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Talking While You Read Stories Bookmark 

Talking While You Read Stories 
Stories usually include a beginning, 
middle, and end. They often include 
characters, a setting, a problem, 
and a solution. Understanding how 
stories are organized will help your 
child better understand them. 

Choose a book that is of interest to 
your child. Listen to your child read 
or take turns reading. After every 
page or so, stop and ask a question 
to prompt a conversation about 
the story. 

Example Questions 
• Who are the characters? 

• What is the setting (where does 
the story take place)? 

• What is the problem? 

• How is the problem solved? 

• What would you do if you were 
(name the main character from 
the story)? 

• Can you retell the story to 
me? What happened at the 
beginning? In the middle? At 
the end? 

• What was your favorite part 
of the story? Why is that your 
favorite part? 

Talking While You Read Stories 
Stories usually include a beginning, 
middle, and end. They often include 
characters, a setting, a problem, 
and a solution. Understanding how 
stories are organized will help your 
child better understand them. 

Choose a book that is of interest to 
your child. Listen to your child read 
or take turns reading. After every 
page or so, stop and ask a question 
to prompt a conversation about 
the story. 

Example Questions 
• Who are the characters? 

• What is the setting (where does 
the story take place)? 

• What is the problem? 

• How is the problem solved? 

• What would you do if you were 
(name the main character from 
the story)? 

• Can you retell the story to 
me? What happened at the 
beginning? In the middle? At 
the end? 

• What was your favorite part 
of the story? Why is that your 
favorite part? 
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Books to Share 
Suggested Books to Use for Talking While You Read Stories 

Take turns reading a story or listen to your child read the story. Ask questions about the characters, setting, problem, and solution. 
Possum Magic by Mem Fox 

Stellaluna by Janell Cannon 

The Snowy Day by Ezra Jack Keats 

Tacky the Penguin by Helen Lester 

Jabari Jumps by Gaia Cornwall 
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RECOMMENDATION 1: ACADEMIC LANGUAGE 
How-to Step 3: Academic Language 

Teacher Scafold for How-
to Step 3: Supporting Oral 
Language and Vocabulary 

What Is Oral Language and Vocabulary? 
Oral language is the way we communicate with others 
through speaking and listening. We are using oral 
language right now as we speak and listen to each other. 
Vocabulary knowledge is a crucial part of oral language 
and includes understanding the meaning of words and 
how to use and pronounce them. Speaking and listening 
to your child every day about books and his or her experiences will help your child practice 
oral language. And we all know that the more you practice something, the better you become! 

Oral language practice will help your child expand his or her vocabulary. Children with 
strong oral language skills and larger vocabularies typically become better readers. Reading, 
talking, and listening to your child daily are the best ways to provide your child with a strong 
foundation for learning to read. 

How Can Families Support Oral Language and Vocabulary Development? 
Read! Talk! Listen! Take every opportunity to talk with and listen to your child. Talk about 
people you know, places you go, and experiences you have together. Writing with your child 
also helps with oral language development. 

• Ask questions that require more than a yes or no answer. For example, instead of asking, 
“Did you have a good day?” ask, “What was your favorite part of school today?” Continue 
to ask questions about your child’s response. If the answer was “Recess,” ask, “Who did you 
play with?”“What did you do?”“How do you play that game?” 

• When you speak with your child, model speaking in complete sentences and providing 
details. Use the words your child says and expand on them. For example, if your child 
points to a car and says, “Yellow car!” say, “That is a bright yellow car that is moving quickly! 
Where do you think that car is going? 

Family Literacy Video 
Now, let’s watch a video called Talking and Writing in the Kitchen. This 
video demonstrates how a mom supports oral language and vocabulary 
while creating a grocery list with her sons. Review the key points and answer 
family questions about the video. 

Preparation Box 
Cue Up Selected Videos 

• 1.3 Talking and Writing 
in the Kitchen 
https://youtu.be/gGek6Iii26g (5:07) 

Print Selected Family Activities 
• Talking and Writing 

in the Kitchen 

• Grocery Shop Talk 

https://youtu.be/gGek6Iii26g
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RECOMMENDATION 1: ACADEMIC LANGUAGE 
How-to Step 3: Academic Language 

Family Activities for How-to Step 3: 
Supporting Oral Language and Vocabulary 
Let’s look at the Family Activity Talking and Writing in the Kitchen. Print this 

activity one-sided for families to post on their refrigerator. Explain the activities and demonstrate 
an example or two. Take this home and put it on your refrigerator and have fun speaking, 
listening, and writing in the kitchen! 

Let’s look at the Family Activity Grocery Shop Talk. Print this activity one-sided and give to 
families for writing a grocery list and asking questions during shopping .You can use this to write a 
grocery list with your child. While at the grocery store, use the questions to engage your child 
in conversation. Make up your own questions too! Answer questions about the Family Activities. 

1.3 Talking and Writing in the Kitchen (5:07) 

Key Points About the Video 
• Children have fun talking about and making a grocery list of ingredients for chicken noodle soup. 

• Mom involves both children in creating the grocery list by asking one son to draw pictures and the other son to 
write words. 

• Mom asks many questions and fully involves both children in the conversation. 

https://youtu.be/gGek6Iii26g


Grade 2|1|18 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Talking and Writing in the Kitchen 

Dinner Table Talk 
Engage in extended conversations at the dinner table. Share 

stories about your day. After you ask your child a question, follow 
up with more questions to encourage your child to provide details. 
Examples: 

• What ingredients did we use to make this meal? How did you 
help me make this? What did we do frst? Then what? 

• What was your favorite part of school today? 

• What was hard for you today at school? 

• Tell me about your daily routine at school. What do you do 
frst? Then what do you do? 

Cooking Conversations 

• Show your child the recipe and explain that the 

ingredients are always listed frst. What you do 

with the ingredients is described in the order in 

which you need to do them. 

• Talk about what you are making using 

cooking terms (for example, one-half cup, two 

teaspoons) and explain what you are doing 

while you do it. 

• Describe how you measure ingredients using 

measuring cups and spoons. 

• Actively involve your child in each step of the 

recipe. 

• Your child will have many questions. Answer 

them in complete sentences and provide 

details. 

Writing in the Kitchen 
• Make a grocery list. Plan meals 

together for the next week and write 
down what you will need from the 
grocery store to make them. 

• Make to-do lists for errands you need 
to run or chores you do around the 
house. 

• Make labels for food containers. 

• Create a list of important phone 
numbers and put them on the 
refrigerator. 

• Draw and write birthday cards, 
invitations, thank you notes, and “just 
because” notes to neighbors, friends, 
and loved ones. 

• Write your own recipes! 
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Grocery Shop Talk 

• Let’s stop at the bakery. 

• Can you fnd a loaf of wheat bread that is already sliced? 

• Which type of mufns should we buy? Why do you like that kind? 

• Now we need to go to the deli. 

• Should we get one-half pound or three-quarters of a pound of 
sliced ham? What is the diference between one-half and three-
quarters? 

• Can you hand me two packages of sliced cheddar cheese? 

• Can you fnd a dozen eggs? Why should we look in the carton 
before we decide to buy the eggs? 

• Is this a healthy food or unhealthy food? Why? 

• What is this called (select any item). What is its texture? 

Grocer y List 

_______________ _______________ 

_______________ _______________ 

_______________ _______________ 

_______________ _______________ 

_______________ _______________ 

_______________ _______________ 

_______________ _______________ 

_______________ _______________ 

_______________ _______________ 
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RECOMMENDATION 1: ACADEMIC LANGUAGE 

APPENDIX 1 
Teacher Text Messages to Families 
Ask families if they’d like you to text them some tips to help them support 
their child’s reading at home. Send the text messages below at 
appropriate times to the families that request them. 

• Ask diferent types of questions to prompt a discussion about 
a book you read with your child using CROWD. 

• Completion Ask your child to complete a sentence or a 
phrase from a book you are reading. 

• Recall Ask about details of what you read. 

• Open-ended Ask about a picture in the book. 

• W- Ask wh questions that begin with Who, What, Where, When, or Why. 

• Distancing Ask questions that relate something in the story to your child’s life. 

• Take turns reading a story. Ask questions about the characters, setting, problem, and solution. 

• Ask questions that require more than a “yes” or “no” answer. For example, instead of asking, 
“Did you have a good day?” ask, “What was your favorite part of school today?” Continue 
to ask questions about your child’s response. If the answer was “Recess,” ask, “Who did you 
play with?”“What did you do?”“How do you play that game?” 

• When you speak with your child, model speaking in complete sentences and providing 
details. Use the words your child says and expand on them. For example, if your child 
points to a car and says, “Yellow car!” say, “That is a bright yellow car that is moving quickly! 
Where do you think that car is going? 

• Make a to-do list of errands with your child. Have your child read each errand before you 
complete it and then cross it of the list when it is completed. 

• Have conversations in the kitchen while preparing meals together. 

Family Literacy Videos 

Video Author of Book Link Duration 

1.1 Talking While You Read Using CROWD https://youtu.be/UMSxzZiCGSs 3:54 

1.2 Talking While You Read Stories 
(The Day the Crayons Quit) 

Drew Daywalt https://youtu.be/XzrAQxZOSZI 5:38 

1.3 Talking and Writing in the Kitchen https://youtu.be/gGek6Iii26g 5:07 

https://youtu.be/UMSxzZiCGSs
https://youtu.be/XzrAQxZOSZI
https://youtu.be/gGek6Iii26g
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Recommendation 2: Phonological 
Awareness and Letter–Sound Relations 

Even though phonological awareness instruction is not typically implemented in second 
grade, we include this recommendation reminder as a reference. Phonological awareness 
activities are typically not needed in second grade unless a student is having difculty 
segmenting sounds in spoken words. Therefore, Recommendation 2 does not include 
Teacher Scafolds and Family Activities in this document. For students who need practice, 
teachers can use segmenting and blending activities from the First-Grade Teacher’s Guide. 
Letter–sound relations and word-building activities to assist second graders who are weak 
in phonics can also be found in the First-Grade Teacher’s Guide (https://ies.ed.gov/ncee/ 
edlabs/regions/southeast/foundations/frstgrade_recommendation2.asp). 

Glossary 
Alphabetic principle is the understanding that letters or combinations of letters represent 
individual sounds. For example, the letter s represents the sound /s/ and the letter 
combination sh represents the sound /sh/. 

Elkonin sound boxes are tools used during phonemic awareness and encoding 
instruction. One box is provided for each sound in a target word. Elkonin boxes are 
sometimes referred to as sound boxes. For example, the word fish has three sound boxes 
where each box represents one sound, /f/ / ĭ/ /sh/. 

Encoding refers to determining the spelling of a word based on the sounds in the word. 

Letter–name knowledge is the ability to recognize and name letters. 

Letter–sound knowledge is the ability to look at a letter in print and say the sound it 
represents. 

Onset-rime For example, in a single-syllable word, the onset is the initial phoneme(s) and 
the rime is the medial vowel and the remaining consonant(s). In the word sun, the onset is 
/s/ and the rime is /un/. In the word stop, the onset is /st/ and the rime is /op/. 

Recommendation 2 How-to Steps 

RE
CO

MMENDA Develop awareness of the 
segments of sound in 
speech and how they link 2 to letters. 

IO
N

 
T HOW-TO ST

1
EP Teach students to recognize and manipulate segments of sounds 

in speech. 

H

EPOW-TO ST

2 
Teach students letter–sound relations. 

H

EPOW-TO ST

3 
Use word building and other activities to link students’ knowledge 
of letter–sound relations with phonemic awareness. 

https://ies.ed.gov/ncee/edlabs/regions/southeast/foundations/firstgrade_recommendation2.asp
https://ies.ed.gov/ncee/edlabs/regions/southeast/foundations/firstgrade_recommendation2.asp
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Recommendation 2: Phonological Awareness and Letter–Sound Relations 

Glossary (continued) 
Phoneme is the smallest unit of sound. For example, there are two phonemes, or sounds, 
in the word me: /m/ / ē/. There are three phonemes in the word fish: /f/ / ĭ / /sh/. 

Phonemic Awareness is the ability to understand that sounds in spoken language work 
together to make words. Phonemic awareness is auditory; it does not involve printed 
letters. It includes the ability to notice, think about, and manipulate the individual 
phonemes in spoken words. Phonemic awareness is a type of phonological awareness. 

Phonological awareness is an awareness of sounds in spoken words. For example, 
understanding that there are three words in the spoken sentence I like candy or that the 
word computer has three parts or syllables: com-pu-ter. Children eventually understand 
that words are made up of individual sounds and that those sounds can be moved around 
to make new words. For example, sat has three sounds (phonemes), /s/ /ă/ /t/. If we change 
the beginning sound /s/ to a /b/, the word becomes bat. 

Rhyme means words share the same middle and ending sound: cat and rat rhyme; spoon 
and moon rhyme. 

Syllable is a larger unit of sound within a word. For example, the word folder has two 
syllables, or units: fold-er. The word Saturday has three syllables or units: Sat-ur-day. 

The main idea of Recommendation 2 from the WWC practice guide is to teach students 
the alphabetic principle. The alphabetic principle is the concept that letters and letter 
combinations represent individual sounds (phonemes) in written words. Recommendation 
2 explains how to teach students to recognize and manipulate the segments of sounds in 
speech (phonological awareness), link those sounds to letters, and combine this knowledge 
to begin to read and spell single-syllable words. 

Phonological Awareness Continuum 
Table 6 illustrates phonological awareness skills listed from easier to more complex. The goal of 
phonological awareness instruction is to help students segment and blend individual phonemes 
in spoken words to prepare them to learn the individual sounds that letters represent. 

Table 6: Sequence of Phonological Awareness Skills 

Skill Example Phonological Awareness Instruction 
Segment sentences into words. The moon shines brightly (four words). Teach during a class discussion using 

students’ sentences. 
Segment compound words into smaller 
words. 

cupcake = cup-cake Use pictures (for example, bird and 
house, foot and ball, butter and fy). 

Segment words into syllables. engine = en-gine 

microwave = mi-cro-wave 

Clap for each syllable in a spoken word 
or picture. 

Segment words into onsets (initial 
consonant or consonant blend) and 
rimes (vowel and fnal consonants). 

book = /b/ and /ook/ 

sleep = /sl/ and /eep/ 

Select one-syllable words from a book 
previously read and students say the 
onset and the rime. 
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Skill Example Phonological Awareness Instruction 
Segment and blend individual 
phonemes in words. 

fan = /f/ //ă/ /n/ 

/s/ /ĭ/ /t/ = sit 

Use Elkonin sound boxes and markers to 
identify individual sounds in spoken words. 

A Sequence for Instruction 
When students can isolate phonemes in spoken words, teach them letter names and their 
corresponding sounds, working with a few letters at a time and using the following sequence: 

• Consonants and short vowel sounds represented by a single letter. 

• Consonant blends (for example, fl, sm, st) and two-letter consonant digraphs (for example, 
sh, th, ch). 

• Long vowels with silent e. 

• Two-letter vowel teams (for example, ea, oa, ai). 

When letters or letter combinations correspond to multiple sounds, start with the most 
common sound each letter represents. 

• Teach phonemes one at a time by introducing the letter name and letter sound in both 
uppercase and lowercase form. 

• Show a picture with a regular word containing that phoneme (for example, duck for d) and 
tell the students a story about the picture that incorporates the target sound frequently. 

• Ensure that students have multiple opportunities to practice the target letter sound along 
with other letter sounds they learned previously. 

• Include opportunities to write that letter in meaningful contexts, such as writing familiar 
names or words. 

The fnal step in understanding the alphabetic principle is to help students connect their 
phonemic awareness (the ability to recognize individual sounds in spoken words) with the 
knowledge of letter–sound relations through word building and other activities. As soon as 
students have learned a few letter sounds, they can begin to spell and decode words using 
Elkonin sound boxes with letter tiles, for example. Begin with commonly spelled consonant-
vowel-consonant (CVC) words and gradually include more advanced words: consonant-
vowel-consonant-silent e (CVCe), CCVC, and CVCC. Always begin by modeling the activity, and 
scafold as students practice. 
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Recommendation 3: Decode, Analyze, 
Write, and Recognize Words 
Recommendation Reminder 

Glossary 
Blending is the ability to put sounds together to say or read a word. In order to read a 
word, students must know what sounds the letters in the word represent and be able to 
blend those sounds to read the correct word. When they see the word fan, they are able to 
say, “/f/ /ă/ /n/, fan.” 

Decoding is the ability to translate a word from print to speech, usually by employing 
knowledge of letter–sound relationships; also, the act of deciphering a new word by 
sounding it out. 

Elkonin sound boxes are tools used during phonemic awareness and encoding 
instruction. One box is provided for each sound in a target word. Elkonin boxes are 
sometimes referred to as sound boxes. 

Encoding refers to determining the spelling of a word based on the sounds in the word. 

High-frequency words are words that appear frequently in books. Examples of high-
frequency are the, was, very, up. 

Irregular high-frequency words have irregular sound–spelling patterns; for example, 
the, friend, have. 

Recommendation 3 How-to Steps 

RE
CO

MMENDA Teach students to decode 
words, analyze word 
parts, and write and 3 recognize words. 

IO
N

 
T

OW-TO ST

1H

EP Teach students to blend letter–sound and sound–spelling 
patterns from left to right within a word to produce a recognizable 
pronunciation. 

OW-TO ST

2H

EP Instruct students in common sound–spelling patterns. 

HOW-TO ST

3

EP Teach students to recognize common word parts. 
HOW-TO ST

4
EP Have students read decodable words in isolation and in text. 

H

EPOW-TO ST

5 
Teach regular and irregular high-frequency words so that students 
can recognize them efciently. 

H

EPOW-TO ST

6 
Introduce non-decodable words that are essential to the meaning of 
the text as whole words. 



Grade 2|3|2 A Second-Grade Teacher’s Guide to Supporting Family Involvement in Foundational Reading Skills

 
 

 

 

 
 

 
 

 
 

 

 
 

RECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 

Glossary (continued) 
Non-decodable words are challenging to read because the student cannot yet decode 
them. Non-decodable words are made up of irregular sound–spelling patterns (for 
example, of) or sound–spelling patterns that the student has not yet learned. 

Regular high-frequency words have regular sound–spelling patterns; for example, in, 
did, then. 

Schwa sounds like “uh” and should not be added when saying individual sounds; for 
example, t says /t/, not /tuh/. 

Sound–spelling pattern refers to the connection between a sound and the way it is 
written. Some sounds correspond to a single letter (for example, /s/ corresponds to s) but 
other sounds may correspond to multiple letters (for example, long /ā/ can be spelled in 
various ways as in the words bait, bake, great, vein). Letters can also be combined to form 
a single sound (for example, ph represents /f/, kn represents /n/, and dge represents /j/. 

Recommendation 3 describes the importance of teaching students a blending strategy, 
common sound–spelling patterns, recognition of common word parts (morphology), high-
frequency words, and non-decodable words. Blending is reading a word from left to right 
by sounding out each successive letter or chunking a combination of letters into one sound. 
When teaching a blending strategy, it is important to start with familiar consonant-vowel-
consonant words made up of letter sounds students already know. As students become 
profcient using a blending strategy, you can gradually progress to longer words and words 
that are new to students. Pocket charts with letter tiles, magnetic letters, and Elkonin sound 
boxes can be used to teach a blending strategy. Ensure that students do not add a schwa 
sound (“uh”) after stop sounds (for example, incorrectly pronouncing /t/ as /tuh/) because 
that can afect the ability to blend sounds into a recognizable word. 

Sound–Spelling Patterns 
Sound–spelling patterns are letters that are combined to form unique sounds that appear 
in multiple words (for example, -dge). (See appendix 3 for a consonant, vowel, and syllable-
construction patterns chart.) Teach students common sound–spelling patterns one at a time 
with plenty of examples, familiar words, and ample opportunities to practice with teacher 
feedback. Begin with initial consonant patterns and then move to vowel patterns and syllable-
construction patterns. When students recognize these patterns, they can identify more 
complex words by pronouncing smaller parts of the word as they read. 

Teach students how to break down a word into smaller, meaningful word parts (morphemes) 
to help them read more challenging words. Teach students about base words and roots, 
prefxes, and sufxes and how to combine them to create words. Also teach them to combine 
words by using contractions. Teach students a word analysis strategy to decode complex words. 

Have students read decodable words in isolation and in text. For example, when teaching ea 
and ee, have students practice reading ea and ee in isolation; in a list of words that contain ea 
and ee; and in decodable, connected text that has many words with ea and ee. 
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RECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 
How-to Step 1: Blending 

Teacher Scafold for How-
to Step 1: Blending to 
Read Words: Short and 
Long Vowels 

What Is Blending? 
Before describing blending, write the word fish where family members can see it. Blending is the 
ability to put letter sounds together to read a word. To read a word, children must know what 
sounds the letters in the word represent and must be able to blend those sounds to read the 
correct word. For example, after children know the letter sounds (point to the letters as you say 
each sound) /f/ for f, /ĭ/ for i, and /sh/ for sh, they learn to blend those sounds to read the word 
fish. When they see the word in print, they are able to say (model blending by pointing to the 
letters as you say each sound and holding the sounds) “/f/ /ĭ/ /sh/, fish.”We call this blending 
because you are putting sounds together to read a word. 

Write a, e, i, o, u on the board and point to each letter as you say its name and sound. The vowels 
are a, e, i, o, u. Each vowel has a short sound and a long sound. The short sound of each vowel 
is: a, /ă/; e, /ĕ/; i, /ĭ /; o, /ŏ/; u, /ŭ/. The long sound of each vowel is when the vowel says its 
name, a, e, i, o, u. The other letters of the alphabet are called consonants. For example, b, c, 
and d are consonants. 

Family Activities for How-to Step 1: 
Blending to Read Words: Short and Long Vowels 
Let’s review the Family Activity Short and Long Vowel Sort. For this activity, 

you will help your child identify short and long vowels and read words. You will cut apart the 
header cards and the word cards. The header cards are slightly larger than the word cards. 
Each set of words focuses on one vowel (a, e, i, o, or u) and includes two header cards and 10 
word cards. You can use small plastic sandwich bags to store each set of words (so the words 
with long a and short a will all go in one bag). Show an example of how you store the word cards. 

To demonstrate, I’ll use the set of word cards for a. Notice that I placed the two header cards, 
past and snake, in a row. I scattered the word cards face up. I’ll select a word card, read it, and 
say the vowel sound in the word. For example, patch, /ă/. Then I’ll place it under the header 
card past because past also has the short a, /ă/, sound. Model a couple of examples. Include 
family members in the model, either the whole family or members who volunteer. 

Take the Family Activity home and have fun identifying short and long vowel sounds and 
reading words. Tell your child how proud you are that he or she is practicing reading words! 

Preparation Box 
Print Selected Family Activities 

• Short and Long Vowel Sort 
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ship prize 

trick drive 

spill smile 

drift mile 

mint ripe 
short /ĭ/ word cards long /ī/ word cards 
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shrug use 

crush mute 

skunk cube 

hunt fume 

stuff huge 
short /ŭ/ word cards long /ū/ word cards 
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RECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 
How-to Step 1: Blending 

Teacher Scafold for How-to 
Step 1: Blending Consonant 
Blends and Digraphs to 
Read Words 

What Is Blending? 
Before describing blending, write the words clown and 
crown where family members can see them. Blending is 
the ability to put letter sounds together to read a word. 
To read a word, children must know what sounds the letters in the word represent and must 
be able to blend those sounds to read the word. For example, after children know the letter 
sounds (point to the letters as you say each sound) /k/ for c, /l/ for l, /ow/ for ow, and /n/ for n, 
they learn to blend those sounds to read the word clown. When they see the word in print, 
they are able to say (model blending by pointing to the letters as you say each sound and holding 
the sounds) “/k/ /l/ /ow/ /n/, clown.”We call this blending because you are putting sounds 
together to read a word. 

Write the consonant blends cl and cr where families can see them. Write the words clown and 
crown under their corresponding blend and underline the consonant blends. Point to each blend 
and word as you describe them. Often, when two consonants are next to each other like cl or cr, 
you can say each letter’s sound and blend them to read a word: clown, crown. We call these 
consonant blends because you can blend the sound of each consonant to read a word. 

Write the digraphs ch and sh where families can see them. Write the words chain and sheep under 
their corresponding digraphs and underline the digraphs. Point to each digraph and word as you 
describe them. Sometimes, when two consonants are next to each other like ch or sh, they 
make one sound. Ch says /ch/ as in the word chain, and sh says /sh/ as in the word sheep. The 
name for two or more letters next to each other that say only one sound is digraph. 

Family Activities for How-to Step 1: Blending 
Consonant Blends and Digraphs to Read Words 
Let’s review the Family Activity Fun With Consonant Blends and Digraphs. For 

this activity you will help your child blend consonant blends and consonant digraphs to read 
a word. First, cut apart the picture rhyming cards, the beginning cards, and the ending cards. 
Then select a rhyming card and ask your child to name the pictures. Provide the name of the 
pictures if needed and discuss the meaning of any unknown words. Finally, ask your child to 
spell each word using the beginning cards and the ending cards. So, if I selected the picture 
rhyming card with the chair and the stair on it, I would use the beginning card ch and the 
ending card air to spell the word chair. I would use the beginning card st and the ending card 
air to spell the word stair. Model a couple of examples. Include family members in the model, 
either the whole family or members who volunteer. 

Preparation Box 
Cue Up Selected Videos 

• 3.1 Fun With Consonant Blends 
and Digraphs 
https://youtu.be/hhLImG-MkWA (4:32) 

Print Selected Family Activities 
• Fun With Consonant Blends and 

Digraphs  

https://youtu.be/hhLImG-MkWA
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RECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 
How-to Step 1: Blending 

Family Literacy Video 
Now, let’s watch a video of a mom and her son practicing this activity at 
home. Review key points before or after the video. Answer family questions 
about the video. 

3.1 Fun With Consonant Blends and Digraphs (4:32) 

Key Points About the Video 
• Mom explains that a digraph is two (or more) letters that make one sound (sh says /sh/). 

• Mom explains that a consonant blend is two or more consonants next to each other that keep their individual 
sounds. (You can hear the /s/ and the /l/ in the word sleep.) 

• When her son has difculty with the /ch/ (as in chick), mom models it for him and has him practice it several times. 

https://youtu.be/hhLImG-MkWA
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Fun With Consonant Blends and Digraphs 
Directions 

1. Cut apart picture rhyming cards, beginning cards, and ending cards. 

2. Place picture rhyming cards in a stack face down. 

3. Scatter the beginning cards in a group face up. Your child will use these cards to spell the 
beginning of the word. 

4. Scatter the ending cards in a group face up. Your child will use these cards to spell the 
ending of the word. 

5. Ask your child to select a picture rhyming card from the stack and name the pictures. 
Provide the name of the pictures if needed. 

6. Ask your child to choose the beginning and ending cards to spell the word under each 
picture (the ending card will be the same for both pictures). 

7. Help your child blend the sounds together to read each word. 

8. Discuss the meanings of any unknown words. 

Example 

Key 

Picture Rhyming Card 1 chain, train 

Picture Rhyming Card 2 sleep, sheep 

Picture Rhyming Card 3 shower, fower 

Picture Rhyming Card 4 chick, stick 

Picture Rhyming Card 5 chair, stair 

Picture Rhyming Card 6 clown, crown 

Picture Rhyming Card 7 chess, dress 

Picture Rhyming Card 8 cry, fy 

Picture Rhyming Card 9 shirt, skirt 
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9. 

picture rhyming cards 
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sh 
BEGINNING 

sk 
BEGINNING 

ain 
ENDING 

eep 
ENDING 

ower 
ENDING 

ick 
ENDING 

air 
ENDING 

own 
ENDING 

ess 
ENDING 

y 
ENDING 

irt 
ENDING 

ending cards 
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RECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 
How-to Step 1: Blending 

Teacher Scafold for How-to 
Step 1: Blending to Spell 
Words: r-Controlled Vowels 

What Is Blending? 
Before describing blending, write the word park where 
family members can see it. Blending is the ability to put 
letter sounds together to read a word. To read a word, 
children must know what sounds the letters in the word 
represent and be able to blend those sounds to read the word. For example, after children 
know the letter sounds (point to the letters as you say each sound) /p/ for p, /ar/ for ar, and /k/ 
for k, they learn to blend those sounds together to read the word park. When they see the 
word in print, they are able to say (model blending by pointing to the letters as you say each 
sound and holding the sounds) “/p/ /ar/ /k/, park.” We call this blending because you are 
putting sounds together to read a word. 

Write the sound–spelling patterns ar, er, ur, or, ir where families can see them. We often see these 
sound–spelling patterns in words: ar, er, ur, or, and ir. Notice how each vowel (a, e, i, o, u) is 
followed by the letter r. They are called r-controlled vowels. Write the words park, her, surf, 
fork, and dirt next to or below their corresponding r-controlled vowels. The sounds r-controlled 
vowels make are (point to each r-controlled vowel as you say the sound and then the word):/ar/, 
park; /er/, her; /ur/, surf; /or/, fork; /ir/, dirt. 

Family Activities for How-to Step 1: 
Blending to Spell Words: R-Controlled Vowels 
Show the Family Activity. Let’s review the Family Activity R-Controlled Vowels. 

For this activity, you will help your child identify r-controlled vowels in words and spell those 
words. You will read a word to your child without him or her seeing it. Your child will repeat the 
word, tell you which r-controlled vowel he or she hears in the word, and spell the word on the 
activity sheet. So, if you say chart, your child will say, “chart, /ar/, ar.”Then your child will spell 
the word in the correct column on the activity sheet. Model a couple of examples. Include family 
members in the model, either the whole family or members who volunteer. 

Preparation Box 
Cue Up Selected Videos 

• 3.1 R-Controlled Vowel Sort 
https://youtu.be/QKIw3-f6Cgc (2:45) 

Print Selected Family Activities 
• R-Controlled Vowels 

https://youtu.be/QKIw3-f6Cgc
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RECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 
How-to Step 1: Blending 

Family Literacy Video 
Now, let’s watch a video of a dad and his son practicing r-controlled vowels 
at home. Review key points before or after the video. Answer family questions 

 

 

 

 

about the video. 

3.1 r-Controlled Vowels (2:45) 

Key Points About the Video 
• Dad reviews the r-controlled vowels on the activity sheet before he and his son begin the activity. 

• Dad provides positive feedback to his son: “Great job, buddy!” 

• Dad uses words in a sentence to model oral language and help his son understand the word. 

Take the Family Activity home and have fun with identifying r-controlled vowels and spelling 
words. Tell your child how proud you are that he or she is practicing spelling words! 

https://youtu.be/QKIw3-f6Cgc
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“Spark.” 

“Spark, /ar/, ar.” 

farm stern church short bird 

spark 
park 

her surf fork first 

R-controlled Vowels: ar, er, ur, or, ir 
Directions 

1. Give your child the activity sheet. 

2. Read a word from the word list to your child (spark). 

3. Ask your child to repeat the word, tell you which r-controlled vowel (/ar/, /er/, /or/) he or 
she hears in the word, and tell you how to spell it (spark, /ar/, ar). 

4. Ask your child to spell the word in the correct column on the activity sheet. Help your 
child pull apart each sound in the word (/s/ /p/ /ar/ /k/) if needed. 

5. Ask your child to read the word. Help your child blend the sounds together if needed. 

6. Discuss the meanings of any unknown words. 

Example 

Word List and Key 
Select words randomly from these lists. 

farm stern church short bird 

spark 
arch 
park 
scarf 
chart 

march 
charm 

her 
verb 
term 
perch 
clerk 
perk 

blur 
burn 
curl 
hurt 
purr 
surf 
spur 
fur 

born 
cord 
fork 
horn 
forth 
pork 
scorn 
torch 

third 
dirt 
frst 
girl 
frm 
sir 

squirm 
chirp 
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far
m

 
ste

rn
 

ch
ur

ch
 

sh
or

t 
bir

d 

R-Controlled Vowels Activity Sheet 



https://youtu.be/N0SftHCxTIU
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RECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 
How-to Step 2: Common Sound–Spelling Pattern 

Family Literacy Video 
Now, let’s watch a video of a father and daughter doing this activity at 
home. Review key points before or after the video. Answer family questions 
about the video. 

Take the Family Activity home and practice spelling words using the foss spelling rule. Tell 
your child how proud you are that he or she is practicing spelling words! 

3.2 Floss Spelling Rule (3:47) 

Key Points About the Video 
• Dad clearly explains the foss rule to his daughter and provides examples at the beginning of the activity. 

• Daughter uses her favorite color markers to complete the activity. 

• After several practice opportunities, Dad asks his daughter to explain the diference between words that follow 
the foss rule and those that do not. 

https://youtu.be/N0SftHCxTIU


Grade 2|3|29 A Second-Grade Teacher’s Guide to Supporting Family Involvement in Foundational Reading Skills

 

 

 

 

 

  

  

  

 

 

 

Floss Spelling Rule 
Directions 

1. Provide your child with the activity sheet. Or, use any paper with a line down the center 
to create two lists where your child will spell words. 

2. Review the foss spelling rule with your child and share words that follow the rule. 

• When a one-syllable word ends in f, l, or s, double the fnal f, l, or s (for example, snif, 
fall, mess). We call this the foss spelling rule because the word foss follows this rule 
and includes the letters f, l, and s to help us remember the rule. 

• There are some exceptions to this rule (for example if, pal, has). 

3. Select a word from the Key below and read it to your child (for example, bell) without 
your child seeing the word. 

4. Ask your child, “Does the foss rule apply to this word?” 

• If it does, ask your child to spell the word on the left side under “Floss Rule.” 

• If it does not, ask your child to spell the word on the right side under, “Exceptions.” 

5. Help your child blend the sounds in the word to read it if needed. 

6. Continue for each word in the list. Read the words in random order. 

7. Discuss the meanings of any unknown words. 

Key 

Floss Rule Words Exceptions 

f ll ss if 
chef 

of 
pal 
was 
yes 
this 

clif 
huf 
of 

staf 
stuf 

drill 
grill 
skull 
stall 
sell 

boss 
class 
dress 
hiss 
foss 
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Floss Spelling Rule Activity Sheet 
When a one-syllable words ends in f, l, or s, double the fnal f, l, or s (for example, snif, fall, 
mess). We call this the foss spelling rule because the word foss follows this rule and includes 
the letters f, l, and s to help us remember the rule. 

Floss Rule Words Exceptions 
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RECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 
How-to Step 2: Common Sound–Spelling Pattern 

Teacher Scafold for How-to 
Step 2: Common Sound– 
Spelling Pattern: Long 
Vowel Spelling Patterns 

What Is a Sound–Spelling Pattern? 
Write the words rain, rake, and pay where family members 
can see them. As you explain long vowel spelling patterns, 
underline the sound–spelling pattern (ai, a_e, ay). 

Sound–spelling patterns consist of letters that are often combined to make a specifc sound. 
Common long vowel spelling patterns appear in multiple words. For example, the ai in rain, 
the a_e in rake, and the ay in pay. 

The vowels are a, e, i, o, u. When a vowel is long, it says its letter name. So, a says /ā/, e says /ē/, 
i says /ī/, o says /ō/, and u says /ū/. Each long vowel spelling pattern shows a diferent way to 
spell that long vowel. For example, let’s look at the long vowel spelling patterns for e. 

Write the table below where families can see it. Review the long vowel spelling patterns and words 
in the table below. 

When children learn common long vowel spelling patterns, it can help them read and spell 
many words. 

Family Activities for How-to Step 2: Common Sound– 
Spelling Pattern: Long Vowel Spelling Patterns 
Let’s review the Family Activity Long Vowel Spelling Patterns. Review each step 

of the Family Activity. Model using one activity sheet. Include family members in the model, either 
the whole family or members who volunteer. 

Preparation Box 
Cue Up Selected Videos 

• 3.2 Long Vowel Spelling Patterns 
https://youtu.be/olDOvqyI-Eo (4:25) 

Print Selected Family Activities 
• Long Vowel Spelling Patterns 

ee ea y ie 
feet beach baby grief 
jeep dream candy shield 

https://youtu.be/olDOvqyI-Eo
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RECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 
How-to Step 2: Common Sound–Spelling Pattern 

Family Literacy Video 
Now, let’s watch a video of a mom and her daughter doing this activity at 
home. Review key points before or after the video. Answer family questions 
about the activity and video. 

Take the Family Activity home and have fun spelling words using long vowel spelling patterns. 
Tell your child how proud you are that he or she is practicing spelling words! 

3.2 Long Vowel Spelling Patterns (4:25) 

Key Points About the Video 
• Mom explains and shows examples of long o (ō) spelling patterns before beginning the activity. 

• Mom does the frst example to show her daughter how the activity is to be completed. 

• As the daughter spells each word, mom uses it in a sentence to promote vocabulary and oral language 
development. 

https://youtu.be/olDOvqyI-Eo
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Long Vowel Spelling Patterns 
Directions 

1. Select an activity sheet. Each activity sheet focuses on one long vowel spelling pattern. 

2. Review the long vowel spelling patterns at the top of the activity sheet. Each long vowel 
spelling pattern shows a diferent way to spell that long vowel. For example, if you select 
the long a (/ā/) spelling pattern activity sheet, then review the a_e, ai, _ay, _eigh, and 
_ey spelling pattern with their example words (cane, bait, day, eight, prey). 

3. Ask your child to read each word on the activity sheet with the long vowel sound (for 
example, cake). 

4. Ask your child to identify and write the long vowel spelling pattern to spell the word 
(a_e) on the activity sheet. 

5. Ask your child to read the word (cake). Help your child blend the sounds together if 
needed. 

6. Repeat steps 3 through 5 for each word on the activity sheet. 

7. Discuss the meanings of any unknown words. 

Key 

Words with long 
a (/ā/) spelling 

patterns 

Words with long 
e (/ē/) spelling 

patterns 

Words with long 
i (/ī/) spelling 

patterns 

Words with long 
o (/ō/) spelling 

patterns 

Words with long 
u (/ū/) spelling 

patterns 

1. cake 1. jeep 1. twice 1. whole 1. use 
2. mail 2. meal 2. knight 2. coach 2. clue 
3. way or weigh 3. dirty 3. shy 3. crow 3. chew 
4. weight or wait 4. thief 4. dries 4. scold 4. cute 
5. obey 5. cheek 5. child 5. code 5. value 
6. trade 6. speak 6. while 6. roast 6. stew 
7. strain 7. candy 7. bright 7. know 7. mute 
8. play 8. yield 8. why 8. colt 8. continue 
9. they 9. greet 9. fried 9. Joe 9. mew 
10. crane 10. feed 10. kind 10. spoke 10. argue 
11. stray 11. any 11. sigh 11. goal 11. rescue 
12. may 12. chief 12. try 12. grow 
13. skate 13. roll 
14. rain 14. doe 
15. tale 
16. braid 
17. claim 
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Fill in the blanks using a long a (/ ā/) spelling pattern to spell the word. 

Long a (/ā/) Spelling Patterns Activity Sheet 

a_e ai ay eigh ey 

c__n__ a e b____t a i  d____ a y  _______t e i g h  pr____ e y  
1. 

c__k__ 

2. 

m____l 

3. 

w____ 

4. 

w______t 

5. 

ob____

6. 

 tr__d__

7. 

 st____n

8. 

 pl____ 

9. 

th____ 

10. 

 cr__n__

11. 

 str____

12. 

 m____ 

13. 

sk__t__

14. 

 r____n

15. 

 t__l__

16. 

 br____d

17. 

 cl____m 
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Fill in the blanks using a long e (/ ē/) spelling pattern to spell the word. 

Long e (/ē/) Spelling Patterns Activity Sheet 

ee ea y ie 

f____t e e  b____t e a  bab__ y br____fi e  
1. 

 j____p

2. 

 m____l

3. 

 dirt__

4. 

 th____f

5. 

 ch____k

6. 

 sp____k

7. 

 cand__

8. 

 y____ld

9. 

 gr____t

10. 

 f____d

11. 

 an__

12. 

 ch____f 
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Fill in the blanks using a long i (/ ī/) spelling pattern to spell the word. 

Long i (/ī/) Spelling Patterns Activity Sheet 

i_e igh y ie i_ _ 

i esm__l__ i g hh______ ysk__ i ep____ im__nd 
1. 

tw__c__ 

2. 

kn_____t 

3. 

sh__ 

4. 

dr____s 

5. 

ch__ld

6. 

 wh__l__

7. 

 br_____t

8. 

 wh__ fr_____d

10. 

 k__nd

11. 

 s______

12. 

 tr__ 
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Fill in the blanks using a long o (/ō/) spelling pattern to spell the word. 

Long o (/ō/) Spelling Patterns Activity Sheet 

o_e oa ow o_ oe 

o eh__m__ o ab____t o wsh____ ob__ld t___ oe 
1. 

wh__l__ 

2. 

c____ch 

3. 

cr____ 

4. 

sc__ld 

5. 

c__d__

6. 

 r____st

7. 

 kn____

8. 

 c__lt 

9. 

J____ 

10. 

 sp__k__

11. 

 g____l

12. 

 gr____ 

13. 

r__ll

14. 

 d____ 
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Fill in the blanks using a long u (/ū/) spelling pattern to spell the word. 

Long u (/ū/) Spelling Patterns Activity Sheet 

u_e ue ew 

f__s__ u e f____l u e  f____ e w  
1. 

__s__

2. 

 cl____

3. 

 ch____

4. 

 c__t__

5. 

 val____

6. 

 st____

7. 

 m__t__

8. 

 contin____

9. 

 m____

10. 

 arg____

11. 

 resc____ 
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RECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 
How-to Step 2: Common Sound–Spelling Pattern 

Teacher Scafold for How-to 
Step 2: Common Sound– 
Spelling Pattern: Vowel 
Diphthongs 

What Is a Sound–Spelling Pattern? 
Write the table below where families can see it. Point to the 
vowel diphthongs and words as you review. 

Sound–spelling patterns consist of letters that are often combined to make a specifc sound. 
One common type of sound–spelling pattern is called a vowel diphthong. Vowel diphthongs 
are vowels that glide in the middle as you say the sound. Say the word toy out loud. Did you 
notice when you said the oy in toy that it sounded like you said two vowel sounds? Due to 
regional accents, the sounds may not sound like two sounds (for example, oil is pronounced as 
if it rhymes with all in the South and in Texas). 

Examples of vowel diphthongs and the sounds that they make include: 

• oi, /oi/, soil: oi is usually in the middle of words. 

• oy, /oy/, joy: oy is usually at the end of words. 

• ou, /ou/, sprout: ou is usually at the beginning or middle of words. 

• ow, /ow/, cow: ow is usually at the end of words. 

When children learn vowel diphthong spelling patterns, it can help them read and spell 
many words. 

Family Activities for How-to Step 2: Common Sound– 
Spelling Pattern: Vowel Diphthongs 
Let’s review the Family Activity Vowel Diphthong Bingo. The goal of this activity 

is to know which vowel diphthong (ou, ow, oi, oy) is used to spell specifc words. It is played 
like regular bingo, and each player has a bingo board and counters. You will select a word card 
and read it without your child seeing it. Your child will repeat the word, tell you which vowel 
diphthong is in the word, and use a counter to cover that vowel diphthong on his or her bingo 
board if it is there. Reverse roles and continue playing until one person gets four counters in a 
row, column, or diagonal. Be sure to discuss the meanings of any unknown words. Model a few 
turns. Include family members in the model, either the whole family or members who volunteer. 

Preparation Box 
Cue Up Selected Videos 

• 3.2 Vowel Diphthong Bingo 
https://youtu.be/WewWhd7VQnE (3:34) 

Print Selected Family Activities 
• Vowel Diphthong Bingo  

oi oy ou ow 
soil joy out cow 

point toy couch plow 

https://youtu.be/WewWhd7VQnE
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RECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 
How-to Step 2: Common Sound–Spelling Pattern 

Family Literacy Video 
Now, let’s watch a video of siblings playing vowel diphthong bingo at home. 
Review key points before or after the video. Answer family questions about the 

 

 

 

 

activity and video. 

3.2 Vowel Diphthong Bingo (3:34) 

Key Points About the Video 
• Siblings have fun identifying vowel diphthongs while playing bingo. 

• Oldest son engages both siblings in the activity. 

• Oldest son encourages siblings to use the word in a sentence to promote language development. 

Take the Family Activity home and have fun playing vowel diphthong bingo. Tell your child 
how proud you are that he or she is practicing spelling words! 

https://youtu.be/WewWhd7VQnE
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Vowel Diphthong Bingo 
Directions 

1. Vowel diphthongs are vowels that glide in the middle as you say the sound. Say the word 
“toy” out loud. Did you notice when you said the oy in toy that it sounded like you said two 
vowel sounds? Due to regional accents, the sounds may not sound like two sounds (for 
example, oil is pronounced as if it rhymes with all in the South and in Texas). The goal of this 
activity is to know which vowel diphthong (ou, ow, oi, oy) is used to spell specifc words. 

2. Cut out word cards, shufe, and place face down in a stack. 

3. Cut out counters and place in the center of your playing area. You can use the provided 
counters or anything small (for example, buttons, pennies, beans, rolled up small piece 
of paper from junk mail). 

4. Provide your child and yourself with a Vowel Diphthong Bingo board. 

5. Select the top word card from the stack and read it without your child seeing it. 

6. Ask your child to repeat the word and identify the diphthong sound and spelling (for 
example, cow, /ow/, ow). 

7. Ask your child to search for the correct diphthong that makes that sound on his or her 
board and cover it with a counter. 

8. Reverse roles and continue until one person gets four counters in a row, a column, or 
diagonal. 

9. Discuss the meanings of any unknown words. 

Key 

oi is usually in the 
middle of words. 

oy is usually at the 
end of words. 

ou is usually at the 
beginning or middle 

of words. 

ow is usually at the 
end of words. 

join boy sprout cow 
coin Toy couch plow 
boil Joy sour now 

moist ploy pout bow 
point Troy round prowl 
spoil Roy proud scowl 
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VOWEL DIPHTHONG BINGO BOARD 

oi oy ow ou 

ou ow oy oi 

ow oi ou oy 

oy ou oi ow 
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v 

VOWEL DIPHTHONG BINGO BOARD 

oy oi ou ow 

oi ou ow oy 

ow oy oi ou 

oi oy ou ow 
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counters 
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counters 
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join coin 

boil moist 

point spoil 

boy toy 
word cards 
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joy ploy 

Troy Roy 

sprout couch 

sour pout 
word cards 
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round proud 

cow plow 

now bow 

prowl scowl 
word cards 



https://youtu.be/7d49Jm8X-Gk
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ECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 
How-to Step 2: Common Sound–Spelling Pattern 

Family Literacy Video 
Now, let’s watch a mom and her daughter doing this activity at home. Review 
key points before or after the video. Answer family questions about the video. 

3.2 Double the Consonant Spelling Rule (4:25) 

Key Points About the Video 
• Mom explains the double the consonant spelling rule to her daughter and provides examples at the beginning 

of the activity. 

• Mom reviews the double the consonant rule with each word her daughter spells. 

• Mom asks her daughter to use a word in a sentence to promote language and vocabulary development. 

https://youtu.be/7d49Jm8X-Gk
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RECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 
How-to Step 2: Common Sound–Spelling Pattern 

Teacher Scafold for How-to 
Step 2: Common Sound– 
Spelling Pattern: Open and 
Closed Syllables 

What Are Open and Closed Syllables? 
Write the words paper, cat, picnic, and yesterday where families can see them. As you explain syllables, 
place a slash at the appropriate place within each word so families can see the separate syllables. 

A syllable is a word part with a vowel in it. Vowels are a, e, i, o, u. The other letters (for 
example, b, c, d, f ) are consonants. Usually, a word has as many syllables as it has vowels. 
So, if a word has two vowels, like the word paper, it will have two syllables. Do you hear two 
syllables, or parts, in paper, pa-per? 

• Cat has one syllable. 

• Picnic has two syllables, pic-nic. 

• Yesterday has three syllables, yes-ter-day. 

Write the words equal, program, and music in a list. Write the words hat, dish, and basket in 
another list. As you explain syllables, make a slash at the appropriate place within each word so 
families can see the separate syllables. 

An open syllable ends with a vowel sound that is spelled with a single vowel letter (a, e, i, o, or 
u). Examples include me, e/qual, pro/gram, mu/sic. A closed syllable has a short vowel ending 
in a consonant. Examples include hat, dish, bas/ket. Understanding how to break words into 
syllables, or parts, can help children read and spell unfamiliar and challenging words. 

Preparation Box 
Print Selected Family Activities 

• Map and Swoop Open Syllables 
and Closed Syllables 

• Open and Closed Syllable Sort  
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 RECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 
How-to Step 2: Common Sound–Spelling Pattern 

Family Activities for How-to Step 2: Common Sound– 
Spelling Pattern: Open and Closed Syllables 
There are two Family Activities. The frst is an introduction to open and closed 

syllables. The second is more challenging and asks children to identify and sort words with open 
and closed syllable patterns. Select which one you’d like to use and demonstrate it. Or demonstrate 
both if appropriate for the children. 

Let’s review the Family Activity Map and Swoop Open Syllables and Closed Syllables. For 
this activity, your child will map and swoop words with open and closed syllables. Let me show 
you. Review steps 3–5 of the Family Activity. Model at least one example. Include family members in 
the model, either the whole family or members who volunteer. 

Let’s review the Family Activity Open and Closed Syllable Sort. For this activity, your child will 
identify and sort words with open and closed syllable patterns. Let me show you an example. 
Review steps 3–8 of the Family Activity. Model a couple of examples. Include family members in the 
model, either the whole family or members who volunteer. 

Take the Family Activity home and practice reading words with open and closed syllables. Tell 
your child how proud you are that he or she is practicing spelling and reading words! 
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Map and Swoop Open Syllables and Closed 
Syllables 
Directions 

1.  Remind your child that a syllable is a word part with a vowel in it. Usually, a word has as 
many syllables as it has vowels. Vowels are a, e, i, o, u. The other letters (like b, c, d, f ) are 
consonants. 

•  Cat has one syllable. 

•  Picnic has two syllables (pic-nic). 

•  Yesterday has three syllables (yes-ter-day). 

2.  For this activity, we will practice open and closed syllable patterns. 

•  An  open syllable ends with a vowel sound that is spelled with a single vowel letter (a, e,  
i, o, or u). Examples include me, e/qual, pro/gram, mu/sic. 

• A closed syllable has a short vowel ending in a consonant. Examples include hat, dish, 
bas/ket.  

3.  Give your child the open syllable pattern activity sheet. Ask your child to: 

•  Read the word. 

Veto 

•  Map the word (spell the word by writing one letter per box). 

• Underline the vowels (a, e, i, o, u) in the word. 

• Swoop the syllables (draw a u shape under each syllable). 

4. Repeat step 3 with the closed syllable pattern activity sheet. 

5. Discuss the meaning of any unknown words. 

v e t o 

v e t o 

v e t o 
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 Key 

Word Open Syllables 

me m e 

yoyo y o y o 

redo r e d o 

silo s i l o 

zero z e r o 

she s h e 

hero h e r o 

solo s o l o 

wif w i f i 

no n o 

Word Closed Syllables 

napkin n a p k i n 

helmet h e l m e t 

volcanic v o l c a n i c 

problem p r o b l e m 

cricket c r i c k e t 

fantastic f a n t a s t i c 

trumpet t r u m p e t 

inhibit i n h i b i t 

plastic p l a s t i c 

consistent c o n s i s t e n t 
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Open Syllable Pattern Activity Sheet 
1. Read the word. 

2. Map the word (spell the word by writing one letter per box). 

3. Underline the vowels (a, e, i, o, u) in the word. 

4. Swoop the syllables (draw a u shape under each syllable). 

Word Open Syllables 

Veto v e t o 

me 

yoyo 

redo 

silo 

zero 

she 

hero 

solo 

wif 

no 
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Closed Syllable Pattern Activity Sheet 
1. Read the word. 

2. Map the word (spell the word by writing one letter per box). 

3. Underline the vowels (a, e, i, o, u) in the word. 

4. Swoop the syllables (draw a u shape under each syllable). 

Word Closed Syllables 

cobweb c o b w e b 

napkin 

helmet 

volcanic 

problem 

cricket 

fantastic 

trumpet 

inhibit 

plastic 

consistent 
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picnic happen 

wifi zero 

no he 

hero me 

be 
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RECOMMENDATION 3: DECODE, ANALYZE, WRITE, AND RECOGNIZE WORDS 
How-to Step 2: Common Sound–Spelling Pattern 

Teacher Scafold for How-to 
Step 2: Common Sound– 
Spelling Pattern: VCe 
Syllable Pattern 

What Is a VCe Syllable Pattern? 
A syllable is a word part with a vowel in it. Vowels are a, e, i, o, u. The other letters (for 
example, b, c, d, f ) are consonants. Usually, a word has as many syllables as it has vowels. 
So, if a word has two vowels, like the word paper, it will have two syllables. Do you hear two 
syllables, or parts, in pa-per? 

• Cat has one syllable. 

• Picnic has two syllables, pic-nic. 

• Yesterday has three syllables, yes-ter-day. 

Write the words can, rid, and hop where families can see them. As you explain the silent e rule, 
write the new word. Here is a quick review of the silent e rule. When we have a word like can, 
and we add an e at the end, the word changes to cane. We do not say the sound of e; it is 
silent. The silent e changes the vowel before it to a long sound. A vowel is long when it says its 
letter name. Can has a short a /ă/. But when we add the silent e to the end, short a /ă/ changes 
to long a /ā/. Other examples include mad/made, rid/ride, hop/hope. 

Write the words stripe, shine, bake, and homemade where families can see them. As you explain 
the VCe syllable pattern, underline the VCe syllable pattern in each word. Some words have a VCe 
syllable pattern. V stands for vowel, C stands for consonant, and e is the silent e at the end of a 
syllable or word. The VCe syllable pattern works just like the silent e rule. A VCe syllable pattern 
ends in silent e, which makes the vowel before it a long sound (say its name). Examples include 
stripe, shine, bake, home/made. 

Understanding how to break words into syllables, or parts, can help children read and spell 
unfamiliar and challenging words. 

Family Activities for How-to Step 2: Common Sound– 
Spelling Pattern: VCe Syllable Pattern 
Let’s review the Family Activity Map and Swoop VCe Syllable Pattern. For this 

activity, your child will map and swoop words with the VCe syllable pattern. Let me show you. 
Review steps 4 and 5 of the Family Activity. Model at least one example. Include family members in 
the model, either the whole family or members who volunteer. 

Take the Family Activity home and practice reading words with VCe syllable pattern. Tell your 
child how proud you are that he or she is practicing spelling and reading words! 

Preparation Box 
Print Selected Family Activities 

• Map and Swoop VCe Syllable 
Pattern 
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Map and Swoop VCe Syllable Pattern 
Directions 

1. Remind your child that a syllable is a word part with a vowel in it. Usually, a word has as 
many syllables as it has vowels. Vowels are a, e, i, o, u. The other letters (like b, c, d, f ) are 
consonants. 

• Cat has one syllable. 

• Picnic has two syllables (pic-nic). 

• Yesterday has three syllables (yes-ter-day). 

2. Remind your child about the silent e rule. When we have a word like can, and we add 
an e at the end, the word changes to cane. We do not say the sound of e; it is silent. The 
silent e changes the vowel before it to a long sound. A vowel is long when it says its 
letter name. Can has a short a, /ă/. But when we add the silent e to the end, /ă/ changes 
to /ā/. Other examples include mad/made, rid/ride, hop/hope. 

3. For this activity, we will practice the VCe syllable pattern. V stands for vowel, C stands for 
consonant, and e is the silent e at the end of a syllable or word. The VCe syllable pattern 
works just like the silent e rule. A VCe syllable pattern ends in silent e, which makes the 
vowel before it a long sound (say its name). Examples include stripe, shine, bake. 

4. Give your child the VCe syllable pattern activity sheet. Ask your child to: 

• Read the word. 

cake 

• Map the word (spell the word by writing one letter per box). The silent e is written in 
the bottom right corner of the box with the consonant before it. Cross out the silent e 
because we do not say its sound. 

• Underline the vowels (not the silent e) in the word. 

c a k 

c a k 
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• Draw a curved line above the word connecting the silent e back to the vowel that 
comes before it. This shows that the silent e makes the vowel that comes before it say 
its long sound. 

• Swoop the syllables (draw a u shape under each syllable). 

5. Discuss the meaning of any unknown words. 

Key 

c a k 

c a k 

Word Closed Syllables 

stale s t a l 

trace t r a c 

grapevine g r a p v i n 

stovepipe s t o v p i p 

homemade h o m m a d 

sideswipe s i d s w i p 

stoneware s t o n w a r 

nosedive n o s d i v 

milestone m i l s t o n 

slime s l i m 
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VCe Syllable Pattern Activity Sheet 
1. Read the word. 

2. Map the word (spell the word by writing one letter per box). The silent e is written in 
the bottom right corner of the box with the consonant before it. Cross out the silent e 
because we do not say its sound. 

3. Underline the vowels (not the silent e) in the word. 

4. Draw a curved line above the word connecting the silent e back to the vowel that comes 
before it. This shows that the silent e makes the vowel that comes before it say its long sound. 

5. Swoop the syllables (draw a u shape under each syllable). 

Word VCe Syllables 

cake c a k 

stale 

trace 

grapevine 

stovepipe 

homemade 

sideswipe 

stoneware 

nosedive 

milestone 

slime 



https://youtu.be/Dh9G2cWYm84


https://youtu.be/Dh9G2cWYm84














https://youtu.be/hPyzxqa8VcQ


https://youtu.be/hPyzxqa8VcQ








https://youtu.be/bwJ0tnRTQZU


https://youtu.be/bwJ0tnRTQZU










https://youtu.be/KfFadqUFYjM


https://youtu.be/KfFadqUFYjM




















https://youtu.be/j8L7QZc7ZeI


https://youtu.be/j8L7QZc7ZeI


















https://youtu.be/Rrc_a2edRY4


https://youtu.be/Rrc_a2edRY4








https://youtu.be/nGPZ37b_CrM


https://youtu.be/nGPZ37b_CrM














https://youtu.be/CwtaMw1Jgoc


https://youtu.be/CwtaMw1Jgoc




https://ies.ed.gov/ncee/edlabs/regions/southeast/foundations/secondgrade_recommendation3.asp
https://ies.ed.gov/ncee/edlabs/regions/southeast/foundations/secondgrade_recommendation3.asp
https://ies.ed.gov/ncee/edlabs/regions/southeast/foundations/secondgrade_recommendation3.asp
https://ies.ed.gov/ncee/edlabs/regions/southeast/foundations/secondgrade_recommendation3.asp


https://youtu.be/hhLImG-MkWA
https://youtu.be/QKIw3-f6Cgc
https://youtu.be/N0SftHCxTIU
https://youtu.be/olDOvqyI-Eo
https://youtu.be/WewWhd7VQnE
https://youtu.be/7d49Jm8X-Gk
https://youtu.be/Dh9G2cWYm84
https://youtu.be/hPyzxqa8VcQ
https://youtu.be/bwJ0tnRTQZU
https://youtu.be/KfFadqUFYjM
https://youtu.be/j8L7QZc7ZeI
https://youtu.be/Rrc_a2edRY4
https://youtu.be/nGPZ37b_CrM
https://youtu.be/CwtaMw1Jgoc








https://youtu.be/QGr7nDCGRrM


https://youtu.be/QGr7nDCGRrM






https://youtu.be/VMTWP2Rhlo0


https://youtu.be/VMTWP2Rhlo0




https://youtu.be/Gu-a0nLhZ8I
https://youtu.be/x7IOPf9ULjY


https://youtu.be/Gu-a0nLhZ8I
https://youtu.be/x7IOPf9ULjY






https://www.storyjumper.com
https://freekidsbooks.org


https://youtu.be/QGr7nDCGRrM
https://youtu.be/VMTWP2Rhlo0
https://youtu.be/Gu-a0nLhZ8I
https://youtu.be/x7IOPf9ULjY


Grade 2|4|16 A Second-Grade Teacher’s Guide to Supporting Family Involvement in Foundational Reading Skills

References 
Barnard, W. M. (2004). Parent involvement in elementary school and educational attainment. 

Children and Youth Services Review, 26(1), 39–62. 

Christenson, S. L., & Reschly, A. L. (2010). Handbook of school-family partnerships. Routledge. 

Englund, M. M., Luckner, A. E., Whaley, G. J., & Egeland, B. (2004). Children’s achievement in 
early elementary school: Longitudinal efects of parental involvement, expectations, and 
quality of assistance. Journal of Educational Psychology, 96(4), 723–730. 

Foorman, B., Beyler, N., Borradaile, K., Coyne, M., Denton, C. A., Dimino, J., et al. (2016). 
Foundational skills to support reading for understanding in kindergarten through 3rd grade: 
Educator’s practice guide (NCEE No. 2016-4008). U.S. Department of Education, Institute of 
Education Sciences, National Center for Education Evaluation and Regional Assistance. 

Henderson, A. T., & Berla, N. (1994). A new generation of evidence: The family is critical to student 
achievement. Center for Law and Education. 

Kosanovich, M., Lee, L. & Foorman, B. (2020). A First-Grade Teacher’s Guide to Supporting Family 
Involvement in Foundational Reading Skills (REL 2021-042). Washington, DC: U.S. Department 
of Education, Institute of Education Sciences, National Center for Education Evaluation and 
Regional Assistance, Regional Educational Laboratory Southeast. Retrieved from http://ies. 
ed.gov/ncee/edlabs. 

Laho, N. S. (2019). Enhancing school-home communication through learning management 
system adoption: Parent and teacher perceptions and practices. School Community Journal, 
29(1), 117–142. 

Mayer, S. E., Kalil, A., Oreopoulos, P., & Gallegos, S. (2015). Using behavioral insights to increase 
parental engagement: The parents and children together (PACT) intervention (NBER No. 
w21602). National Bureau of Economic Research. 

York, B. N., Loeb, S., & Doss, C. (2019). One step at a time: The efects of an early literacy text-
messaging program for parents of preschoolers. Journal of Human Resources, 54(3), 537–566. 

http://ies.ed.gov/ncee/edlabs
http://ies.ed.gov/ncee/edlabs


REL 2021–053 

October 2020 

This resource was prepared for the Institute of Education Sciences (IES) under Contract ED-IES-17-C-0011 by the Regional Educational Laboratory (REL) Southeast, 
administered by Florida State University.. The content of the publication does not necessarily refect the views or policies of IES or the U.S. Department of Education, nor 
does mention of trade names, commercial products, or organizations imply endorsement by the U.S. Government. 

This REL resource is in the public domain. While permission to reprint this publication is not necessary, it should be cited as: 

Kosanovich, M., Lee, L. & Foorman, B. (2020). A Second-Grade Teacher’s Guide to Supporting Family Involvement in Foundational Reading Skills (REL 2021-053). 
Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional 
Educational Laboratory Southeast. Retrieved from http://ies.ed.gov/ncee/edlabs. 

This resource is available on the Regional Educational Laboratory website at http://ies.ed.gov/ncee/edlabs. 

http://ies.ed.gov/ncee/edlabs
http://ies.ed.gov/ncee/edlabs



	Structure Bookmarks



