
                                                                                                                                                    
 

Lyon County School District Literacy Professional Learning Community Summary  
from June 21, 2024 

 
In the 2023–24 school year, Lyon County School District (LCSD) adopted a new literacy curriculum that took a very different approach to literacy 
instruction than the district’s previous literacy curriculum. LCSD hoped the new curriculum would reverse some of the trends in literacy achievement, 
especially among multilingual learner students. While all 14 of the schools with elementary grades are expected to use the same curriculum and 
assessments, each has its own educational ecosystem defined by geography, and the size and demographic characteristics of its student population.  
 
District leaders partnered with REL West and the northwest Nevada Regional Professional Development Program (RPDP) to help leaders support 
teachers’ understanding of the key evidence-based pedagogical shifts in the new curriculum and how those are embedded in the curricular materials 
aligned with their school’s particular needs and context. To accomplish this, the partners formed a design team that led a districtwide professional 
learning community (PLC) for principals, and reading specialists or lead teachers of schools that included kindergarten through grade 6.  
 
The purpose of this document is to: 

1. Describe what LCSD experienced and learned in the 2023–24 literacy PLC,  
2. Establish key takeaways that LCSD can use and share with other districts, and  
3. Consider how these takeaways can inform LCSD’s work in 2024–25. 



                                                                                                                                                    
 
Structure of the PLC 

Principals and teacher leaders from 14 LCSD schools that included students in kindergarten 
through grade 6 met for two hours in each of six sessions beginning in October 2023 and 
continuing through May 2024. Prior to each meeting, the design team met to assess needs 
and plan the agenda accordingly. The activities were driven by data from new literacy 
assessments and followed the REL West inquiry cycle (figure 1). Each session included time 
to review data, learn about evidence-based practices around literacy instruction, especially 
those included in the What Works Clearinghouse (WWC) practice guides. Each session also 
included time to confer with colleagues and plan for implementation. The earlier sessions 
centered primarily on reviewing data to prioritize areas of focus while the latter sessions 
concentrated more on implementation. The sessions were designed to help site leaders 
align several district initiatives with learning opportunities including, for example, use of the 
new literacy curriculum, training on Language Essentials for Teachers of Reading and 
Spelling (LETRS) training, adherence to the state’s reading requirements, and support for 
multilingual learners. 

The notes on the subsequent pages are drawn from design team debriefing sessions, 
principal and lead teacher surveys, and district internal planning meetings. 

 

Key takeaways from the Literacy PLC 

The design team found that the key takeaways for effective professional learning and implementation to create literate readers fell into three areas: 
educator knowledge and skills, the importance of access to high-quality curriculum materials, and the importance of high-quality systems to support 
implementation to address priorities and meet goals. The key takeaways are applicable beyond early reading so that they can inform professional 
learning in the 2024–25 school year for K - 12. Each takeaway is described below. 
 
Educator knowledge and skills 

● Understand the basics of Scarborough’s rope1 as it applies to all subject areas  
 

1 Scarborough, H. S. (2001). Connecting early language and literacy to later reading (dis)abilities: Evidence, theory, and practice. In S. Neuman & D. Dickinson (Eds.), 
Handbook for research in early literacy.  New York: Guilford Press. 
 

Figure 1. REL West Inquiry Cycle 

https://ies.ed.gov/ncee/wwc/PracticeGuides


                                                                                                                                                    
● Have clarity on the science of reading especially in the secondary grades and how it should inform instructional planning and delivery 

○ Content and academic vocabulary for K–12 
○ The role of background knowledge in K–12 to develop instructional content (for example, relevant problems or reading selections) and 

to support student learning (for example, class discussions) 
○ Support phonological awareness in the elementary grades 
○ Leverage oracy as a component of literacy in K–12. 
○ Develop familiarity with evidence-based practices associated with the elements of Scarborough’s rope2, and how and when to apply 

them 
 

● Assessments and understanding data  
○ Understand the purpose of fostering a mindshift from the “assessment of learning” to the “assessment for learning” 
○ Utilize a shared assessment calendar that includes the name of assessments, what data will be generated and received, and when and 

how interest-holders see the data 
○ Improve assessment literacy by focusing on what is in the assessment, its relationship to the science of reading, how and when it is 

taught, and how to use the data.  
○ Create and use an assessment guidebook that specifies the purpose and structure of each assessment, how to analyze the data (for 

example, with protocols, forms), and how to use the data (for example, questions for planning, scenarios) 
○ Be able to use data to determine when Tier 1 shifts to Tier 2, including data decision rules (DDRs) 
○ Identify the assets and needs for student groups to inform planning at the district, site, and classroom levels 

 
Access to high-quality curriculum materials  

● Become familiar with the priority learning outcomes for each unit  
● Know how the focal areas in the science of reading apply to subject-specific curriculum 
● Know how assessment data inform instruction using the curriculum  
● Know where the elements of the Scarborough’s rope2 are taught in the curriculum and how they are taught  
● Be able to recognize and amplify evidence-based practices to supplement or support delivery of curriculum 

 
 
 

 
2 Scarborough, H. S. (2001). Connecting early language and literacy to later reading (dis)abilities: Evidence, theory, and practice. In S. Neuman & D. Dickinson (Eds.), 
Handbook for research in early literacy.  New York: Guilford Press. 
 



                                                                                                                                                    
High-quality systems to support implementation to address priorities and meet goals 

● Develop a districtwide shared definition of “a literate student.” One example is “the ability to use printed and written information to function in 
society, to achieve one’s goals, and to develop one’s knowledge and potential”, which is based on NCES’s National Assessment of Adult Literacy 
(NAAL ) 

● Align initiatives and professional learning opportunities across the district  
● Use data and evidence to determine strengths, needs, and focus area 
● Focus on a few shared commitments 
● Rely on evidence-based practice to ground and inform implementation 
● Be transparent – regularly communicate with and engage those who will be affected by the changes throughout the process 
● Create the system (professional learning, policies, data gathering, etc.) that gets the results you want 
● Be intentional and strategic; choose high-leverage areas to focus your and your staff’s attention 

 

What worked well: 

● Creating ample time for collaboration and time to dialogue in structured ways, 
but also making room for unstructured opportunities to talk to other school 
staff to see what they had done.    

● The administrator/teacher-leader partnership because it paired teachers’ 
classroom knowledge with the principals’ leadership skills and obligations, such 
as required instructional activities or assessments they oversee.  

● Teachers and principals finding time to review, analyze, and discuss data. This 
was the first time LCSD educators had access to a literacy data dashboard 
clearly related to units of instruction that included both formative and 
summative assessment data. While the data dashboard received kudos, it is still 
a work in progress so it reliably get the right information at the right level into 
the hands of teachers and leaders.  

● When new information was shared, especially during the last two sessions, 
there was a focus on implementation as well as the relevant district, site, and 
RPDP supports and educational resources. The multilingual support person also 
provided additional information and resources to better serve multilingual 
learners.  

 

Comments from principals and teacher leaders about 
what worked well in the LCSD literacy PLC: 

• “Building an understanding of the science of 
reading, especially for those not doing LETRS.” 
(Principal) 
 

 

• “The collaboration was amazing. In my school, 
it sometimes feels like an island, so it was nice 
to connect with others and share ideas.” 
(Teacher leader) 

• “The collaboration with other staff members 
as well as the information provided. Very clear 
and digestible chunks.” (Principal) 

https://nces.ed.gov/naal/fr_definition.asp
https://nces.ed.gov/naal/fr_definition.asp


                                                                                                                                                    
 

 
Planning for 2024–25: Using the inquiry cycle to inform instruction and guide improvement  

Inquiry Cycle Leaders (e.g., principals, teacher leaders) Support Staff (e.g., lead teachers) Teachers Notes 
Pre-Cycle 
Foundation 

• August 19: Share materials and explain to 
leaders how to share them with others 
o Explain the focus on the literate student  
o Share video on using data-driven 

activities to identify goals & priorities, 
and how to support development of the 
literate student 

o Share the assessment calendar 
o Share the assessment guidebook 
o Explain the process and the tools 

• District leaders serving students with 
IEPs or English learners  
o Explain the focus on the literate 

student  
o Share video on using data-driven 

activities to identify goals & 
priorities, and how to support 
development of the literate 
student 

o Share the assessment calendar 
o Share the assessment guidebook 
o Explain the process and the tools 

• Work will all staff at once or consider 
dividing into grade span groups 
o Explain the focus on the literate 

student  
o Share video on using data-driven 

activities to identify goals & 
priorities, and how to support 
development of the literate 
student 

o Share the assessment calendar 
o Share the assessment guidebook 
o Explain the process and the tools 

• Pre-cycle 
includes 
information 
for families  

Data: Predict 
& Describe 

• August 20: Informational dig for 
principals, assistant principals, teacher 
leaders, MTSS facilitators, and 3 more 
meetings over the year.  

• Includes examining data from assessment 
(e.g., MAP, iReady, FLA, SBAC, ACT, 
WIDA) and on attendance and behavior.  

• District prioritizes data related to science 
of reading focal areas so that support 
developing literate students. 

• August 20: Outcomes are key findings to 
share with sites and focus strategies. 

• Special education – use the 
AbleSpace app to monitor IEP goals 

• English learners – Use Ellevations 
system to monitor data (e.g., WIDA, 
MAP, iReady, FLA) 

• Hold sessions during the year and 
align the sessions with the other 
trainings. 

 
 

• August 20: Modeled data examination 
for leaders as well as during three 
subsequent informational digs.  

• Following August 20, leaders have key 
findings and focus strategies to share 
with staff.  

• Teachers determine how they can 
address the key findings and utilize 
the focal strategy in their grade level 
and/or content area in a PLC. 

• LETRS 
training 
continues to 
explore 
what’s 
working.  

• RPDP staff 
may also 
offer support. 

Understand & 
Prioritize 
Explore 
What’s 
Working 
Design & 
Implement a 
Plan 

Monitor & 
Evaluate 

• The cadence of accountability is every 
two weeks.  

• Monthly leadership meetings focus 
professional learning on systems and 
science of reading by grade span.  

• Ensure leaders have the support they 
need. 

• During PLCs, they monitor planning 
and implementation with their data 
(e.g., exit tickets, common work). 

• Support principals by scheduling walk-
through time. 



                                                                                                                                                    
 
 
Planning template: Using the inquiry cycle to inform instruction and guide improvement 

Inquiry Cycle Leaders  
(e.g., principals, teacher leaders) 

Support Staff  
(e.g., lead teachers) 

Teachers Notes 

Pre-Cycle 
Foundation 

    

    Data: Predict & 
Describe 

Understand & 
Prioritize 

    

Explore What’s 
Working 

    

    Design & 
Implement a Plan 

Monitor & Evaluate     
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