give suggestions for how 
to integrate teaching strategies from a recommendation into upcoming lessons. They provide ideas to 
help you more quickly and easily try using these strategies within your existing lesson plans. Later in 
the module you will draw from these “Try it” experiences to engage in more formal lesson planning 
before and during the Planning TSG.

Learn About the Recommendations
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Gradual Release 
with Evidence-Based 
Comprehension Strategies

As you read about the teaching strategy 
on gradual release with evidence-based 
comprehension strategies, think about how you 
might try incorporating it into your lessons. The 
“Try it” prompts will help you quickly integrate 
the teaching strategy into your lessons. 

Learn About the Recommendations

15–20 min.

•	 Read pages 10–16 from the Practice Guide 
and review the highlights below.  

•	 Watch a short video about gradual release. 
•	 Complete the check for understanding.
•	 Try it with your students.

Recommendation 1: Teach students how to use reading  
comprehension strategies.

Teaching Strategies:

•	 Teach students how to use several research-based reading comprehension strategies.  
•	 Teach reading comprehension strategies individually or in combination.  
•	 Teach reading comprehension strategies by using a gradual release of responsibility.

WWC Practice Guide, p. 1

In this section of the module, you will focus on the teaching strategy of teaching reading 
comprehension strategies by using a gradual release of responsibility. For this teaching strategy 
you will review how the Practice Guide describes it. You will also learn about suggested teacher 
actions related to the teaching strategy.
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Teaching Strategy Teach reading comprehension strategies by using a gradual release 
of responsibility.

Description from the Practice Guide

Reading comprehension strategies should be taught through a gradual release of responsibility, in 
which the teacher first explains how to use the strategy and then gives students more and more 
independence in practicing and applying the strategy over time. 

As we covered in Module 2, teachers can use a gradual release of responsibility model to help students 
learn to use reading comprehension strategies effectively. The Practice Guide recommends that 
reading comprehension strategy instruction incorporate some or all of the following steps to gradually 
release responsibility from the teacher to students:

1.	 The teacher explicitly describes the strategy.
2.	 The teacher models the strategy or has a student model the strategy.
3.	 The teacher and students use the strategy collaboratively.
4.	 The teacher provides guided practice of the strategy.
5.	 The students use the strategy independently.

This model is further illustrated in Figure 1 on page 15 of the Practice Guide. It demonstrates the 
changes in responsibility between teacher and student when using the model. Although it is presented 
in a linear fashion here, gradual release is a cycle. Teachers and students will cycle through the process 
multiple times as texts, topics, or concepts become more difficult.  

As students become more comfortable with the cycle of gradual release and with a particular 
comprehension strategy, you can focus on providing increased opportunities to engage in the later 
stages of the cycle—guided practice and independent use. 

The earlier stages of the gradual release cycle provide the supports students need to increase 
their ownership for applying a reading comprehension strategy over time. Increasing student 
responsibility for using reading strategies independently allows students to become more 
confident readers. 

Opportunities for independent use can include both (a) opportunities for students to work individually 
as well as (b) opportunities for students to work as pairs or small groups with their peers. You can 
provide students with physical reminders of when and how to use the reading comprehension strategy 
to support independence. Resources and examples to support student independent use of the reading 
comprehension strategies are provided below.

Learn About the Recommendations

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/toolkit-module2
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Hear from an Expert 

Watch as Dr. Tim Shanahan describes the “gradual release of responsibility” instructional 
approach to reading instruction.

Learn About the Recommendations

How do you support students using a gradual release of responsibility? 
(3:16 minutes) 

As noted in the video, the gradual release model is designed for students to be able to apply reading 
comprehension strategies independently of the teacher. At the beginning of the gradual release 
progression, the teacher has more responsibility for explaining and modeling how a reading 
comprehension strategy is used. In the middle stages of gradual release, students have ample 
opportunities to practice applying a strategy with support and guidance from their teacher. The 
opportunity to practice the reading strategy multiple times with the teacher as a guide or coach 
is important for increasing students’ ability to apply a strategy effectively. Over time, the teacher 
has less of the responsibility and withdraws support until students are able to apply the reading 
comprehension without support in the final independent use stage of the model. 

As students gain independence in their use of multiple reading comprehension strategies over time, 
the gradual release model can also be used to teach students how to use strategies in combination 
while reading a text to support comprehension. Modeling how to choose the right reading 
comprehension strategy for different sections of the text, and offering students guided practice in 
alternating between the use of different strategies, can help students develop a “tool box” of different 
strategies for independent use. For example, when learning theme, a more abstract component of 
narrative text structure, students can use multiple comprehension strategies (Drawing Inferences; 
Monitoring, Clarifying, and Fixing Up; and Visualizing) while reading to help them identify the 
story’s theme. 

In the table below focusing on the later stages of the gradual release cycle, see how the teacher in 
the Classroom Example uses collaboration with peers and independent activities to support student 
agency and mastery with the Monitoring, Clarifying, and Fixing Up reading comprehension strategy.

https://youtu.be/6MUicpW_o9o?si=sd7XOyniYaqjHNVu
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Gradual 
Release Step

Teacher Actions Classroom Example Tools and Supports

Guided 
Practice 

The teacher pairs students 
with a partner and provides 
a text for student pairs to 
read together. The teacher 
prompts the class to pause 
periodically and check 
their understanding of 
information with their 
partner by asking their 
partner to explain the 
part of the text they don’t 
understand. The teacher 
facilitates a class discussion 
to guide students to 
accurate “fixing up” or 
clarifications of information 
in the text. 

“I want you to practice 
pausing to monitor your 
understanding of a text 
with a partner. You and 
your partner will read the 
text together. I will ask you 
to pause and re-read a part 
of the text. You and your 
partner will discuss what 
information is clear and 
what information you have 
questions about. I will ask 
you to share a question 
you have about the text 
with the class, and we will 
discuss it together.” 

Student Monitoring, 
Clarifying, Fixing Up 
handout

Independent 
Use 

The teacher encourages 
the students to read 
independently and stop and 
check their understanding 
of the text every two pages. 
The teacher encourages 
students to summarize 
key information in their 
own words and identify 
information that is unclear 
or confusing. This builds 
their confidence in using 
the Monitoring, Clarifying, 
and Fixing Up strategy on 
their own. 

“For now, you should stop 
every two pages and check 
your understanding of what 
you are reading by listing 
an important idea in the 
text and information or 
words you are unsure or 
unclear about.”

Pausing to Monitor for 
Understanding Student 
Handout  

As you teach lessons, consider how you can use the gradual release model to move students 
towards greater independence over time. Students become more familiar with a reading strategy 
when they have multiple opportunities to use the strategy collaboratively, with guidance or 
coaching from the teacher. This Gradual Release Planning template, focused on guided practice 
and independent use, can help you plan for the later stages of a gradual release of responsibility 
to students. It is intended to be used with strategies that you have sufficiently described, modeled, 
and collaboratively used with your students in previous lessons.

Learn About the Recommendations

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_M_C_F_Poster.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_M_C_F_Poster.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_M_C_F_Poster.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Pausing_To_Monitor.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Pausing_To_Monitor.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Pausing_To_Monitor.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Gradual_Release_Planning.pdf
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Check for Understanding 

Students should move quickly through the steps of the gradual release of responsibility model so that 
they have adequate time practicing it independently. (True/False)

True
False

Explanation

Try it!

Try teaching your students to use a reading comprehension strategy independently:

1.	 Identify one reading comprehension strategy that your students are familiar with. Choose a 
strategy that you have described, modeled how to use, and provided many opportunities for 
your students to collaboratively practice.

2.	 Using the Gradual Release Planning template, craft a plan for how you will focus on the later 
stages of gradual release with your students where they will apply the reading comprehension 
strategy on their own, with a partner, or with a small group of peers.

3.	 Provide students with physical reminders such as a handout or bookmark with visual cues 
.


4.	 Try it out! Observe students as they apply the reading comprehension strategy independently. 
Reflect on how it went. How might you continue to support students using the reading strategy 
for a successful gradual release to independent use? 

Learn About the Recommendations

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Gradual_Release_Planning.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_M_C_F_Poster.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_M_C_F_Poster.pdf
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Now that you have learned more about the key concepts included in this module for Recommendation 
1, refer back to your Teacher Self-Reflection. Review how often you currently use the teaching strategy 
described in this module for Recommendation 1. 

Teaching Strategies from Recommendation 1

Review this list of strategies and star* strategies that you want to try to strengthen in your practice.

Teaching Reading Comprehension Strategies

	� I teach reading comprehension strategies by using a gradual release model.

Notes:

Learn About the Recommendations
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Facilitating High-Quality 
Discussions

As you read about high-quality discussions, think 
about how you can use these strategies with 
your students. You may want to have a text you 
are reading with students available as you learn 
about the teaching strategies and think about 
how you could use them with your students. The “Try it” prompts will guide you in trying some of the 
teaching strategies to help students engage in and lead high-quality discussions.

20–30 min.

•	 Read pages 26–28 from the Practice Guide 
and review the highlights and examples 
below.  

•	 Try it with your students. 

Recommendation 3: Guide students through focused, high-quality 
discussion on the meaning of text.

Teaching Strategies:

•	 Structure the discussion to complement the text, the instructional purpose, and the readers’ 
ability and grade level.

•	 Develop discussion questions that require students to think deeply about text.
•	 Ask follow-up questions to encourage and facilitate discussion.
•	 Have students lead structured small-group discussions.

WWC Practice Guide, p. 1

In this section of the module, you will learn about the third and fourth teaching strategies: ask follow-
up questions to encourage and facilitate discussion and have students lead structured small-group 
discussions. You will learn about how the Practice Guide describes these teaching strategies. You will 
also learn about suggested teacher actions related to the teaching strategies, and, where applicable, 
the suggested student actions.

Learn About the Recommendations
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Learn About the Recommendations

Teaching Strategy Ask follow-up questions to encourage and facilitate discussion.

Description from the Practice Guide

Teachers’ use of follow-up questions that encourage the application of reading comprehension 
strategies can improve students’ reading comprehension. In discussions, teachers should provide 
follow-up questions to student responses in a way that supports students’ thinking and opportunities 
for elaboration on their ideas and the meaning of the text. Teachers should also ask students to use 
the text to justify their answers. 

When facilitating discussions with students, in addition to developing discussion questions that require 
students to think deeply about text (see Module 2), you want to design follow-up questions that help 
students construct meaning through discussion. Follow-up questions should provide a model for 
thinking and talking about the text and its meaning. They should also help students construct and 
support their opinions with text evidence. 

Teaching students to use the text to justify their answers can look different for students as they grow 
and develop. For example, younger students and/or less-developed readers can point to illustrations or 
pictures in the text. As students advance, they can gradually begin to recall and identify specific events 
or passages in the text.

Initial and follow-up questions should resemble a collaborative, process-oriented approach to 
discussions. In this module, the teacher and students co-construct meaning from a textii instead of 
a traditional cycle of teacher question, single student response, and teacher evaluation of student 
response followed by a new unrelated question by the teacher to another student. Follow-up questions 
should help deepen the discussion between students with teacher support.

Recommended discussion follow-up questions from the Practice Guide:

•	 What makes you say that?
•	 What happened in the book that makes you think that?
•	 Can you explain what you meant when you said _______?
•	 Do you agree with what __________ said? Why or why not?
•	 How does what you said connect with what _______ already said?
•	 Let’s see if what we read provides us with any information that can resolve _______’s and 

__________’s disagreement.
•	 What does the author say about that?

Effective use of follow-up questions and a collaborative discussion process takes practice and can be 
difficult for students at first. When introducing this approach, consider a three-step cyclical process of 
modeling, guiding, and prompting with follow-up questions to deepen discussions.
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Learn About the Recommendations

Teacher Actions Additional Details
Model the format of a 
collaborative discussion

Describe what a collaborative discussion is as you model it with 
students. Emphasize that students should engage in discussion 
with each other and that you will help lead the discussion by 
offering follow-up questions to help students expand on their 
answers about the text and think about the meaning of the text.

Guide students in responding to 
questions using the text

Help students stay focused on both the meaning of the text 
and the discussion question. Encourage them to use the text as 
evidence to support their points.

Remind and prompt students to 
talk to one another

Students may want to only respond to the teacher. Redirect and 
support them in talking to each other. For example, ask another 
student if they agree with another student’s answer. Prompt 
them to engage with each other and ask each other questions 
about why they think something or if they have a different 
perspective. 

Cycle back to steps 1–3 as needed Model parts of the collaborative discussion format where 
students are confused or struggling. Provide supports such as 
follow-up question stems, guidance to help students respond to 
other students’ answers positively, and clarification of student 
answers to help move the discussion forward. Provide reminders 
and supports to help students improve their collaborative 
discussion skills.

Try it!

Try out a collaborative discussion format to encourage the use of follow-up questions with your 
students. Here are some suggested steps for trying it out:

1.	 Select a text that your students have experience with and identify a purpose for your discussion.
2.	 Prepare questions and follow-up questions that will help students think about the meaning of 

the text and encourage discussion.  
3.	 Introduce and explain the collaborative discussion process to students.
4.	 Model the format with one or two students to guide them in a brief collaborative discussion 

with a couple of the questions you prepared.
5.	 Have students practice using the questions you’ve prepared. Use the follow-up questions, 

prompts, and reminders to redirect and support students in talking to you and each other.
6.	 After the discussion, reflect on how it went and how you might do it the next time you try it out.
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Learn About the Recommendations

Teaching Strategy Have students lead structured small-group discussion.

Description from the Practice Guide

As students become more proficient in discussion, provide opportunities for peer-led discussion 
about the text in which students pose questions and talk with their peers. It is important to 
purposefully form student groups with each group including some students who are relatively good 
at discussion and to allow students to direct the discussion. 

Preparing for peer-led discussions

To engage in successful peer-led small-group discussions, students will need extensive modeling and 
practice. Provide modeling and support to help students grow their discussion skills. For example, 
ask students to clarify what they mean, whether they agree with a prior statement, or whether there 
is more to add before moving on to the next topic. Discussions should be brief in the beginning and 
progressively become longer as students become more experienced and are better at directing their 
own discussions.

Prepare students for the group work by introducing the entire activity, rules, and guidelines before 
they start working. Below is a table of tools that can help teachers support students in participating 
fully and fairly.

Teacher Actions Tools and Supports
Provide students with discussion guidelines—rules that remind them of 
appropriate behavior for peer-led discussions.

Tip: Picture clues can be helpful for younger students and/or less-
developed readers.

Discussion Guidelines

Sticky Notes for Discussion 
Preparation

Decide on a guideline for sharing talk time. For example, no one can talk 
more than three times before everyone has a chance to talk.

Use a tangible support, like plastic chips, to help students keep track of 
how many times they have spoken (they can turn in a chip each time 
they talk).
Set aside time to have students prepare for the discussion. For example, 
provide students sticky notes with symbols to mark sections of text they 
want to discuss, including sections they really liked, sections they were 
confused by, or sections they think are important and they want to 
remember and/or discuss with others.
Model how to use “wait time” after asking questions to give everyone a 
chance to think before calling on someone to respond. When students 
are the ones asking questions of each other, provide a stopwatch or 
tell the student who is asking a question to count silently in their head 
before having peers respond.
Give students a set of questions about the text to reflect on and ask 
them to draw a picture or write in a journal. Or, explain to them 
that their journal entry should include thinking about the content, 
questions, or concerns that they want to discuss with their peers.

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Discussion_Guidelines.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Sticky_Notes_For_Discussion.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Sticky_Notes_For_Discussion.pdf
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Structures and techniques to support peer-led discussions

Teachers can use a variety of structures and techniques to support students as they engage in peer-led 
discussions. The table below provides examples for you to use.

Structure or Technique Description Tools and Supports
Roles and Responsibilities Assign a role to each student in the group 

and explain the responsibilities associated 
with the role. 

Group Roles and 
Responsibilities Sheet 

Student Sentence Stems for 
Peer-Led Discussions

Discussion of Materials Provide students with higher-order 
questions, graphics, or pictures and ask 
them to discuss them in their group. 

This approach is recommended for 
younger and less-developed readers or as a 
warm-up to a more challenging discussion 
for older students.

Discussion of Peer Work Ask students to discuss predictions or 
summaries of their peers’ work as they use 
their reading comprehension strategies.

This approach is recommended for older 
students (second and third grade).

Generating Questions  
for Discussion

Have students create questions that make 
them think. Provide question stems, 
ask them to fill in the blanks, and then 
have them ask the questions of their 
group members for discussion. Rotate 
the responsibility of asking a “thinking 
question” so that all group members have 
a chance. 

For younger students, provide question 
stems orally, use word banks or picture 
clues to help them build thinking questions.

Key Reminder

Provide continued scaffolding and practice to support students’ progress in learning how to moderate 
their own discussions. This is a skill that takes time to learn.

WWC Practice Guide, p. 28

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Group_Roles_Responsibilities.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Group_Roles_Responsibilities.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Sentence_Stems_Peer_Discussions.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Sentence_Stems_Peer_Discussions.pdf
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Learn About the Recommendations

Try it!

Try engaging your students in a peer-led small-group discussion. Here are some suggested steps for 
trying it out:

1.	 Plan for the discussion. What will students be discussing? How will you group students? How 
long will they have to discuss? What will be the rules and roles for the discussion?

2.	 Explain the discussion format to students and give them time to prepare questions, content, or 
concerns from their text.

3.	 Have students engage in their small-group discussion using the plans and supports you set up. 
Monitor their work and offer guidance as needed.

4.	 After the discussion, ask students to reflect on how it went. Later, give yourself time to reflect 
and think about what you will do differently (and the same) next time.

Now that you have learned more about the key concepts included in this module for Recommendation 
3, refer back to your Teacher Self-Reflection. Review how often you currently use the teaching 
strategies described in Recommendation 3. Think about whether you want to try to use it more often.

Teaching Strategies from Recommendation 3

Review this list of strategies and star* strategies that you want to try to strengthen in your practice.

Teaching Narrative Text Structures

	� I ask follow-up questions to encourage and facilitate discussion.

Notes:

	� I have students lead structured small-group discussions.

Notes:
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Providing Opportunities for 
Peer Collaboration in an 
Engaging and  
Motivating Context

Learn About the Recommendations

20–30 min.

•	 Read pages 36–37 from the Practice 
Guide and review the highlights and 
examples below.   

•	 Complete the check for understanding.
•	 Try it with your students.

As you read about collaborative learning 
opportunities with peers, think about how you 
can use these strategies with your students. The 
“Try it” prompts will guide you in trying some of 
the teaching strategies to help students engage in and lead high-quality discussions.

Recommendation 5: Establish an engaging and motivating context in 
which to teach reading comprehension.

Teaching Strategies:

•	 Help students discover the purpose and benefits of reading.
•	 Create opportunities for students to see themselves as successful readers.
•	 Give students reading choices.
•	 Give students the opportunity to learn by collaborating with their peers.

WWC Practice Guide, p. 1

In this section of the module, you will learn about two teaching strategies: creating opportunities 
for students to see themselves as successful readers and giving students the opportunity to learn by 
collaborating with their peers. You will learn about how the Practice Guide describes these teaching 
strategies. You will also learn about suggested teacher actions related to the teaching strategies, and, 
where applicable, the suggested student actions.
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Learn About the Recommendations

Teaching Strategy Create opportunities for students to see themselves as  
successful readers.

Description from the Practice Guide

Reading comprehension activities should be challenging but attainable with effort so that students 
learn to appreciate rather than fear challenge. Working with them to set goals, monitoring their 
progress towards those goals, and providing frequent positive feedback on their performance can 
boost students’ confidence. 

It is important for teachers to provide consistent opportunities for students to see themselves as 
successful readers. In Module 1, you were provided with five suggested teacher actions to help students 
see themselves as successful readers. This section will focus more specifically on applying two of the 
teacher actions to collaborative work with peers. These examples show how to provide students with 
practice and support to be able to engage in peer-led collaborations.

Teacher Action Supports for Peer-Led Collaboration
Break the text into sections and ask students to 
check in with the teacher or a peer to go over any 
points of confusion before moving on.

Model how to respond to questions for students. 
Reinforce the value in asking questions about text, 
and how to approach different types of questions.
Set up practice sessions with peers using 
questions about a text that you prepared in 
advance. Reinforce appropriate and effective peer 
responses and collaboration.
Provide supports that students can reference 
when they work to address confusion such as 
sentence stems and reminders on how to use 
comprehension strategies and text structure.

Teacher Action Supports for Peer-Led Collaboration
Support students in setting and monitoring 
progress toward goals. Provide frequent and 
specific praise when students complete a 
challenging task or acquire a new skill.

Encourage peer groups to identify goals and 
monitor their progress toward attaining those goals.
Model how to provide specific praise. Encourage 
students to provide each other with specific 
praise and feedback.

Supporting students in setting and monitoring goals can boost students’ confidence, which the Practice 
Guide panel believes increases students’ intrinsic motivation to read.

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/toolkit-module1
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Process for Setting and Monitoring Goals

Process Step Explanation
Work with students to set goals. Teach students how to identify goals. Provide 

sample goals and discuss the characteristics of 
a goal.

Support students in monitoring their progress 
toward their goals. 

Teach students how to monitor their progress. 
Provide structure for timing and templates to 
track progress and monitor growth.

Tool: Templates for Monitoring Progress
Provide frequent, positive feedback on their 
performance and growth.

Check in with students frequently to provide 
positive feedback. Feedback can be provided 
orally, or in writing. 

General praise lets students know they did well but does not provide enough information on what they 
did well. Specific praise provides enough information for students to identify the academic behavior or 
skill they were successful in. Modeling this for students helps them also use specific praise with their 
peers during collaborative discussions.

Examples of General and Specific Praise

General Praise Specific Praise
Great job! Great job identifying the characters and settings in the story we just read.
Nice work! Nice work in your small group discussing each of the predictions group 

members made.
You did great! You did great in identifying the correct clue words to help you identify the 

structure of the information text we are reading.

Try it!

Try providing practice and support for students to help their peers with reading comprehension by 
seeing themselves as successful readers. Here are some suggested steps for trying it out: 

1.	 Identify a text(s) that you will be using with students in an upcoming lesson.
2.	 Break the text into sections and identify questions that students might have when reading the 

text. Prepare language for modeling how to respond to questions and language students should 
use when responding to questions from peers.

3.	 Try it. During class explain to students that they will practice helping each other with questions 
they have about the book they are reading. Model for them how this will look using the 
language you prepared in Step 2 and show them how to approach different types of questions.

4.	 Provide time for them to practice in partners using questions about the text that you prepared 
in Step 2. Use specific praise to reinforce positive peer interactions and collaboration that you 
see. Encourage students to use specific praise with each other.

5.	 After your lesson, reflect on how it went. Think about the things you will keep the same and 
what you will do differently the next time you try it out.

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Progress_Monitoring_Template.pdf
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Teaching Strategy Give students the opportunity to learn by collaborating with  
their peers.

Description from the Practice Guide

Collaborative learning opportunities, whether simple or elaborate, should allow all the students 
in the group to work together to complete the task. The panel believes that collaborative learning 
activities are most productive under two conditions: (1) when the students perceive their roles as 
valuable and (2) when teachers motivate students to help their peers learn rather than simply giving 
their peers the answer. 

There are a variety of ways for students to engage in collaborative learning. These opportunities can be 
simple or more elaborate. Regardless of the task, it’s important to ensure that all students in a group 
are able to work together to complete the task you gave them. To help students engage in productive 
collaboration with their peers, set up conditions where students are provided with a role that they 
perceive as valuable, and motivate students to help their peers learn rather than simply giving their 
peers the answer. 

The table below provides examples of collaborative learning opportunities that you can use in your 
classroom and tools to support the experience.

Sample Peer Collaboration Activities

Activity Tips Related Tool(s)
Pair students to read a story 
and talk about what they read. 

Provide specific prompts and timing 
to guide the activity of talking about 
what students read.

Preparing for Student-
Paired Reading Activities 

Partner Talk Using 
Narrative Prompts 

Interesting Facts for 
Informational Text Note-
Taking Tool 

Reading Together as 
Partners Guide 

Pair students to talk about a 
story they have already read.

Provide specific steps and prompts 
such as retell the story, identify the 
main characters, or describe the 
story settings.

For younger students, provide cutouts 
or puppets to help support retelling 
or identification of characters.

Pair students to learn 
interesting facts from 
informational texts.

As needed, provide guidance about 
where to look in the text and turn-
taking as they share.

Group students to use how-to 
texts to perform a simple task.

Model strategies for students to use 
when reading the text and provide 
guidance on taking turns to perform 
the task.

Pair students to read 
texts together who have 
complementary strength and 
need profiles.

Provide guidance to students on how 
to provide constructive support to 
their peers and options for alternating 
reading paragraphs or pages.

Group students to perform a 
scripted version of a story they 
have read, create their own 
dramatization of a story, or to 
write a new story.

Allow groups to select their “product” 
and/or group member(s). Provide 
props or additional materials for 
students to use.

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Prep_Student_Paired_Activities.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Prep_Student_Paired_Activities.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Partner_Talk_Narrative.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Partner_Talk_Narrative.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Informational_Text_Note_Taker.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Informational_Text_Note_Taker.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Informational_Text_Note_Taker.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Reading_Together.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Reading_Together.pdf
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Hear from an Expert 

Watch as Dr. Nell Duke describes a variety of ways to approach student-led and teacher-led small 
groups for reading comprehension, including grouping students by specific assessed needs and 
complementary strengths and needs.

When should teachers use small groups in teaching reading 
comprehension? (2:48 minutes) 

In this video, Dr. Nell Duke describes how to use small groups for teaching reading comprehension. 
She describes how: 

• Both student-led and teacher-led groups are effective.
• Student-led small groups can focus on comprehension strategies as well as subject-matter content.
• Teacher-led small groups can provide students with differentiated opportunities to practice

applying reading comprehension strategies and understanding text structure.

Check for Understanding 

Young students are not able to effectively collaborate with their peers, so partner and group work is 
not recommended for students in kindergarten or first grade. (True/False)

True
False

Explanation

https://youtu.be/iA2tiv5mSec?si=12x9vtKN8cXFOWAo
https://youtu.be/iA2tiv5mSec?si=12x9vtKN8cXFOWAo
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Try it!

Try providing students with an opportunity to collaborate with peers in a reading comprehension 
activity. Here are some suggested steps for trying it out. 

1.	 Identify an upcoming lesson focused on reading comprehension that does not have much 
peer collaboration.

2.	 Find a place in the lesson where it would be beneficial for students to work with each other in 
pairs or small groups. 

3.	 Select an activity from the table above, Sample Peer Collaboration Activities, to use in your 
lesson. Revise or modify it, if needed, to fit your lesson.

4.	 Try it. After you try it, reflect on how it went and how you might continue to incorporate peer 
collaboration into reading comprehension lessons.

Now that you have learned more about the key concepts included in this module for 
Recommendation 5, refer back to your Teacher Self-Reflection. Review how often you currently use 
these two teaching strategies described in Recommendation 5. Think about which one(s) you want to 
try to use more often.

Teaching Strategies from Recommendation 5

Review this list of strategies and star* strategies that you want to try to strengthen in your practice.

Establish an Engaging and Motivating Context in Which to Teach  
Reading Comprehension

	� I create opportunities for students to see themselves as successful readers.

Notes:

	� I give students the opportunity to learn by collaborating with their peers.

Notes:
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See the Recommendations in Action

See the Recommendations in Action

2–3 min.

Read examples of how recommendations and 
teaching strategies are used in classrooms.

In this section, you will explore examples of how 
the recommendations and teaching strategies 
described in this module are used and how 
teachers monitor evidence of student learning 
in their classrooms. As a reminder, these are 
the recommendations and teaching strategies 
covered in Module 4:

Recommendations and Teaching Strategies from Module 4

Recommendation 1: Teach students how to use reading comprehension strategies.

Teach reading comprehension strategies by using a gradual release model.

Recommendation 3: Guide students through focused, high-quality discussion on the meaning 
of text.

Ask follow-up questions to encourage and facilitate discussion.

Have students lead structured small-group instruction.

Recommendation 5: Establish an engaging and motivating context in which to teach  
reading comprehension.

Create opportunities for students to see themselves as successful readers.

Give students the opportunity to learn by collaborating with their peers.

As you engage with the activities to see the recommendations in action, consider how you can 
implement these recommendations and strategies into your own teaching. Use the prompts from the 
activities to deepen your understanding of the recommendations and to prepare for the Planning TSG 
which is focused on lesson planning to include specific teaching strategies you want to use more in 
your classroom.
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See the Recommendations in Action

Practitioner Interview Video 15–20 min.

•	 Watch the practitioner interview video 
that describes strategies they use in  
their classroom. 

•	 Note strategies you notice while watching 
the video.

•	 Respond to the prompts below the video.

The practitioner interview video provides an 
opportunity to learn how educators think about 
putting the recommendations and strategies into 
action. In this video, teachers and coaches are 
interviewed about how they support students 
to become independent readers using a gradual 
release of responsibility model, removing 
supports as students grow in independence, and 
what to do when students need more scaffolding. 
After the video, there are prompts to help you reflect on the strategies discussed and how you might 
apply them in your classroom. 

This video aligns with all of the Practice Guide recommendations, but in particular 
Recommendation 1: Teach students how to use reading comprehension strategies with a focus on a 
gradual release of responsibility.

Video: Supporting Students to Use Comprehension Strategies Independently 

In this video, two teachers, two literacy coaches, and a district leader from Dysart School District in 
Arizona describe how they support students to become more independent readers. The practitioners 
offer strategies that have worked for them in their contexts. These strategies are consistent with but 
may or may not be specifically mentioned in the Practice Guide. The practitioners responded to the 
following questions:

•	 In what ways do you support students to become independent readers?
•	 What do you do to support students’ use of comprehension strategies on their own while they 

are reading? How do you support them to use more than one strategy at a time, and when they 
need it (versus when they are told to use it)?

•	 What do you do when you think you’ve taught a strategy, but you observe that students aren’t 
using it in partner or independent work? How do you use small groups to support students who 
need additional support?

Supporting Students to Use Comprehension Strategies Independently 
(7:05 minutes) 

https://youtu.be/-mwSJ7bnQkM?si=_IyvDTWMJRcyEYQM
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Recommendations and Teaching Strategies from Module 4

Review this list of strategies and star* strategies that you notice in the video.

Recommendation 1: Teach students how to use reading comprehension strategies.

	� Teach reading comprehension strategies by using a gradual release model.

Notes:

Recommendation 3: Guide students through focused, high-quality discussion 
on the meaning of text.

	� Ask follow-up questions to encourage and facilitate discussion.

Notes:

	� Have students lead structured small-group discussions.

Notes:

Recommendation 5: Establish an engaging and motivating context in which to 
teach reading comprehension.

	� Create opportunities for students to see themselves as successful readers.

Notes:

	� Give students the opportunity to learn by collaborating with their peers.

Notes:
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See the Recommendations in Action

What were some of the ways the practitioners supported students to become independent 
readers? How were supports tailored to students’ current skill levels?

What ideas from this video might you try with your students?
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Classroom Case Study (optional)

Classroom case studies are an opportunity 
to look closely at classroom instruction and 
implementation of recommendations and 
teaching strategies in various classroom contexts. 
Within this Grade 3 case study there will be prompts to help you reflect on and analyze the teacher’s 
use of teaching strategies to support student independence and student-led activities for reading 
comprehension. 

This case presents how the teacher, Mr. Ramirez, uses the three recommendations covered in this 
module to support his third-grade students’ reading comprehension with informational texts using 
the gradual release of responsibility model and collaboration. As part of his instruction, Mr. Ramirez 
provides time for students to collaborate with each other in small groups using peer-led discussion. He 
references his Group Roles and Responsibilities sheet to help identify valuable designated roles and 
specific responsibilities for each student in the groups.

See the Recommendations in Action

20–30 min.

Read and Analyze the Grade 3 case study for 
Module 4.

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Grade3_Case_Study.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Group_Roles_Responsibilities.pdf
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Roadblocks and Solutions

See the Recommendations in Action

5–10 min.

•	 Read the Roadblocks and Solutions for the 
module recommendations (pp. 16, 29, 38). 

•	 Review the additional resources provided.

For each recommendation the Practice Guide 
describes potential roadblocks and suggested 
approaches to overcome or address them (see 
pages 16, 29, and 38). In this section you will 
engage with two of the roadblocks, potential 
approaches to overcome them, and additional 
information to address the roadblocks. Please see earlier modules to see how additional roadblocks 
and solutions from the Practice Guide are explored. 

Roadblock 3.2. Students do not understand how to conduct productive 
discussions about the text with one another.

Considerations and potential solutions:

•	 Remind students of your expectations for discussions about texts.

	ο Review specific behavior, techniques, and skills previously modeled. 
	ο Display a rubric that specifies the exemplars and areas of improvement in terms of 

productive discussions.

•	 Make clear and visible the purpose of the discussion. For example:

	ο To discuss opinions, preferences, or thoughts about a topic.
	ο To discuss experiences with a topic.
	ο To brainstorm new ideas based on the text.

•	 Establish structures that support students in their roles and remind them of the tasks associated 
with that role, when discussing text.

	ο Create visuals to remind students of specific discussion behavior, techniques, and 
expectations (ex. sentence frames that prompt conversation or questions). 

	ο Build up the amount of time students engage in discussions. Start with brief discussions 
and/or opportunities to “turn and talk” to a partner. Over the course of several weeks, 
provide students with more time in peer discussion groups.

•	 Establish protocols for having a productive discussion about the text based on the age and 
dynamics of the class or group, such as: 

	ο A talking stick, where only the person with the stick should be talking. 
	ο A timer to ensure participation for all students and lessen the likelihood of a few students 

dominating the conversation. 

•	 Positively, and consistently, reinforce students’ discussion efforts by highlighting specific 
conversations, behavior, techniques, and skills, that meet or exceed your expectations of 
productive discussions.

	ο Be specific when calling out actions such that other students are clear on what your 
expectations are for discussion. 
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Roadblock 5.1. When I put students in learning groups, they get off task.

Considerations and potential solutions:

•	 Apply a gradual release of responsibility before allowing student groups to work independently. 
This will help students be ready to engage in productive group work.

•	 Monitor groups to help them stay on task.
•	 Make sure students understand the purpose of the discussion. 
•	 Establish structures for students to assume various roles in groups (e.g., facilitator, notetaker). 

Remind and support students in their roles when discussing the text.
•	 Positively, and consistently, reinforce ideal student group efforts that model desired group 

behavior. Specifically name behaviors so that other groups are clear on what behavior is expected. 
•	 Assign a task that groups should complete by the end of their time together. For example, have 

groups complete a graphic organizer, develop a summary statement, or design a visual. 
•	 Offer incentives that encourage groups to stay on task such as “group focus credits” that could be 

used for five minutes of free reading, or opportunities to play a literacy game.

Explore additional roadblocks and suggested approaches that the Practice Guide 
panel identified for the recommendations in this module:

For Recommendation 1, see page 16 of the Practice Guide.

For Recommendation 3, see page 29 of the Practice Guide.

For Recommendation 5, see page 38 of the Practice Guide.

See the Recommendations in Action

https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/readingcomp_pg_092810.pdf#page=22
https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/readingcomp_pg_092810.pdf#page=35
https://ies.ed.gov/ncee/WWC/Docs/PracticeGuide/readingcomp_pg_092810.pdf#page=44
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Plan

In this section, you will engage in more formal lesson planning for integrating the recommendations and 
teaching strategies into your existing lessons. As you engage with the activities in this section, consider 
any reflections you had from the “Try it” prompts and identify places in your lessons where you can add 
more focus on supporting student independence and student-led activities for reading comprehension. 

The Plan section of this module contains resources to help prepare you to integrate the 
recommendations and teaching strategies into a lesson. It also has materials that will help you prepare 
for and participate in the Planning TSG.

Pause and Identify

Take a moment to review your thinking and 
learning in Module 4: Moving  
Towards Independence. 

Start by looking at your Teacher Self-Reflection 
and the module learning objectives from the 
beginning of this module. 

Plan

5–10 min.

•	 Pause and consider new thoughts you 
have about the learning objectives.

•	 Identify strategies from each section of 
the table that you would like to try and 
those that you previously tried with any 
notes about your experiences.  

What new thoughts do you have about the learning objectives you wanted to work on? 
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Plan

Read the statements from the Teacher Self-Reflection on the left and use the checkboxes to indicate 
which strategies you would like to try, which strategies you tried as you progressed through the Learn 
section, and any notes you had while trying them out.

Recommendations and Teaching Strategies from Module 4

Recommendation 1: Teach students how to use reading comprehension strategies.

•	 Teach reading comprehension strategies by using a gradual release model.

 I tried this strategy		  I want to try this strategy 

Notes:

Recommendation 3: Guide students through focused, high-quality discussion 
on the meaning of text.

•	 Ask follow-up questions to encourage and facilitate discussion.

 I tried this strategy		  I want to try this strategy 

Notes:

•	 Have students lead structured small-group discussions.

 I tried this strategy		  I want to try this strategy 

Notes:

Recommendation 5: Establish an engaging and motivating context in which to 
teach reading comprehension.

•	 Create opportunities for students to see themselves as successful readers.

 I tried this strategy		  I want to try this strategy 

Notes:

•	 Give students the opportunity to learn by collaborating with their peers.

 I tried this strategy		  I want to try this strategy 

Notes:
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Plan

Implementation Goal

To support your implementation of these 
strategies in your classroom, use the Personal 
Action Plan to create a personal implementation 
goal for Module 4 to add to your action plan.

Bring your updated action plan with your implementation goal for Module 4 to the Planning TSG.

3–5 min.

Create an Implementation Goal for 
implementing the recommendations and 
teaching strategies included in Module 4.  

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/IntroMod_Personal_Action_Plan.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/IntroMod_Personal_Action_Plan.pdf
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Plan

Prepare for the Planning TSG

Throughout this module you have had the 
opportunity to try out the recommendations 
and teaching strategies from the Practice Guide 
as you learned about them. Each of the “Try 
it” suggestions were an opportunity to become 
more familiar with a new teaching strategy. Now 
you will have time to come together with your 
colleagues to plan an entire lesson focused on 
one or more teaching strategies you would like to try.

To support your integration of the recommendations and teaching strategies into your lesson, use 
the Planning Tool for Module 4. As many schools require specific lesson plan templates, this tool 
is designed to be a companion to any lesson plan template. Its purpose is to help you integrate 
the recommendations and teaching strategies into your lessons so that you can identify which 
strategies you will use, how, and when. Complete as much of the tool as you can focusing on using 
Recommendations 1, 3, and 5 and the strategies discussed in this module, so that you are well-
prepared to work with your colleagues. There is space to record questions for your study group 
team at the bottom. It is okay to leave some prompts incomplete, since you can use time during the 

20–30 min.

• Complete the Lesson Planning Tool.
• Develop your plan for collecting evidence

of student learning.
• Complete the checklist for the

Planning TSG.

Planning TSG to fully develop your ideas. Please see the Example of Completed Planning Tool for 
Module 4 for an example of how one might complete the Planning Tool with an emphasis on plans for 
student-led discussions.

The resources linked below provide more supports for planning:

• Check out this video or this tool on gradual release.
• Check out this video on student-led discussion using literature circles or this video on

Reciprocal Teaching, an instructional approach to student-led discussions of text. You can
access the lesson plan and materials for the literature circles here.

• Check out this video on partner sharing and collaboration about text.

As you develop your lesson plan, consider what evidence of student learning you are going to collect 
and when in the lesson you will collect it. You will need to bring it to the Refining TSG. Consider 
the type of data you are going to collect and how many students you will collect it from to keep your 
data collection and analysis manageable. You may want to focus on three to six students and gather 
detailed data from them. Or you may want to collect and review brief work samples from most, if not 
all, students.

Depending on your implementation goal and what you want to reflect on, you may choose to focus on 
evidence from some of your students who struggle with reading comprehension. Or, you may decide 
to focus on students at a variety of levels. You could even randomly select which students to focus on.

Use the checklist below to confirm you are ready for the Planning TSG.

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Planning_Tool.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Example_Planning_Tool.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Example_Planning_Tool.pdf
https://youtu.be/T-e6uHBDdNk
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/SelfAssessment_GradualRelease.pdf
https://youtu.be/ECCID9P-IFg
https://youtu.be/AznOMZoWFdU
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/LiteratureCircles.pdf
https://youtu.be/hAK6Ry-NmGE
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I am ready for the Planning TSG ... Yes
I have identified teaching strategies that I’d like to include in my lessons. 
I have identified what upcoming lesson(s) would be best for trying out the teaching 
strategies I identified. 

I have identified narrative or informational texts to use during these lessons. 
I have considered how I will collect evidence of student learning during the lessons. 
I have reviewed the applicable sections of the Improving Reading Comprehension in K–3 
Practice Guide. 

I have updated the Personal Action Plan with an implementation goal for Module 4. 
I have completed a draft of the Planning Tool related to the content of this module. 
I have reviewed the Example of Completed Planning Tool for Module 4. 

Plan
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Plan

Planning TSG 3–5 min.

•	 Review the agenda for the Planning TSG.
•	 Review the list of what to bring to the 

Planning TSG and ensure you are prepared.
•	 Reach out to the facilitator if needed prior 

to the meeting. 

Your facilitator will schedule and invite you to 
the Planning TSG. At the meeting you will work 
with your colleagues to review and reflect on 
the recommendations and teaching strategies 
in this module. You will also plan for how you 
will integrate them into your lesson planning. Be 
prepared to share your plan and give feedback to 
others on their plans. Here is a sample agenda: 

Planning TSG Agenda
Opening

•	 Welcome and community building 

Review and Reflect 

•	 Review Recommendations & Teaching Strategies in Module 4 
•	 Reflect and share emerging questions: What are you learning? What questions do you have? 

What do you want to try? 

Planning: Recommendations in Action  

•	 Integrating the recommendations and teaching strategies into our classrooms  

Closing 

•	 Preparing to teach 
•	 Next steps 

If there are particular aspects of the recommendations and teaching strategies you want to discuss, or 
if there are specific questions you want to share ahead of time, be sure to reach out to your facilitator.

Here is a list of what you need to bring to the Planning TSG:

•	 Practice Guide (print or digital format).
•	 Reflections and questions you have from this module, including your reflections on anything 

you tried from the Try it! prompts.
•	 Your Personal Action Plan and implementation goal for Module 4.
•	 Your draft Planning Tool.
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Apply

Apply

10–15 min.

•	 Schedule an observation with your 
facilitator.

•	 Record brief notes about how the  
lesson went.

•	 Collect evidence of student learning. 

While trying out your lesson to use the 
recommendations and teaching strategies in this 
module to support students’ independent use of 
reading comprehension strategies, student-led 
classroom discussion, and their collaboration 
with peers:

•	 Schedule an observation and debrief with 
your facilitator (if possible).

•	 Record brief notes as you teach the lesson 
about what went well and what was challenging.

•	 Collect evidence of student learning. 
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Reflect

Reflect

In this section, you will reflect on your teaching 
and your use of the recommendations and 
teaching strategies you tried. Using prompts, you 
will reflect on your learning and teaching to help 
you adjust your approach based on your insights, 
your experiences trying the strategies out, and 
your students. 

To prepare to reflect on the lesson, review the evidence of student learning you collected. Depending 
on the type of evidence you collect, you may want to closely analyze evidence of student learning 
from three to six students to keep your analysis more manageable and to be able to look closely at 
the evidence. Your decision about how many of the examples to review should be informed by your 
implementation goal. Similar to decisions about data collection for evidence of student learning, 
you could choose to analyze evidence from students at various performance levels, or a randomly 
selected group.  

In the Lesson Reflection, reflect on your lesson and the strategy or strategies you tried in your 
classroom, drawing from your evidence of student learning and the notes you recorded as you taught 
the lesson. The prompts are meant to focus your reflection. You do not need to respond to each one. 

After you reflect, revisit your Personal Action Plan and implementation goal for Module 4. Check your 
progress against your goals and revise and adjust, as necessary.

15–20 min.

•	 Review your evidence of student learning 
and lesson notes. 

•	 Complete the reflection questions.

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/IntroMod_Lesson_Reflection.pdf
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Refine

Refine

10–15 min.

•	 Review resources to help you consider 
how to refine your use of the practice(s) 
you tried.

•	 Prepare for the Refining TSG.

In this section you will refine the teaching 
strategies you tried in your lesson and you will 
prepare for and participate in the Refining TSG.

Use the tools, templates, and resources from 
this module to help you identify how you 
want to refine your implementation of the 
recommendations and teaching strategies. 

Use the checklist below to confirm you are ready to participate in the Refining TSG.

I am ready for the Refining TSG ... Yes
I have tried out at least one teaching strategy from this module. 
I have identified evidence of student learning I can discuss with my colleagues  . 
I have been observed during one of my practice lessons  (optional). 
I have discussed the observation with the observer  (if applicable). 
I have completed the Lesson Reflection  . 
I have revisited my Personal Action Plan and checked my progress against my 
implementation goal for Module 4. 
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Refining TSG 3–5 min.

•	 Review the agenda for the Refining TSG.
•	 Review the list of what to bring to the 

Refining TSG and ensure you are prepared.
•	 Reach out to the facilitator if needed prior 

to the meeting.  

Refine

Your facilitator will schedule and invite you to 
the Refining TSG. At the meeting you will work 
with your colleagues to review and reflect on 
your lesson. You will discuss how you tried to 
implement the recommendations and teaching 
strategies in this module. You will think about 
how you could refine your use of the strategies. 
Here is a sample agenda:

Refining TSG Agenda
Opening

•	 Welcome and community building 

Reflections on Student Learning 

•	 Student work protocol and sharing evidence of student learning

Reflections on Teaching

•	 Reflecting on strengths and areas for refinement  

Closing 

•	 Next steps 

If there are particular aspects of the recommendations and teaching strategies or evidence of student 
learning you want to discuss, or if there are specific questions you want to share ahead of time, be sure 
to reach out to your facilitator.   

Here is a list of what you need to bring to the Refining TSG:

•	 Practice Guide (print or digital format)
•	 Reflections and questions you have related to trying out the recommendations and strategies in 

this module
•	 Your Action Plan and implementation goal for Module 4
•	 Your Lesson Reflection 
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Toolkit Closure

Toolkit Closure

20–30 min.

Complete the reflections. 

Over the past few months you have worked with 
five evidence-based recommendations to improve 
students’ reading comprehension from the 
Improving Reading Comprehension in Kindergarten 
Through 3rd Grade WWC Practice Guide. You 
have engaged in the cycle of learn, plan, apply, reflect, and refine over four different modules to learn 
about and practice using the recommendations and associated strategies in your classroom and with 
your students. In this concluding section, you will have the opportunity to consolidate and celebrate 
your progress. 

Create a statement that captures a change in your thinking about reading comprehension.

Use the sentence frame: At first I thought … Now I think …

Example: 

At first I thought we could have a classroom discussion about any of the books we were reading. Now I think 
I need to select specific texts that are compelling and support my learning goals.

Looking Back

Complete an updated Teacher Self-Reflection then go back and review your Teacher Self-Reflection 
that you completed in the Introductory Module of this toolkit.  

What has changed in your practice?

What are you most proud of?

Where would you like to continue to focus and grow?

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/IntroMod_Teacher_Self_Reflection.pdf
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Looking Forward

Finally, take a moment to think of one or two students who you have seen grow as readers.  

Describe how your students have grown as readers.

How will you continue to support your students’ reading comprehension?

This concludes Module 4. Revisit sections of the module as needed to help you integrate these 
strategies into your teaching. Resources from the module and additional resources related to the 
module topics are provided below.

Toolkit Closure
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Resources

Resources from the Module

Teacher Self-Reflection

Video: How do you support students using a gradual release of responsibility? 

Student Monitoring, Clarifying, Fixing Up handout 

Pausing to Monitor for Understanding Student Handout 

Gradual Release Planning template 

Discussion Guidelines 

Sticky Notes for Discussion Preparation

Group Roles and Responsibilities Sheet 

Student Sentence Stems for Peer-Led Discussions 

Templates for Monitoring Progress 

Preparing for Student-Paired Reading Activities 

Partner Talk Using Narrative Prompts 

Interesting Facts for Informational Text Note-Taking Tool 

Reading Together as Partners Guide 

Video: When should teachers use small groups in teaching reading comprehension? 

Video: Supporting Students to Use Comprehension Strategies Independently

Grade 3 case study 

Personal Action Plan 

Planning Tool for Module 4 

Example of Completed Planning Tool for Module 4 

Lesson Reflection 

https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/IntroMod_Teacher_Self_Reflection.pdf
https://youtu.be/6MUicpW_o9o?si=sd7XOyniYaqjHNVu
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_M_C_F_Poster.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Pausing_To_Monitor.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Gradual_Release_Planning.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Discussion_Guidelines.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Sticky_Notes_For_Discussion.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Group_Roles_Responsibilities.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Sentence_Stems_Peer_Discussions.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Progress_Monitoring_Template.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Prep_Student_Paired_Activities.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Partner_Talk_Narrative.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Informational_Text_Note_Taker.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Reading_Together.pdf
https://youtu.be/iA2tiv5mSec?si=12x9vtKN8cXFOWAo
https://youtu.be/-mwSJ7bnQkM?si=_IyvDTWMJRcyEYQM
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Grade3_Case_Study.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/IntroMod_Personal_Action_Plan.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Planning_Tool.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/Mod4_Example_Planning_Tool.pdf
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/IntroMod_Lesson_Reflection.pdf
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Resources

Additional Resources

Check out this video or this tool on gradual release.

Check out this video on student-led discussion using literature circles or this video on Reciprocal 
Teaching, an instructional approach to student-led discussions of text. You can access the lesson plan 
and materials for the literature circles here.

Check out this video on partner sharing and collaboration about text.

https://youtu.be/T-e6uHBDdNk
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/SelfAssessment_GradualRelease.pdf
https://youtu.be/ECCID9P-IFg
https://youtu.be/AznOMZoWFdU
https://ies.ed.gov/ncee/rel/reading-comprehension-k-3/pdf/LiteratureCircles.pdf
https://youtu.be/hAK6Ry-NmGE
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Explanations for Checks for Understanding

Explanations for Checks for Understanding

Check for Understanding, page 13

Students should move quickly through the steps of the gradual release of responsibility model so that 
they have adequate time practicing it independently. (True/False)

False. It is important not to release responsibility to students too early, before they are ready to engage 
with the strategy independently.

Return to page 13

Check for Understanding, page 25

Young students are not able to effectively collaborate with their peers, so partner and group work is 
not recommended for students in kindergarten or first grade.  (True/False)

False. Peer collaboration can be an effective learning tool and is appropriate for students of all ages. 
Teachers should use a variety of types of peer collaboration with all students.

Return to page 25
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Module 4 References

Module 4 References

i  Everything in this module, unless otherwise noted, was developed for the toolkit and derived 
from the following source, except where noted: Shanahan, T., Callison, K., Carriere, C., Duke, N. 
K., Pearson, P. D., Schatschneider, C., & Torgesen, J. (2010). Improving reading comprehension in 
kindergarten through 3rd grade: IES practice guide (NCEE 2010-4038). What Works Clearinghouse. 
https://eric.ed.gov/?id=ED512029

ii  Wolf, M. K., Crosson, A. C., & Resnick, L. B. (2006). Accountable talk in reading comprehension 
instruction (CSE Technical Report 670). University of California-Los Angeles, National Center for 
Research on Evaluation, Standards, and Student Testing.
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