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 >>Hello everyone and thank you for attending today’s webinar “What research 
tells us about reducing chronic absenteeism.” Before we begin, here are a few 
housekeeping items. At the bottom of your audience console are some application 
widgets you can use. You can expand each widget by clicking on the maximize icon at 
the top right or dragging the bottom right corner of the widget panel. This webinar is 
being recorded and the recording will be available approximately one day after the 
webcast using the same audience link. A copy of today's slide deck and other items are 
available in the resource list widget, it’s a green folder at the bottom of your screen. If 
you have questions for presenters, during the webcast click on the Q&A widget at the 
bottom and submit your question. We will try to answer as many questions as possible 
during the webcast. If we run out of time, your question will be answered later via email. 
We do capture all questions. If you have technical difficulties please click on the help 
widget. There is a question mark icon that covers common technical issues. I’d like to 
pass it over to Natalie Paquet. Natalie, you now have the floor.  
 >> Thank you and thank you everyone. Welcome to today's webinar we are so 
glad that you joined us to learn about what research tells us about reducing chronic 
absenteeism: what educators in Pennsylvania need to know. Today's workshop is brought 
to you by the REL Mid-Atlantic in collaboration with the Pennsylvania Department of 
Education. I'm Natalie Lacireno-Paquet and I facilitate the school support and 
improvement research alliance at the REL Mid-Atlantic. The REL Mid-Atlantic is funded by 
the Institute of Education Sciences and we serve four states and the District of Columbia: 
Delaware, Maryland, New Jersey, and Pennsylvania. The RELs work in partnership with 
the schools, school districts, SEAs, and others to use data and research to improve 
academic outcomes for students. 
 >> While I briefly review today's agenda, I'd like to ask that you use the Q&A box 
to write what you hope to get out of the workshop today. So today, what we hope you 
get out of the workshop is that you will leave information about the research on 
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strategies to reduce chronic absenteeism and how you might target some of the root 
causes of chronic absenteeism. We also hope that you'll leave with insights about various 
characteristics and strategies for reducing chronic absenteeism in your school. Today we 
are also pleased to bring you practitioners and experts who have worked in reducing 
chronic absenteeism in multiple schools and also hearing from practitioners have done 
this work in their own school. In addition, you will have some time with Q&A with our 
practitioners and experts so be sure to que up your questions and be ready to submit 
them in the Q&A box throughout our time together today. I will ask before you leave to 
please be sure to complete a brief survey so that we can know how we did and continue 
to improve in the work that we do for you. So without further ado, I want to introduce 
our first expert and speaker Cecelia Long. Cecelia is an Associate Director of Programs at 
Attendance Works. She brings vast experience overseeing the development of 
Attendance Works’ resources for reducing chronic absenteeism. She conducts and 
delivers and facilitates online and in-person learning and training for reducing chronic 
absenteeism and I think we will all learn a lot from what she has to share today. Cecelia I 
will turn it over to you.  
 >> Thank you so much Natalie and greetings everyone; it is a pleasure to be here 
with you today.  
 >> There is a growing awareness across the country about the impact of chronic 
absence on student achievement. Thanks to the Office of Civil Rights, we learned in 2016 
exactly how large a challenge this poses to our nation. In the 2013-14 school year, 6.8 
million students, one and seven, missed three weeks or more of the school year. 
Absenteeism affects communities in every state, in every district as you can see from this 
heat map. The darker the colors, the higher the percentage of students who are 
chronically absent. I want to share several research studies with you to show you the 
impact of chronic absence on student achievement. The first study I'd like to share with 
you is from the Chicago Consortium on School Research. Why do we need to be 
concerned? Chronic absence affects students from the very beginning of their school 
years. In this CCSR study, we see that students who missed additional years of chronic 
absence really were at greater risk of not reading at grade level so for each additional 
year as you look across the slides you can see that students are scoring less well and at 
greater risk and need for remediation. In the second study from Rhode Island, we can 
see that chronic absence in kindergarten is connected to poor long-term outcomes. The 
study compares kindergartners with regular attendance to kindergartners who are 
chronically absent. Kindergartners who are chronically absent had lower levels of literacy 
in first grade, lower achievement as far out as fifth grade, and they also scored 20 
percent lower in reading and math assessments. They were twice as likely to be retained, 
twice as likely to be suspended by the end of seventh grade, and they were likely to 
continue to be chronically absent. The last study I will share with you is from the state of 
Utah. These were the effects of chronic absence on dropouts. When this study took a 
look at students by the number of years that they were chronically absent between 
eighth and 12th grade, you can see that the impacts were worse with each additional 
year of chronic absence. So for students who were chronically absent for four years 
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between eighth and 12th grade, 61.3 percent of them, six out of 10, dropped out. So this 
is some of the research that is out there that shows the negative impacts of chronic 
absence.  
 >>So how can we really address this issue? I would like to take a few moments 
today to offer some ideas to frame how to design effective solutions. Our other speakers 
today will give you greater depth and examples about what can be done both in 
Pennsylvania and at the district and school level. The first part of successfully addressing 
absenteeism is to understand why students are absent. Attendance Works divides these 
reasons for chronic absence into four categories. We look at barriers, such as illness, 
chronic illness, lack of access to healthcare, poor transportation, these are things that 
make it very difficult for a student to get to school. The second category we look at are 
negative school experiences. Are students avoiding school because they are struggling 
academically or socially? Is bullying going on? Is there an undiagnosed disability that is 
keeping the student from being successful? That's the second category. The third 
category is lack of engagement. The student may find the curriculum not culturally 
relevant or engaging. They may not have meaningful relationships with adults in the 
school. And the final category are misconceptions, that absences are only a problem if 
they are unexcused, or missing a day here or a day there is not a problem. These are not 
exhaustive lists. You probably have more factors that you can identify but again the key 
is that we understand what is driving the absence so that we can craft the right solutions. 
In our work with districts and schools across the nation, we really see these five site level 
strategies as being effective and critical to reduce chronic absenteeism. Part one or A is 
that we need to engage students and parents positively to build that partnership with 
parents before any issues occur with attendance. Second we need to recognize good and 
improved attendance. So many of us grew up with perfect attendance but we know that 
rewarding the handful of students who have perfect attendance isn't going to motivate 
change amongst those who really need it. So good and improved attendance, marginal 
improvements, is really important. Third we need to monitor our attendance data and 
practice. Paying attention to who’s missing and knowing what is happening really gives us 
the opportunity for early intervention, and that is the fourth point, that with the data we 
are able to know which students are headed off-track early so that we can reach out not 
in a shaming or punitive way but to provide a personalized and early outreach that re-
engages the student, finds out what's happening with the family, and gets the student 
back to school. The last piece I would highlight for you is the importance of developing 
programmatic responses to barriers, not just solving things one by one, or case managing 
our way out of chronic absence. We really want to be able to look at larger patterns and 
larger solutions. So I will give you an example of that. We worked with one school district 
where many of the elementary school students were not getting to school after 
significant snow and it really wasn't long before they figured out what was going on. That 
the snow was piling up and it was hard for parents and little kids to get through the snow 
drifts in the unplowed sidewalks, so that led to a conversation with the city about clearing 
those sidewalks on the way to school a priority. So that was a fantastic example of how 
you were able to use the data, ask the right questions, and come up with a solution. At 
Attendance Works we talked about a tiered system of support. What we really want to 
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have are comprehensive interventions. Often what happens is when we deal with 
attendance, we only think of tier 3. We think of the kids who are missing the most school 
and our interventions all focus on the highest cost and at the latest point. This is instead 
a model that is much like a public health model where we want to promote good health 
before we get to heart surgery. Or if you do RTI, as we are talking with educators, it is 
teaching the lesson right the first time so that you don't need later intervention for large 
groups of students. So we talk about tier 1 being your universal strategies, your 
prevention strategies, tier 2 your early intervention strategies, and tier 3, which we only 
want to reserve for the students who really need it, are intensive interventions. And that 
way as a system we are able to prevent needed remediation and we are headed to lower 
cost strategies, which in these times is a really important thing for us to focus on.  
 >> Let me give you some examples of the different tiers and strategies. What is 
tier 1? At tier 1, what we are trying to do is engage with families and students with 
strategies that are sufficient to encourage good attendance among students. So every 
student, every family would benefit from tier 1 engagement strategies and for many 
families tier 1 is sufficient. These are families who are willing to partner with the school 
and who had good experiences with the school in the past. Tier 1 is so important because 
we are creating a positive engaging school climate to support attendance. It promotes a 
sense of belonging; we make learning engaging so students don't want to miss class. We 
engage in restorative practices, not punishment, we meet the basic needs of our most 
economically challenged families, and we build awareness about how absences can easily 
add up to too much time lost in the classroom. At tier 2, we are looking at targeted 
interventions, either to individual students or a group of students, to remove identified 
barriers and increase positive connections to motivate good and improved attendance. 
Who are we talking about in tier 2? These are the students that are missing 10 percent or 
more of the prior school year or the current school year for any reason. These may be 
families who are experiencing some challenge in their family lives whether a chronic 
disease, job loss, or some change in the family circumstance. And for these families, they 
need tier 1, and tier 2 helps them with removing the barriers to school attendance. These 
are families who may need a little help understanding how to access the support, but 
with the right outreach, they go from seeing school as of the deliverer of bad news to 
school as being a support and partner and help. 
 >> I want to say a few words about how we use data to identify students for tier 
2 support. One of the most exciting things about chronic absence data is that it’s a great 
early warning indicator. We know as I shared in the research that when students are 
missing the prior year, missing 10 percent, it is fairly predictive of what might happen in 
the next year. So if you know your list of students who are chronically absent in the 
previous year that actually will allow you to take some positive actions on day one of 
school with that student. And if you are using 10 percent, you are able to look over time. 
So you are tracking in the first two weeks of school how many students have missed two 
days. In the first month, you are looking at who has missed two or three days. In the first 
three months you are looking for four absences and afterwards, 10 percent of the days 
that have elapsed. Why do we give this guidance? One of the most interesting questions 
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that the Baltimore Education Resource Coalition answered for us is when we asked them: 
is the first month of school predictive of the rest of the year? And it was a fascinating 
question with a great answer -- basically what they found when they looked at a years’ 
worth of data was that students who missed 2 to 4 days in the first month of school 
(September in Baltimore) were five times as likely to be chronically absent. And students 
who missed five or more dates were 16 times as likely.  So, that really validates our 
observation that prior year chronic absence is pretty predictive of the next year. For Tier 
3, these are the most intensive interventions that we offer often for multiple agencies or 
with specialists in our school district, or community. These are the services and 
interventions that we want to reserve for the most serious cases, for students who are 
missing 20 percent or more of the prior or current school year. These may be families 
who are involved in different systems, like child welfare or juvenile justice. So, these are 
families who may be feeling hopeless because of the difficult barriers they may be facing, 
whether homelessness or incarceration and they really need the intervention in order to 
be successful in helping their students get to school every day. So, who can help families 
in tier 3? Here is a list of some of the people who I have seen successfully help. It's great 
if you have community schools, family liaisons, integrated service teams, your IEP team 
actually is a very important resource that people sometimes do not think of immediately 
but you should, community mental health services etc. When you look at this list, think a 
moment to yourself, who would you add to the list in your own community?  
 >> When I am working with schools I often make sure that they understand the 
different attendance categories. We talked about what chronic absence is, but I actually 
urge practitioners to look at both satisfactory attendance, missing less than five percent, 
and at-risk, that kind of gray area between satisfactory and chronic. Because it actually 
helps you craft how you respond to a family. So for instance, if you're talking with the 
family or student and they have satisfactory attendance, don't be quiet, take that 
opportunity to congratulate the parents on making attendance a priority and encourage 
them to keep it up. If a student is missing between five and nine percent, they are 
getting close to being chronically absent. Let parents know you are concerned that their 
child is beginning to head off track. And if a child is missing 10 percent or more, what 
you want to do is let them know of your concern that the child may be academically at 
risk because of missing so much school and discuss the underlying causes, and see how 
you can help. And particularly for the students who are missing 20 percent or more, this 
may be the time to bring in your additional resources to have this conversation. 
 >> I want to end my comments with an invitation for you to explore the resources 
on the Attendance Works website. This is one example of the free toolkits and resources 
that we make available thanks to generous foundation support, but you can go on the 
website and you can download many different resources that might be helpful to you. 
 >> At this point, I'm going to turn it over to Aimee Evan. Before I continue, I 
would invite you to put any questions you have for me in the question-and-answer box. 
We will be taking questions at the end of the webinar and I'd be happy to come back and 
answer any that we have time to address. Without further ado, I'd like to invite Aimee 
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Evans, who is a senior research associate with the REL Mid-Atlantic to talk about reducing 
chronic absence in Pennsylvania. Amy?  
 >>Thank you Cecelia. Good afternoon, everyone. I am also excited to be here on 
this beautiful Thursday afternoon, or beautiful whatever afternoon in case you are 
hearing this as a recording and not joining us live. We will drill down into the 
Pennsylvania context and also hear a little bit more about PDE's chronic absenteeism 
indicator that they’ll be calculating starting this school year. And as some of you put in 
the Q&A Chat Box in terms of what you like to hear more of, we'll be getting into that 
area as well and we will talk about where to start with your own chronic absenteeism 
context in your own schools. We would like to invite you to fill out another poll if you 
know what is the percentage of students at your school or schools that are chronically 
absent? If you are at an IU, you can feel free to pick one school or you can feel free to 
pick what the overall area seems to experience in terms of chronic absenteeism. If you 
don't know your current chronic absenteeism data, it's okay. We will talk about how to 
really dig in and find out who your current students are that could be, as Cecelia pointed 
out, at risk or currently chronically absent. And then too if you're not comfortable sharing 
what your current chronic absenteeism data looks like but you know how to access and 
where to go to find it, that is fine too. You can indicate the last answer. So go ahead and 
indicate your current chronic absenteeism percentage. We will compare that to 
Pennsylvania across the state. 
 >> So if you all can see, among those who answered, some would prefer not to 
answer but know how to access data, but it looks like some of us don't currently know 
what our chronic absenteeism data looks like, which is fine, that's quite okay and hope 
you get further information out of this webinar. Some of us are right in the middle range, 
so experiencing some at risk chronic absenteeism. Let’s take a look at what that looks like 
compared to Pennsylvania across the state. As Cecelia shared, OCR in 2016 released, for 
the first time, national chronic absence data and, as you probably figured out, it is just a 
different way of looking at your attendance data. What we are interested in is for kids 
who are absent, how much are they absent?  How often? How much school are they 
really missing? Because we know, as Cecelia pointed out in the research, that missing 
school really matters. We cannot teach kids if they are not there. And for kids in 
Pennsylvania, how often are they absent, and how prevalent is the issue? Is it a handful 
of kids? Is it a larger chunk of the student body that struggled to get to school every 
day? Really knowing and understanding this information in your own context, as Cecilia 
pointed out, will really help and dictate how you address your own chronic absenteeism 
information. As we can see across Pennsylvania, more than half of the schools have a 
significant or higher chronic absence issue, and significant is anything more than 10 
percent of the kids who are chronically absent. So if more than 10 percent of your 
student body is chronically absent, then you are considered to have a significant chronic 
absence issue. Anything higher than that usually requires, as Cecelia pointed out, a 
schoolwide intervention as opposed to perhaps working with a few families.  
 >> Schools that tend to experience higher levels of chronic absenteeism, if you're 
in an urban a town or a school located in a rural area you tend to experience higher 
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levels of chronic absenteeism. This could be due to transportation, could be due to the 
percentage of low-income students. Because, as we know, low-income students also tend 
to struggle with getting to school every day. You may experience this as well if you are in 
schools with high percentages of low-income students.  
 >> Since the release of this OCR data, many states have taken a closer looks at 
their absence rates and trends, including Pennsylvania, As many of you know from the 
guidance that PDE recently provided, Pennsylvania will be including a chronic 
absenteeism indicator in their accountability framework starting this school year. They 
will calculate chronic absenteeism based on the number of students who have missed 
more than 10 percent or 18 school days across the academic year. A bit more about this 
guidance from PDE clarifies a few things. The first is the denominator of students that 
they’ll use to calculate the chronic absenteeism indicator. Students enrolled for less than 
60 days will not be included in that chronic absenteeism calculation because as they 
recognize it's really difficult to intervene with a student who has been in your building for 
less than 60 days. The second thing that PDE clarifies is pertaining to what does absence 
actually mean. The second bullet includes what PDE's definition clarifies, which is two 
things - the student is absent if one they are not physically participating in instruction or 
instruction related activities for at least half the school day. So if the student comes to 
school late, they may or may not be considered absent for that day. Students who are in 
ISS for half a day and not participating in instruction related activities will also be 
considered absent. The third thing that PDE clarifies around their chronic absenteeism 
definition is that an absence is an absence regardless of the reason. So chronically absent 
students will include the students who have been absent regardless of whether the 
absence is excused or unexcused. At the end of this presentation and in the guidance 
that was provided to you, Pennsylvania does provide a contact information if there are 
other questions that you have around the calculation of this, around your data, and we 
would encourage you to contact them if there are further questions about what this 
definition means and how the data will be calculated. For our purposes though, we want 
to move on to how do you start addressing your absent students? What is the first step 
that is helpful that you can do right now? You can look at your data immediately, start 
getting a team together. The first step is to really get and share and examine your 
absence data. You want to look at how your SIS allows you to look at absence data. And, 
again, this is not any data collection it is really just a different way of looking at your 
attendance data. If your SIS doesn't allow you to look at and examine, and disaggregate 
absenteeism data, there are several spreadsheets available to help you do that 
calculation and the disaggregation. We would encourage you, as Cecelia mentioned, to 
go to the Attendance Works website, for example. They have free spreadsheets where 
you can upload your attendance data, and the spreadsheet will help you calculate and 
disaggregate your attendance data so you can look at what we'll talk about next, which is 
the first thing you need to know is how many and what students have been absent? How 
much school have they missed? So if we are looking to calculate our chronic absenteeism 
rates right now by February, who and what would be considered chronically absent? Who 
and what would be considered at risk? If you think back to what Cecelia shared, it comes 
out to roughly about two absences a month. So if we are looking to calculate the 
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percentage of students that are chronically absent right now, it would be the kids who 
have been absent roughly 10 to 12 days at this point, and for those who are at risk, that 
would be roughly about 6 to 8 days. We want to make sure that if we have students that 
are currently at risk or are already there, how can we intervene now? How can we 
address our chronic absence data immediately? Digging into reasons why and who these 
students are, as Cecelia mentioned, may help us address these students more succinctly 
and more appropriately. Are there patterns? To the students who are either at risk are 
already chronically absent, that can help you determine what to do next. For instance, do 
your low income students have a more difficult time getting to school every day? Why is 
that? Try to find out what barriers exist. Could it be just the snow not being shoveled on 
the way to school? Could it be a bus that passes them by? Could it be about 
transportation or is something else creating a barrier for them to get to school? The other 
thing we would encourage you to do is combining some of these demographics and 
looking across grade level. What we typically find is that transition years tend to be 
higher levels of chronically absent students, so kindergarten, sixth grade, ninth grade. 
They tend to have the most difficult time getting to school. And so what can we do in the 
short-term to encourage them between now and the end of the school year to come to 
school every day on time? And then what can we do in the long-term to really plan and 
address those difficult transition years? Thinking about and preventing some of the 
chronic absence issues that you may be currently experiencing. Last thing we would 
encourage you to do is to disaggregate your attendance data, your chronic absenteeism 
data, and absence data by when. When are students absent? Is it on Monday? Is it on 
Friday? Is it on Wednesday? Is it on Thursday? Is there some days that students tend to 
be missing more often than not, and are there things you can put in place to really 
encourage students to come? A lot of times double incentives on Fridays for attendance 
is a really effective way to get students to make sure they come to school on Friday. And 
then we would really encourage you to determine why. Why, as Cecelia mentioned, what 
are the reasons students aren't coming to school? Is it that they can't? Is it that they 
won't? Is it that they have other things they would rather do? What are the reasons? 
Why?  And how can you address those reasons? And then lastly, let your data guide your 
action. So if you're at a district office looking at your chronic absence data, do you need a 
targeted approach for a small subset of schools that the students are really struggling 
with coming to school every day and really determining why that might be, or do you 
need a districtwide initiative for all schools? And you need to get all hands on deck and 
really figure out with your community partners and with your other social services to 
determine what and how you can address the chronic absence data that you are 
currently experiencing and seeing. And again similarly at the school level, do you need a 
targeted approach for a small handful of students or does is require a schoolwide 
initiative for all students? Regardless of what you put in place, school leaders are one of 
the most important actors to get onboard because they really set the tone. They embrace 
and enforce a policy and pull together resources in a team, without school leaders 
indicating that this chronic absence is a priority, much of this work falls by the wayside. 
These are just some very first preliminary steps to addressing and getting a handle on 
what you can do to address your current chronic absenteeism data right now. I'd love 
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again, as Cecelia mentioned, if you have questions, please feel free to put them in the 
Q&A box and we will have time at the end of our next presentation to interact and get 
some of your questions answered. But right now I would love to turn it over to one of 
those very school leaders who set the tone, enforced a policy, and pulled together 
resources and a team to really decrease student absences. Nima Tahai was a principal at 
Garfield Elementary. Together he and his partner, Jamie Lopez, developed a 3 tier 
approach, as much as Cecelia described, that aligned data systems and programs to 
promote good attendance for all students. We are so grateful that you are here Nima, I 
will share that Jamie unfortunately - it's that time - is very under the weather and lost her 
voice, so unfortunately Jamie won't be joining us today. But Nima is here and he and 
Jamie worked so closely together that they can complete each other sentences. We are 
grateful for you Nima and are excited to hear more about how you went about 
addressing your own chronic absenteeism data.  
 >> Great thank you very much for the introduction. Hello everyone thank you for 
taking the time to be on his Webinar today. I'm excited to take some of the practices that 
you've heard so far in the Webinar and share with you a little bit more about  how that 
specifically looked like in Garfield, some the things we learned along the way, and some 
of our successes. A little bit about Garfield and me: I was a principal at Garfield 
Elementary school for six years, and now I work for a nonprofit here in Oakland California 
focused on education policy. When I stepped into Garfield, it was my first principalship. I 
was very green. I also did not know very much about chronic absence, although I did 
know it was a problem at Garfield, among some other very significant challenges that the 
school was facing. When I came into Garfield in 2010 I was the third principal in five 
years, and I want to just paint the picture of the school I was walking into. There were 
no clear systems set up academically or school culture wise. We were really building a lot 
from scratch. A lot of that institutional knowledge had left with previous principals and 
the school was just really struggling to have a clear identity of what it was we were trying 
to do.  We had been fractured a little bit among staff around the different programs, and 
we had starts and stops with different principals. Really uniting the staff was one of the 
most important things I could do starting off and actually rallying around coming chronic 
absence is one of the ways I did that. One of the things I also want to name was that at 
the time the staff I came into, because of the change in leadership, had some very strong 
opinions, some staff members did, around initiative that would always fail. Starting 
something new at Garfield was not necessarily welcome with open arms, and certainly 
asking teachers to do what they would consider to be one more thing was not very 
popular. And, as you'll see, as I talk more about the specific strategy, getting some quick 
wins, getting this off the ground was my priority. Actually making sure that we develop 
those systems first and then started to ask teachers to invest their time was very 
thoughtfully laid out. Jamie was my partner in crime the whole way. She works for a 
community-based organization that understood chronic absence in a much great deal and 
she helped kind of bring me on board and helped me understand the level of the problem 
that we faced at Garfield. As Jamie and I prepared for this presentation today, we kind of 
talked through what are the key elements?  What was our secret sauce in terms of the 
success we had with our data? It broke down into making sure that school culture was in 
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place. For each of these I will spend more time talking in future slides, but that a culture 
around on time every day attendance, constant messaging, making sure that we were 
clear with everyone in our school community that this is  absolutely a priority. Yes, 
academics are important, student safety is important, but none of that matters if you're 
just not here, so we need you here. I definitely stepped into my role and developed a 
greater understanding of the principle as a champion of this work in my own 
development as a school leader.  Just really understanding the power I had and 
everything I say people listen; so I need to be very careful with my messaging. And really 
building out an attendance team this is not a one person thing, there is no savior - one 
principal, one person steps in and does this, it's really a group of people who come 
together, and the principal plays a role in that. We’ll talk a little bit more about data. It is 
just critical that you have correct data that you are using and that you are just creative, 
with the limited resources we have in schools today.  Here are what our results look like 
and then I promise we will dig into some specifics. So over time and I like that this graph 
shows you three different slices, we talked a little bit about earlier in this presentation. 
Our whole school data chronic absence dropped, for African American students it 
dropped, and for our kindergarteners. And I want to call out specifically, as you look at 
this data for our African-American students, this clearly tells you a story here that the 
experience for African Americans in our school and outside of our school in city was 
different than our other students. There were additional challenges both inside the school 
and outside the school that were happening and the mantra that we created at Garfield 
working with all students, especially the highest need students, was identifying we need 
to learn and understand their story and build a strong relationship. We can’t help 
someone come to school more if we don't understand what is going on and what is 
keeping them out. That was part of our strategy with our African-American families. We 
created an African-American family counsel, really  were much more thoughtful about 
how are we doing outreach  to our African-American community and over time in building 
those relationships and doing the tier 1, 2 and 3 strategies, we start to see those 
numbers drop. Another subgroup is the kindergartners. So we had a lot of families 
coming in at the early stage of kindergarten, and what we started to notice with them 
was when their kid got sick or cough or sneeze, they wouldn’t just keep them out one 
day, it was three days. Maybe the preschool had a rule that you can't come back if you 
have a cough, maybe it was just the family’s belief that I am never going to send my 
student to school if they're not 100 percent. We worked with families, we looked at 
district policy, we had a school nurse, and we really helped them understand hey you’re 
contagious between these times but actually if there is a lingering cough, you're okay. 
You can come to school. You don't need to miss a whole day for that. There's cough 
medicine you need or if it’s asthma that you have our school nurse can help you with 
that. And not every year did we have a school nurse. When I say school nurse that could 
be the office secretary or clerk or someone who plays that role. But again the theme is 
looking at the data and understanding where your outliers are, where the data suggest 
you need more action, and digging in deeper to understand what those challenges are. 
Let me talk a little bit about how I viewed my role in all this. I think first and foremost a 
school leader has to be a champion for the messaging. It is absolutely critical that it's on 
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time every day. I didn't come in with that. I would have a family come up and say “my 
gosh sorry we missed a few days, some things came up.” And I would say, “It’s okay; 
glad you're here now.” And that messaging over time I got a little bit sharper in language 
and I said, “We really missed. You we really need to be here on time every day. It 
matters.” So I say it in a way that shows that I care as much about your child being in 
school, in this chair, as I do about that thing that kept them out. I think building that 
confidence as a school leader and modeling that for your staff. We are not just here to 
say you miss school, it's okay. We are here to always remind you is not okay to ever miss 
school. If you had a good reason, we understand for a day or two. But you have to come 
back, and we can never have you missing multiple days. It is something we have to dig 
into, and that's where your data comes in and you start looking at the data and noticing 
trends like “why are they missing every Friday?” or “it’s and September someone missed 
six days already, let’s dig in because something's going on.”  And families often won’t 
come and share that with you. But if you take the time you get to know them and let 
them know you care you’ll start to learn more about some of those barriers and 
resources. Aligning staff resources and money is absolutely critical. As a principal you 
hold a lot of those decisions and making sure that at any given point chronic absence in 
attendance is one of your top three, if not part of your top five. Schools are just 
inundated with different initiatives, and you can't let attendance fall down on that list. It’s 
your core belief that if kids are not in school and safe, none of the other initiatives 
matter. It doesn't matter what you’re teaching in math or what your social emotional 
learning curriculum is, if that child is not there. That cannot drop lower than your top 
three or top five. And I'll applaud Oakland District for this. They really held that as 
principal, you look to your superintendent for some cues and they were clear that 
attendance is important so that also gave me the confidence to say okay, it’s right for 
kids and I am being held accountable to it.. That’s just super easy, we have to get really 
good at this. I’ll talk a little bit more about accurate data, you know as the principal, 
because this initiative is rolling out and relatively new in Oakland, I was in a great 
position to give the district a ton of feedback. I was taking the cues. I understood this 
was a priority. I saw that it was important for kids in   my school. So, for anyone on the 
line that works in the school or works with the district, understanding we need to give 
feedback to the system. You get a set of data; if you need different data, you will need to 
create it yourself, which is time intensive and might be necessary at first. Or you need to 
reach out to those folks running the data and say I need to tweak instead of giving it to 
me by the week I need an additional column  that says what’s the trend is over the last 
month. You just start to see things that you are like if we had this, we might be able to 
do better. The last piece, which I’ll hit a couple of times while speaking today is 
delegating.  The principal cannot do it all. You have to understand putting together an 
attendance team is critical and, frankly, just assessing the strength and weaknesses of 
that team and being flexible enough to plug in where you feel like the team otherwise 
might need help. That could be more on strategy, that could be more on understanding 
data; but certainly you can't be facilitating every attendance team meeting. You need to 
identify someone on your staff who could do that. Who can bring others together on that 
team and over time kind of coach and debrief with them and train them up to do it. But 
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you have to understand at any moment you might get pulled out and that attendance 
team that happens once a week can't just fall off because you have an emergency to deal 
with.  
 >> Let’s talk more about messaging. At Garfield when we talked about messaging 
it was on multiple levels. One is just a clear slogan “on time every day.” Was super easy, 
I would say it at every chance I got. I mean, I am talking about if it's the morning 
announcements and I am talking about big things that are happening I am wrapping that 
up with, “and thank you for being here on time every day.”  If I am at Open House 
talking to families, I am always clear  about  messages every time I have an audience in 
front of me “on time every day” was usually the first thing. “Thank you for being here on 
time every day.” “If your child is not in school, your child is not learning. We need to 
make sure that's happening.” Just training my staff around the idea of my own 
awareness. We can have empathy, but we just can't accept excuses because there's 
always an excuse for not being in school. We can never say that we will accept that 
because then we start understanding that we will let students not be at school, and we 
have to be and hold that firm line. Building out goals. I thought goals was one of the 
strongest pieces that we developed over time. I think the first year we did this we were 
just trying to set the level of challenge, by year two and three we have some comparative 
data and we are starting to see the numbers come down. We said, “What about if we can 
get to nine percent? Can we break the 10 percent barrier? What if I can get to seven 
percent?” So you start setting goals and that also becomes part of your messaging, 
especially with staff, as you're engaging them in talking about what percent of their 
classes is chronically absent? And then you find teachers start to feel more engaged in 
coming to you and saying, “Yeah, I noticed I have 15 percent of my class and I know 
that the school goal is seven percent. What can we do?” I think that's exactly what you 
want. A teacher that's been proactive, asking for help. And the principal and the 
attendance team need to say, “Let's work on it, let’s do some case management of 
students in your class, let’s do some fun incentives just for your class.” I think earlier in 
this presentation we talked about as a district you want to think about are you just doing 
some schools or every school. As a principal you're also thinking about do some classes 
just need a little bit more. Do they end up getting a handful of kids that have some more 
challenges when it comes to attendance and we need to just beef that up? And 
celebrating the heck out of everything. Making sure that there is just a celebration 
system that is built into your school was really another easy win offering small prizes, and 
letting students know this is an “on time every day rally.” We will do it three times a year 
and really celebrating not just perfect attendance but improved attendance. You get 
creative with different categories and [the key message being to everyone, “you are here 
and that’s important. Keep coming.” When you think about resources with the school in 
Oakland, California I think was in the 40s or 50s in terms of funding per student, so as I 
share these strategies it is not that we had a ton of money to go and buy toys or the 
staff to help do this work, but we made it a priority. So making sure that when I had 
discretionary funds in my school two part-time attendance case managers to me were 
absolutely necessary. We are going to do that and then we are going to decide 
everything else that we need and that helped build out our attendance team. Our 
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attendance team was myself, the community school manager who came from the 
community-based organization hired case managers part-time for attendance. We hired 
case-managers, part-time attendance clerks so we had someone else cover the office in 
the office so our attendance clerk could sit in. The years we had a nurse, we would have 
the nurse there. And if any teachers wanted a prep period, it also helped to have a 
teacher's perspective. Almost like an IEP team or an SSP. You are doing this weekly, the 
attendance team is meeting weekly. I'll show you some data sheets that we were looking 
at in a couple slides. You are really pouring over this data and in a week, things can 
change. In a week if a kid misses two more days, they suddenly go from satisfactory to 
at risk or from at risk to chronic. That's the level of data mining you need to be doing to 
catch it right when it happens and set a goal that we need to reach out today, glad we 
looked at this data, we need to make sure we have an action plan. And then the partner 
on staff that I was sharing earlier. You can have this attendance team up and running 
pouring over this data and not have every teacher on your staff chanting oncome every 
day and super into this. You can build out these systems, going off my experience at 
Garfield, where there was some initiative fatigue. If your situation is different please by 
all means but if you find yourself in a situation like how do I bring this into my school 
community? You could layer it in asking teachers to do more and more over time. As they 
see that it is more successful the more likely they are to lean into it.  But the one thing I 
made sure starting in year two of this initiative, I realize that once a month at a staff 
meeting there's always more to talk about then we have time to talk about, but 10 
minutes for attendance and our attendance goals and chronic absence that became a 
nonnegotiable. So we would always print out data for every class, show every teacher 
their list of students that are chronically absent and lists of students who are at risk and 
satisfactory. Just making sure. They already knew this for the most part, but the nuance 
of like, “I thought the student was in this category. They must have slipped.” That's what 
helped. The teachers know the most chronically absent, but don't always know the 
students who are at risk of becoming chronically absent. So as you think of the tiers, that 
tier 2 group of students who are starting to really slip into needing much more attention, 
you want to try to catch them as soon as possible so that your tier 3 intervention can 
really be focused in on the highest need and you catch those students as they start 
slipping into bad habits with attendance before they are just full-blown missing more 
school than they should. And now you're like we have another student we have to case 
management, you want to catch that a little bit earlier. I want to talk more about data. 
Ensuring that the data was accurate, this was something that over time we got much, 
much better at doing. And frankly, when you look at the data, sometimes you’d realize 
that this kid is on the list but I actually think they should not be at risk they should be 
chronic. I haven’t seen Johnny at school for like a week now. Looking at that data, makes 
sure that it's accurate. You can follow up with teachers around their attendance taking 
policy. Oh no, there was a sub for a couple days in that room and maybe they forgot to 
take attendance. It is critical to make sure that the students are actually being counted 
for when they should be. And as I'm looking at data with my team, I'm also making sure 
that I'm giving strategies. If there are tons of kids that slip into chronic absence, we have 
a limited amount of resources of time that we can put in. How are we going to invest 
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that? Are we going to decide that we are going to take two students for the next three 
weeks and have parent meetings? Are we going to invite all six of those families in and 
try to do something with them? Knowing the families and deciding the strategy was a key 
part of these attendance meetings. In between the five or six of us that sat around that 
table, someone usually knew the best approach. Like “I'm going to talk to so-and-so's 
grandmother because I know mom works late nights and grandma actually brings him to 
school.” So using what you know about the family, or, frankly, just getting to know the 
family better. We would do home visits if we didn't have the information we needed. We 
got really good about showing up with love and saying, “Hey, we noticed your kid has 
been out for a while, let’s talk about what we can do to help.” And for me, busting 
barriers was something I would do both at the school and at central office. My 
attendance clerk can’t run attendance if the teacher does take it. So sometimes I am 
following up with teachers. But also central office made it a commitment to give us a 
certain amount of data. If we are meeting Monday morning at attendance meeting, if the 
data wasn't available, our meeting was shot. We started to depend on that, so really held 
the system accountable at the district level, as well, to make sure that we have the 
information that we needed. The last thing I’ll say about my role on that attendance team 
for now is reiterating that the principal cannot be the sole driver of this work. You need a 
team leader who was highly competent and can really facilitate the attendance team 
meetings, and you need a team. You need other people who care deeply about this, and 
their sole job is focused on this. I can't speak enough of the importance of attendance 
case managers. These were former moms in the community who came on part-time and 
really understood that their children had good experiences in school and needed to be 
there, and that when they came across other families, they could connect with them at a 
family level and can say, “I get it. I have kids, I know. We have to get your kid to 
school.” And they having some difficult conversations. Our families often times through 
those attendance meetings gave us feedback that the school needed to improve in 
certain ways. To be more welcoming, or certain teachers discipline habits were harsh so 
the kid’s crying and doesn’t want to come to school. In those meetings, we’re learning 
from them  about their own life and what's going on in home but also a little bit about 
insight and feedback into our school, about how we need to improve to show up for 
families at all times. And a principal can't do that all. You need a team that can help build 
that out for you. When you think about the attendance team, I think essentially it's a 
data-driven team that is looking at the information that your school has on attendance. 
You want to get as many specialists on that team as possible. As long as it's just more 
than the principal. If you don't have one of these and work at a school, I think this is one 
of the things you can actually get up and running and have short-term goals for just the 
spring. Get an attendance team up and running. We will start looking at our data. And we 
will start to think about where do we want to start - tier 1, tier 2, or tier 3? For our 
school, we started at tier 3. We started with our most chronic absences, and that's 
because we just happen to have a grant that allowed us to start with hiring those 
attendance case managers. That is how they came on in the first place and then we 
realized we actually couldn’t do this work without them. But picking you know do you 
want to start with tier 1 and all the kids and doing some celebrations and starting to build 
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the common language and themes around attendance? Or the most chronically absent 
students? I think you could go either way. You just want to say we want to start looking 
at data and moving the needle in some way, starting to build some momentum around 
this work. This is what our tiered approach looked like. So when we talk about “the 
wildcat way– was on time every day” that’s our coacher piece. We did exactly what you 
heard earlier in the presentation. We had our three tiers. We started with the very top. 
We started with the intensive piece, with the case management. Again, because we had 
a grant for that. If I had to say which of these is the hardest, I would say two. I’d say the 
second tier. When those kids are super chronically absent, you know you have to do 
something. Then the kids who are generally having good attendance, throwing on an 
assembly for them is something you need to build in your culture. It makes sense, 
schools do that, they do recognitions. The second row of early intervention and at risk, 
that's where your data piece is key. You are really starting to catch the problem before it 
starts to snowball. I think when we got really good at tier 2 is when we saw that we had 
less students at tier 3. Our attendance case managers pretty much started to put 
themselves out of work because they had less students they needed to case manage. I 
say that jokingly because their work just shifted from tier 3 to tier 2 and just mining that 
data. Now instead of 10 absences or 15 absences setting off an alarm for us, five or six 
absences are starting to set off that alarm. You just kind of keep moving that back. And 
we knew we would never get to zero percent chronically absent. There are things that 
happen in life that are going to cause that but we certainly understood that our rate was 
much higher than it needed to be. And we kept working at it and things we did for all 
students really changed over time. I think, certainly, the easiest was our idea of every 
trimester doing an attendant celebration, and we had teachers who pointed out to us that 
these are kids. They don't choose whether not to come to school. It’s not fair that they're 
not getting recognized like their peers. So there is healthy dialogue in our school site 
about how you honor that sometimes kids don’t make that decision, it’s the parents.  We 
started doing more positive things for some students; every day they came to school they 
got a raffle ticket and at the end of the week they would do an attendance raffle. So as 
folks start to see here is the system, could it be better?  You start to layer on another 
piece and, again, it’s the attendance team that holds this but teachers start to become a 
critical piece of doing the feedback on how well it is going. Another quick one, we noticed 
rainy days we were having trouble so– every rainy day we did a raffle. We made sure 
that our families knew that on rainy days we do a raffle and we give the prize that day. 
That’s just another little nudge because we always just imagine that kid saying to their 
parents “No, I really have to go to school.” What’s that thing that is really going to urge 
that kid? We hope it's educational alone but sometimes a little extra raffle prize helps. 
The data pieces, if you have data that you're looking at, these are the things we said are 
absolutely necessary. If you don't have data you're looking at, here's an idea of some of 
the things you can ask for. I think just easy to access is critical. With the subgroups, if 
there's just one thing I have to say, the frequency we got their data and subgroups. I 
want to know by ethnicity, by grade level, by class, by gender, by fluency, just as much 
as you can because you really start to notice trends and that really helps make sure the 
strategies you pick are the most aligned with what you should do. And having data at 
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different intervals, there was weekly data we would look at. There is also monthly data 
we would look at. There is data we would put in front of teachers. There is data we 
would look at as an attendance team. Teachers have to see data by student name and as 
the attendance team, we wanted to see our overall percentage and we wanted to know 
what the most recent list throughout the school is. We also want to know how our grade 
levels are doing and both encourage and celebrate when things are going well and dig in 
a little bit and  offer more help  when we thought that those grade levels needed that. 
Here's an example: so this is an example of a datasheet that our attendance team would 
look at. I think this was something we appreciate getting from the district office. It offers 
both kind of a snapshot by grade level and by ethnicity and into the categories of 
satisfactory, chronic, and severe. So we would get this data, and it was produced 
monthly by our district, and it was a great snapshot. So we had a school goal. We would 
say we want to get to X percent chronic absent by the end of the year, we could look at 
this report and so you know what we are at this percent is right now. And now we are at 
11.5 percent and our goal is nine. Then you start mining down you say, “wow look at our 
African-American females, they are at 22 percent, ok let’s talk.” We have to figure out 
what we are doing for that. Or look down and see some of the grade levels and we want 
to point out ok kindergarten and pre-k are doing really they are at 5.4 percent. That 
didn’t happen by itself, we were really intentional but maybe some of the other grade 
levels, looks like fifth grade, maybe we could dig in some more. So an example of a 
datasheet I would say once a month getting something like this really helped us. This is 
what we got weekly from our district and I will shout this out too. This is in 2016, we 
were not getting this when I first started this is a kind of thing that built out over time 
when principals like myself and others gave feedback. But the district really got into it 
and said every week we will shout out your chronic absence data and suspensions, as 
well. This is one sheet of several dashboard schools would get, color-coded. You want to 
be in the blue; you want to know you're doing. At Garfield, it was great point of pride for 
us as well just seeing where we stood compared to other schools. Once the staff was on 
board with this idea, they really got into the competitive aspect of this. So we never lost 
site that it was about kids, but, man, to say like, “We are beating Acorn Woodland!” felt 
also pretty good. I’ll take motivation wherever I can get it, it is for attendance. So, having 
data like this to look at weekly as an attendance team, this doesn’t tell us the who, it just 
gives us a snapshot in time about how we are doing. I can’t show a report with student 
names, but imagine a similar report like this that tells me exactly who that 4.9 percent is 
and who the students are that are satisfactory and who the students that are at risk. 
That report by student name trumps both of these that I just showed you. That is the 
one you absolutely need. These are really nice to have but also serve a purpose. In your 
dream world, you're asking for all three of these. Like I said earlier about resources, we 
didn't have a ton of extra resources, especially after we put money into our attendance 
case managers. So for prizes, we were going anywhere we can for as cheap as we can. 
We need to build out our system, and if a little trinket or prize is going to get our 
students coming to school, it's worth our investment. Attendance, as we built it out, we 
looked at the other recognition systems we have for the school, like an honor roll thing or 
most improved, we built attendance into that too.. It stopped being its own assembly. We 
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did it separate at first, then we built it into the other assemblies like, of course you are 
going to talk about academic achievement, you’re going to talk about attendance. And 
this last bullet, I walked into this, but having a community-based partner was just really 
amazing. It was just such an amazing group that helped me learn about the importance 
of chronic absence. It was really a partner to me, not staff at the school necessarily but a 
partner that’s coming in was just really helpful to have. My message to anyone working 
at school is if you have any folks out there in the community that want to take this on 
with you that will work with you to take this cause on, a nonprofit that cares deeply 
about student achievement, student health, student attendance, make that happen. It is 
definitely worth the time to invest finding that partner. Some last pieces here, when I 
think about some of the things that didn't come naturally but that we figured out over 
time, principals often have the higher degree of access to data, things were bottlenecking 
with me. That wasn't okay, so the attendance team needed a certain report and was 
coming in Monday morning, and if I was in a meeting Monday morning, then the 
attendance tem meeting was shot. I had to advocate to the District and say I need others 
to have a high level of data clearance. That didn't come easy, but over time they 
understood it. That's some of that barrier busting, some of that system building that we 
talk about both at the school and centrally. There are certain rules on the site that are 
not necessarily built to be as collaborative. I think our attendance clerk was amazing but 
she certainly had gotten used to working silo, get the data, put the data in, and get the 
report whereas actually sitting in a meeting, you have to think through when you build 
this attendance team. You have to build a culture on the team. You have to do some 
teambuilding. From our first meeting to our last meeting the team really built an identity 
and strength with each other but there were also times that you could get held up on one 
team member not having done something and how do you respond. So, as the principal, 
I realized I need to do some coaching and teambuilding here to make sure that everyone 
can show up as their best selves. The culture shift on staff and with families. Some 
families that are chronically absent do not feel comfortable or safe at school. I talked a 
little bit about this earlier, but it's important that you take that time to really understand 
the family's history and demonstrate to them over and over again through messaging and 
your love that things are going to be different for their child. Because whatever 
experience they had that has left a scar with them is real and you need to honor it. And 
with staff, making sure that we are not blaming anyone, it is so easy to say those parents 
don't care. It’s just not true. You have to take time to understand everyone's story and 
know that every family wants the best for their child. Some will need a little more love to 
meet whatever expectation the school is setting for them. Alright, I could go on for days 
about this but I will stop there and hopefully, for folks listening, this has been helpful. I 
appreciate the opportunity to share. Hopefully you have had a chance to share some 
questions in our question box, if not, you can use this opportunity now. I will go ahead 
and pass it back to Aimee Evan.  
 >> Thank you, Nima. We really appreciate you being on with us today and sharing 
both your leadership strategies and just your passion for getting every kid to school on 
time every day. We really appreciate it. We want to open this time to questions and 
answers. This is a really great way to interact with our presenters and our experts. If you 
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have to drop off for any reason we ask you please fill out the survey. It is in the green or 
teal widget folder. That will provide us with some really great feedback on this webinar. I 
want to acknowledge that we've had several questions come in related to PDE's definition 
of chronic absenteeism. I want to acknowledge those questions but we want to direct 
you to PDE specifically to make sure that they answer those very technical questions for 
you themselves. At the very end of this Webinar and in the letter in the resource folder 
from PDE there is a contact information, both an email address and a telephone number, 
that you can contact to follow up with your questions about what is considered an 
absence as well as some of the questions that come in about excused and unexcused 
absences etc. But we'd like to talk a little bit about some other questions that have come 
in. This question is for Cecelia: how do you address chronically absent high school 
students? What kind of incentives work at the high school level that you found? Cecelia if 
you wouldn’t mind answering that question that has come in the Q&A and while she is 
answering we would again encourage you to put other questions that you may have in 
the Q&A box as well. We have a good 15 minutes so we are looking to answer as many 
questions as we can today.  
 >> That's a great question about high school students. As we know they are a 
little different from our little kids. In terms of incentives, what we have seen really works, 
and we learned this from our partners at places like Get Schooled, which worked 
exclusively with secondary students, they're looking for something that really is a unique 
experience. So the chance to win a special principal of the day, for example, or to go 
somewhere special, is very motivating. Also, in terms of messaging for high school 
students, we worked with Get Schooled to do a national survey of students and what 
they said made a lot of sense. What motivates them is not getting a smoothie, even 
though that is nice, or a gift card, but they are really very responsive when they see the 
link between coming to school and their future plans and dreams for themselves. So 
linking your attendance to high school graduation, linking your attendance to a future 
career aspiration, those are really smart ways of motivating high school students to come 
back to school.  
 >> Thank you, Cecelia. We have one of our audience members having included 
gift cards are also great incentives, so thank you for that in the Q&A box. This question is 
for Nima. What were some of the mindsets you needed to shift among your teachers? For 
example, if some teachers were blaming families or parents, or parents were saying 
things like “it's only kindergarten what’s a big deal,” how'd did you go about doing that? 
What were some the other mindsets you found you had to shift?  
 >> That's a great question. I think that's the hardest part of getting folks enlisted 
in this work. I mean, I say whether a parent or with a teacher, the data that Cecelia 
shared about over time how chronic absence affects student achievement was the most 
important thing that I could share. On time every day matters because we want your 
child to be college-ready. We want your child to do anything they want with their lives. 
We know that students that miss school and significant amounts of school actually have 
limited opportunities in the future.  That was just the consistent messaging that we would 
share with families and let them know that we have seen this play out at our school. Your 
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child is in Kindergarten, you are right, and did you know that by the end of Kindergarten, 
your child needs to be reading. And with every day that your child misses, there are 
hours of reading that is happening that the other students are getting that your child is 
not. And really drilling down into why every minute matters and building a sense of 
urgency for that family member about what they were missing. And with teachers I'd say 
the biggest challenge was that Garfield we were 99 percent free and reduced lunch and 
there were a lot middle-class teachers that had middle-class values that came through. 
The biggest mindset sometimes was to get teachers who ask, “Why do we need to 
recognize students for coming to school? That's their job; they should be doing that.” 
Really teasing out and building empathy with those teachers to say, “Maybe in your 
family, that was a mindset you had” or “maybe you grew up in this way.” We might have 
a family that just moved here from another country where education in that country looks 
different, or we might have a family who actually came to Garfield 20 or 30 years ago 
and has been scarred by how bad that experience was. Let’s really understand their 
story, so we try to include those teachers in really getting to know what is going on with 
that family rather than just passing judgment without having the information and data.  
 >> Thank you Nima, very, very helpful. Cecelia, this is a follow-up question for 
you that’s come in: can you share more ideas in terms of how to get teachers onboard 
with intervening regarding chronic absenteeism? Sometimes when problematic students 
or difficult students are absent, there's a bit of resistance to encourage them to come to 
school because perhaps the class isn't as disruptive when they aren’t there. So how do 
you get teachers to be onboard with ensuring that all students are encouraged to come 
every day? 
 >> Instead of “Boy, am glad you're not here!” it’s “I'm really glad you are!”? Is 
that what we are asking?  
 >> Yes.  
 >> I think Nima really gave one really good strategy, which is empathy. I would 
add a couple of other things that are just so important. One: from a basic instructional 
point of view, it's in your own best interest to have students show up regularly. Anyone 
who's had to catch up a kid or slow down their lesson plans, reteach, etc. knows that it is 
just more work when students don't show up. So basic self-interest for one thing. And 
the other thing is that when you do have that very difficult student, I think teachers need 
to know when they have a great influence. They can do a lot in terms of what they say 
about the importance of attendance. They can do a lot in terms of welcoming and 
recognizing when a student comes back after they have been absent. But they are also 
part of the team. Nima talked a lot about that attendance team, and I think the benefit to 
the teachers at Garfield was when they did have difficult cases, teachers were not left 
alone to solve all the problems. They had an attendance team to turn to. So those are 
the two things I think that are helpful, in addition to the empathy. 
 >> Thank you Cecelia. I don’t want to let you go quite yet because I do have 
another question for you that has come in. Do you have an example of a survey for 
students to help us find out what is a motivator or incentive for their age group? I work 
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at a middle school, we just started a PDIS program this year. Is there way to build into 
our new program, or is it better to have incentives for a separate program? We get this 
one a lot so I'm excited to hear the answer.  
 >> While you know it's like you read my inbox; what a great question! I've been 
corresponding with a researcher in Florida who's actually been piloting a reasons for 
chronic absence survey. She has one out with a factor analysis for use. It is namely about 
reasons for chronic absence, but it also includes questions about what motivates a 
student to come to school. I'd be happy to share that with you. And just in my inbox 
today was the parent version of the survey, so I'd be happy to forward that to you, 
Aimee, and you can share it out with the group. 
 >> Great, thank you. We will be sharing, as was mentioned at the very beginning 
of this webinar, the slides and resources will be available and sent out to everyone who 
registered. So we will make sure that that survey will be sent out as well with the 
resources. The next question is for Nima. I'm in a school with about 1,300 students, pre-
K through fourth grade, and as of right now I'm really the only person who addresses 
attendance. It is hard.  We can sympathize with you. I would love to start a team. What 
is a good way to bring this up with my building principal?  
 >> That's a great question. Garfield had about 600 students. So, wow first, 1,300 
that is a large school. Honestly, when I came in I didn't understand chronic absence, but 
it didn't take me long to know it was a pain point for, as Cecelia said, teachers. Teachers 
hated it. What am I supposed to do with kids never in school? How can I teach them? 
And I quickly picked up that it was something in my community, we didn't have answers, 
but we knew it was a problem. So I think I want to learn a little bit more about your 
principal’s assessment of is this actually a problem. Let's assume the principal knows it's a 
problem and is feeling overwhelmed and too busy to do something. I'd say take charge. I 
would take charge and try to pull an attendance team together for your school yourself. 
Assuming that it is an acceptable use of your time. But it seems like you’re working on 
attendance. Who are the other attendance champion? You said you're the only one right 
now. Are there others who are excited about this work and want to do something, but 
just don't know how? What is your access the data? Is there any way to start pulling 
someone else together with you, looking at this data? And really then starting to make 
that case to your principal that once you started looking at data you have some 
strategies? Defining for your principal, if it seems like maybe they are too busy, what the 
lowest way they could support you? Is it maybe you will start doing some of the tier 1 
strategies about recognition and need a small budget to buy toys or something? And 
again these are details, but as I worked with other principals at different levels of 
understanding, it seemed to me that they're just overwhelmed by how hard the problem 
seem. The best strategy would be to start some proof points or engaging with them, like 
here's a low level way, and that hoping it snowballs a little bit more.  
 >> Great, thank you Nima. The next question could go to Nima or Cecilia. Maybe 
you both want to answer and offer your perspectives. This is about students who are 
experiencing anxiety, and this person writes in, “Do you have any strategies to help offer 
parents who claim their child refuses to come to school due to anxiety?” 
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 >>Nima, did you want to go first or shall I start? 
 >> I can share a quick note. So at Garfield our attendance team was not our only 
team. We also had a coordination of services team (COS). That’s the one that had our 
psychologist sits in, I sit in, the attendance clerk also sits in, and the nurse also sits in. So 
there's definitely some overlap, but there is also more of a mental health aspect and 
support there. There are special education teachers sit in there, so in a case like this, we 
would probably reach out to that group and ask what the resources we can offer to this 
family are. Always assuming yes there is something, so we can rule it out and determine 
maybe it wasn't anxiety, but it was something. Usually the attendance team would seek 
some more help to make sure that we are addressing anything related to mental or 
emotional health. I’ll pass it over to you, Cecelia.  
 >> I’ll piggyback on that answer. In addition, you may not have a COS team but 
certainly if this is a student whose anxiety is part of special Ed plan, you certainly could 
add an attendance goal related to reducing the anxiety into the plan, and you should 
make it a smart goal. Noticing that maybe the anxiety is triggered by things like testing. 
And so you come up with a very definite goal of who will do what by when to lower the 
anxiety and reduce the barriers for the student. The idea is to use your existing 
structures to support the student and create a plan that makes it more possible for him 
or her to come to school.  
 >> Thank you both. I want to make sure that we have no other questions that 
have come in. I will share that some folks have been putting in the chat box and want to 
reiterate that after this webinar the slides and resources that we've been discussing, 
whether it be the survey or the attendance data tool, those will be sent out with the slide 
deck to everyone who registered for the webinar. This has been put in the Q&A that 
Attendance Works is just a wealth of information. There's a lot of really great resources 
on the website.  It’s just www.attendanceworks.org. It’s a great starting point, as our 
audience members have indicated. There's a school assessment tool, there's a data tool, 
there's quite a bit of information on how to address chronic absenteeism. For questions 
to PDE, like excused versus unexcused and things like that, we would direct you to PDE 
specifically for answers to those questions, because that is part of the PDE ESSA plan and 
the PDE definition of what they consider to be chronic absent and how they are going to 
be calculating chronic absenteeism for every public school and subgroups. So we would 
direct you to them. As you know, in the letter that went out with this invite, there's some 
contact info in there as well as a description and further definition of what that chronic 
absenteeism data looks like. So without further ado, I'd like to pass it to Natalie to wrap 
us up and tell us a few more things that are coming down the pike that might be useful 
for folks. If you do have to drop off, we ask you to please fill out the feedback survey 
that is located in the green folder. But I’ll pass it to you, Natalie.  
 >> Thank you so much Aimee. I will share a few words of thanks, but before I do 
that I think we have time for maybe one more question. Cecelia, a question we've seen a 
little bit of confusion around is: why would we include excused absences in the 
percentage of students to be considered chronically absent? And after that final question, 
I will share a few closing comments.  
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 >> Happy to help. We use multiple measures and advocate multiple measures for 
attendance, and people are very used to looking at truancy, which are unexcused 
absences. And the reason why Pennsylvania -- let me talk not talk about Pennsylvania let 
me just talk in general -- the reason why so many states have shifted to a chronic 
absence measure, which is defined as days missed due to excused absences, unexcused 
absences, and days lost for suspension, is because it's a measure of a student's time that 
is not on task or they’re not benefiting from instruction. At the beginning of my 
presentation, I shared three research studies showing the impact of not reading at grade 
level, of not graduating etc. That's associated with the 10 percent measure, and that is 
why the unexcused absences and excused absences are so important. It doesn't change 
why it's having an impact regardless of the type of excuses that is what I am trying to 
say. 
 >> Great that's helpful. So, yes, I want to thank everyone for being with us today. 
I certainly came away with an understanding that this is a complex issue. Our presenters 
gave us a good sense of how you can start peeling back the layers of the onion to gain 
some insight into potential strategies you might try. There's definitely not a one fit all 
way to go with reducing chronic absenteeism, so I really appreciate the variety of 
perspectives. So yes, thank you everyone in the audience, the participants joining us. 
Please take a few moments to fill out the feedback survey. Please also note we have an 
upcoming webinar also hosted by the REL Mid-Atlantic implementing evidence-based 
strategies for preventing dropout in secondary school. The link is available on your 
website now, and also when you get the archive, be sure to check out the website 
development website. There's resources there, including Ask-A-REL, which provides 
research resources that can help you answer questions of interest, including questions on 
chronic absenteeism, and you can also sign up to receive a newsletter that you can sign 
up and get information about our events and publications. We look forward to hearing 
about the great work you are doing on the ground in Pennsylvania as you tackle chronic 
absenteeism in your schools, districts and intermediate units. And thanks again, 
everyone. Thanks to presenters, and have a great rest of your day. 
 >> This concludes a webcast for today. Please feel free to fill out the survey at the 
bottom of your console. When you’ve entered your responses, you should submit using 
the submit button. 
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