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When implemented alongside strong Tier 1 reading instruction, targeted evidence-based reading interventions—including   
high-dosage tutoring—improve student outcomes. Following the steps below helps district and school leaders and teachers review 
and improve reading interventions in Alaskan elementary schools. For more explanation of interventions, see Resource 2. 

STEP 1 

Build the conditions for 
strong intervention 
Confirm Tier 1 reading curriculum is implemented with 
integrity. Provide training and support on how to: 

• deliver high-quality Tier 1 reading instruction.
• provide differentiation to meet student needs.

Next steps: Ensure implementation of key components   
of the District Reading Improvement Plan/Multi-Tiered 
System of Support (DRIP/MTSS), Alaska’s primary lever   
in ensuring that students get the reading instruction they 
need. Review access to: 

• screeners, diagnostic assessments, and progress 
monitoring data (see Step 2).

• high-quality intervention programs for students
needing Tier 2 and Tier 3 support (see Step 3).

• expert staff or external providers to deliver
interventions.

Need more help? See Resource 4. 

STEP 2 

Identify students needing support 
and pinpoint their needs 
Use universal screening to identify students needing reading 
support and conduct follow-up diagnostic assessments to 
identify instructional focus (e.g., phonemic awareness, phonics, 
fluency, vocabulary, comprehension). For identified students 
in K–3, be sure to start the Individual Reading Plans (IRIPs) in 
accordance with the Alaska Reads Act.   

Next step: Within 15 days, notify families of student need.   

STEP 3 

Match intervention 
and set intensity 
Match evidence-based intervention identified in the 
DRIP/MTSS to student need for Tier 2 and Tier 3 
support, and document it in the IRIPs. Determine the 
frequency and delivery method for intervention.   
Consider: 

• creating small groups of students by targets or skills.
• providing daily intervention (30 or more minutes 

in groups of 3–6).
• using high-dosage tutoring for Tier 2 or Tier 3 support.

Interested in learning more about high-dosage tutoring?   
See Resources 1, 3, and 5. 

Next steps 
• Increase time and reduce group size for students 

needing more intensive support.
• Establish “intensification rules” (e.g., data triggers

for moving from Tier 2 to Tier 3).
• Implement each IRIP within 30 days of identification.

Maximizing Reading Interventions in Alaska 

https://ies.ed.gov/use-work/regional-educational-laboratories-rel/northwest/about
https://education.alaska.gov/akreads/2025_09_25-Evidence%20Based%20Core-Program-List.pdf
https://education.alaska.gov/akreads/district-reading-intervention
https://education.alaska.gov/akreads/district-reading-intervention
https://education.alaska.gov/Alaska-Reading-Resources/Statewide-Early-Literacy-Screener
https://education.alaska.gov/Alaska-Reading-Resources/Reads-Act-Documents
https://education.alaska.gov/Alaska-Reading-Resources/Reads-Act-Documents
https://education.alaska.gov/Alaska-Reading-Resources/Reads-Act-Documents
http://ies.ed.gov/
mailto:relnw@wested.org
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STEP 4 

Teach what works   
during intervention 
Implement evidence-based interventions   
to support student learning with integrity. 

• Use explicit instruction (teacher model →
guided support → student practice). 

• Teach the decoding, fluency,
vocabulary, and comprehension 
strategies that each student needs.

Next steps:  
• Observe intervention delivery. 
• Support teacher development through 

aligned professional learning as needed.

STEP 5 

Monitor progress and 
adjust interventions 
Set a progress monitoring schedule and consistently  
evaluate instructional effectiveness. Review  
IRIPs every 4–6 weeks using collected progress 
monitoring data.  

Next steps: 
• Adjust time, group size, or focus 

for students not making progress. 
• Look at implementation data 

(minutes delivered, group size,
lesson completion, etc.) alongside 
student outcomes.

Want a visual representation of the information above?  
See Resource 6. 

This handout was prepared under Contract ED-IES-22-C-0009 by Regional Educational Laboratory Northwest,   
administered by WestEd. The content does not necessarily reflect the views or policies of IES or the U.S. Department of Education,   
nor does mention of trade names, commercial products, or organizations imply endorsement by the U.S. government. 

QUICK SELF-CHECK 

CONDITIONS 
☐ Tier 1 reading instruction is implemented 

well and differentiated. 
☐ All literacy assessments are in place. 
☐ Staff are well trained. 

IDENTIFICATION 
☐ Screeners are used consistently to identify 

students needing interventions. 
☐ Families are notified. 

INTERVENTION DESIGN 
☐ Instruction is matched to student need. 
☐ Intensity is increased with the level of need. 

PROGRESS MONITORING 
☐ Data are reviewed regularly. 
☐ Instruction is adjusted based on data. 

Find out more about Alaska’s approved 
vendors that support interventions and   
provide high-dosage tutoring. 

Find out more about opportunities for literacy 
professional development through 
Alaska’s Virtual Learning Community (VLC). 
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