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Units

Frameworks, tools, and resources to support a strategic, evidence-based
approach to social-emotional wellness programming

The Office for Safe Schools (OSS) in the Pennsylvania Department of Education (PDE) is committed to
supporting efforts that foster supportive learning environments and social-emotional wellness in
Pennsylvania schools. By working with Intermediate Unit (IU) and district staff, OSS aims to develop and
sustain equitable, trauma-informed learning environments that support the well-being of all students and
staff.

The Pennsylvania Office for Safe Schools’ social-emotional wellness goal is to develop and sustain
equitable, trauma-informed learning environments that promote and support the academic, physical, and
psychological safety and well-being of all students and staff.

Purpose of this guide

IU Social-Emotional Wellness Leads play a critical role in planning and delivering social-emotional
wellness supports across the commonwealth. This guide is designed to support you to (1) strategically
plan, (2) partner with district and school leaders, (3) leverage available resources, and (4) connect with and
learn from other IU Social-Emotional Wellness Leads. The tools and resources outlined in this guide align
with PDE's Accelerated Learning framework—an evidence-based approach to planning and continuous
improvement efforts.

Guide contents

This guide contains resources to
support each step of the Accelerated
Learning Framework Cycle of
Continuous Improvement.

> How to use resources in this quide describes the

different types of resources and how you can use them
to support your work as an 1U Social-Emotional
Wellness Lead.

» How to navigate this guide provides tips for accessing

the direction.

resources within the guide’s resource appendix.

» The resource summary provides a brief description of needs.
each resource in the appendix. Resources are organized
by which step they support in the Accelerated Learning

Framework Cycle of Continuous Improvement.

» The resource appendix contains over 20 resources to
support your planning and delivery of social-emotional

wellness supports. There are several resources to
support each step in the Accelerated Learning
Framework Cycle of Continuous Improvement.
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How to use resources in this guide

The resources in this guide are designed for you to use when planning and delivering social-emotional
supports. There are three types of resources with different uses:

## Tools: Interactive tables and worksheets you can fill out to organize your planning and document

different steps of the planning process.

Informational resources: Easy-to-read documents with information and guidance related to social-
emotional wellness that you can refer to when planning and implementing supports.

-~

Reflection questions: Lists of questions for self-reflection or to use in conversations with district
leaders, other IU staff, and other IU Social-Emotional Wellness leads.

Multiple resources are available for you to carry out each step of the Accelerated Learning Framework
Cycle of Continuous Improvement. For example, six different resources are available to Set the Direction
(step 1) for your work with districts, and seven different resources are available to Assess the Social-
Emotional Wellness Needs (step 2) across districts in your catchment area. Some of the resources are
specifically designed for social-emotional wellness programming (see Resource appendix), whereas others
are found in PDE's Accelerated Learning Planning Template.

You choose which resources to use in your work. For example, you could select one or more resources
from each step in the Continuous Improvement Cycle to use throughout the school year. You can use the
resources in order of the steps in the Continuous Improvement Cycle (for example, step 1 resources, then
step 2 resources), or use them as needed. You can also adapt resources to suit your needs and the needs
of districts in your catchment area. For example, you may use parts of a tool to support your planning, or
you may repurpose sections of informational resources to design professional development sessions for
groups of districts.

Tip: Adapt the guide and its resources based on the needs of districts in your catchment area.

e  From any step, pick and choose the resources that are most helpful for your planning or most applicable for
districts in your catchment area.
e Follow the guide step-by-step or focus on select steps.

e Share your questions and reflections with OSS staff and other IU Social-Emotional Wellness Leads.

STEP 2: ASSESS NEEDS

How to navigate this guide

ther needs data: Collect and analyze 2 variety of data and artifad
istrict leaders about their social-emotional wellness needs and qud
ellness outcomes for students and staff in your IU (when possible

¢ To access a specific resource, click the hyperlinked title of the resource P
2.a Questions for district staff 1o gather information al
in the resource summary table. All resources found within PDE's Gather informetion about your detrics nests inching
Accelerated Learning Planning Template are hyperlinked to an external

# 2 Wellness and self-cara checklists: Refer district and §

Click here to return to the resource summary table

document, downloadable from PDE's website. :

¢ To navigate back to the resource summary table, click the

box at the top right corner of each resource.

mols Q B 3§ f R
¢ To see a list of all resources and navigate between resources, click the x Bockmarks B @
Bookmarks icon on the far right of your screen. Click the name of the resource “ appentic Ponmnggiders ~ HF

1b Expla

or section of the guide you would like to access.

topics

tions of
tional wellness

d Reflection questions on
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https://www.education.pa.gov/Documents/K-12/Safe%20Schools/COVID/GuidanceDocuments/AcceleratingLearningPlanningTemplateFullVersion.docx

Resource summary

This table describes all the resources in this guide and how they relate to the steps in the Accelerated
Learning Framework Cycle of Continuous Improvement. You can consider choosing one or more
resources from each step in the Continuous Improvement Cycle to use throughout the school year.

STEP 1: SET THE DIRECTION

Build a team: Gather a diverse group of staff and partners who are available and willing to contribute to the
group p g
planning and implementation of social-emotional supports in your IU.

# la Planning committee table (Accelerated Learning Template p. 1): Record the names,
affiliations, and roles of all staff within your U who will support this work.

Establish and communicate the purpose: Define and share the purpose of social-emotional wellness
supports in your IU based on statewide commitments and local context.

S 1.b Explanations of social-emotional wellness topics: Prepare to explain, demystify, and build a
common language for discussing social-emotional wellness topics in conversations with district
staff, school staff, and community members.

S 1.c System plan commitments list (Accelerated Learning Template p. 2): Ground your internal
planning in these commitments to continuously improve access, quality, and outcomes for all
students.

Reflect on current capacity: Reflect on your IU’s existing capacities related to social-emotional wellness
supports to identify strengths, challenges, and cross-district patterns.

? 1.d Reflection questions on perceptions of social-emotional wellness in your IU: Reflect on
how social-emotional wellness is currently defined and positioned in your IU. Discuss your
responses with other IU Social-Emotional Wellness Leads to identify common perceptions.

# 1.e1U capacity assessment tool: Systematically identify your IU’s current assets and resources
related to social-emotional wellness, categorized in four main areas: human, organizational,
structural, and material capacity.

# 1.f District mapping tool: Visualize the extent to which each of the districts in your 1U is engaged
with and has bought in to the importance of social-emotional wellness work. Group districts with
similar involvement to inform needs assessment.

STEP 2: ASSESS NEEDS

Gather data on needs: Collect and analyze a variety of data and artifacts, including qualitative information
from district leaders about their social-emotional wellness needs and quantitative data on social-emotional
wellness outcomes for students and staff in your IU (when possible).

/ 2.a Questions for district staff to gather information about social-emotional wellness needs:
Gather information about your districts’ needs, including which are most pressing and how district
staff observe, measure, and track these needs.

/ 2.b Wellness and self-care checklists (Pennsylvania Training and Technical Assistance Network
resource): Refer district and school staff to self-assess overall student and staff wellness and
organizational self-care using these resources.
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STEP 2: ASSESS NEEDS

2.c Summary of data sources by social-emotional wellness dimension: Visualize how
quantitative data sources map to key dimensions of student social-emotional wellness, staff social-
emotional wellness, and safe and supportive learning environments in your IU.

2.d Detailed list of data sources for assessing social-emotional wellness needs: Understand
how district staff or you can identify and access strategic quantitative data sources for measuring
dimensions of student social-emotional wellness, staff social-emotional wellness, and safe and
supportive learning environments.

# 2.e Data collection table for district needs assessment: Record the information you gather about
each district's needs. Where possible, note the information source from which you learned about
districts’ needs.

Synthesize needs assessment data: Identify strengths and opportunities for improvement related to social-
emotional wellness, supported by data collected on the needs of students and staff in your IU. Use needs
assessment data to identify priority areas for supports.

#” 2.f Data-supported strengths and challenges table (Accelerated Learning Template p. 3): Record
the strengths, challenges, and supporting evidence identified in the data on needs.

# 2.q District needs synthesis tool: Synthesize information you've gathered about individual
districts’ needs and reflect on the urgency of each need to identify priority areas for social-
emotional wellness supports.

STEP 3: CREATE A PLAN

Establish goals: For each social-emotional wellness priority area (identified in step 2), establish goals for
your delivery of supports and districts’ engagement and reported satisfaction with these supports.

S 3.a Guidelines for strong (SMARTIE) goals (Accelerated Learning Template p. 4): Understand how
to write goals that are effective in driving your social-emotional wellness work.

S 3.b Examples of strong goals and interim targets (Resource to be developed): Refine your goals
by exploring example goals specific to the delivery and success of social-emotional wellness
supports.

/ 3.c Goals and interim targets table (Accelerated Learning Template p. 4-5): Record your goals for
supports in each priority area.

Identify evidence-based supports: For each social-emotional wellness priority area, identify high-leverage
strategies that are backed by evidence and fulfill your statement of work.

) 3.d List of evidence-based, social-emotional wellness resource centers: Understand where to
access information on relevant evidence-based programs and practices.

3.e Guidance for selecting evidence-based, social-emotional wellness strategies: Understand
how to search for and identify programs and practices that fit the needs and contexts of students
and staff in your IU.

5 3.f Statement of work checklist: Consider how the evidence-based supports you've identified in
each priority area fulfill your statement of work and identify outstanding statement of work
requirements.

* 3.9 Evidence-based strategies and related goals table (Accelerated Learning Template p. 6):
Record the evidence-based supports you've selected and map these supports to your social-
emotional wellness priority area goals.
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STEP 3: CREATE A PLAN

Create an action plan: For each evidence-based support, develop a detailed action plan that includes
sequential action steps, indicators of implementation, and a monitoring plan.

# 3.h Action plan tables (Accelerated Learning Template p. 6-14): For each social-emotional
wellness support you plan to deliver, record detailed action steps and the associated materials,

person(s), implementation timeline, and monitoring and evaluation plan.

3.i Example of a strong action plan (Resource to be developed): Refine your action plan by
exploring example plans specific to the delivery and monitoring of social-emotional wellness
supports.

# 3.,j Professional learning plan tables (Accelerated Learning Template p. 6-14): For supports that
involve professional learning, complete a more detailed plan that includes the professional learning
goal(s), audience, and topics.

STEP 4: IMPLEMENT THE PLAN

Communicate the plan: Use intentional communication strategies to ensure the intended audience for your
social-emotional wellness supports understands how to access and engage with the supports.

# 4.a Communication steps and timelines table (Accelerated Learning Template p. 15): Record the
strategies you will use to communicate about the supports you plan to deliver.

Ensure accessibility: Ensure that the intended audience for your social-emotional wellness supports can
effectively engage with all supports.

B 4.b Checklist for delivering accessible, high-quality social-emotional wellness supports:
Before delivery, check that you've taken the necessary steps (including leveraging existing
frameworks and guidance) to ensure the support will be accessible to and engaging for the
intended audience.

STEP 5: MONITOR THE PLAN

Monitor implementation: Collect and record information related to your delivery of social-emotional
wellness supports, according to your monitoring plan (created in step 3).

?  5.aList of possible questions to ask district staff to assess the effectiveness of supports:
During or after delivering supports, ask district staff about their overall satisfaction and how they
will apply lessons learned to their contexts.

# 5b Monitoring social-emotional wellness supports table: For each priority area, record
information about the quantity, content, and effectiveness (where possible) of supports you
delivered, according to your monitoring plan (created in step 3). For each support, self-reflect on
what went well, what was challenging, and what questions or concerns came up for you during
delivery.

STEP 6: ADJUST COURSE

Reflect on progress toward goals: Identify the extent to which you met your goals in each priority social-
emotional wellness area, and what supported or hindered your ability to meet these goals.
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STEP 6: ADJUST COURSE

/ 6.a Progress and lessons learned summary tool: Using monitoring data (collected in step 5),
reflect on progress toward your social-emotional wellness support goals (established in step 3).
Based on these reflections, summarize lessons learned.

Prepare for the next planning cycle: Build on your successes and lessons learned in the current planning
cycle when looking ahead to future social-emotional wellness support planning.

?  6.b Reflection questions to support future planning: Consider how to adjust your planning in
future cycles, including by applying lessons learned (identified earlier in step 6) and revisiting plans
for your team, purpose, and capacity building (step 1), as well as your needs assessment (step 2).

For more information: Resources that define and describe OSS’s approach to social-emotional
wellness.

e Handout: Why promote mental and emotional wellness for students and staff? (Link forthcoming)

e Logic model: Strengthening student and staff wellness in Pennsylvania K-12 schools (Link forthcoming)

e Handout: How to take an evidence-based approach to promote mental and emotional wellness for students and
staff (Link forthcoming)
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Click here to return to the resource summary table

1.b Explanations of social-emotional wellness topics

Purpose:

Uses:

e  Prepare to explain topics related to social-emotional wellness to district staff, school staff, and community members.

e  Prepare to demystify topics related to social-emotional wellness and build a common language for discussing these topics.

e Reference this resource when planning for and engaging in conversations with district staff, school staff, and community members.

e Apply language from this resource when engaging in activities intended to build district, school, and community buy-in to social-emotional wellness efforts.

Question Response

Define social-emotional wellness and related supports

What is social-emotional
wellness for students?

Student social-emotional wellness includes (but is not limited to) (1) responsible decision-making, (2) mental and emotional well-being, (3) resilience and self-
efficacy, (4) self-awareness and self-management, and (5) establishing and maintaining relationships.

We can promote students’ social-emotional wellness by supporting them to develop these attitudes and skills.

What is social-emotional
wellness for staff?

Staff social-emotional wellness includes (but is not limited to) (1) teaching efficacy, (2) mental and emotional well-being, (3) opportunities for professional
learning and growth, and (4) professional well-being and job satisfaction.

We can promote staff social-emotional wellness by providing supports and structures that develop these qualities.

Social-emotional wellness is
NOT...

A buzzword or fad. Promoting social-emotional wellness is a long-term priority and a critical foundation for learning and life success. By promoting social-
emotional wellness and safe and supportive learning environments, we encourage positive outcomes for students, including improved academic achievement,
and for staff, including improved retention and school climate.

A fictional or overblown issue. There is widespread evidence that students and staff in our area, and across the country, have unmet social-emotional wellness
needs. Poor social-emotional wellness can negatively affect students’ attitudes and behaviors, academic achievement, and long-term outcomes, as well as
teacher retention and burnout.

A substitute for academic skills. On the contrary, programs and practices that promote social-emotional wellness go hand-in-hand with traditional academic
learning. In fact, improved student and staff social-emotional wellness are associated with increases in student academic achievement and attainment.

A topic better left to households. Schools can play an important role in promoting social-emotional wellness for students. In fact, comprehensive, school-based
supports that adapt to student and staff needs are an evidence-based approach to enhancing academic and social-emotional wellness outcomes for all
students.

What are safe and supportive
learning environments and how
do they relate to social-emotional
wellness?

In supportive learning environments, students feel a sense of safety and belonging and have positive relationships with peers and adults.

Specifically, safe and supportive learning environments are characterized by (1) connectedness and engagement, (2) supportive interpersonal relationships,
(3) support for learning and development, (4) physical and psychological safety, and (5) social inclusion.

Research suggests that student and staff social-emotional wellness and safe and supportive learning environments work cohesively to enable positive
outcomes for students.
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1.b Explanations of social-emotional wellness topics

What do social-emotional
wellness programs and practices
look like?

Leaders are encouraged to promote a continuum of supports for students and staff, using programs and practices with proven effectiveness.

Programs and practices may be integrated within larger systems of support that adapt to student and staff needs, such as Positive Behavior Interventions and
Supports (PBIS) and multi-tiered systems of support (MTSS).

Individual supports for students can include evidence-based mental health and behavioral health programs, prevention programs, attendance support, social-
emotional learning, career-readiness skills, prosocial activities, and other programs that support classrooms and individuals.

Leaders are also encouraged to promote training, technical assistance, and professional development opportunities for staff at all levels to build sustainable
and sufficient system capacity to implement social-emotional wellness supports.

What role can district and school
staff play in promoting social-
emotional wellness?

Promote staff and community engagement by demystifying social-emotional wellness concepts.
Engage in data analysis and conversations with staff and students (if applicable) to assess social-emotional wellness needs.

Promote the adoption of evidence-based social-emotional wellness programs and practices. Make relevant resources available. Deliver supports (if
applicable).

Build capacity of staff to deliver social-emotional wellness supports by offering high-quality training and professional development.

Explain reasons for prioritizing the

promotion of social-emotional wellness and safe and supportive learning environments

Why are we focused on
promoting social-emotional
wellness and safe and supportive
learning environments?

Social-emotional wellness provides a critical foundation for learning and life success.
By creating safe learning environments, we enable the formation of positive and supportive relationships and improve conditions for learning.
Students and staff in our communities exhibit social-emotional wellness needs that deserve to be addressed.

What are the other benefits of
social-emotional wellness for
students?

Attitudes and behavior: Students who engage with evidence-based interventions show improved attitudes towards themselves and others, increased prosocial
behaviors, and mitigated behavioral problems.

Academic achievement: Students who participate in social-emotional learning programs, which seek to boost emotion regulation and responsible decision-
making, may experience improved academic achievement and attainment.

Long-term outcomes: Students with strong social and emotional skills may experience more positive outcomes later in life, such as in the areas of employment,
criminal activity, substance abuse, relationship health, and mental health.

What are the other benefits of
social-emotional wellness for
staff?

Retention: The job-related wellness of teachers, especially positive emotions in the workplace, plays an important role in job satisfaction and retention.
Student achievement: When teachers experience burnout and stress, student achievement and wellness can decline.

School climate: Trust and community among teachers are strong predictors of the success of schools’ improvement initiatives, while teacher stress has been
linked to negative effects on broader school climate.

Describe the Pennsylvania Department of Education’s Office for Safe School’s (OSS) approach to promoting social-emotional wellness and safe and supportive learning environments

What is 0SS’ social-emotional
wellness goal for students, staff,
and communities?

e Quraim is to develop and sustain equitable, trauma-informed learning environments that promote and support the academic, physical, and psychological safety

and well-being of all students and staff.

o To reach this goal, we must begin by listening and responding to the social-emotional wellness needs of students, staff, and families in our community.
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1.b Explanations of social-emotional wellness topics

What values guide OSS’ efforts | We apply several values and approaches that promote supportive learning environments and build social-emotional wellness:

to promote social-emotional o Evidence-based practices: We strive to apply practices with proven positive effects, to ensure the best outcomes for our students and staff, and that our time

wellness? and resources are expended efficiently.

o Equitable trauma-informed learning environments: We develop trauma-informed learning environments and relationships that promote equity, inclusion, and
belonging, so that students and staff feel safe and supported.

o Multi-tiered systems of support: We promote comprehensive frameworks for school improvement that adapt to student and staff needs, enhancing the
academic and social-emotional wellness outcomes for all students.

What role do IU Social-Emotional | IU Social-Emotional Wellness Leads play an important role in...

Wellness Leads play in o Building district and school staff capacity to plan and deliver social-emotional wellness supports tailored to community need.
promoting social-emotional
wellness?

¢ Promoting shared understanding and coordination of social-emotional wellness efforts across all levels of the Pennsylvania education system.

What can districts, schools, and | IU Social-Emotional Wellness Leads will....

community members expect from | e  Provide resources, professional development, and technical assistance to district and school staff to build their capacity to (1) identify social-emotional
their IU Social-Emotional wellness needs, and (2) plan, deliver, and improve social-emotional wellness supports for students and staff. All resources and supports can be tailored to
Wellness Lead? individual district and school contexts.

o Provide staff opportunities to collaboratively problem solve and plan for social-emotional wellness supports in their districts and schools.
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Click here to return to the resource summary table

1.d Reflection questions on perceptions of social-emotional wellness in your IU

Purpose:

e Identify how social-emotional wellness is currently defined in your IU and how social-emotional wellness
supports are positioned within overall programming.

e Consider how perceptions of social-emotional wellness in your IU differ from explanations included in resource
1.b Explanations of social-emotional wellness topics, and what contextual factors may influence these
perceptions.

Uses:

e Respond to these reflection questions as you begin the process of planning for social-emotional wellness
supports.

e Identify questions that require additional information to answer and consider how you can gather this
information from district staff.

e Discuss your responses with other IU Social-Emotional Wellness Leads to identify themes across IUs.

How is social-emotional wellness defined in my 1U?

e What words and phrases do IU and district staff use to describe social-emotional wellness and related
supports? What words and phrases are taboo, avoided, or elicit a negative reaction? How do | know?

o Are there particular aspects of social-emotional wellness and related supports that resonate most with
IU and district staff? What are they?

e How are social-emotional wellness and related supports talked about in the community (district
communication, community groups, the news, families)? What terminology is used most frequently?
What words and phrases are taboo, avoided, or elicit a negative reaction? How do | know?

e How are perceptions of social-emotional wellness in your IU aligned to the guidance included in
resource 1.b Explanations of social-emotional wellness topics? How are perceptions in your IU different
from, or at odds, with this guidance?

e What contextual factors (governance, politics, influential leaders, funding, capacity) may be influencing
how social-emotional wellness is defined in your 1U?

How are social-emotional wellness supports currently positioned in my 1U?
e How do IU and district staff talk about social-emotional wellness supports in relation to other

programming (academic, extracurricular, other programs)? How do they describe the relative
importance of social-emotional wellness supports for students and staff?

e How do IU and district staff describe the rationale for these supports? What reasons or justifications for
these supports resonate with staff most?

e How would staff describe what it looks like to promote social-emotional wellness at the IU, district, and
school levels? What examples of social-emotional wellness supports do they provide?

e How are attitudes toward social-emotional wellness supports in your IU aligned to the guidance
included in resource 1.b Explanations of social-emotional wellness topics? How are perceptions in your [U
different from, or at odds, with this guidance?

e What contextual factors (governance, politics, influential leaders, funding, capacity) may be influencing
how social-emotional wellness is positioned within overall programming in your |U?
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Click here to return to the resource summary table

1.e IU capacity assessment tool

Purpose:

e  Systematically identify the assets and resources related to social-emotional wellness your IU currently has by considering the capacity of your IU on four
dimensions: human, organizational, structural, and material capacity.

Uses:

e  Fillin the table to identify (1) assets you can leverage when planning and delivering social-emotional wellness supports, and (2) gaps to address through
capacity-building efforts.

e Discuss your IU’s assets and gaps with other IU Social-Emotional Wellness Leads to identify commonalities and opportunities for collaboration and joint
problem-solving.
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1.e IU capacity assessment tool

(1) Human capacity

Human capacity includes the staff, knowledge, and skills needed to deliver social-emotional wellness supports, as well as interest and buy-in from staff and
community members needed to engage with social-emotional wellness supports.

Assets Gaps Notes
. . . Add an X if there are :
Categories List specific examples your IU currently has in each category, or... 5 T S, Add notes to clarify these examples or gaps.
State and regional actors and organizations . .
providing social-emotional wellness services and
supports
District and school-based actors and . o
organizations providing social-emotional wellness
services and supports
Community-based organizations . .
Trainings and professional development for staff | e .
Staff interest and engagement with initiatives and | e .
resources (see resource 1.f District mapping tool
for additional indicators of engagement)
Staff and community buy-in (see resource 1.f . °
District mapping tool for additional indicators of
buy-in)
Your own knowledge and skills to plan and deliver | .
supports
Other: . N
Other: . o

WORK IN PROGRESS—Draft Version 2



1.e IU capacity assessment tool

(2) Organizational capacity

Organizational capacity includes the ability of staff and educational entities to communicate and collaborate to deliver social-emotional wellness supports.

Assets Gaps Notes
Example categories List specific examples your IU currently has in each category, or... ::guarrr]e)ritilg]:r:\ilae rz Add notes to clarify these examples or gaps.

Professional networks and working groups . .

Cross-functional teams . o

Recurring meetings and touchpoints between key | e .

actors

Ongoing means of collective problem-solvingand | e o

sharing of best practices

Partnerships with community-based organizations | e .

Other: . .

Other: . o

(3) Structural capacity

Structural capacity includes the policies and procedures that support and incentivize efforts to promote social-emotional wellness.

(These exist independently of the people working within relevant educational entities.)

Assets Gaps Notes
Example categories List specific examples your [U currently has in each category, or... r?:guarrr]e)riti:):]:r:\ilz r:" Add notes to clarify these examples or gaps.

Supportive school board decisions . .
Supportive district and school rules, procedures, | e .
and norms

Supportive state laws and regulations . .
Effective hiring practices . °
Other: . o
Other: . o
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1.e IU capacity assessment tool

(4) Material capacity

Material capacity includes the funds, resources, time, and materials needed to deliver social-emotional wellness supports.

Assets Gaps Notes
. . . Add an X if there are .
Example categories List specific examples your IU currently has in each category, or... o ST S, Add notes to clarify these examples or gaps.

Adequate number of staff, and staff time

Your own time

State and local funding

Competitive grant program funds

Existing tools (for example, from PDE and other
organizations)

Partnerships with private organizations

Other:

Other:

Note: Capacity category descriptions were adapted from the following resource: Lammert, J. D., Johnson, L., & Fiore, T. A. (2015). Conceptualizing capacity building.

Westat. https://www?2.ed.gov/about/offices/list/osers/osep/rda/cipp2-conceptualizing-capacity-building-2-10-15.pdf
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Click here to return to the resource summary table

1.f District mapping tool

Purpose:
e  Visualize your districts’ current involvement with efforts to promote social-emotional wellness on two

dimensions: engagement and buy-in, and cluster or group districts with similar involvement.

Uses:

e  For each district in your U, check off the example engagement and buy-in indicators that apply. Then, sum the
total indicators identified for each district, and plot districts on the engagement X buy-in continuum according
to the number of indicators you identified. For example, districts with more engagement indicators are more
active on the engagement continuum.

e Complete this exercise as you begin to plan for social-emotional wellness supports that are aligned to districts’
varying levels of involvement.

e  Revisit your responses to examine changes in districts’ engagement with and buy-in to social-emotional
wellness efforts over time.

e Discuss your responses with other IU Social-Emotional Wellness Leads and OSS staff to generate ideas for

engaging with districts with varied levels of engagement and buy-in.

? IIIIIIIIIIIIII
-
<]
o
(==
®
=
Engagement examples
Has hosted events intended to promote student or staff social-emotional wellness. X

Supports ongoing programs and initiatives intended to promote student or staff social-
emotional wellness.

Has established partners or teams that coordinate social-emotional wellness supports.

Gathers (or promotes the gathering of) data to assess social-emotional wellness

X
outcomes.
Seeks out professional development opportunities related to promoting social-emotional X
wellness for students or staff.
Invites community members to contribute to social-emotional wellness efforts.
Total engagement indicators 3
Buy-in examples
Acknowledges the importance of promoting social-emotional wellness for students. X

Acknowledges the importance of promoting social-emotional wellness for staff.

Makes promoting social-emotional wellness for students a priority.

Makes promoting social-emotional wellness for staff a priority.

Recognizes the role of equitable, trauma-informed frameworks in promoting social-
emotional wellness for students and staff.

Openly promotes social-emotional wellness activities to the broader school community. | X

Total buy-in indicators
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1.f District mapping tool

Engagement
w

District A
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Click here to return to the resource summary table

2.a Questions for district staff to gather information about social-emotional wellness needs

Purpose:
e Engage in conversations with district staff to gather more information about the district’s social-emotional wellness needs, including which needs are most pressing
and how district staff observe, measure, and track these needs.

Uses:
e Use this list of discussion questions and note-taking template as a guide for your conversations with district staff.

e  Collecting this information from most or all of your districts will prepare you to synthesize district needs across your IU using the other resources in step 2.

DISTRICT NAME:
_ Identifying needs Methods for identifying needs
Main discussion questions: What are your district’s main needs related to each category What led you to notice needs in each category? For example, are your
below? observations based on existing data, day-to-day-experience, or

(You may use the dimensions to guide your thinking, but their specific something else?
needs may not fall neatly into the dimension categories.)

Additional probes: e Which needs are most pressing? Why? ¢ Do you currently use data to assess and monitor social-emotional

e Have these needs changed over time? In what ways? How do you wellness and/or learning environments in your schools? Which data
know? (e.g., based on existing data, day-to-day-experience, or source(s) do you currently use, if any?
something else?) o Do you have processes in place for analyzing your data and

e What unique needs do students in specific population groups (e.g., summarizing key findings? If not, is this an area in which your district
those identifying with a minority race or ethnicity group, with lower needs SUPPO”?. What types of supports may be helpful? _
family income, with special education needs, or multilingual e Ifyou have findings from your data, what do they suggest about social-
learners) have in this area? emotional wellness and/or the learning environment?

o Areyou interested in using additional data to assess and monitor
social-emotional wellness and/or the learning environment? Which data
source(s) from resource 2.d Detailed list of data sources for assessing
social-emotional wellness needs may work well for you?

Student social-emotional
wellness
Dimensions may include:
e Responsible decision-making
e Mental and emotional well-
being
e Resiliency and self-efficacy
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2.a Questions for district staff to gather information about social-emotional wellness needs

e  Self-awareness and self-
management
e Establishing and maintaining
relationships
Staff social-emotional
wellness

Dimension may include:

e Teaching efficacy

e Mental and emotional well-
being

e Opportunities for professional
learning and growth

e Professional well-being and
job satisfaction

Safe and supportive learning

environments

Dimensions may include:

e  Connectedness and
engagement

e Supportive interpersonal
relationships

e Support for learning and
development

e Physical and psychological
safety

e Social inclusion
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Click here to return to the resource summary table

2.c Summary of data sources by social-emotional wellness dimension

Purpose:
e  Gain an understanding of which data sources can be used to measure staff social-emotional wellness, student social-emotional wellness, and safe and

supportive learning environments in schools in your 1U.

Uses:
e Reference this resource when identifying data sources that can be used to assess the social-emotional wellness needs in your IU, or in specific districts or

schools within your [U.

Social-Emotional Wellness

Research suggests that student and staff social-emotional wellness and safe and supportive learning
environments work cohesively to enable positive outcomes for students.!

Student social-emotional wellness

Dil ions of Data sources to measure student wellness
* Responsible decision-making * PA School Climate Survey

Staff social-emotional wellness ; :
* Mental and emotional well- * Pennsylvania Youth Survey (PAYS)
. . being +  Comprehensive School Climate

Dimensions of staff wellness Data sources to measure staff wellness +  Resiliency and self-efficacy Inventory (CSCI}
*  Teaching efficacy *  Staff attendance and retention data *  Self-awareness and self-
* Mental and emotional well-being *  Well-Being Questionnaire manag.en.'lent o
*  Opportunities for professional *  Comprehensive School Climate *  Establishing and maintaining

learning and growth Inventory (CSCI) relationships
= Professional well-being and job = Panorama Survey

satisfaction

Safe supportive learning environments

Data sources to measure safe and supportive learning

Dimensions of safe and supportive learning environments .
environments

= Connectedness and engagement

= Supportive interpersonal relationships
= Support for learning and development
= Physical and psychological safety

* Socdial inclusion

PA Schoel Climate Survey

Pennsylvania Youth Survey [PAYS)

Pennsylvania Youth Risk Behavior Survey (PA YRBS)
Safe2Say Something data

Comprehensive School Climate Inventory [(CSC1)
Panorama Survey

s s s e os e
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Click here to return to the resource summary table

2.d Detailed list of data sources for assessing social-emotional wellness needs

Purpose:
e  Work with districts to identify data source(s) they can feasibly collect to reliably assess and monitor their districts’ social-emotional wellness needs.
e Identify data source(s) that you can feasibly collect to reliably assess and monitor social-emotional wellness needs in your IU.

Uses:

e  Reference this resource internally when identifying data sources that can be used to assess the social-emotional wellness needs in your IU, or in specific
districts or school within your IU.

e Refer to this resource when providing technical assistance or holding professional development sessions for district staff related to collecting and analyzing
data about social-emotional wellness.

Key

Icon Category

ﬁ Staff social-emotional wellness

m Student social-emotional wellness

- |Supportive learning environments
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2.d Detailed list of data sources for assessing social-emotional wellness needs

What
does it

Who
collects the

How often
are the
data

At what level
are the data

Where are the data

How can | access
the data?

Data source

measure?

Description

data?

Universal data
All or most districts regularly collect these data.

collected?

reported?

stored?

Discipline referrals m Discipline referrals may lend insight into District or Annually School, district | District and/or From district or
+ A |dimensions of student social-emotional wellness | school staff school records school staff
E = ~ and the learning environment, including systems
responsible decision-making, social awareness,
support for learning and development, and
physical and psychological safety.
Mental health P Mental health referrals may suggest that individual | District or Annually School, district | District and/or From district or
referrals students face mental health challenges. These school staff school records school staff
data may lend insight into dimensions of student systems
social-emotional wellness, including mental and
emotional well-being, resiliency, and self-efficacy.
Safe2Say -:@:- |U leadership may examine the number of District Annually District, 1U District Safe2Say From district
Something data = Safe2Say Something reports for districts in their | Safe2Say team records Safe2Say teams
|U to measure physical and emotional safety. teams

Safe2Say Something reports are anonymous tips
submitted about safety concerns, including
violence, unsafe behaviors, bullying, and potential
for self-harm.
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2.d Detailed list of data sources for assessing social-emotional wellness needs

How often
What Who EICR At what level How can | access
does it collects the data are the data | Where are the data the data?
Data source measure? Description data? collected? reported? stored?
Student Assistance pis Referrals to the SAP may suggest that individual | District or Annually School, district | District and/or From district or
Program (SAP) students face challenges such as mental health school staff school records school staff
referrals issues or alcohol or drug abuse. These data may systems
lend insight into dimensions of student social-
emotional wellness, including mental and
emotional well-being, resiliency, and self-efficacy.
Staff attendance é School and district leadership may examine District or Annually School, district | District and/or From district or
and retention data existing workforce data, including rates at which | school staff school records school staff
school staff attend work and remain in their systems
positions year over year, to measure job
satisfaction.
Student attendance m Student attendance data measures the District or Annually School, district | District and/or From district or
and chronic A percentage of school days in which students school staff school records school staff
absenteeism data B = ~ | attend school. Chronic absenteeism measures the systems
percentage of students who were absent at or
above a “chronic” threshold for the school year,
usually defined as 10 days or more.
Student dropout m The student dropout rate measures the District or Annually School, district | District and/or From district or
rate (grades 9-12) A percentage of students in grades 9-12 who drop | school staff school records school staff
-'7 v out of school annually (without earning a high systems
school diploma). These data may provide insight
into some dimensions of social-emotional wellness
and the learning environment, including mental
and emotional well-being; life satisfaction and
purpose; and connectedness and engagement.
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2.d Detailed list of data sources for assessing social-emotional wellness needs

What
does it

Who
collects the

How often
are the
data

At what level
are the data

Where are the data

How can | access
the data?

Data source

measure?

Description

data?

Strategic data

Educational entities must opt into these data sources.

collected?

reported?

stored?

Comprehensive ‘ m Survey developed by the National School Climate | The National | Varies Varies Varies Visit the National
School Climate A Center to measure student, teacher, and staff School School Climate
Inventory (CSCI) k = . perceptions of 14 components of school climate, | Climate Center website for
including physical and emotional safety, support | Center information about
for learning and development, interpersonal purchasing the
relationships, connectedness and engagement, CSCl.
and social inclusion. This document includes a full
list of dimensions the CSCI measures.
Panorama Student m Survey developed by senior researchers at Districts or | Varies School, district | District and/or Visit the Panorama
Survey Ay | education resources company Panorama schools may school records website to
= Education to gather data from students about their | opt into this systems download the
classroom experience. The survey covers 19 key | data source. Panorama Student
topics, from pedagogical effectiveness and school | District or Survey.
climate to student engagement and growth school staff
mindset. would collect
these data.
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https://schoolclimate.org/services/measuring-school-climate-csci/
https://schoolclimate.org/services/measuring-school-climate-csci/
https://schoolclimate.org/wp-content/uploads/2021/08/CSCI-14-Dimensions-Chart.pdf
https://schoolclimate.org/purchasing-the-csci/
https://schoolclimate.org/purchasing-the-csci/
https://schoolclimate.org/purchasing-the-csci/
https://www.panoramaed.com/panorama-student-survey
https://www.panoramaed.com/panorama-student-survey
https://www.panoramaed.com/panorama-student-survey
https://www.panoramaed.com/panorama-student-survey

2.d Detailed list of data sources for assessing social-emotional wellness needs

What
does it

Who
collects the

How often
are the
data

At what level
are the data

Where are the data

How can | access
the data?

Data source measure?

Description

data?

collected?

reported?

stored?

Panorama Teacher ‘ @ Survey developed by senior researchers at Districts or School, district | District and/or Visit the Panorama
and Staff Survey education resources company Panorama schools may school records website to
Education to gather data from teachers and school | opt into this systems download the
staff on their professional well-being and data source. Panorama Teacher
perception of school climate and culture. District or and Staff Survey.
school staff
would collect
these data.
Pennsylvania m Survey developed by PDE for school entities to Districts or | Varies School, district | District and/or Connect with district
School Climate A administer to students, staff, caregivers, or schools may school records or school staff. If
Survey = community partners to measure perceptions of opt into this systems you'd like to
school climate, including student engagement and | data source. administer the
support, social-emotional learning, and physical District or school climate
and emotional safety. school staff survey in
) would collect partnership with a
The Safe and Il?espectfull School Climate s.ubscale these data. school in your
may be useful in assessing students’ physical and region, visit the PA
emotional safety. The Social-Emotional Learning School Climate
subscale may be useful for assessing students’ Survev Site for
supportive interpersonal relationships. instructions and
contact information.
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https://www.panoramaed.com/panorama-student-survey
https://www.panoramaed.com/panorama-student-survey
https://www.panoramaed.com/panorama-teacher-survey?utm_term=staff%20surveys&utm_campaign=Feedback+Surveys&utm_source=adwords&utm_medium=ppc&hsa_acc=5445977957&hsa_cam=9341993921&hsa_grp=133035450621&hsa_ad=595430669943&hsa_src=g&hsa_tgt=kwd-13750600&hsa_kw=staff%20surveys&hsa_mt=b&hsa_net=adwords&hsa_ver=3&gad=1&gclid=Cj0KCQjw4NujBhC5ARIsAF4Iv6fXA3XGZW_TvH51rTa6pDu5BR9WAdm5E2EulF09vFKTqralDByVDZgaAl-6EALw_wcB
https://www.panoramaed.com/panorama-teacher-survey?utm_term=staff%20surveys&utm_campaign=Feedback+Surveys&utm_source=adwords&utm_medium=ppc&hsa_acc=5445977957&hsa_cam=9341993921&hsa_grp=133035450621&hsa_ad=595430669943&hsa_src=g&hsa_tgt=kwd-13750600&hsa_kw=staff%20surveys&hsa_mt=b&hsa_net=adwords&hsa_ver=3&gad=1&gclid=Cj0KCQjw4NujBhC5ARIsAF4Iv6fXA3XGZW_TvH51rTa6pDu5BR9WAdm5E2EulF09vFKTqralDByVDZgaAl-6EALw_wcB
https://www.paschoolclimate.pa.gov/home.aspx
https://www.paschoolclimate.pa.gov/home.aspx
https://www.paschoolclimate.pa.gov/home.aspx

2.d Detailed list of data sources for assessing social-emotional wellness needs

What
does it

Who
collects the

How often
are the
data

At what level
are the data

Where are the data

How can | access
the data?

Data source measure?

Pennsylvania Youth
Risk Behavior
Survey

Description

Survey administered by PDE and the
Pennsylvania Department of Health every two
years to students from a sample of grade 9-12
classes in Pennsylvania. The survey contains
items that measure students’ sense of physical
and emotional safety and engagement with unsafe
behaviors, such as traffic safety, weapons and
violence, alcohol and other drug use, sexual
behavior, diet, and exercise.

data?

The
Pennsylvania
Departments
of Education
and Health,
with support
from the
Centers for
Disease
Control and
Prevention
(CDC)

collected?

Every two
years

reported?
State

stored?

Not applicable

Visit the CDC’s
Youth Risk
Behavior
Surveillance
System webpage.
Select a Data
Analysis Tool from
the lower righthand
side. The Youth
Online Data
Analysis Tool will
give you the most
flexibility in the data
you choose to view
and analyze. In the
“Select state”
dropdown menu,
select “State >
Pennsylvania” and
then select “Go.”
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https://www.cdc.gov/healthyyouth/data/yrbs/index.htm
https://www.cdc.gov/healthyyouth/data/yrbs/index.htm
https://www.cdc.gov/healthyyouth/data/yrbs/index.htm
https://www.cdc.gov/healthyyouth/data/yrbs/index.htm
https://www.cdc.gov/healthyyouth/data/yrbs/index.htm
https://nccd.cdc.gov/Youthonline/App/Default.aspx
https://nccd.cdc.gov/Youthonline/App/Default.aspx
https://nccd.cdc.gov/Youthonline/App/Default.aspx

2.d Detailed list of data sources for assessing social-emotional wellness needs

What
does it

Who
collects the

How often
are the
data

At what level
are the data

Where are the data

How can | access
the data?

Data source

Pennsylvania Youth
Survey (PAYS)

measure?

Description

The PAYS emphasizes mental health and
relationships. It is administered every two years to
a sample of students in grades 6, 8, 10, and 12 in
Pennsylvania. The survey contains items that
measure students’ sense of physical and
emotional safety, mental and emotional well-
being, and connectedness and engagement in
school.

data?

The
Pennsylvania
Commission
on Crime
and
Delinquency
(PCCD)
selects
schools to
administer
the survey.

collected?

Every two
years

reported?

County, state

stored?

PCCD’s system and
public reports

Visit the PCCD
PAYS webpage,
click on PAYS
Archive, and select
your year of focus.
For example, this
site is the 2021
PAYS landing page.
Expand the “2021
PAYS Results”
section to access

PAYS County

Reports. If you'd
like to view a PAYS

report for a region
that does not
correspond directly
with a county, you
may fill out a
Special Report
Order Form from
the 2021 PAYS

landing page.
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https://www.pccd.pa.gov/Juvenile-Justice/Pages/Pennsylvania-Youth-Survey-(PAYS).aspx
https://www.pccd.pa.gov/Juvenile-Justice/Pages/Pennsylvania-Youth-Survey-(PAYS).aspx
https://www.pccd.pa.gov/Juvenile-Justice/Pages/Pennsylvania-Youth-Survey-(PAYS)-2021.aspx
https://www.pccd.pa.gov/Juvenile-Justice/Pages/Pennsylvania-Youth-Survey-(PAYS)-2021.aspx
https://www.pccd.pa.gov/Juvenile-Justice/Pages/2021-PAYS-County-Reports.aspx
https://www.pccd.pa.gov/Juvenile-Justice/Pages/2021-PAYS-County-Reports.aspx
https://www.pccd.pa.gov/Juvenile-Justice/Pages/2021-PAYS-County-Reports.aspx
https://www.pccd.pa.gov/Juvenile-Justice/Pages/2021-PAYS-County-Reports.aspx

2.d Detailed list of data sources for assessing social-emotional wellness needs

How often
What Who are the At what level How can | access
does it collects the data are the data | Where are the data the data?
Data source measure? Description data? collected? reported? stored?
The School Health -@- | SHAPE provides a collection of assessments and | Districts or | Varies School, district | District and/or Connect with district
Assessment and screenings for measuring schoolwide well-being. | schools may school records or school staff.
Performance For example, SHAPE’s School Mental Health opt into this systems
Evaluation Quality Assessment is designed for teams to data source.
(SHAPE) System assess the comprehensiveness of their school District or
mental health system and to identify priority areas | school staff
for improvement. The Quality Assessment would collect
comprises seven domains (Teaming, Needs these data.

Assessment/Resource Mapping, Screening,
Mental Health Promotion, Early Intervention and
Treatment, Funding and Sustainability, Impact).

Teacher Subjective ‘ Survey developed by psychology researchersto | Districts or | Varies School, district | District and/or Visit the
Wellbeing measure teachers' job-specific well-being, schools may school records EdInstruments
Questionnaire including their sense of connectedness to and opt into this systems webpage for more
belonging at the school and sense of teaching data source. information and
efficacy. District or follow the “Access
school staff and Use” link in the
would collect middle of the page.
these data. This will lead you to

the questionnaire
and user’s guide.
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https://edinstruments.com/instruments/teacher-subjective-wellbeing-questionnaire
https://edinstruments.com/instruments/teacher-subjective-wellbeing-questionnaire
https://edinstruments.com/instruments/teacher-subjective-wellbeing-questionnaire

2.e Data collection table for district needs assessment

Click here to return to the resource summary table

Purpose:

Uses:

e Record and summarize the information you gather about districts’ social-emotional wellness needs.

e View the social-emotional wellness needs in your region in one document and look across districts to note similarities and differences. Use this resource to
inform both IU-wide and district-specific supports you might provide.

Information about students’
social-emotional wellness needs

This may include (but is not limited to):
-Attendance

-Referrals to Student Assistance
Program or mental health support
-Discipline incidents or referrals
-Observations or comments from
district or school staff

-Survey data such as the PA School
Climate Survey, Pennsylvania Youth
Survey (PAYS), Panorama Survey, etc.

Information about staff
members’ social-emotional
WA NESREEES

This may include (but is not limited to):
-Staff attendance or retention
-Observations or comments from
district or school staff

-Survey data such as the Teacher
Subjective Wellbeing Questionnaire, the
Panorama Survey, etc.

Information about safe and
Information sources

supportive learning

environments

This may include (but is not limited to):
-Attendance

-Safe2Say Something reports
-Observations or comments from
district or school staff

-Survey data such as the PA School
Climate Survey, The School Health
Assessment and Performance
Evaluation, PAYS, the Panorama
Survey, etc.
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2.g District needs synthesis tool

Click here to return to the resource summary table

Purpose:

Uses:

e  Synthesize the information you've gathered about individual districts’ social-emotional wellness needs to prioritize areas to focus your supports on.

e To complete this table, reference the information you gathered about individual districts’ needs using the other resources in step 2.

e |dentify priority areas that will inform your planning of supports in step 3.

Prompts to Which needs come up most
consider consistently across districts?

Which of these needs are most pressing
for your 1U?

Consider:

-Which of these needs affect the highest
numbers of students and/or staff?

-Which of these needs require immediate
action to support student and staff well-
being?

Which needs might | be | How might | address those
able to address this year? |needs?

Refer to resource 1.e IU
capacity assessment tool.

Student social-
emotional
wellness

Staff social-
emotional
wellness

Safe and
supportive
learning
environments
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Click here to return to the resource summary table

3.d List of evidence-based, social-emotional wellness resource centers

Purpose:

Uses:

e Identify evidence-based programs and practices that best fit the needs and contexts of students and staff in

each district and school community.

e Reference this list when seeking evidence-based supports. The evidence-based resource centers listed are

repositories of relevant evidence-based social-emotional wellness resources.

Evidence-based resource centers

Acronym

Name

Description Link

Pennsylvania-specific resource center

ERC

Pennsylvania
Evidence Resource
Center

The ERC aims to help Pennsylvania’s school communities
thoughtfully apply high-quality, relevant research to their
own settings. Explore this resource center to identify
evidence-based strategies, categorized by setting,
outcome of interest, and strength of research evidence.

Home | Pennsylvania

Evidence Resource
Center

(evidenceforpa.org)

National resource centers

CASEL Collaborative for | CASEL is a nonprofit, nonpartisan organization focused . .
. . . . . . Advancing Social and
Academic, Social, |on social and emotional learning (SEL) evaluation and B B
. . , . Emotional Learning -
and Emotional programming. Explore CASEL's website for SEL CASEL
Learning frameworks and implementation resources. I
PBIS Center on Positive | PBIS works to improve the capacity of state education
Behavioral agencies, local education agencies, and schools to
Interventions and | establish, scale up, and sustain the PBIS framework to
. ) Center on PBIS
Supports promote the well-being of all students. Explore PBIS's
website for blueprints, examples, and assessments
related to a variety of social-emotional wellness topics.
HAPE hool Health HAPE h Is f i hool |
S School Healt S as tools F)r teams to |rpprc?\{e sF ool menta SHAPE — School Health
Assessment and health programming and sustainability in schools, -
o . Assessment and
Performance districts, and states. Resources include school mental
: : . Performance
Evaluation System | health quality assessment, screening, and assessment Evaluation
measures. Some resources require access through apaid |~~~
theshapesystem.com
account.
WWC What Works The What Works Clearinghouse is an education research

Clearinghouse

hub run by the Institute of Education Sciences within the
U.S. Department of Education. Search the WWC website
for practice guides (which summarize evidence-based
recommendations for educators) and intervention
reports (which summarize the research evidence for a
given program or practice) by keyword, topic, and grade
level.

WWC | Find What
Works! (ed.gov)
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https://www.evidenceforpa.org/
https://www.evidenceforpa.org/
https://www.evidenceforpa.org/
https://www.evidenceforpa.org/
https://casel.org/
https://casel.org/
https://casel.org/
https://www.pbis.org/
https://www.theshapesystem.com/
https://www.theshapesystem.com/
https://www.theshapesystem.com/
https://www.theshapesystem.com/
https://www.theshapesystem.com/
https://ies.ed.gov/ncee/wwc/FWW
https://ies.ed.gov/ncee/wwc/FWW

Click here to return to the resource summary table

3.e Guidance for selecting evidence-based, social-emotional wellness strategies

Purpose:

Uses:

wellness supports.

e |dentify evidence-based programs and practices that best fit the needs and contexts of students and staff in

each district and school community.

e  Use the tool to identify evidence-based programs and practices for professional development, for school- or
classroom-based practices, and to support data tracking and monitoring.

e When selecting supports for districts, schools, and classrooms, opt for those that have proven effectiveness for
the identified priority outcomes, and identify programs that best fit the students and staff in the school

community. Take into consideration the items in this list when identifying evidence-based social-emotional

Identify evidence-based programs and practices

Considerations for
your search

What to look for

Key terms When searching for supports in evidence-based resource centers (like those described in
resource 3.d), consider searching for one or more of the following terms:

Mental health

Behavioral health

Prevention programs

Social-emotional learning
Social-emotional wellness

Equitable learning environments
Trauma-informed learning environments
Equity, inclusion, and belonging
Multi-tiered systems of support

Also consider searching for terms directly related to the outcomes you're prioritizing:

Responsible decision-making

Student or child mental and emotional well-being
Adolescent mental and emotional well-being
Resiliency and self-efficacy

Self-awareness and self-management
Establishing and maintaining relationships
Teaching efficacy*

Opportunities for professional learning and growth*
Professional well-being and job satisfaction*
Connectedness and engagement

Supportive interpersonal relationships

Support for learning and development

Physical and psychological safety

Social inclusion

*Not all resource centers will include resources to improve staff social-emotional wellness.
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3.f Statement of work checklist

Tiers of evidence = Evidence-based resource centers like the Pennsylvania Evidence Resource Center (ERC) and
the national What Works Clearinghouse (WWC) may assign an evidence tier to a given
strategy or research finding. The evidence tiers under the Every Student Succeeds Act (ESSA)
are designed to ensure that states, districts, and schools can identify programs, practices,
products, and policies that work across various populations. There are four evidence tiers:

e Tier 1: Strong

e Tier 2. Moderate

e Tier 3: Promising

e Tier 4 Demonstrating a rationale

You can use the evidence tier assigned to a given strategy or research finding to
understand the strength of the research evidence.

For more information, see the ESSA Tiers of Evidence and What Works Clearinghouse.

Identify resources proven to be effective in similar populations to those in your school
. community. Community populations may include urban, suburban, rural, online or cyber
communities school, and charter school.

Relevant

Research on strategies may also have specific evidence for different demographic groups
including English learners, students from low-income communities, and students with
disabilities.

Include one or more of the populations above in your search to ensure resources are
relevant to the students in your school community.

Consider reaching out to Social-Emotional Wellness Leads at other |Us with similar
demographics to your region to ask if they have evidence-based resources that resonated
with their communities.

Evidence-based research is available for students in prekindergarten through grade 12 and
beyond. Include age ranges in your search to ensure resources are relevant for the
students in your school community.

Grades studied
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Click here to return to the resource summary table

3.f Statement of work checklist

Purpose:
e Consider how the evidence-based supports you've identified in each priority area fulfill your statement of work
and identify outstanding statement of work requirements.

Uses:

e  You can choose to use either of the two checklist formats.

o Interactive table format: Fill out the table while planning for supports that align to each requirement
in the IU Social-Emotional Wellness Lead statement of work. Track the date you complete each
activity and related notes.

o Reference document format: Refer to this document when planning and delivering supports to cross-
check your planned supports with the IU Social-Emotional Wellness Lead statement of work
requirements.

Interactive table format

Check Date(s)

when activities
Required activity Relevant activities | completed | completed

General best practices

When designing and delivering
activities to improve the learning
environment, follow a cycle of
improvement process.

All TA should have an equitable,
trauma-informed basis for
consultation. Use equity, inclusion,
and belonging at the core of all
decision-making and data
considerations.

PD supports

Host at least two PD opportunities
on social-emotional wellness
topics, including a participant
survey. 0

Host at least one PD opportunity for
catchment area based on needs
identified in the Pennsylvania
Youth Survey.

TA supports

Host guarterly LEA meetings to
review social-emotional wellness
topics using a learning community
model.

O|0O|O|o
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3.f Statement of work checklist

Date(s)

activities
Required activity Relevant activities completed

Provide ongoing individualized TA
using the recommended
frameworks provided by the PDE
Social-Emotional Wellness Lead.

Provide ongoing TA supports to
LEAs on the use of data tools with a
needs assessment focus. (Data
examples include the PA School O
Climate Survey and the School
Health Assessment and Performance
Evaluation System.)

Provide ongoing TA to assist LEAs in
implementing equitable, trauma-
informed practices.

|

Maintain log of LEA supports.

Submit log quarterly to PDE Social-

Emotional Wellness Lead.

O|0o|o|o

Continuous learning

Attend guarterly IU Regional

Network Meetings, with themes
tied to systems conditions,

academics, social-emotional
learning, and scaffolded supports

oo |o|g

using an equity mindset.

Attend at least two PD
opportunities with a focus on
positive learning environments.

O

One must be hosted by the Office
for Safe Schools, and one can be 0
self-selected with PDE approval.

Attend and help facilitate twice
annual listening sessions hosted by O
the Regional Lead.

Attend meetings determined by the
PDE Social-Emotional Wellness lead.

Recommended: Become NSCC
certified or enrolled in the NSCC O
certification program.

Source: U Social-Emotional Wellness Lead statement of work, as of summer 2023.

IU is Intermediate Unit. LEA is local educational agency (or district). PD is professional development. PDE is Pennsylvania Department
of Education. NSCC is National School Climate Center. PA is Pennsylvania. TA is technical assistance.

Reference document format
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3.f Statement of work checklist

General best practices

v When designing and delivering activities to improve the learning environment, follow a cycle of
improvement process.

v All TA should have an equitable, trauma-informed basis for consultation. Use equity, inclusion, and
belonging at the core of all decision-making and data considerations.

PD supports

v Host at least two PD opportunities on social-emotional wellness topics, including a participant
survey.

v Host at least one PD opportunity for catchment area based on needs identified in the Pennsylvania
Youth Survey.

TA supports

v Host guarterly LEA meetings to review social-emotional wellness topics using a learning community
model.

v Provide ongoing individualized TA using the recommended frameworks provided by the PDE Social-
Emotional Wellness Lead.

v Provide ongoing TA supports to LEAs on the use of data tools with a needs assessment focus. (Data
examples include the PA School Climate Survey and the School Health Assessment and Performance
Evaluation System.)

v Provide ongoing TA to assist LEAs in implementing equitable, trauma-informed practices.

v Maintain log of LEA supports. Submit log quarterly to PDE Social-Emotional Wellness Lead.

Continuous learning

4 Attend guarterly IU Regional Network Meetings, with themes tied to systems conditions, academics,
social-emotional learning, and scaffolded supports using an equity mindset.

v Attend at least two PD opportunities with a focus on positive learning environments. One must be
hosted by the Office for Safe Schools, and one can be self-selected with PDE approval.

v Attend and help facilitate twice annual listening sessions hosted by the Regional Lead.

v Attend meetings determined by the PDE Social-Emotional Wellness lead.

v Recommended: Become NSCC certified or enrolled in the NSCC certification program.

Source: U Social-Emotional Wellness Lead statement of work, as of summer 2023.

IU is Intermediate Unit. LEA is local educational agency (or district). PD is professional development. PDE is Pennsylvania Department

of Education

. NSCC is National School Climate Center. PA is Pennsylvania. TA is technical assistance.
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Click here to return to the resource summary table

4.b Checklist for delivering accessible, high-quality social-emotional wellness
supports

Purpose:

e Leverage existing frameworks and guidance to improve delivery of social-emotional wellness supports.
Uses:

e Before delivering social-emotional supports, check that you've taken the following steps to ensure your

delivery is trauma-informed, accessible, and engaging for the intended audience. Revisit the linked resources

for further information on applying these best practices.

Best practices and related guidance for delivering social-emotional wellness supports

v' Apply equitable, trauma-informed principles.

» PDE's Empowerment Through Common Language in Pennsylvania: A Dictionary of Terms Related to
Trauma-Informed Approaches in Schools provides language you can apply when discussing trauma-
informed practices and related concepts.

» PDE's Equitable Practices Hub provides numerous resources (including several listed below) to support the
delivery of supports aligned to equitable education principles.

> PDE's Glossary of Equity, Inclusion and Belonging (EIB) Terms for Pennsylvania Learning Environments
provides language you can apply when discussing EIB concepts.

» PDE's "What is EIB in Pennsylvania Schools?” infographic addresses perceptions and offers clarity on
equitable practices in education and can be used as a resource when delivering supports.

» PDE's Culturally-Relevant and Sustaining Education (CR-SE) Program Framework Guidelines outline best
practices and key terms for educator training in CR-SE that can be applied when delivering supports to
district staff.

» PDE's Accelerated Learning Toolkit includes numerous additional resources that can be applied when
conducting needs assessments, wellness programming, and family and community engagement.

» CASEL's Reunite, Renew, and Thrive guide provides resources for centering relationships and building on the
existing strengths of a community during delivery.

» SHAPE's Trauma Responsive Schools Implementation Assessment provides questions that can be used to
help districts reflect on trauma-responsive programming.

v Ensure delivery is accessible and engaging for the intended audience.

» PDE's Establish Healthy System Conditions resource page links to trainings and resources with guidance for
engaging staff effectively.

»  WISE's Compassion Resilience Toolkit For Schools provides strategies for maintaining a compassionate
presence in interactions with school community staff.

»  Stanford'’s d.school Design Thinking Bootcamp guide describes dozens of specific methods for
incorporating concepts from human-centered design into your delivery.

»  Bellwether’s Lost by Design: Designing From the Margins Toolkit provides strategies for incorporating
human-centered, collaborative design strategies into your delivery.

> Facilitating Power's Spectrum of Family and Community Engagement for Educational Equity guide provides
language and frameworks for engaging with school community members (including district and school
staff) as partners.

Tip: Avoid “reinventing the wheel” by using existing, high-quality supports
e Before using this checklist to refine your delivery of supports, consider whether you have taken advantage of
existing, evidence-based resources when selecting supports.

e Reference the resources from step 3 of the Planning Guide to identify evidence-based resources.
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social-emotional%20wellness%20supports
https://www.education.pa.gov/Documents/K-12/Safe%20Schools/MentalHealth/Empowerment%20Through%20Common%20Langauge%20in%20PA.pdf
https://www.education.pa.gov/Documents/K-12/Safe%20Schools/MentalHealth/Empowerment%20Through%20Common%20Langauge%20in%20PA.pdf
https://www.education.pa.gov/EIB/Pages/default.aspx
https://www.education.pa.gov/Documents/K-12/Safe%20Schools/EquityInclusion/EIB%20Common%20Language.pdf
https://www.education.pa.gov/Documents/K-12/Safe%20Schools/EquityInclusion/Equity%20Inclusion%20Belonging.pdf
https://www.education.pa.gov/Documents/Teachers-Administrators/Certification%20Preparation%20Programs/Framework%20Guidelines%20and%20Rubrics/Culturally-Relevant%20and%20Sustaining%20Education%20Program%20Framework%20Guidelines.pdf
https://www.education.pa.gov/Documents/K-12/Safe%20Schools/COVID/GuidanceDocuments/PDEAcceleratedLearning2021.pdf
https://casel.org/casel-gateway-sel-roadmap-for-reopening/
https://www.theshapesystem.com/wp-content/uploads/2020/03/TRS-IA-1-25-18.pdf
https://www.education.pa.gov/Schools/safeschools/emergencyplanning/COVID-19/SchoolReopeningGuidance/ReopeningPreKto12/CreatingEquitableSchoolSystems/AcceleratedLearning/AcceleratedLearningResources/Pages/Establish-Healthy-System-Conditions.aspx
https://eliminatestigma.org/compassion-resilience-toolkit/schools/what-is-compassion-resilience/
https://static1.squarespace.com/static/57c6b79629687fde090a0fdd/t/58890239db29d6cc6c3338f7/1485374014340/METHODCARDS-v3-slim.pdf
https://bellwether.org/publications/designing-from-the-margins-toolkit/
https://movementstrategy.org/wp-content/uploads/2021/08/Spectrum-of-Family-Community-Engagement-for-Educational-Equity.pdf

Click here to return to the resource summary table

5.a List of possible questions to ask district staff to assess the effectiveness of

supports

Uses:

Purpose:
Monitor progress toward goals for district staff engagement and satisfaction with social-emotional wellness
supports, as well as goals for the reported impacts of these supports (when applicable).

Choose questions from this list that will solicit information from district staff relevant to your goals. During or
after delivering social-emotional wellness supports, ask district staff the selected questions. Questions can be
asked during follow-up conversations with staff or through a short survey.

Revisit district staff's responses to selected questions to monitor progress toward goals and improve the
content and delivery of future supports.

Content and quality

Tip: Use a combination of
open-ended and multiple-
choice questions when
surveying district staff.
You can convert many of the open-ended
questions in this resource into multiple-
choice questions by using multiple-
choice response scales such as the
following:
Example 1: To what extent did this
support respond or relate to a social-
emotional wellness need in your district?

a) Notat all

b) To a small extent

¢) To a moderate extent

d) To a large extent

e) To a very large extent

Example 2: How likely would you be to
recommend this support to a colleague
in a similar position?

a) Not at all likely

b) Somewhat likely

c) Very likely

1. What knowledge or skills did you take away from this
support?

2. To what extent did this support relate to or build on
your existing knowledge and skills?

3. On ascale from 1-10, how easy was it to understand
this support? Why?

4. What aspects of the support did you find most
important to your understanding or skill
development? What aspects were less important,
distracting, or confusing?

5. How interesting or engaging did you find the
support? Why?

Applicability

1. To what extent did this support respond or relate to a
social-emotional wellness need in your district?

2. To what extent did this support feel applicable to
your work?

3. What aspects of this support were most and least
relevant to your work?

4. How might you apply the knowledge and skills?

5. What are your "next steps” after engaging with this support?

6.

How confident do you feel applying the knowledge or skills to your work? Why?
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Overall satisfaction
1. How likely would you be to recommend this support to a colleague in a similar position? Why?
2. We know your time is limited. To what extent was taking part in the support worth your time?
Looking ahead
1. What questions did you walk away with after engaging with this support?

2. What other supports would you find helpful? Should those look similar to or different from this
support? How/why?

(If applicable) Implementation and impacts
1. How did you apply the knowledge and skills to your work? What did that look like?
2. When you applied these insights, what went well? What was challenging?

3. To what extent have you noticed changes in student or staff wellness in your district? What
changes have you noticed? How do you know?

4. To what extent have the social-emotional wellness needs in your district changed? In what ways?

How do you know?
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Click here to return to the resource summary table

5.b Monitoring social-emotional wellness supports table

Purpose:

e Monitor which supports you deliver and who receives each support. Self-reflect on what went well, what was challenging, and what questions or
concerns came up.

Uses:

e Record information about the quantity, content, and effectiveness (where possible) of supports you delivered, according to your monitoring plan
(created in step 3).

e Make a copy of the first template to record information about technical assistance activities delivered to individual districts.

e Make a copy of the second template to record information about professional development and training opportunities delivered to multiple districts.
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5.b Monitoring social-emotional wellness supports table

Technical assistance for individual districts

-

Description:

Topics included:

Participants: How many participants? Which district received support? Which staff members participated?
Timeframe: Frequency of supports requested: Start date: End date:

Reflection: What went well? What was challenging? Reflect on any lessons learned from providing this support.

Effectiveness: How well is this support working for the district(s)/ school(s)? | Describe any information sources (e.g., conversations with

district staff, data on student referrals).
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5.b Monitoring social-emotional wellness supports table

Professional development and trainings for multiple districts

-

Description:

Topics included:

Participants: How many participants? How many districts were represented? | Which districts?

Timeframe: Date of training

Reflection: What went well? What was challenging? Reflect on any lessons learned from providing this training.

Effectiveness: Reflect on needed changes and effectiveness of delivery What follow-up training/supports were indicated on survey?

based on post-training survey.
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Click here to return to the resource summary table

6.a Progress and lessons learned summary tool

Purpose:

e Reflect on progress toward your social-emotional wellness support goals (established in step 3).
e  Begin preparing for future planning and delivery of supports by summarizing highlights and lessons learned.

Uses:
e After delivering social-emotional wellness supports, reflect on these questions by applying your own

experiences and insights from monitoring data (collected in step 5).

Reflection question Response

Progress toward goals

Which goals were you successful in reaching this year? | e
How did you measure or observe this success?

Which goals are you still working toward? How do you |e
know you didn’t reach these goals?

Which of these goals (if any) will you continue to work | e
toward in future years?

Highlights

When did you feel most successful in your role this .
year? What did that success look and feel like?

When did you feel most confident in the quality or .
impact of your supports? What do you think
contributed to the high quality or impact?

What resources or guidance was most helpful in .
carrying out your role this year? How did you use these
resources? What improvements or changes did these
resources support?

How did you address challenges that came up this year? | o
When did you feel most successful addressing
challenges?

Lessons learned

What surprised you this year? What aspects of your role |e
or supports played out differently than you'd expected

or planned?

Fill in the blank. Looking back, | wish | had known ____. |e
Fill in the blanks. Instead of __, I wish | had . .
Thinking about future planning and delivery of .

supports, what outstanding concerns do you have?

Thinking about future planning and delivery of .
supports, what questions do you have? What staff or
resources could you consult to answer these questions?

What challenges do you anticipate in your role next .
year? What do you need to work through those
challenges?

What are the two or three most important lessons you'd | e
like to apply in your planning and delivery of supports
next year?
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6.b Reflection questions to support future planning

Purpose:

Uses:

districts, and addressing district needs.

e  Consider how to adjust your future planning by reflecting on your experiences building IU capacity, engaging

e  First, answer the reflection questions about your experiences with specific planning topics.
e Second, apply your responses to answer the reflection questions about looking ahead to future planning.

e Third, revisit resources in this guide to update and refine your plans for future supports.

Topic (1) Reflect > (2) Look ahead > (3) Update

Teaming e Who contributed to or supported |  Are there others in your network |Resource 1.a
your work the most effectively? you'd like to partner with? Planning committee
Why was their partnership Consider those in roles directly or | table
particularly helpful? adjacently focused on social-

e How did PDE or other IU Social- emotional wellness at other
Emotional Wellness Leads regional entities, district or
support your work? school staff, or other staff at your

1U.
e What will their roles be?

Capacity e Did you have enough time e What gaps in capacity continue | Resource T.e [U
allotted to this work? Did your to persist? capacity assessment
workload feel just right, not e Inwhich capacity areas will you |tool
enough, or too much? plan to focus future capacity-

e What networks or partnerships building efforts? Consider
supported your work? human, organizational, structural,

e What policies or procedures and material capacities.
supported (or hindered) your
work?

e  Were there adequate resources
and funds to address your
districts’' requests?

District e Which districts were most e How did district engagement or | Resource T1.f District

engagement engaged with supports? Which buy-in change throughout the mapping tool
were the least engaged? Why? year?

e Which districts had the most e  Which supports garnered the
buy-in to social-emotional most engagement or buy-in?
wellness work? Which had the
least buy-in? Why?

Information |e  What kinds of questions or e What else do you need to learn | Resource 2.a

you collect communication methods were from districts to align supports to | Questions for

from districts

most effective in collecting
information on district needs?
How did districts convey their
social-emotional wellness needs?

their social-emotional wellness
needs?

district staff to
gather information
about social-
emotional wellness
needs

Evolving
district
needs

Which district needs were the
focus of supports this year?

How have district needs evolved
throughout the year?

Which needs do you anticipate
being able to address next year?

Resource 2.g
District needs
synthesis tool

WORK IN PROGRESS—Draft Version




6.b Reflection questions to support future planning

Topic

Data to track
district
needs

(1) Reflect > (2) Look ahead > (3) Update

How did you or district staff use
data to understand social-
emotional wellness needs?
Which data were most and least
accessible? Most and least
useful? Why?

What data do you plan to use, or
plan to support districts in using,
to track evolving needs?

What additional supports do you
need to offer districts to use data
to make decisions?

Resource 2.d
Detailed list of data
sources for
assessing social-
emotional wellness
needs

Tip: Consider how to apply lessons learned to each component of this reflection.

In addition to reflecting on the questions listed in this resource, consider whether you can incorporate broader
lessons learned into adjustments you make to future years of planning. (See resource 6.a Progress and lessons
learned summary tool for questions prompting broader reflection.)
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