
REL Appalachia at SRI International 

 

REL Appalachia Cross-State Collaborative to Support Schools in the Opioid Crisis (CCSSOC) Meeting Materials 
 
These meeting materials were prepared by members of the Regional Educational Laboratory (REL) Appalachia Opioid 
Collaborative, with support from REL Appalachia administered by SRI International under Contract No. ED-IES-17-C-0004. The 
content does not necessarily reflect the views or policies of IES or the U.S. Department of Education, nor does mention of trade 
names, commercial products, or organizations imply endorsement by the U.S. Government. 

1 

Using Data to Support Students Experiencing Trauma 
Educators and support staff at all levels can explore and use data to support students experiencing trauma. 
Individual and aggregate data can help identify students at risk for traumatic stress; students’ relevant 
strengths and needs; and school and community contexts that may impact students’ well-being. Ultimately, 
this information can influence programming to foster more supportive and positive school environments. In 
this handout, we present different types of data available (at both individual and aggregate levels), who 
potentially can use the data, and how the data can be used. 

What data are available? 
There are different types of individual and aggregate data available and remembering the ABCDSSS can help. 
It is important to note that data need to be examined holistically, considering the larger context and other 
types of data available. For example, students experiencing trauma at home may not exhibit any academic or 
behavioral issues if the school environment and staff are supportive. 

Data type Information Data source examples 
Academic Traumatic stress may impact students’ 

learning and academic progress and outcomes.  
• State and national assessments  
• Grade point average (GPA) 
• Formative assessments 
• Teacher surveys 

Behavior Students experiencing trauma may exhibit 
externalizing (e.g., disruptive behaviors) or 
internalizing (e.g., withdrawal) behaviors. 

• Attendance 
• Disciplinary referrals 
• School nurse visits 
• Teacher/staff observations 

Community Students may experience ongoing traumatic 
events in their lives outside of the school 
environment. 

• Community crime rates 
• Community overdose data 
• Census data (e.g., poverty) 

Demographic Students have different experiences, needs, 
and strengths based on their backgrounds, 
circumstances, and identities. 

• Race/ethnicity 
• Free or reduced-price lunch status 
• English Learner (EL) status 
• Foster care status 
• Homelessness 

Survey & screening Traumatic stress may be associated with 
various mental health and behavioral concerns 
and needs. 

• Youth risk behavior surveys 
• Mental health screeners 
• Student engagement surveys 

School School climate and culture may impact 
students’ safety and well-being. 

• Climate surveys 
• Graduation and dropout rates 
• Focus groups with families, students, 

and staff 
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Data type Information Data source examples 
Staff Staff availability, capacity, and well-being may 

impact staff-student relationships and 
students’ experiences at school. 

• Staff questionnaires on attitudes and 
knowledge about trauma 

• Staff demographics and assignments 
• Staff well-being surveys 

Who will use the data and why? 
Once you identify available and relevant data, consider who will access, analyze, or review the data and for 
what purpose(s). The table below is adapted from the REL Mid-Atlantic’s Data-driven decisionmaking in 
education agencies infographic. 

Who will access, analyze, or review 
the data 

For what purposes 

Classroom teachers • Assessing the needs, strengths, progress, and performance of 
students 

• Developing and revising classroom instruction to support all 
students’ social-emotional and behavioral well-being, including 
students experiencing trauma 

• Understanding attitudes, perceptions, and knowledge about trauma 
to identify areas of strength and growth  

School administrators • Assessing the needs, strengths, progress, and performance of staff 
and students 

• Developing and revising school plans, targets, and goals to support 
all students’ social-emotional and behavioral well-being, including 
students experiencing trauma 

• Monitoring the implementation and impact of school practices, 
programs, and policies 

Superintendents, school 
boards, district staff 

• Assessing the needs, strengths, progress, and performance of 
schools, staff, and students 

• Developing and revising district curricula, plans, targets, and goals 
designed to support all students’ social-emotional and behavioral 
well-being, including students experiencing trauma 

• Monitoring the implementation and impact of school practices, 
programs, and policies 

State education agency officials • Evaluating the implementation and impact of programs designed to 
support all students’ social-emotional and behavioral well-being, 
including students experiencing trauma 

• Developing and revising state curricula and goals 

 

  

https://ies.ed.gov/ncee/edlabs/regions/midatlantic/pdf/Data_Use_Infographic.pdf
https://ies.ed.gov/ncee/edlabs/regions/midatlantic/pdf/Data_Use_Infographic.pdf
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How can you use the data to make decisions? 
Once you have identified who will use the data and for what purpose(s), consider how to use the data for 
decisionmaking. Mandinach, Honey, and Light (2006) presented a conceptual framework for data-driven 
decisionmaking in which raw data are transformed to information and ultimately to knowledge that can be 
applied in decisionmaking. The data to knowledge continuum includes six skills/actions that are crucial to each 
level of the process, including the following: “collect” and “organize” at the data level, “analyze” and 
“summarize” at the information level, and “synthesize” and “prioritize” at the knowledge level. More details 
are available in the paper (see pages 8–9 in particular).  

 

 

 

 
 
  

Data

•DATA exists in a raw state, in any form, with no meaning in and of itself.
•Collect relevant data that will inform the problem, question, or issue (e.g., administer a school 
climate survey to students to determine if students generally feel safe and supported at school).

•Organize data in a systematic way to make sense of the data (e.g., input the student survey results 
into a data system, identifying key subgroups and contextual factors for consideration, such as 
gender, grade, or ethnicity/race).

Information

•INFORMATION is data that is given meaning when connected to a context.
•Analyze data based on the type of inquiry and the role of the decisionmaker (e.g., analyze trends in 
perceptions of school climate across grade levels).

•Summarize the accumulated information with concise and targeted summaries (e.g., develop 
highlights or main takeaways for each scale or subscale to share with school staff).

Knowledge

•KNOWLEDGE is a collection of information deemed useful and used to guide action.
•Synthesize the available information (e.g., examine other relevant sources of data, such as staff 
questionnaires and surveys, to understand the larger context).

•Prioritize based on the accumulated information and knowledge (e.g., prioritize improving staff-
student relationships so that all students have a trusted adult in the school environment)

http://cct.edc.org/sites/cct.edc.org/files/publications/DataFrame_AERA06.pdf
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to-Data-Driven-Decision-Making.pdf 
• While the guide is designed primarily for child welfare agencies and professionals, other organizations 

that serve children and families, including schools, may find the guide to be useful in understanding the 
general process of data-driven decisionmaking, including identifying key questions to be answered 
(e.g., developing a theory of change and logic model), collecting and analyzing relevant data (e.g., 
ensuring high quality data), communicating results to key decisionmakers (e.g., identifying the target 
audience), and refining processes, organizations, or systems by assessing outcomes. The guide 
discusses primary (e.g., surveys, observations, interviews, focus groups) and secondary (e.g., national 
data systems, community crime records) data on mental health, substance use, child development, and 
maltreatment risk that are associated with trauma. 
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• This paper discusses a framework for data-driven decisionmaking across the classroom, school, and 
district levels. The examples provided focus mainly on academic and learning outcomes, but the paper 
provides an overarching conceptual model of how data can be used in different ways by education 
stakeholders for cross-level decisionmaking. 

REL Mid-Atlantic. (n.d.). Research review: Data-driven decision making in education agencies. 
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• This infographic provides information about using data in education, including identifying relevant and 
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relevant and diagnostic (reliable and valid) data. The infographic focuses on data on academic and 
learning skills but provides helpful general guidance on meaningful and careful use of data. 

U.S. Department of Education, Office of Planning, Evaluation and Policy Development. (2009). Implementing 
data-Informed decision making in schools: Teacher access, supports and use. 
https://files.eric.ed.gov/fulltext/ED504191.pdf  

• This report provides information about school and district data practices and systems, district and 
school supports for data-informed decisionmaking, types of data available for teachers, and 
preparation of teachers for data use. The report discusses a range of data available to teachers, mostly 
focusing on academic and learning outcomes, as well as some behavioral data (e.g., attendance) that 
can be used with other sources of data to identify strengths and needs of students experiencing 
trauma. 
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